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Porevond

Contained in this npublication is a vnigue and innovative program to develop the basic skills
and positive attitudes of out-of-school youth which will increase their robility and direct their
erergies toward further educational and vocational pursuits.

To establish a learning laboratory center, existing community facilities -3y be extensively
used. The classroo~ can be as large as the community and as expansive and culturally rich as the
area resources which an imaginative staff can incorporate into the program. The philoscphic key
to the suggested program is a deep concern for each individuai as a human being. To develop the
full potential of the individual, positive attitudes toward ascociates,family, cociety,and self
must be shaped in these youth.

The five curriculums contained in this pubiication provide a wealth of teaching methods and
strategies in addition to suggested content. In most instances, much more material is provided
than could possibly be used in a 10-month program. The instructors should select the materials
which appear to be most suitable for their particular students and adapt them to their reguire-
ments. Instructors should be encourage$ to innovate freely and develop new curriculum approaches
which are even better suited to student rneeds. In developing new teaching approaches, some of
the traditions and requirements of the secondary school may have to be modified. The require-
ments of the student body and of individual students should be made the focus of instructional
procedures and curriculum development.

fhe Advisory Cormittee for this project represented youth prograi:, higher education, the
Legislature, and the public schools. The original writing team was co-posed of John J. Fitzsimmons,
Assistant Principal, Baldwin Harbor Junior High School: Robert S. Mould, Teacher, Ungraded
Opportunity Class, Baldwin Harbor Junior High School; Frances B. Narcino, Title I Coordinator,
District #21, Rockville Center; Helen Slonim, Guidance Counselor, Baldwin Harbor Junior High
School; and James Spirakis, Chief Fsychologist, Baldwin Public Schools. Ralph Guerrucci,
Supervisor of Basic Education in the Niagara Falls Public Schools, played a major advisory role
during the planning and developing of materials. The development and printing of this pubiica-
tion were funded through Title I, Elementary end Secondary Education Act.

William Hemmer, Associate, Bureau of Continuing Curriculum Development developed original
materials for inclusicn in many sections of the publication, served a- prcject cuordinator, and
designed the final manuscript.

HERBERT BOTHAMLEY, :Wife X
arercaf frging Fhevation
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WILLIAM E. YOUNG, i<ro2t

foulun Depelopmeont Uenter N

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Acknowledgmerts

1he nrogram outlined in this publication is the collective work of many educators both within
and outside of the Department. It is extremely difficult to acknowledge all those why contributed
by suggestind chanies and addition: ufter reading portions of the manuscript. The following people
contributed substantially to the project with original material, advice, or constructive criticism.

PROJECT WRITERS

Miriam Biskin, Cohces High Schoo!

Frederick Champagne, Assistant Direcior of Occupational Education, Washington-Warren-Hamilton BOCES
Audna Clum, Averill Fark Central High School

John Costanzo, Teach r Specialist, Human Relations Education Project of Western New York

John Dennett, Queensbury High School, Glens Falls

Melinda Everitt, Curriculum Intern, SUNY at Albany

Jacqueline L. Kane, Gaskill Junfor High School, Niagara Falls

Richard Lingg, Brockport Central School

Ernest B, Luongo, Asscciate Professor of Health and Physical Education, SUC at Osweqo

Patrick 0'Keefe, La Salle Senior High School, Niagara Falls

James Papero, Assistant Director, Extended Services Division, Rochester Institute of Technology
Laurence Stephens, La talle Senior High School, Niagara Falls

Carl 0. Strom, New Hyde Park Memorial High School

DEPARTMENT PERSONNEL

Yivienne N. Anderson, Divector, Division of the Humanities and the Arts
James Crabtree, Associate, Bureau of Fnglish [ducation

Walter Eddington, Chief, Bureau of £nglish Education

Frank Hawthorrne, Chief, Bureau of Mathematics Education

Harwey Johnson, Associate, Bureau of Basic Corlinuing Educstion

R. Winifred Johnson, Associate, Bureau of Health Education

Katierine V. hing, Associate in Humapities Education, Division of the Humanities and the Arts
Joseph Mangano, Chief, Bureau of General Continuing Education

Melvin Me.delsohn, formerly Associate, Bureau of Matheratics Euucation
Jares W. Moore, Chief, Bureau of Guidance

Fredric Paul, Associata, Bureau ¢f Matheratics Education

Rita Sator, Associate, Gureau of Secondary Curriculur

Rebert Seckendorf, Assistant Commissioner of Occupational Education
Jehn €. Sinacore, Chief, Bureauv of Health Education

Burton Thelander, Associate, Cureau of fuidance

Jehn Whitcraft, Director, Division of Occupational fducation

3 iv



o

ERIC

Aruitoxt provided by Eic:

Contents

Foreword . . . . . . . .. e e e e e e e e e e e e e e e e e
Acknowledgments. . . . . . . .. 0 oo 0w e e e

Administrative Plan. . . . . . . . . .. . . o000

Curriculum for Communications Skills . . . . . . . . . . ..

Curriculum for Computation Skills,

Curriculum for Health Education.

Curriculum for Qccupaticnal Orientation. .

Curriculum for Cultural Realizatiun and Development of an Adequate Self-Concept.

The 0dds on Tomorrow . + . « . v v & o o .. e e e e

Appendixes . . . . . . .. e e e e

Page

iid

256
293

300



O

ERIC

Aruitoxt provided by Eic:

The program set forth in this publication contains new and
experimental approaches to the education of alienated youth who
have rejected, and have been rejected by, traditional education.
The experimental approaches contained herein are completely
flexible and should be subject to modification and change as the
situvation dictates. Thererore, the Bureau of Continuing Curriculum
bevelopment welcomes constructive criticism regarding the effec-
tiveness of the various teaching strategies presented here and
seeks information concerning other teaching methods which have
prcved effective. The contributions and improvements suggested
by the staff members of Learning Laboratory Centers using this
curriculur will enable improvements to be incorporated into this
plan in a later revision. The Bureau plans to develop additional
teaching materials to implement this program and will vork toward
improving and updating the approachec contained in this publica-
tion by utiltizing the experiences af those initiating programs in
their communities.

vi




ADMINISTRATIVE PLAN

Section T - FPOGRAM GOALS establishes stardards and yoals
for the entire study progranm,

Section [T - STUDENT POPULATIGN AND RECRUITHINT outlires
necessary procedures for the selection of tandidates for
“ ¢ learning center.

Section 111 - PROGPAM details the administrative proceduve
recessary for setling up a daily operational schedule,

Section 1V - ANCILLARY QPETATIONS OF THE CENTER suggests a

variety of programs and services to augment the educatioral
program,
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Lection V- CRGINIZAMIIONSL STRUCTURE details the yrospursi-
bilities of the varicus staff reclers and explains their
irtcrrelaticrship,

Section V1 - STAFF SELCCTION AND CRITKIATION prowides jeb
and persenrel descriptions,

Seetion ¥IT - CURERITOLLM reveals the underlying epproactes
ard goals of the detailed curriculurs which fellog tois
sectinn,



SECTION |

ULTIMATE GOALS UF Tut PPOGRAN
* To develop necessary basic skills

v To develop positive athitudes which will enable partici-
pants to fonction successfully in society

+ Jo place participants in vocaticral experiences in
accurdance with treir aspirations and talents

e 7o urable participanis to estatlish for themselves
asequate roles ir soriety

SFECIFIC ALy IMMEDIATE GUALS

» Nccupational Orientatior
» To assist the participants to explore occupaticnal
fields ard to help then realistically detemine
their suitahility for varicus ctcupaticns withis
the scope of their potential talents
» To broaden the participants' understanding of
ceeupations and vorking conditiens

s Valuves ard Attitudes

» Ta dnprove the participants' self-corcepts and to
raise their aspirations to the leyel of their
potential

» To develep acceptable wmo « habit:

+ To create a practical understanding of the inter-
depencente of workers and of the irportance of
persona) responsibility and cbligation to others

» To help students understand the relaticnship tetwoen
formal educaticn ard job success

o Fasic Shill,
+ To raise each ingividual's perforvance in the lasic
skill areas of corputation and corrunication to a
Tevel which will allow hr Lo do satisfactary wock
and tote a crotpatuting citizen i 0o sor ety

CHAFA(TLFIST[LS GF STUBENTS

rccord of telow anrral gerforgnce, Corgpared tn raticral

EMC woodn the basic whlls of readirg and eritiretic

Aruitoxt provided by Eic:

PROGRAM GOALS

o Left school before corpleting a prescribed course of study

» A opoor ettendence record when enrolled i a public s_aonl, 45
delerrired by attendance etords

o heed infomnaticn bout the warld of work and the'v places in i

FPROGEAN EVAaLUATICGH

Aesuming that the program’s ~oals are valid and worthuhie,
studies should b2 conducted to evrluate how well the mrogeam s
reeting its goals, .iese should te planned tefore the procrar
cormerices, end they should be designed to evaluate tre ultirate noals
of the project. Qne way of evaluating the program's ultingte grals
is by conlucting studies in which evpleers and former stuwents are
contacted ar’ questicned abeot perforvance on the job, change of
jobs, and further education. These fellewap studiec should te
conducted at interysis of 3 ronths, € menths. and 1 year
after the students nave left the preara.,  They should te conducted
undnr the direction of the staff paycnoloust. Forrer students!
evaluaticons of the progran after they have been scparated fror the
conter for a year will qive adinistrators aad teachers insisaht inte
the cverall guality of the procrar,

The prograt's irediate ocals will be rare N fficuit to
vvaluate.  The unusud) nature or this program should rule out tre
use of a hiohly scoh icated tattery of standardized achicvemert
tests ard other like duvices for reasurirg perfomance. Evaluztions
by teachcrs and other staff rerters on the basis of their accurulated
brovitedoe of cach student will te of greater value,

Tre holdirg pewer of the project cen te a useful indexr for
determining whether the proqram is reeting the students' reeds ard
should te frcluded as a critericn for evaluating the project. The
tolding power will be secr in the rurber ~f students who do not drap
cut as corpired to the rpler of stuuents wha da. A Qvopout s
dcfired as ore who does net want to contisue in the project after
ke has enrclled tecasse he feels the project is rot rretirg his
roeds. SNt tirers ) trese who erroll ard tiee ficd worh crootter
cduratiorai efferirgs, should rot te classificd as drepouts,

To increase tre holdirg pewer of tre prouras . the cacrcration
of the hew Yark State Erplovrert “ervice shogld te erlistes to
astess the ¢ploymert ciportunitice in e coormunity, dfrowirs 1o
three guostigns should be souaht:



+ What jobs will the participants qualify for that were » Will participants have opportunities to enter specific
uicbtainable for them before they entered the program? vacational training programs from the center?

SECTION 11 - STUDENT POPULATION AND RECRUITMENT

SELECTiON PROCESS

Feferral should come from social services and recreational Grades, absences, patterns of behavior. citizenship, rarental
agencies outside of the school. This will pertially attitude

eliminate any tendency to “push out” youths who might still

respond to formal school approaches. However, Tists of Family data, such as: brcken home, parents' enployrent

past drupouts should be secured from school quidarce {skilled or unskilled), size of the fanily

counselors, and these former students investigated for
possible entrance into v progran.

Feasors for school withdrawal

Student's activities since withdrawal from sctool

fradesic difficulties throughact his school experience

Students selected for this program nust be willing to
operate within the structured regulations of the progra=.

hge {16-21 years)

The students' present skills stoulid be surveyed in crder to

teain a fuller evaluation and determination ¢f the point Erotioral disturlarces.  hore scvere enoush to interfere

at which he should begin his training in the program, This with the learning processes. {(1f any yauthn is discovered
survey should be made for the most part on a yerbal basis witn psycholoqical predlens beyond the scopr of the project,
by a person tyained in basic interviewing teciniques and referral can be made to 2pprepriate agencies. After treat-
by study of the student's school record. nent, such 2 student should receive priority stending ir

future errollrent.)

[t is important that the student's past objectives be under-

stocd, What did he hope to accomplish by leaving school? RECRUITTING SOUPRPCES

wiat goals did he have in mind before dropping out? In

this connection vre shouldn't be concerned with the realism (ontacts from the frrediate reighborhood {in the center's
of these objectives, but allow and encourage studunts to vicinity)

express whatever they had in mind.
e Schools

In order to validly evaluate the approach used in tte
progras, the rurter of students fnvolved should be bent s pcid) movhers
relatively smaly (30D to 125).  This will allow fur ravirgn

attenticn to each student, welfare Departoent

PEELNTERVTEW SCREENING Sew York State fealeyant Gffice

Courselers shouid te responsible sor areecbling all pertirent Youth Yoard worders
inferration corcerning ea h cardidate pricr to the ca-didate’s = Noinhtortond Youth {Crges
intervies appointrent, cCffrce of Logroric Viportanity

beligicous Yradors

)
]: i‘C~.m\ at the ti~e of witrdrawal from serogpl

«xtal progress record of tho student 1“ word of roLtr

Aruitoxt provided by Eic:



» BEulletin board notices ir youth and religious centers.
{Include such items as g des-viption of the program, its
location, the name of a representative to contact, etc.)

Contacts with outlying sources. (If recruiting Tn the inmediate
reighbarhood is unfruitfuls make contacts in other areas known to
have youth who may qualify for the program.)

« Letters to agencies should include a personal followup by
telephone to carefully explain the program and wne type of
students desired for enrollimert in the program,

Personal contacts with schao’ attendance officers and

guidance counselors

Perscnal contact or possibly group reetings with social
werbers, youth board worbers. and th_se neighborboud people
in a position to recormend potential rreogram participants

Group reetings with comrunity organizations

of tre candidates who will
Goubitful candidates

Interyiowors shauld Tist the pares
be part of the studert popualation.

should te placed on an alternate 1ist for additional screcning.

IWTERVIEWS

An adrinistrator or other staff mester having experience ur
training with interviewing techniques should mect with an individual
candidate to ascertain his qcals and his ambitions. Further, tte
interviewer might inquire into the candidate's reasons for withdrawal
from school and his subsequent activities. Usinj establisied
criteria, a cormittee of “nterviewers should set up a list of cardi-
dates who will be part of the school population and an alternate
list for additicnal screening,  Sujgrsted <riteria:

» Sircerily of resgpoases

O
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» Expression of reasonable goals the candidate hopes to achieve
through participation in the progran

« Fositive attitudes such as expressiuns of hopefulness and
adwission of tte discouragerent and frustration of prev ous
schoal esperience

MATRTAINING MAXIMUM POPULATION

Sirce students often leave the program for any one of a variety
uf reasors (health, Yack of interest, employment, etc.) pricr to
the completion of the 10—month sequence, it is necessary to set up
a wethod for absorbing new entrants to use certer resvurces to the
greatest possible degree. FPelow are suggested procedures:

Faintain g priority list of students who are eligibie but were
rejected tecause of spatial lindtations, and use this as a basis
for mahing additions as vacancies accur. Also, continue recruiting
efforts during the year to maintain a rester of potential cardidates
from which to draw.

¥ale plans for adrission of rew studeris to the grosre throuih-
oat the year, Since rust segrents of the tasic skills senirare are
nighly individualized, the student can usu3lly starl a progres at
any selected interval. liomogeneous greuping sccarding to ability cr
achieverent alse aids in facilitating proper placerent grd assini-
laticn of ruw students. Since the interaction scrinars portior
ray prove difficult to replan, rew Sstudents could be assigred to
separate soctions urtil they are ready to rarticipate in furct
aroups .,

inn

Accentuate the differences between the forrer educatioral
esperience of the dropout and his new Situation and set up the
learning latoratory to serve as a quasi-institution of highor
Tearning, reaching beyond the confires of the participarts' acces-
tace of hi~scif as a rature and resporsitle individual who is a
vart of tre socicty of his cen tire 3rd flace,



SECTION 1If - PROGRAM

This progrem should differ from the previous educational
experiences of the dropout and may very well be conducted gpart
from the traditional school building, The Community Education
Center in urban areas should be considered as a possible site.
Teachers will want to use to the maximum available cormunity
resources. In large and in smaltl groups, students should te
encouraged to investigate and evaluate firsthand the opportunities
for self-realizaticn found in the cormunity. Seminars and srall
groups of individual student investigators will meet in
Titraries, museums, industrial plants, public buildings.and paris
to discover and explore things which they cnly vaguely bnew
existed  Tre studeny should he accented as a rature
persen who is capable of participating sn the decisions that
guyern his future.

The program is concerned with frur areas of activities.

« [nprovenent of basic skills

o Developrent of positive attitudes

« Exploration of occupational opportunities and preparation
oY the student,rentally and erotionally, for these
Upr winities

o Job placerent

THE DAILY SCHEDULE
Tre daily schedule cutiired telne is o model for schedylding

tre varigus corpenents of the progras. Modifications will, of

Crurse, Le dictated by local reeds.

<rday throush Friday

Laily organization scxsion of o entive student
tody erd staff. Daily plarainey v nourc vrtgg
central spcaders, dealirg with Tife and wors
srigntation and vicatioral cppertonities: stderte
adeisory cour il

TO0 studants, 6 trathers, 9 tea-her 2ides, Four

. Q
: U]: lCL‘LcurzHr(a] crivrtation theeyah dntergotion e drgrs,
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groups {approximately 25 students per group) will
function daily, and each group will be Ted by a team
of three staff members. tach group will deal with a
different topic related to Vife and work orientation
and vocational cpportunities.

9:45-10:00 Break

10:Q00-11:00 Corrunication skills: &0 studonts, 3 teachers, 3

teacter aides

Computa.ton skillsy B0 studerts, 3 teachirs, €
teather aides

11:00-11-1 freat

11:15-12:1% Same as 10:08-31:00 periody only students v worn in
cormunication skills <t that tire now rowve to
corputation skills; studrnts who were in corputation
skills rove to cour unication skills,

12:15-1:15 Lunch

1:15-2.00 Fealths 80 studentc | 3 teackers, 3 teacter aides
byran relecions:  EN students, 3 teackers, 6 teacter
afdes

LAILY Qe N ZAT TN SESS O

The datly crggnication session s t o initial artivity for
cath participact, Tte adinistretor bas oo respersibility for
pharnirg erd cordacting this part of tre ricarem, During this time,
arncral gnncuncersnts can te rade ard irfomatica corcerning trpics
to be discusned in the yarjous wrteraction seripere can to
precented.

This tire can aleo te used for quest speabers aed files irat
relate to aress to te discussed avd explored in the frirracticn
serdrare. Sirce all tire allotrents fir e proara™ are fleaptlo,
the Terath of these srssiorg <royld vary acrcrdira th rerd, for
iratzrre, if a quest speaber or film is scteduled and additicna)
tire s reruired, e tepics for the oot tamal croontation can to
postprrediand the regtings could te dovetnd o the bopic of the fifm
er of the quest ¢y valb.r,



INTERACTION SEMINARS

The interaction seminars will deal with topics related to
occupationel orientation and vocationa) opportunities. Bach general
topic is divided i.to 2 nurber of subtopics. A team of steff
member s should serve as discussion leaders for each subtopic. The
discusston graups should meet for a perind of several days so that
each student wilt have an opportunity during this period to attend
each discussion group and voice his opinion on each subtopic.

In keeping with the flexible nature of the program, students
should be given a voice in selecting and planning the tapic to te
discussed in the interaction seminars.

BASIC SKTLLS SEMINARS

T2 basic skills serinars are davly class sessions for
ircroving cormunication and corputational skills.  The irstiuction-
al proqgram for each of thele two ki1 aress should te highly
individue¥ized.  Instruction <hauld inclwie ratorials ard rethods
that will pomoot cach learrer to wori at ki, own pace a5 be partly
responsible foo His own iRstracticn.

The classes far the cortunicaticn sialls and corputation aballs
can be held concurrentiy. While balf of the ctudents eare o the
carrunication skills wemirars, the othor Falf should te in the
corputational sy ills seminacs. After on estallisred wnit of tire,
say an hour, the students “n thy corrunicetion s#111s senirars car
move to the corputaticonal skills ceminary, the studerts ir the
computational seminars can rove to the carunfcation sonsngrs .

HEALTH AND CULTUPAL REALIZATION

The ¢Tass sessions for realth and cultural reslization can
c1ther be offered on allurrste days, wols, or SErEstors, or
whoere there ds interest ard nocd, both can be offered e.ory fay for
the rrtire year,

WORN ENERTLICE

Students will be ergag-d i ward Grertences during tre after-
neon or reenir g when classes are ot in sessien.  The wors
crpericnce should te areanged ooavd e ficts with olhoe segrents
af the prugres,

This can irclode grreral wovs evprricrces or spacific jeb
training in the comunity . Spocific Job trainira can te providrd
urder the avspices of the cetre ¢hrough @ grogrem sitilar te tte
voratioral and Irdustrial Coop-rative Frograts of througn cpecial

Q Job training prygracs.
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As soun as councelors determine that a student’s attitude is
conducive to successful employment, the counvelor should encourgae
the student to take a part-time jobL. Students should be assisted
by the tounselors and job developers in locating this part-tine
employrent. Counselars should maintain clese iiaison with studsnt
and gnployer during this work expertence to smooth out any
difficulties which may srise. QOn-the-job training progrars may be
arranged with local private erployers or with various governmentz)
agencies in the area.

COUNSELING, TESTING, AND EVALUATION

Individual crunseling would tate place during the entire day,
with students lesving classes to keep appointients with counselors.
[t is expected that each student would see his counselor ot Teast
ance evercy 2 weeks,

Studerts should be screered for possible ghysiral and rental
Tinftations to success. A visual-motor examiraticn should te
adninistered to check parceptual ability, and 3 hearing erarinaticn
should be given to deterrine possible auditory difficulties. These
can te aduinistered during the initial orientation period in veading,
ffler the evalustion and pinpointing of any deficiencies, tre
rerediation <an becore part of the regular program. For erarple,
farceptual rotor exercises could be irncorporated into the readirn
prosr Ive Frostig progras for the develeprent of visual
P pifun is an example.

Evaluation should fcous on what students do bncw ratke, tharn
on what teey don't know. 1t is recorwended that oral rather than
written tests he given, After the 6-week period, specific vocaticral
iy rtorics thould be administered whick will irdicate areas of
interest and strengths. The use of audiovisval nediz will prove
Felpful for making rore thorough evaluations. Cutsice scrood
harewsrh vilY rot be assigned.
STAFF LOUSDINATION AND PUANING
Tha courdiraticn end plannieg suasiuns are daily reetinns of
Yo oentire staff which dea) with three major sreas: rlannina,
irnersice training, and studirt cvaluation. Tre craacization ard
e prasis of these nortings should te Teft to the adinistrator tn
! cas the rumd arices.

i

Tre planning phace of troce roetings should net te (or 2o ted
in the style of a treditioral faculty recting but srould taie 2o
formi ¢f & geruine cocperative planning effort by a1l stalf re-tors,
who 2t U1 cs ward i snall roups ard at tines word ac drdividiels.
Thi- p12sning sessiors sheuld fe stroctured Lo ercgurase



An exchange of inforration regarding the program, the
students in the prograw, and other conmunity assistance for
these students

The planning and coordinacion of the program’s activities

The planning and preparation of instructional materials

The discussion of the staif roles and responsihilities

The incervice training rlhase of these sessians can cither be
formal or quite informal, depending on *he nz*ure of the topic or
trainirg. AL any rate, these sessions should result in:

The hroadening cf the background of the staff on the
psychological and scciological factors affecting students
participeting 1n toe program

The review ¢f rew instructions) raterials and deranstrations
of their use and effectiveress

* Tre snaring of sutcessful teaching practices

The studer: rvaluation phase of these courdination sessicns is
crie of the rost inportant of staff functions. Cvaluation of
students should te continupus and should rot be made on a "report
card" kasis a5 in a3 regular school program but as a destriptive
picture of the student’s achieverent, interest, participation,
and attitudinal improverent. A1l staff members having any contact
wWith ¢ student should participate in the evaluatior. This
cvaluation cen be the basis for a student's moving ‘ron ore level of
revreration to another.

OVERVIEW OF STAFF APPROACH

Adtering to certa.n principles will help the project accarplish
its guals.

ERIC
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* The first is diaanostic thinking. Through this the teacher
penelrates a student's surface behavior or thinking whicn
is a reflection of Trner thoughts ar feelings.

* The secord is tolerance to allow decisicrmaking on the part
of the students.

Inhkerent in this process is tre freedom to mahe g decision and
to accept the responsibility for it after cormsidering all available
infomation.

The following is an exarple of applying the two principles to
3 situation that may arise with the students.

The problem: Evaluatirg a student's promotion to another salary
level in the program. Suppose that John kas bteen continuously late
for the morning schedule of the progrem.  The question arises atcout
his finantial allowance. TIs he to receive an incredse or ain at
the saie place on the scale? The real issue at stake is: Why is
Juhn alvays late? Does he feel his skills are adequate? Is he
getting alonn with other students? s be having a dif7icult tire at
rore?  [s there g tracker-student clash?

The guesticns could go an and on.  The imnortant point, boucver
is that the teacher locks bteyord Juhn's nmanifest terovior and
corcentrates on other causes. The rore infometion John can ive
and the rare insight qiven ta hir, the rore effoctive will bo hig
decisions. The final responsibility for makinn a docision reats
with John after te has tecn given all of tre pertirent iifomaticon
and insight the staff can give him,

Lltimately, the staff rust act according t, the standirds it
establishes. 1f Jokn contirues to come in 'ate, they nust point
out to hir that he is causing the project authorities to withbold
his firancial incresse. This is rot @ cne-interview ratter but a
continuing and cntoing process involving many nerters of the staff.



SECTION [V - ANCILLARY OPERATIONS OF THE CENTER

CLASSRuLOM LIBRARIES

fFor this type of student, it is imperative *hat t&e tcoohks and
redia he will be encouraged to use be very accessible and inrmediately
available. Therefore, each tez:her should have availabi» to him
an abundance of materials to use to prorote learning and which
students can use in structured Tearning situations or for se)f-
study or recreational reading.

COUNLSELING

Individual counseling tan take piace during the entire day,
with students Yeaving classes to reep appointments with counselcers,
liaturally, it will be necessary for counselors to ser sore students
~ore frequently than ot.crs, but 211 students should see their
counsclor at Teast once every 2 woohs.

PARTICIPANTS ADVISORY COUNRCIL

The success of this project will obviously depend on many
factars, ore of the most important being student involvercnt in the
Jrganization and regulation of the program. In order to help these
yuuths understand the reasoning behind socfety's social crdes and
their effect on individuals, they must be invpived in the thirking
and plarning process nccessary in making decisions like the ores
from which the code developed. This can be done bast by havirg the
participants choose representatives to carry on discussions with
the staff about matters concerning the organization and functioning
of the certer. Some bread arcas of student inviliverent might te:

Selection of cccupational areas to be discussed ir inter-
action semirar reetings

Tepics pertinent to situations which arise during the gaily
functicning of the progras

« Sehool venqulations

« Grievance situiticns

» fuggestiens to be incorporated into the jrogran

suggestions for field trips of frtorent to studirte

\‘1 ouncid weuld connist of one reprises tative for cvery 1
e, Tta repeecrntative vould ¢onie rorthly fre earh

ERIC”
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greup of 12 so that everyone would eventually be involved in the
decisionmaking process.  The representatives could weet with their
¥ constituents during the first part of the interaction seminar,
Y dav each week, to discuss matters to be brought to tre atterticon
of the administration. Irrediately following this meeting, the
representatives would meet with the administration and representa-
tives of the staff to discuss the reseits of their group reetings,
while the remainder of thne farticipants continue with their
scheauied proogram for that day.

It is Trportant fur the administration to structure these
meetings i+ tnis phase of the program so that the participants will
ser realictiz results from their role 35 representatives and be
faced with the reality of decisionrghing  that is val.J for an
entire group, not for just ore individual or a very srall qroup of
individuals.

STUDLNT PLANKING gURIHNG ORIENTATIO!

the first weet of the interaction seninars should orient the
students to the staff, plant, and program. Ffollowing this, the
entire student body will be involved in fomulating the rules and
requlations under which the center will function. These will be
open (o tonstant revision and ymprovement with the agreement of the
participants advisory council adninistration, and staff,

[ho interaction reetings could be organized in the followirg
manner:

8:45.9.00 The entire student bady reets in a large qroup sessicn
ard is inforred of the topies to te discussed in thre
interaction qroups.  Studrnts are then given a choice
of the topic trey wish to discuns.

RHIUEE S Four $atevaction qrosps reety eath intencte? in eoe

of tie four tepics renticned atove.  Ter taff
nembers ast 2s group counselers, end a studont is
selected as leosder. Tre group would discuss the trpic
and areive et sore conclusions ard decisices,

Tre following day, the $37¢ “egoreewutdoce v escapt that e
studint would ¢hoose to atterd a different irteracticon arcup to add
hic (rauitte ta the cortritutions rade on W proviaus day by athor
stuZects. Studint aulitors would alweys 2tterd e caereti 5ot
asture g eontirutty of stodect viewppinte froo day te dav.



This procedure would continue for 1 days until all the
participants had had an opportunity to voice *heir opinions con each
topie. €2 Thursday afterncon the student auditors could meet with
tne <taff to formally design the pali-y for each of the four topics.
They could be presented to the entire student body on friday
rnorning and be put into effect the following Munday morning.

FILANCIAL REWMUNERATION

If a center can affurd to remurerate students participating in
the program, the structure for student remuneration shouid sirulate
tne ones found in the world of work.

The follawing s a suggested stipend plan fur the students
participating in this prograu:

« Group A Youths who are urerployed at the tiee they cnter
the program

+ The minirur stipend per woek will be pard during the
4-week orientation projram.

» Tre secord phase of the stipend schedule will entitle
the student to receive 3 50 poreent raise ceer the
rinimym stipend, if in the judioment of the evaluators
he rnas met the criteria far advancerent,

< The final step of the stipend schedule brings the
participant to the ravirum stipend of 175 poercent
of the rinjrurm urtil the student terrinates his
sssociation with the program,

« Group B Youths who have been erployeu with the same
cerpany for 1 oronth prior to their initial interviews and
who centinue thefr erployrent until the start of the oragrem

+ The starting stipend for these students will te the sa~e
a5 the salary they received in the positice they had
held before entering the program, up to 125 wercent
of the rinirum stipend.

+ Ire second phase of the salary schedule for this wroup
will entitle the student to @ raise to 150 rercent
f the ninirur stipend if ke rzets tte adyancervrt
criteria as dotersined by tre evaluators.

s irase three of the salary schedale would entitle tie
student to receive 175 rercent of the ~icirum stirerd
urtil the studrnt tercirates Kis asscciation with
the preire-.

SAvarceeert dn talary <hold te deterricrd by e cvaluation
cenrittes, which oF a1l coosict of al) re-fers of tho ofaff whn ba,e
woriet with e ctudert, Larrirgs froc opartetice 6o p1nert, while
the student s in full-tite attendarce. <Pould in ra way decriate
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the students stipend, To dJo so would decrease the student's
motivation to succeed in his work.

« Attendance: [Fach student should be permiitted a limited
nurber of sick days a senester. If he is absent beyond this
nuriber, he should not be paid for the specific days of his
absence, unless he presents a doctor s note or a note froe
an authority wourking with him that justifies the absence.

Purctuality: This factor should be considered in deternining
the student's advancement to the next step of the salary
schedule as it would in the merit pronotion of any

salaried erployee,

Cooperation: In order to advance to the next step of the
salery schedule, a student nust have exhibited an acceptable
degree of cooperation and positive attituder as judaed by the
evaluating cormittes.

EXTAACURRICHLAR ACTIVITIES

Since %rout%s. especially those from rore devrived tackareunds,
Tite to foel that they can pay their own w2y or tale vespuniibility
for their own welfare. the students should assure the responsibility
for urgarizing and financing extracurricular activities. Dances,
parties, cutirgs are all a normal part of aZolescent life. for
rany, this will be the first tire they have had this esperience or
opportunity. Carefully directed activities should leid to an
understanding of cooperation anc jroup planning (a positive social
attritute), corplerenting the otuer skills they will acquire in the
prograc

facilities for physical recreation durira lejsure tire, sutk as
a pool teble, ping rong, velleyball, or tashetball may prove tn be
irvaluable assets.

STUDINT MEMBERSHIP CARD

In crder ty qive participating youths g cence of helonging, amd
at the sare tire provide ther with a reers of dentification wit
the proire . each studint <hould te surplicdg with 3 ~evtorshin card
indicatirg kis enroll-ent.  The desinn of tre card shoulg te
dowvedoped Ly the staff and studirt tody as a cCoserative project.

Efter corpletion of the poogras, studeots in qocd stardirg
chauld te freoura.cd to berp thodr Sdontification carde, wtigh auly
cratle trer to use Mo various services of the cortir, such e
Counseliry and naterials,



SECTION V - ORGANIZATIONA L STRUCTURE

RELATIONSHIPS

OPERATIONAL

{Teaching Staff.

[ Job Tevelopers "

___ Lines of Authority
.................. Lires of Cocperation

ROLE OF THE ADVISORY BOCARD

An advisory board, establisked prior to the planning of the
center, should provide comrunity leadership and serve as an
cbjective evaluative group for tne program. TJactful choice of
membership is essential. This board should be corposed of th2
Teaders of 211 the varjous interested cormunfty mgencies, civic
groups, and educational establishments. Tre corposition of the
board will be a vital factor for enlisting the cooperation and
support of the cormunity. For example, board merters who are
leaders of the business and industrial covunities may interest
their colleagues in provising employment oppertunitics for students
in the program, Cormunity actiun groups may be frstrurmental in
rocruiting students and in prciiding the recessary corrunity
appreval of the scheol.

e follewirg are sujgestions for advisary toard retership:

¢ Peprescntatives of the busiress and frdstria) corunities,
Y Rath ranazement and Yalor
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Pepresentatives of community agencies interested in disad-
vantaged groups

Superintendent of the 1ccal school district

Pepresentatives of local cormunity colleges

Fepresentatives of the cormunity groups deing served by the
center

-

Parent of one of the students in the center's prograr

Graduate of the program

Tre advisory board would hold open ronthly meetings 0 assist
in the ongoing evaluation of the program and would share in tre
responsibility for the successful functioning of the progra.

The specific dulies of these advisors would te:

* To assist in the selection and biring of the center adminis-
trator

* To find additional resources for the center

* To review financial expenditures, program chang.s, and «taff
hiring

* To assist in evaluating the program
* To advise on recruiting procedures to te followed

STAFF RESPONSIBILITIES

if this progran s to furction effectively, the entive <taff
rust wark tosether in a team anproach. [3ch departrent ¢f th
center will Faye its individual respontidilitics as cutlired, vt
cach will te dependent upon and responsible to others in g
croperative effert 1o reet the total respensibilities coverco by
tte progran.



ADMINISTRATOR

Acts as finance officer for the program

Hires the staff. Responsible for evaiuating the erucational
background and experience of the candidates in relation to
the qualities described in the staff madels on the pages
that follow

Supervises student selection

Acts 2s educational consultant to the staff

Coordinates staff's surmer inservice sessions

Coordinates daily organization sessions

{oordinates staff's daily plannirg sessions

Coordinates curricuiw, planning

Evalvates staff

STASF PSYTHOLOGIST

Kssiste in hiring of staff. Fesponsible four evaluatirg the
persenaliiy traits of eac’ candidate in relation to the
qualities descrited in the section on staff selection which
follows

Supervises the student selection process under the leadership
of the administrator

Acts as renta. health consultant to the staff and student
body

Is respoasible for program evaluation
Rssists in coordirating the staff's surmer inservice sessions
Rssists in coordinating the staft's daily planning sessicrs

Farticipatos in the plancing and icadership of interacticn
serirars

TEAHING STAFF

E

RIC

Farticipates in curriculu planning
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Teaches the basic shills seminars on health and cuitural
realization

Participates
serminars

in the planning ard leadership of interaction

Solicits the
solutions to

cooperation of othrr staff rembers in finding
student groblenms

Participates in the staff's daily plenning session

READING CONSULTANT

Coordinates the reading program

Fecoreends instructional materials to teachers and explains
their use

Pecormends instructioral techniques and demonstrates their
use

Farticipates in tre staff's caily planning sessicn

COUSELOR

SOCIAL

Assists in al) phases of student selection

kssists each studcnt with his perscnal ediust-ert to the
prograrm

Counsels students who are discodraced and threater to lesve
tre proqram

Participates in the plarning 2nd leadership of the irteraction
serminars

Counsels the job developers about placing students in jobs
which are corrensurate with their interests and ebilities

Visits erployers to discuss ard evalu te yourasters' adiust
rent to their work

Participates in the staff's daily plarring tessicn
korbs w.th drh developars, students, ard erclovers in
providieq students with vocaticral opportunitics erd in
developira a-ees of wocational interest

WORRER

trvestinates each participant's hore bacharcurd to discraer
reasons for the youth's origirally tcaving <ched]



o [dentifies
corpleting

parental attituges which may deter the youth from
the prograr

o Works with parents who exhibit rostility toward the idea of
their child qoing to school instead of werking and whe
deprecate the conter's educaticnal pregras, lovering the
student’s self-image in the process

» Cooperates with the guidance counselors and job developers
in rectifying any situation in the hore, neightorbood, or on

the Jjub which miay cause the youth to leave the center's prodran

» (ooperates with comiunity agencies and progrars which can

alleviate the nroblens causing students to leave the proqrar
» Establishes positive attitudes teward the center’s progres in
the hore ard reighturhond

» Participates in the staff’s daily planairg scssian

JOB LEVELCPER

e fsiosses the ¢pliynent cpportunitics in the corurity end
isserirates tnis dinforezticn to the or tire staff for

purpcses of curriculun planning end Job placerort

o

o 1

e Finds enployrent opportonities for students

L nich
ensurate with their advancing fnterests anmd abilities

Cooperates with the staff im placing students in j
are cor

arites Job cpecifications and desceiptions of lorally
available jobs

Frepares epach student for the specific jeb assian-ent

Fesists the ‘riediate work supervisor to urderstend vis role

f55ists the student in his adjustrent to tre world of wory

Pirticipates in the staff's daily plarning sessicn

AL INISTRATIVE ASSISTANT

e ety as assistant firarce Cfficer

o Urders and dnventories eteriztc, ¢
fer the grogrer

MO

s bolords studort atterdsrce

THOWAL CENTER STAFF

» Staff aides serve as techniciens (lerasts. cto.) ad in e
professional capacities

» Custodial erployees

SECTION VI - STAFF SELECTION AND ORIENTATION

AUMINTISTREATUR

The 4« suieessful furctioning of this rrogre is 2 w2l

[ irtorsteff gorronicatices. Wil the hmergl
yespensibi T ties of vavicus professional roles can be dolivg st
the syecifnn ratire of Loy otcations ds dopandert on v Jeadera g

capatilitine of tro centor's adrinistratur.

vater st e antelligent ard fxee A wrpitaloon
cod horan o datione, Tee matare of Teogr
rezatre s 2 b ticalarly talieted and seacitiee 3 ird trat opoeith
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A et Phe seraitive 0 teoreeds o f
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He should have the ability to help teachers improve thelr
irstruction, He should not view his rolte as an overscer but as a
stimulator and a colleague, helping teachers to make lne fullest use
of their own talents and resources.

TEACHER

The teacher rust help bridge the gap tetween the school dropout
and the societa) standards which are part of our tradition and
heritage. Valuer like pride of workmanship, fairness, and decency
are all part of this heritaje, To transmit ther, the teachter wust
reflect these values in his persona) conduct,

fs translator of values and skills, a teacher who is in ture
with the mores, subcultural pressures, and nejghborhood under-
currents will be able to appreciate the life style of the students.
He will not judge their cutward behavior as irherent qualities with
no possibility of movement to the goals of self-reliance and self-
sufficiency which this education envisions for them. A teaching
faculty which has a diverse cultural background will mabe for depth
ard richness and contribute to the entire staff's edunatmnai
porspective,

Careful selecticn of teachers who can establish a positive
relationship to disadvantajed youth s crucial to the success of the
progran. %ot all teachers can teach successfully tre fomer drop-
cut, When selecting the kind of teacher rneedod for this progren,
the follewing characteristics should be sought. These sugjestions
are offered as general guidelines for the selection of teackers,

mpathic:  The erpathic teacker is able to put hirself in thte
place of the student. He rakes ro velue judgrent; te is
synpathetic. lle respects the human digrity of the student
and erpects the same kind of respect from the student.

-

Pecepting: He tates the student from where ke is and tries
to kelp. This inplies rot lookting upon the student in a
dereaning way. His attitude carries with it both a respect
for ard 3n acceptance of the pupil and his environrent,

-

Catiyoing:
aware ef the

Pe is willirg ta reach cut to the pupil. He is
fart that he rust often initiate this contact.

Crtiristics Hr will te hoypoefyl ard have faith in the cutoere
of the pregren and in the Tibelihbood that levels of
grhisyerent may fe raised ard potential t2lents discovrred
ard developed.

r, B 'i]\'.j jnfeaes, such as tte

Do e g

'm.w‘txdﬂ Larﬁwah", Tre L
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already cutlined, Tre
regsure authtoritarian ten

Do, for exargle, rurparts to

PROFESSICN/L COMPETENTY

The teacher's ceatra) concern should be for the student, rot the

subject matter, He skould vnow the rrasons for his instructicnal
activities, e should be able to choose the kind of content,
raterial, and methods which will be most effective in atteining the
goals set for the students. He should te cognizent of the entire
garut of fnstructional prartices ard interested in adding to his
store of bnowledge. He must be resourceful ergugh to know when tn
use a particular technique or piece of material. He should Ynow his
studcnts so that he will be able to create educational erperiences
that have relevance in their lives.

s

Fis

His knowledge of psycholoay and his ability to relate to
students will enable him to "scnse the rocd and play the role,”
belief in adhererce to certain standards does not preciude hs
genuine understanding of others ard their rationale. ie resds to bte
resourcefyl cnough to change his pace, his rethods, and his toarhing
strategy quichly when the situation indicates the need fur such
flexibility.

The teacter must have confidence in his ebility,
fulress, in tre students, and in the progras o that he will te
abte to relp each student find his cwn worth and dignity. e will
be buoyant and resilicnt end as realistic as he js idealistic,

It ray te recessary fur sore teackers to te hiliesual in bart-
around in grder to comrunicate effectivaly with 311 stoferts,

[r;,]ofmt of cxporierced nersorrel is desireble. Chseryimg
peeple in their present teaching situaticn is desiratle as a
determining factor in selection. fxperierce in workiry in corrunity
recreation proqracs, such 3s church youth qreups, Y's, conrunity

in a5 resouree-

pouth

centers, or athletic proqrats which serve youth alsd riy be desirable.

COUNSELLOR

additicn to the qua. res. (on
crporicnces cutlired in the teaker o
cpds to be «3illed in Ve tectrinue
scrzel

in shnoies, ard ueiorgd
1, the nuidac oy cosmnelar

e Tin g and el atieg

recerds, Mis fasiliarity with corrunity anircice aod remvurit
precrets tRat car belp studirte with their a7y ; Tews or
help ther aSvance thedr acaderic ardfcr vioaticn w1l

ales prove ta te valuable,

O

te



JOb ODEYLLCPLR ;

fooseeutd have firsthand drowledae of the cultural tehavicr
patiivns ¢f the seighbornond population being served by the proaren. B
e not only needs the esperience uf heviag worked with adolescent
boys, tut also the ability to win their confidence.

Irteracticn serinars
Sasic skills seminars
Lfternonn progr
Ceardinaticn reetivns

|
W

at are the operatire procedures, rules, ard re

tnoeffective job deveigper should be fauiliar with corrunity
incdustries and stould be able to estatlish the necessary rapport
with erplojers in the business warld in crder to gain their
cyoperation.

what specific areas do staff reabers want dealt with durim
the inservice progrer teld during the IThis decisis
would be rade at the conclusion of the orierta 3
50 tre recessary crgtoizaticral vork could ke doreld

Dxperience in the ffeld of education will prove helpful also,
since the job develorer will also serve as a teacher aide during the
irstructional phase of the rrogram.

« What are the characteristics of the youth to be served by
the progr
» What ere the cultural tackarourds of the perticirarts?
» what are the characteristics of their hore enviren ents
SUCTAL WORKER {ecorpric, social, evptional)?
» what types of self-Trages Pave these wourgst
w Fave thev cevelored? tow can they te
« khat are the attitude these oo
society, ard resnonsitility?
How can they te “?
© Fow do these studer

1435 persenal characteristics should te similar tn those already
outlired for teachers. Like the Jjob develorer, the socfal worier
reeds to have a firsthand hnowledae of the cultursl behavier
patterrs of the population tein? served b, the progra~. Eeing
Bilirg,al ray also prove belpful or even recessary in sore areas.
Tre social wurver recds to te skilleg in bing with and Felpirg
farilivs ard reighborhood croups with their probless and sheuld te
vitar otk conrurdty agencies, havirg the ability to word
soperativey with them. Dxperience in the field of educaticn aleo
may 1o helpfall

voelate to thody teacrirs?

« what materials end prow
ray te approacted by e
« Ciscussions with ¢ perererrl, ard
corrunity workers wha gre fatiliar witn tto ;rotlos
of thece youth
UFITERTAT LU ©Liscussions with Loys who typify tre south who gualif.
for the progra-
« Visite o the reigtborhoods tre nroare” will wrryn
+ Feading raterials:
- Bloos, Dendardn. 0 eroe e e o g ey
v tolt, Firchart 8 wirsten, (nc. few

[t is steergly recorverded that an grientaticn proqran te
provided for the ertive staff gricr to the cpening of the students’
prograt, A 2-wezk pericd ¢ orientaticn will kelp develop 2 team
apprecach by the staff. Su - ' ics as the followina ray te
erplored during this peri 0L
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» What does recent research say about row this type of
student learns?

» Wnat instructional reterials ard teaching technigues
wOrk test with these stunents?

» What raterials and procedures would be usefyl?
» what types of esperiences, interactions, and perscral
relationships bave helped these youngsters develop
negative self-images? MHow can the staff irprove these
self-irages?
« wWhat teckniques can te used and have teen successful in
dealing with thys tyre of student?
v oiscussions with educational psychologists who have
expertise and practical erperience with teaching rodel
and with educaticnal psycholegists who are familiar
with fingings on how this type of learrer learns
s Demgrstrations by educatioral practitiorors of tre basic
chrizues for using the yariety of audicvisual
raterials ard cquipsent availatle tu t 2 conter
cnstrations by edurational practiticrers of tre basic

techniques for usirg resding raterials in dnstructicn
« Feadirg raterials:

Slryrery Jepore. S pa oo S g0 Harvard
Lniversity Fress. 1363,

-l :

o What cccupationa] epportunities are theve in the county.
» what cccupaticral oppovtunities does the convunity affer?
Wrat kird and dogree of traiaivg s needed for eann?
» khat gre the cocrunity's irdustrial ard cormarcial
enterpricses doing about erpleyinng
» what aoercies provide erployrent seryices, and what
carrunity prograns are rruvidicn job training?

« Tre staff ray find out rere atout these cpportunitias trrouqh:
- Oiscussions with represer tatives from comrunity egercies
that are familiar witn the econeric and ¢ plo, et
picture of the area. suuh as the chanter of chTerce

&nd the “ow Yark State frolaprent Office

»ouiseussions with representatives from rajer ctoupatinnal
frelds 30 the cordunity. such 2s perscrrel dircctoes,
labor lezders, ard small tusireseer

s lisrursices with rerresentatives from corunity zqercie
jrovidien il treinies or cconiational inforaticr.
suth o as Toeal sobrcls, Marpewer Toyalofrert Tradnirg,
s coreunity 3t on :
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SECTION VII - THE CURRICULUM

Acsurgisted coreveuty o tis progra ircluding certert ot
Tivee, materiale, ard ditarled te2chirg stegtaaios, can te ford te
treohvericus seatents of thic g tlication wh Collow,  Teacrers
Ao ld drdiyidualize dinstruction as ruch as possible.  Tre
eitases cf L1 var1ous crericuluns fo £10wibilit,, Trey oare tr
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wses of the staff's daily planning cessions is to plan
instruction sn the prograt can unfold sroothly and

enteticn and ureracessery duplication so o on
wst educational progre 5.

CURRICULUM DEVELODPMENT

foprebininary investigation of erperirental rateriels revealed
that trore are few availehle raterials geared to different learnin
Tewels for general wocaiional preparation.  Tre contents of t
wirious norrie soin this peslication have brin desin ad
reet this rowg. faterials Lo sopplecent these curvicly
rotte developed as en engning part of every local proaren,

n

boewever, tiere are available a rich and varied asscrt et of
instiut T raterials and corvunication redia which will suppler
erd ertarce specialized cut-of-scheol-youth progrei s, Eiblicaraphies
of pricted ratter ard agudicvisual materials which can te cbta‘rod

nt
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fpem pobidishing howaes and edataticral tatnratories
taterials which are available for tosdh ing roxding,
corr unication skills.

Ao drpcrtany part of the work of the ad dnistrator, rowctolons:
counseling staff, and teaching staff will te to p
test its cwn rnaterials developed from the recds and
the first 300 students.  These waterials stayld i
that ceuse students to mabe decisions within tre frarewarl ne
esrericrces, intercsts, and abilities,

IR ARRS
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ftwill be drportant for tho student to te encourgind o rzbe
nis oun gnalyses and develep His owr roetreds for dealire wite
difficult situations,  This apgrgact will cnable the studint
clow in veuding to Tearn adverved orovpts dewsloped throuar
uf real Tife experiences. This oyro Allows for ol
ard iroreases the weah student's confideioe in birsel £,
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CURRICULUM FOR COMMUNICATIONS SKILLS

IRTPCDUCTION o 0 v v 0 v v v o s e e e s L

Siree the INTRUDUCT IS forrslates the philosophy,
srecifivg the rethod, and cutlires U contert of the radorn
Temaz it pregvats, Ure staff chould be thoveushly farilier wit,
the corgmpts preseated Lofore beginning drstructicn,  Tre
aystiens contaired i the Corrurications S ills ccctics of
this Carriculu o vor o oreate a sow classroon atrca bare,
Traugn ot arv ocreuped urder e rajor headings
3 ard Thpedbing ard Listoanfra these
wratartly deturrelata D rogor taught in

St
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srious toibninues of cowuniration
fernard prosents atds for Ve aoquisitioe of
itportact to medorn livirg,  Sthge tre
torhnigues are varicd, e toachor ray select ard
toinacierdirce wath tis greop's resdi. Howeger,
distuvir thst a recemrendud rothods foe, o th
cehntge, to umsuceessful with or diztazteful to ges
chondd odéfy or abandon troledare e faelr ot osore
Citor activity, b oray tite allut vnts for writing and
tu thy atilities end drtrrests of U
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SECTION 11 - SFEAMING

AODLISTENING o 0 e v s 0 e e

SELARING and LiSTENIND sutmests ratiod : of
reater wverbal flueny and greator oral coopnhonsion, To pre-
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INTRODUCTION

GENEPREL TOPIC the language arts instructor will te meeting daily with tre rest of
the staff, his teaching can be easily coordinated with the rist of
What covunicaticn sHills of reading, writirg, listoring, and the progra=.
speghing are recessary in rodern life?
WOTED s v nuestions within each sectien arve rot recessarl, o
THTRODUCTION to te resed Uarﬂj as trey are stated to studints. Fofer o
v O o for divection emardirs 20tual classroom
Tre studeats who maie .p this progra” will te uninue i that prmu,rgs, '
they zlready will have rejected a1l or nust of tre traditicnal
tecknioues of teeching. Mest were "rarkad for failure” when trey ONMEERALL TLACHIN peJELTIVES
entered their first classecom tecause of envircrmental and culturgl
irfiLences, unforturately, in rery cases, reading rgs teen the ¢ o dovelop the cormurication shills o

cadivg, writirg,
vy in orodern 1ide

catalyst to acederic despair. Trese students are atutely aware of itntening, ard <peabirg that are 1o
tre i-portarce of reading in scheel, Their failure nas often
ceturred within that atrosphere.  Their writirg, ~ore than any other
rediay will reflect their Yanguage failures. Tre red corvecticns of
their teathers an their rarusceiptls ray Fave discourazed then into
rot wrrtieg et all. .

To Aevelop the

abitity to participate rffoctinely and
in group discussizry 2ed actieities

ability to thind ard aerialize retiorall, end

i
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ewo@ hem Mstr_v-ih; AR RA N Dot A e Ynpe et
T v haie ey lered te atality

e in"cr Ttoe 0.l rerple opoirt 3 ha oo te oty
teghainues 16 the torics are rlevent and e todtnioues &
asd dterestirg, His gwn o cpeech 15 often ¢olorful ard « o
Foadh it ray be Prpered g d'a\»:l. tecrnical errore,

Proctirtard honatulary of tese feitics CPL LRI TEACHETLAE DR ECT
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Suskotrese Procedoris favn teen griured under maior
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« Humer understandirg can be facilitated by effective - What happers 1f the valve is defective erd the preisure

corrrunication. builds up?
« Could a reans of self-expression in a man be live a
e Langnage is men's most effective and most comples method of pressure cooker’s valve? Explain.
cormuniiation, - Can a ran in this scrse be lire a pressure cother?  Why?

+ khat happens if 170 Mvalve” s defective?

CONTENT

e In what ways are men related to and dependent upan others

* what tridges has man deyeloped between his "islands"?

during their lives? * tow does an infant erpress his reed to his rother?
* By what reans do rien corrunicate? * tow does a Gurb person corunicate? A deaf person?
« How did language tegin? * Fre sociai conflicts and wars often the result of nisunder-
standings caused by a breakdown in cornunications? Give sove
* Why are there different larguages? exarples to stodents or elicit sore from ther,
v Wwhy shauld ore irprove ore's lerguage skills? * Do you see reasons why men should dearn to ovrunicate to the

test of treir ahility? Nare sore,

TEACHIKG METHODOLOGY

Tre discussion proveded by these ged related guesticrs sheuld

Step 1y Maa and Correunication, On the first day of reqular take up tte entirc | -riod.  Tre teacker 15 cautioned rot to answer
classes, the following lesson may prove effective: The tracter Wis gwn ogquestions.  After asbing g quisticnsthers are thyee effective
writes, 'ho ran is an dsland...” on the chalbtoard. 1% asks g Petheds to encourase participaticn:
stufent to read it aloud. e thon asks the group if they kave vver
Foard the expression before. If any of them have, undcr what e brubre any weasy sileroe urti) Bt 95 Lrdder by e stulint,
Circurstances? wWhat do they thirk it reans? [f students do rct

<es, the teachor individyally qurstivrs a likely o Foptrate or sirplify tre questien,

ces 1t rean trat a
Haturally, retpo

7 is rot 3 tody of
ses will vary ard simn oleroot e gquest

Joosdng particigant,
Tard surreunded ty wate

eraal stder

Ao e i

discussion will ensue. jrotroctor can o elicit reflection by te
vtolertn on tre dnterdrpendincy of ran by askirg clusters of leadirg The studirt's paedy cortit, teothe discusyion 15 g3ter 1137,
s tions sitilar to those telow: it oray te s cov ittt ths crtive pronrgT,
* vow migrt we te affected ty @ famir in doma whom me Vaa stdor rict Uerd the clang by ardtarg U fona] ‘
cever met, an [0 nporater da Now Yore (ity, g Jg P ' dan't ard for owhom the a3 ot 11y b o) r

Ty replain Gte Diteral roanie  dEelle 123 wber 3 ron
trat the mords wors aratler dw the Ditn ety org
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Scat” Efeiia, etel?
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divelopeert?

The question "How did larguage beqin?” may have an intcresting o To whore are we fndebted for our Terqu
resporse.  After a brief discussion, the teacher ashs the students

to iragine that ke is a prehistoric man awabening in his cave: sert olutation,

If you lived in the 16th cortury with your
on what level of society would you probably

e Withgut words how would he explain his hunger to his wife?
(The resporse of grunting and strange scticns wild protably o Can any man know all the words i0 cur larguaga?
te of hilarious nature.)

fire we still charging language? Are we adding words teday?
s would the wife indicate thatl there was no foom?

How does a baby learn speech?

The teacher narrates or acts out the followirg:

Step 3 Inwenting a Word: To reinforce the arbitrary rature cf
word reaning, the teacher suggests that the greup irvert 3 do be
writes (LUG on the chaliboard and ashs If amyone drows tre reaning of
the viard. ‘wrt, he draws the followieg sy bols, asking the stodents
to quess & "yes" or "no" response to the questicr, "ls this a Ciug?”

w - oo
C -'a -
S s

Contirgn untit the studerts e what the word §s rognt to rep-
vanert, Iob Lo is any
fiqure which h3s at least two straicht Times that ~oet. “re b ooy
qurorate o this Tessern vay e reightered with tre suagestion tat
Dy Pewird on thedr fatly or otrer pecsle v W, inis
is a5 valid 35 any otrer word <o 0t nag A v

Y aLUATIUN TECHHINUES

Tro fillewinrg aee eshdeotioe evaluctive auentiong ey Aoachey gy
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"ears, " Mer “tiorn,” Ctar, Mosa,l "ursus, ocr toar.
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o D0 the shudints see languane s
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raticns Fave lenguas s, The toacter sheows thet tho w v s ko Fag o Do the gt e ts yoenorize Janguane Ay a2 tus St
Just written, aprarortly arlitrerily, are dorivad from a tial foear?
Tenguazes:
o0 ey con Yaraueae s tro produnt CF s ante g o

Stho - Caweman bay - Lercar oy univ 216 ?

Ccurs - frerch ona < fparigh

orso - 1taltien utsus - Latin oD My 2oLt Tar uage mith tris rew

bioin - fwedish tear - Inglist Lriderst:

Liter sore discussicn atout tre criain and difforarieg o f o ey see e orerd 110 proosr Targaane svilly fop bttt
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SECTION | - WRITING

ENERAL TOPIC

What writing skills are important to mudern living?

NTRODUCTION

The technigques suggzsted in this section are varied so the
cacher may select and experiment to meet the reeds of bis group.
te journal technigue 3s particularly recormended since it has been
uccess €ul with various adaptations in other dropout progrars and
riscn rekabiiitation projects. However, this technique ray rot
ork with a particular group. 1f it becores cbvious after 2 fow
eehs that the students Yook upon the journals with distaste, or
tudent discussion carnot be provoted in the small group sessiuns,
he technigue should te modified or dropped in favor of arctier.

t ray rot be recessary to use every tecnnigue listed. The toacher
hould experirent and alopt the methodology that appears rost
utcessful ia his group.  Tine allotrents for writing and reviewing
Yoo will viry sccording to the reeds and interests of U e (lasses,
ritirg cay te dore by students during class tire at least s
croweed ardte followed the rest day by 2 revicsing cessicn.
matly, the Jourral technigue will yoguire the bettor por: of
A SUCCESSTae porigds of wirk, cre for the writing and Cre (.-
pscussicn, Discuasion porinds ray te shovtoced deponding on
Teaety to forty ~dirutes 1o ususliy sufficient.

OEJLCTIVES

slop a positres self-corces t o thriudh spocansfll
feriEncos

EACETING

w Tootroerde 3 means of celf-popeossion

e o develop the abi)lity foo demoratrate Dirguictic corg o
in corpesition and goctry witrout Vo foar of presari tine
doyiies

¢ Te ol proen wsase, arywer, and purotuztion accerding f
irdveidinl rceds

- St owriting challg essential
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STUDENT

« Business rotations, letter writing

-

To acquire 3 basic spelling vocabulary

To develop basic critical techniques

s Ability w0 accopt criticisT of peers

» Ability to offer constructive criticism to otters
s To deyulop the habit of writing leaibly

UHDERSTANDINGS

v Cre can derive a areat deal of porsona) setisfaction from Leing
abile to eapress his thounkts inm such 2 way trat oy can te
tracsmitted accurately to ancther.

e Creativity irowriting is rot the revalt of weiting corvrvitly

tut of thirking orinirdlly. forrect writieg sioply aben idras
resdily transferetie,
e Jocatalary can o drprewed Boreugt writit g proctice,
. v, pun tiatior | oand
Sheopre's mrittes rearing

My, ncru) ttnr s b Jait s O ree of ot il

w0t ceh apn Tication fon g assure Lasic roitrg erd writin
chilla,

oAt i g el writiag bt ws ir 2y fa
etould frprnt oard eyt critiaie oo sitrs

LIRS IR e drfividaat, ome or o ld te abte o (e

eratigier b o Cthers,
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Car writinrg prectice help gre te ivprove Ris usage, qrdvar,
and punctuation?

Can writing practice help to arquire a vocelulary?

.

Can what one has written be misinterpreted? why?

Can the conrents and criticism of others 3ssist cne to
irgrove his writing?

Oues writing about a past erperience help cre to s¢e that
experience from a different, rore detacked point of view?
Is this beneficial?

TEACHING METHOLOLOGY

Student writing ray effectively be utied as en fupartant
diagrostic device, The lenguaje esperience story will indicate
individual attitudes, environrental conditions, and weabnesses in
usage, grar ar, functuation, and legibilily of writing. leading
probless will also brcone evident during the group evaluation
sessions.

Tt is suggested that the students participating in the progran

beep 3 jourral in which they write weckly or bircnthly entries in
class, The lergth of these entries stould te left to the writer
with the suggestion that te not ke overly concerred with lerath.
Gn a specified "journal day" the studerts are divided into greups
¢f five. Trey eechange jeurnals. [ach reads four other entries,
The ertries are written on gviry other Yire ard stuforts are asied
to corrent and Correct. Eaca group should Fave @ dictiznary for
reference. Bach stydont is ashed torabe at least cre gereral
corint at tre eng of tre ¢ntries, Tre teacher Civides his tive
a ang the aroups, attes;ting o create reaningful discussica ard
suziesting corrections.  de should be careful, particularly durirg
the first few wenhs, to graise and creaarage the stadents for their
effarts. After all of the entrics Pave been read and rated by cach
of the five, irdividual ra;ers tecome tre focus of cral discussicn.

ihe teginnirg entrics shuuld be shetches relating siguificart
incidints and eaperiences in the stusent’s life. {Do rot assign
autcbiogrephies as such. See tre following rases for topic
suaztstiens and techaiques for mavirg jourral assignrests.) From
ttese edarly evercises, the tracher will te eble to readily perveie
the lanjuaze problers of the studert. as well as the poycheloaical
ard attitudiral difficulties which ray teree cyidint in his word .
The topics descrited below may te used, but the teacker (with
student irvelverint) can ard shouTd rodify ther to fit his circum-
ctarigs.  The jourral teckaique can te successful without the use
. “ootepics.

ERIC

Aruitoxt provided by Eic:

Introdyce the journal technigue durirg the first veek of classes.
Each student should ke provided with a rotsbook in which o beep Ris
jourrals. Mabe it clear that the npt Vs are - for tadirg
Explain that writing practice affects all areas of larnuage study.
fsk them if they enjoyed writing corpositions for their English
teacters in the past. After the nejative replies, explain thatl this
year trey will rot be writing for their English teacher but for the--
selves and their classrates; that you will rot be correcting their
pepers. Then explain the above procedures to them, Mabe it clear
that they are rot restricted to the trere that you (cor the rajority ot
students) suggest each woeki that if they wish to write atout sore-
thing else, they may. It shoula be erphasized to ther that the, will
receive criticism during the veview sessions and that sove students
will naturally te better writers than others. Explain that treir
writing errors will indicate the arecas where ivprovercnt is reeded.
After answerirg any questions that students may have, the first
suggested topic can be discussed:  "Describe oo event in your Tife
that hgs changed you in sore way.”

Tire stould te allowed the fellowing day for the writirs of tre
Jourral. Tre discussion pericd should cccur on the day following tre
writing.

L1scussicn will raturally vary dopendirg cn the contert of tre
Jearrals. Cuestions to assist discussics ard cerrection right
include:

o hat gre sore of the mostoiTportant trirgs Ooat bapgee trous
in cur bives? wWhat c3bes @ happening drpoctant?

e W3t ogre the difforgnt trinas ron do when e, tae 3 cad
Cyparigrie?
s bow do ren resot e the i3ttt of trose whe oare Y e 13t

VP st oarg close frierds?

anal rabey o owritieg of sore people €3vter trocad e
ctreen?

Giscunsion wild probally Po Vrdted da the firet o, oial woet
of tre Jiareal sty and the teaber will b vary bt e
group to 2rcup atterg ting to stitylate ic.ol,
that e tocerigues te used at deast 7owee
Judgnornt ¥s passed on it offectiviress,

Cugiest @ topie fur the secord winh sitila
write aboul 3 ran you Faee always Dobed (er di

0 Quetions frr discussion might frolude:
fu t )
s Wty did woa choose this pereon?



» what do you consider o be the goud points of pecple in
general?
o liow much krowledge dees a person reed to pass judgrent ¢on

others? Should we pass judgrents?

As vou read your classmates® description of pecple, were you
able to picture clearly the perscn? Why? Why not?

Can rewritiry your journal help to make what you want to say
mgre clear? Why?

A topic for the third week could be:  “Write abwut an unusual
Ferson you 'qow."”

Questions might include the following:

why did you choase this person?

To we gererally like to mabe friends with ynusual pogile? 1f
sc, why? 1f not, why rot?

Why 0 sore people att and dress in 044 ways?

Can you see the world through their eyes?  How?

why 15 good punctuation irg

wreant?

Tivst wurd of (3ch

tro students becorw adjusted to e Jourral discussiue
tecrninue, tho toachor m3e desire to present qorvral lessars the
day tefore Jourral day. Trese Yessens stiuld te im

PRI

‘ Lo, - ds (yidirced in Vele writirgq. Viyual
tecrrigues will probatly hase tre test results, particulariy ve
wse of tre cregue projector. The stodents will tavw note when treiy
tan D2 ers are used to make 3 point. Tre first lessons nay i0. The
the atiluty to discrimirate totrcgn sertorces ard <ortornce
fremerts, A olesson din faral g Lumotuztior may te eeceisar, using
trotcpgrercies forocverterd peoection ard a tual Jouiral o s
Cnote2 epatue Lroiniter, “rould te Fighly Cleatle
a7d hould foew @t the stuforte ! pace. TEe ront dtpoytart
S o ds Tegrtle celfoenpiession, The teacter ds ce,troned
.t rreasoratle ecihasis onorecranics,

P PR A

Fiosdills Lt oreed te rearfored will Lrecoy o«
hwotrarer gnalyzis e crrors dr tie Joureadcl Tre my
crveirs al10 probatly e of tee 4 TTawing s

O

ERIC

Aruton p ERIC.

3 T v atolt e UF

» Purctuation

* Contractions

o [ncorplete senterces

For many of these students, teacher appraval ray have teen
unattainable in the past, However, inrost cases the appioval of
their classmates will be within their grasp, and they will probably
eahibit a desire to irprove their skills for thnis reason.

In addition to the above skills, the follewirg areas shouls .0
receive sore erphasis:

» fieveloping vocabulary

* Fewriting

» Groaricing thoughts in logical order
v (urstructing paracraphs

a5 'roackinat first i,

o Using writing technigues, soch
walistic dialons

surprise erdings, érd rea

For the fourth weed ash the students to write an j-agirstive
Shory.

Discussion guestions right irclule:

a2t ods dragiratior? s it Tgortunt to to eble P openn o e

Car frardding? b2 oy rotd
st o e i owoatout freatst

LI F AN IR ) R AT ST N S SRS S LS S T SR VI

Prtoegstirg? what male thea ietipuatiag?

e Tdic et ry vt Tt ey risnggelied Ty e R (e
[erern iny moLp? Wit owrry t'w_,‘.,ynj W3t 15 3 st vy
e e Sar irper celliny?

LI A S R LA N A PR L RN TR SR AT S T S P IR T

The F Vhrmirg I ST P A A SR K LY Wt

oty o tegin with oa e ge 00 Al
G on roading agur stie,

e tre re3der omans



Questions to stimulate discussion macit fnclude:

o Lo guostiens mabe good openings? Lrplain why.

o Why should we try to write thirgs in unusual ways?

o Is a reader lilely to finish reading svretning that is
written pourly? Lhy?

Propose the following topic for the sixth wogk: write a
conversation between two peopte.™

Stimutate discussion wilh questions such ast

» Would conversation rizbe a qood beginning for a story? why?
Why not?

¢ Can slang ar poar grawar be used  “hin written
conversetion? khy? Why rot?

* What are scre of tre rules of punctuaticn, capitalization,
and indentaticon that must be remertored when writing
conversation?

Thewres may, by this tire, evelve from students' past lives to
their present Yives or ray be job and hoce oriented.

Stu‘ents shculd te Crawn into the subject-selection grocess Ly
askicg edih group to select a topic for the following wr o ffter
cath group has Sxternired a topic énd it has teen Yisted on tie
Soard, tabe oz aoto teisolaty tee snerific trpic, 1l
Lepics mey also ve of 2 student-voaction nature. The bLoacker could
redd brief articles (rewspaper or other) and anh trhe stulirts to
teact bricrly dnwriting,  For o Too gt opiniorated article from
tha BYack Muslim remspaior, " hoz J0ye S0, 0 read te tre class.
They react in their jouwrnals, Uifforing opinions espressed bty
students ray Jead to intoresting discussicns.

Seiw sugiested topics to te used early in e prearan.,
o Lapplied fir a ich
o THe antrra e serinar that most oargressedre
s Drugs
s (o
e fnoetts b st scierce frution
O
ERIC

Aruitoxt provided by Eic:

Ar 1 prejudiced?

Toe job T would really liboe

o 1 waz scared

The rea) reason 1 quit schood

Glack power

where | live
o Sights and sounds in my world

#ssigrnents should be mede clearly ang discussed covpletely so
there are no misunderstandings. Other techniques for raking
assigrrents are discussed in the following section of this curricu) r
and may he adapled in writing assignrents. {See particularly Step |l
tRA (Livected Feading Activity] p. 40.)

The teacher may use the journals in a variety of ways. [If Yyping
seryice is available, he ray have the jeurnal articles typed to show
the student his work in printed form, Ye may prefer to censult
individuglly with each student after the discussion session to rebe
recot-erdations and to judge individual rrogress. He may collect tre
journals every 5 wecks to evaluate ther and then reet the individual
student to discuss them. fe should . owe ta o0 70 Ly aluuent’s
wirk by voice and by notetion on the student's writings, No aratde or
lebter rarbings shoula be used,

[retrad of using traditiona] qravar <04 tebniaues, which
thesn stoudonts beyw already rejected, the teackor shoyld rorcintrats
o the gralt area of usage difficulty that i erpressed in the
writicns, fgain, tte proarat cust te bighly ficaible, Ffor irctance.
i€ 0t becoces obwipqas after thefr fivst atterpt that rest of Go
studirts fave rat mastered writirn dialoy, the teacher can gresent en
ittersificd lessnn on the gpanue projectlor using their own parcrs as
examples, After this reinfercerent Tessen, draleg could again te
tepted o the follomirg journal., Hewewer, as merticred provionly,
thay trasher srould not te too concerned with writirg rechanics,
{Tarity and <elf-pxpression are rore i-rortert,

for furthor variety, the tracher nay eapuricent by juandir: the
GTCLps. hood writers or critics might 3t togotier or te interspersed
with averaie and poor writers. I a full) period appears ot
unsuitatle for mriting, the jourral ray te writtin 2orirg the furst
5 rr J0 rirstes r€oeach cleass tericd,

Ji



ALTERNATIVE WRTTING TEQRIOUES

Frivate writing: o>tudents often wish to write to the teacher
corcerning additional problens which Lhey are unable to verbalize
orally., They should therefore be encouraged to write to the
teacher, knowing it will be read in confidence and returned with
corments, but not corrected or marked, & 10 -minute pericd can te
set aside once or twice a week for this type of writing., To te
successful, the teacher must have the confidence of the group,
After several such s2ssions, students will terd to ¢pen p ard
tecore quite fluent in their writings. This fluency should be
encouraged rather than correctness of form. Such 8 project also
enatles the teacher to do much tounseling  which helps the
student feel he is important erough to have soreone read o0
writing. In sore cases students pour out their gnivosities, sp
the writirg ray tecore a2 cathartic activity,

Ferms:  The filling cut of forms has tecore an esscntial
aetivity in rodern Tife. Feading s¥ills and writing skils zre,
of course, interrelated in fom writing, Carefully < structed
fessens should Le presented with consideration beir .en to tre

follewing:
o Jekoapplication foms:

Ticatien form s fros looal
industries ard e plry ent agercies. Transpirencies
3rd ¢itto rasters ray te propared frum s e of these.
Cistritute fonms to the students tor fillira oLt 8s
test they can without giving ther 3 crurce tu g<h
3y questiorg them This will suitulate an
autusl crigeee. After Do foems Fawe
teen corgle Sel d veprezeniative nunter of
themon the screen yia en opajue projector, Sl

g € tren ohicctivnly as 1 the, are
ployors, Mery stodents wall ferd tha
vowtuld tave Loen enlduled from g Job oot el foy
0 € tre g protedare rorely tocaune o f
crodrgoplete foros,

Cecure various joboap

S ovre Aicteallte blas fore s

ERERRA It oa tracgatery Lt
fr, [EX TN STRTE R LU
tead prole. COSpales with
irazinary, f Y ares, daty Usirs e
"'a:u’an"_‘ e bt der s Lan v

bel taowrth tre atd of the
TUreag ergtenns atd gururaly. W
noave cCrptete o fpertaps et g thard
LLeTparIsoas ray teorade ot

1l cut

L
irate L tor,

e criginal
fome Qr oo 7L projentir. A qunt

Aruitoxt provided by Eic:

sreaber 1a persennel manager or college placerent
irector) could reinforce the Jesson by distussing
ot orly tre importance of rastering the form, but
Tsc what qualities are sguaht during intervieas.
See

ce Inscroo] Speakers, fpper tix B, p. 305

—a 7o

Folist srauld be rade by each student of 2l pertirent
data for job .pplications—socia  security nuober, dete
of birin, weight, height, schools attended and dates,
refererces and addresses, etc. This Jist should te
carried in his wallet far easy reference during job
searctes, A brief paragraph statirg his reasons for
waniting g Job, carefully warded end spalled, rmay te
irclyded on this Tist for his adaptation to specific
quasticrnaires.

ated sctivities rew tw utilized at this tire,
gerticulardy role playins an applicart _urirg 2
irtervies. ire fntervie<or might use the curjleted
fer s in bis questicening,  Tape recording, filwcor
vidoo ts a et e rale-ptayd sitatien ray

te done fur furtror descloprert. {8 Speaking evn
Listenirg, 10 @3, 33, 3.)

s Liveer’s Vicerse and car registraticn fors:

Tre atuove prucedares iy be adanted to thegse fors
alsc,  ftods sugustid reat sty fnte dusiring Jrivir's
Ticerses byoassicstrd din Pdually to achi-w aceurzoy.

o Npliarcs guares foe Fueras

Corranies will rovide trene f)
ressions b euld be sufficiiot,

Footryr Uratig tred amd seeicansty, ponticel writirgs
osurprbvicg reglte whern wratter 30 oconjur Lnow
cral toohriquee do e ocoraidond wnder fryoar

T, 3 T

R A IR A FII I PEPE A
e
WPt otr oy b 4 oaraiazite . v
At tertt e egl, are PN
N toor o e i vt f g
[ CE ot grapts and wrt (RS
Ve T
24



e Musical recordings may be uscd to stimulate writing.
© UWrite dewn what this music mabes you think of."
© "Write a story after listening to this."

fecorrended selections:
+ Ravel's = 1.y

Prelude to w0t .75

Celections from pop rusic, folk, rock, soul,

psychedelic, etc., that students suggest.

S

Taped canversetions and sections of television rews reports
may te used in similar fashion.

¥ideo tape or muvie script writing will be extremely
exciting for sore students in cenjunction with the
develcprment of actual films, This procedure is highly
recorriended because of student involyement. {See Speakirg
ard Listening, p. 33, for further developrent of this
techingue,)

hewspapers:  Schoal newspapers or revssheets rmay te developod

w. in lte classroom if students are interested. Tre newSpaper
assigrment is traditional and often ignored by the type of student
with vhun this program is dcaling.  lowever, the teacher can rabe
it retevant simply by seeing that the end product is sorething
dréferent, sorething theirs. 1t can te tried in place of or in
addition to the journals., The papers should bte developed arpund
ore rajor theme that is of great interest to the students: i.e.,
Nejrg history, drugs, the black revolution, or sore currert evert.
Pepcrting on seminars, guest speakers, field trips, and jub
orenings posted by the guidaace counselers might te practical
irctusions.  fach student shauld have a part erd a bylire. Tofore
printing ¢r mivecqraphing, 3 Yarqe layout might te cerstructed on
@ tulletin Loard whore the studerts can watih it teve shape.  (fce
Feading Secticn fur further corsideration.)

Letter writing:  When the students appear tote injrovirg in
trerr writirg sditls as evideiced ty treir jourrals and other
writigs, lessons corcerrirg tetter writing - @, te considered,
Vewryery the toadter shoutd te carcful not to te regpotitive of
roer o3t schaal prucedures. For many studonts, trewe forms ray te
ireeloyant,

* Bysivess leteer

Tt ds supgested at g fow studinty creale tteir ma
“corpary,t perta;s 2 manl crder P luse. Thesousirg an

O

ERIC

Aruitoxt provided by Eic:

actual calslog, other students order articles by letter.
Tre "com any” sends 3 Yetter confimming the order, tut
the wro-3 merchandise is recefved, Cerresrondence
continues—the company becores thoroughly onfused—urtil
the matter is finally settled and the studunts have
rastered the simple business letter form and technigie
far writing Tetters.

e Friendly letter
Creative sftuations for friendly Jetter writing ray
include actual letters written to tuddies in the anred
scrvices or to lonely patients in local hospitals,
(rospital authorities would provide names ard otherwise
cooperate )

Legibility: The teacher seribtbles in an illegible feshion on
the board an addr.ss and tells the students that this address is
where they are to pick up their weekly stipend. He briefly
capitalizes on their annoyance to show the importance of Tegible
writing tefore revealing the rule as a teachino device.

EVALUATION TECHNIQUES

The following are subjective evaluative questions thre teacher
ray esk hirself concerning the success af this unit.

fre the students excited or irterested in thejr writirgs as
expressirms of themselves?

Do the students appear to enjoy Jourral writfng erd the
discussion sessicons?

Lo the studrats have a wholesore attitude tiwerd rarticiyaticg
frocritical reviews of their writton wark and the writton
wirk of Jtrers?

fre the students pleased with the results of treir writir:, o
i, film aowspaper, Jourral, ete.?

«Ere the students erpandirg thedr writing vocabulary?

< Do e students rave fower errors of usase, qren2r,
junctoation, and epelling?

e Lre tre studonts atle to corglete coron oivs irdiparde-tly?

e e the students' wmritiras gonsistiortly

“ -
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SECTION Il - SPEAKING AND LISTENING

S ENERAL TOPIC

Why is knowledge of speaking and listening skills drportent
in today's society?

[ NTRODUCTION

Speaking and listening activities have often been referred to
n the writing and reading sections of this curriculum. The
following pages are concerned with additional experiences in the
peaking and listening areas and contain other activities that
elate more to speaking and listening than to writing and reading,

No formal speaking in the traditicnal sense ¢f one student
rtertaining the class with & sturbling analysis of his hobby is
ecormended, Instead, situations which the student will probably
ace are used to build verbal fluency. Many of the situations
lescribed are based not only on speech patterns, but on dilerras of
ehavior and ethical judgments., Formal lesscns of all types are
voided as in the previous sections. The alert teacher should
trive for organic, inferentia) learning. He should teach skills
inly when and if the reed arises,

A practice classroom telephone should be installed, since rany
) the follewing suggestions assure its presence. Time allicwances
hauld be flexible, FPole playing would seldon be used more than
nce a week; yet a movie production might require 2 full weeds of
he cchedule because it involves all the co-munication skills and
he cencerted efforts of the greoup.

([EACHING OBJECTIVES

o To doselep effecttee cral Carunication

* To provice tre student with quidelires for Lotavior wrder
corditions requiring persoral judierts

ST

the studerts the possitle effects of speegh in hgan

ERIC

Aruitoxt provided by Eic:

-

To show the Ymportance of accepted speech patteens in rodern
living

To demonstrate the advantages &
use of diatect

= dicslvantages of the

To assist students to cwerg o
desire

Stect prellers 1f they so

To dempnstrate that patter: ¢ - ..h beuld te altered to

fit the situation

Ta expose students to creztiy: i virg znd listening

situations

To provide practice for iroro, i and Tistering skills
STUDENT UNDERSTAL . -

Most cormunication is wvocal.

Tre ability to speak and 1:. 1% Srportant in everyday

life.

After how we ook, athers j.' - sttty Uy bow owe sound.

alect is useful under sors [,

Stardard Erqlish s useful rour L tarces,

jartizelarly those assocfats Tod jebs.

Goud corwnication gan te Tyumert for bgoen

Lrterstandings.

The by to byran underitar ety yiew

e

27

cituztions as otfere sec tF

Vust of what e bear 95 f r
Tearning bow to Tisten,

ele alleviated by
Corrunication interacti-n o 'oodn sy bich pre tag an
irtorest can be a pleasurat e,

Creative Cred crpressicon ig = s, iRV eaercise,



CONTENT

oy

ite the following words on the hoa "honk
“cop, " Upoliceman,” officer of the law," an
‘mrotector of justire.”
» kb thz following questions for discussion in ore
the studonts reflect stocut word choice:
Car tte use of dialect be a hindrarce in sure situations? - fould a1l of these words describe the sae pers
What tern would you norrally use to descrite tris
rer on?
khat cerm would you use §f you were conversing witn
this person?
What ters woold you use if you were a politicien
speaking at a policeran's dirner?
rhat term would you use at a trial?
what term would you use privately to yoor buddies afte
this persan has told you to leave 2 street correr?
- what might happen 1f you wused the tere "fuzz’ in en
while being questicred in the vicinity of a crize?
What kird of tanguage would 2 doctor use 3f be were

is speeking i-portant?

anat is dialect,and how is it ueeful?

Cen a man speak Lo fores of the sarme language?

How can huran understarnding be increased through oral
corrunication?

Can atterpting to express the point of view of another
persen help us to understand nir tetter?

w ocan one irprove his speaking skills?

anat perticular life-situatives require politercss in

speech? speaking with other doclors at a redical neeting? After
a few angwers, demcnstrate by writirg cn the chaliboerd:
* How sreuld ere speak nn tre phere? - carcinora = cancer

coranary occlusien = heart attach
cardiovascular accident = strole
erbolism = blecd clo
METHKODOLOGY < what kind of language would ke use oedir romal circus-
stances with a patient? A casual aunuairtas.
If re nore to use redical terrs in the ab.ve sit

fow tam ore inprove ©'s distening shills?
TEACHING

Comrercial text progrars: Many of the cotiwrcial tert prugrars

3

Laticns,

renticred in tre reading section have & listeniny shills sequente
which may te helpful in the program. Yerox Corporaticn offers a
unigue Tistening skills pregran called "Effective Listening™ which
may also be useful. (write Yerox Corporation, €00 Madiccn Lverus,
“ew York. New York  10022.)

bialect: 7Tre dialect assvciated with black g
grest interest to linguists., The sccia) and vconoric isalation of
the STaoh comur ity n Arorice Nes ondcabitecly tontrit oted
to the dialect's Cownleprent ans susterance. Tre dialect i-

ttes s of

0,

rich,

.

what reacticn would 1 get 1% ] wore to speal

At this po'nt the toacker should aties
irto reflecting ¢n their own dialec
Fay te used to stirulate discussion.
Whyods it trat tre blvs

what would te the reacticr?

q L w3y 1 oan
row in the local pool hall?

Lo you see that all forms rf gur lenjuene are useful uriler
different circustarcest

L .

o F o pealin?

imggirative, earthy, and highly furcticral; it ig also uraces;table T teeraaers ford toodeyilop g dialy Lt foe it G
Loorany white ricasy,  The diglect can be @ social stinta, a reg- 2\ apenet?

2% e Cirsidoratier for elvanceerty or tuyirg a hore, + lpes diale o

Corver Uicrally orie-ced chore are assaultef by the cairn troy i

cdialect, vts cdouble of agree-sot, 374 ~dspren o S wprme - gic

ciatd Vary g o te foreticrally i11iteracs Targiage f o

©owbatoare 80w
Tte tozker in tiis grogren faces two irberent pronless in a tYas diz 11
Cealirng witr studarts whn we ¢ dialect. First, tv rouat soerkbon teergne 1379 Provers A11D wziow ancordirg 4 carrert
Corvinee his stuforts trot trey should and can modif Vesr spoch treeds, ot e follcwivg rae te i luded:
'="A\ ettt dnjuring treir selfocorerts Seqnrd, e oyt PR, - bres et
LS taouhich trgy can (Farge tese patterns, Tre firesd d.) .o
IR 2T E ST YCE K- -

Aruitoxt provided by Eic:




- dig = understand

threads = clothes

- rap = converse

"Let it all hang cut” = Don't hold back; te yourself
and spesk your mind.

"TeJ) it like it is" = Dont' he hypocritical in
speech

- scul = sensitivity to huran problers, particularly

the black problen

o Ask the students the followirg questians:

Uo you see that the contributions are mary?

Do you think most black Arericans are proud of their
creation of dialect because it is sorething that they
created? Are you proud of it?

Are there tires when its use might be a disadvantaze?
Why?

Can all people understard the dialect?

What is your feeling about a group of people vwho spezk
differently? People from Brouklyn? The South?
Bosten? A foreign country?

Do you feel that they are sorehow differeat? I3 it the
novelty,or is it just plain difficult to ccaverse
with them?

[f you always speak using a dialect, is it possible that
you might have some difficuity in sorme situations?
For example: in schocl, at an employment agency,
gettirg a bank Toan, during telephone conversations?

« Suggested methods for altering dialect: Once the students
core to understand that there is a recessity to be flexible
in language use, they will exhibit a desire to change. The
charge will ¢nly cume as a result of practice and actual
usagze; 1t will not core from isglated Jessons of pronune
ciation and syllabication, Any of the follewing techniques
may prove successful,

+ Student tutors and small groups
1f sore of the students spezk without dialect, they
can be paired of f with those who do for sperkiry
practice., Hard trirm 3 Tist of corron erpressicns ard
direct the~ to repeat the ea.pression to earh otrer,
teirg careful to speab as clearly and distirctly o5
possitle.  The same 140341t can te atkiv,ed ir lerier
greupn. Cre stuZent who srezes well Wit ot dialoct
could te a Teader in g agroup of four or five. ¢2.c
exh studert miric tre leader's yvoice.

- Tape recorder
Tage recorders ray te used in the atave speabirg
scssv‘cms for students to evaluate their success ty
Tistening to treir (wn vaices. Adapt the etoe
recedures further by tapirg the eryressicns tefore

]: lC tass teqins. Have tre students sreab the erfression,

Aruitoxt provided by Eic:

pause, Uhen repeat it on the tape. Six Students can sit
together (perhaps in a separate rocm), repeating the
expression in @ cheral manner during the pause on the
tape. Multiple earphone units can allow sis students to
practice while the others are engaged in varigus other
activities, They simply "mouth" the words durirg the
pause interval.

1f the schonl has 2 language laboratery, it should be
put to use in these sessicons, providing individual
practice for many students.

+ Telephare
Telephane conversations can be very easily taced by using
an inexpensive telephore microprone. Stugents can record
cenversations an the classroam telephore. Prore calls to
family merters or friends can te played back so that the
student can heae his own voice urder normg) cunditians.
This can be very effective for providing self-awareress
of speech habits.

RCLE PLAYING

In addition to the role-playiny situations suggested for 1iter-
ature study in the resding secticn, other relevant situatiors ray te
acted by the students to improve their languaje patterns. The
situations are usually of two types. Sore involve rere tact and
courtesy; others, 2 meral dilenma. {n each case the student rust
enact for a brief time the person ke is portraying, The technigue
pemiits the student to achieve empathy with another persan  and also
helps him to explare his feelirgs abtout situations in Tife which rigst
furidarentally <hape his attitudes and values.

The situations sugjested below may reguire adaptation.  They can
te modified by having different students play the sare roles as trey
see them, Roles can 2lso be reversed to show different points of
view. Selecticn fur roles shnuld te voluntary, particularly in tre
teginning. The teacher ray request a stulert to play a particular
role, but the student should be aware of his cption to refuse, If
the procedore does rot produne ercitiment and participation after a
frw trials, the t:acher nay rorely present the situatizn crally 274
b U group, W at would v Ao e this sitoatier? 400" Moo,
if dintroduced cars 01y ard rat ow oAl rote playira aante 2
Figkiy pleasuredle learrirg a tiaot,.

Ve fallowiry topdcs are dividnd ir

1k
s Jobis

s Enogpplicant bedrg Srteryicasd by 3 grocpective e pliyer.

BI This situation <hould te priverted in conjuratirn with
)

the unit on 34 arplscation forg renticend ir the
writieg section. In this sityaticn the teacrer should




prepare students gheed of tire to play their

(Prepared)

charactzrs by reans of oral or writlen instructicns

ar both,

Tha following role-playing situaticns may be used:

(Frepared ty teacher)

(Frepared)

Frepared)

Al of tre students ercept the first apolicant drow tre
Diszussicn follows the episodes.

character tyres they are tn play.

B «r - lpoking for 3 good
wr‘rker. is intzrested in the
overall gualifications of the
applicant, particulariy
recarding attitudes; “s unaware
of any directions giver to

the applicant o' ayers.

reatton.
+ feacting
(Frepared)

~ yolurteer
plays rolz as

free the class,
he sees it

o foor - tates on 2
bed ettitude; doosn’t apjear
to cares slopry posture,
ivpolite, poor rmancers.

(Frepared)

to harassrenl

) g o= rearls mth
apnlogy. HE esplains the o
situation regardirg Fis lat
criver, He promises ho get Lo
wWare sore other way.

Enccuragz tre class to discuss the merits of the three types of

of a prejuciced fellow wurier

A 1= wirks of a “alhire
woth o young worker he “ces not
T7ke. He 'ribs" hin witn com-
rerts 2brut his race {or color,
He increasingly shows Fis dis-
taste end tries Lo ‘get to' the
youna 27 today by usirg severe
racial erithets

ot rior - deED rES crt ot
kas teen tuild
brings it to a head.

Students will invariably affer differunt solutions to this

oL IMeas - onice quy, rrobien
d es ‘what ke can, good pesiure, resporse
k7ows wn3t ke wiits,

be test,
sujsests g
created.

~ave student wha played employer tell which applicant te would pick

for the job.
would get tre job.

. F:,;u nding %o an evpicyer s crwh 3

iFr Eparsdl

ERIC

Aruitoxt provided by Eic:

Have the class discuss which ¢pplicant they think

played by se
and sore unyrerared.

.o~ a job foreran who
= sl erforce plant requlaticns
cuafrorts an erployee who Fas
teen late five tires in 3
soghe and warrs hin that ¢
e tardiness does rot st
fortbor aticn will te tai

(Freparcd!

[
€

o= ntirtice

St

Fresaccd
R AT
arger, Fe has Lier T2t g
Iaue e ran be araves wite

i Tate. He 3 dreyiee !ty
the w0’ ppiscde ard sk
that tea foreman g e

diced azairor wi-,

Let szveral stud
in this siteati:
regct in any wey Te sees fit.
sutgest te refle

¢t on the cors2suinc
irg to a higker autherity, a for
Fow wauld te solve the situatic

Eacn of tre charecters in the remginirg <ityate-cng
eral studen

Telling tre toss

ents play the young worker to stoa thed

Lach student shauld e pomiticd to
If te fee's a winlent reastion wuald
5.0 IF 3 studert

an's rote ¢an te

?

tar te
L sore prepared Lo oreact froa apdcific may

s wrery

- 5614 on 3 ria TR
ﬂnwz U"r' cro the prdy
Hi e of the ol

l“;‘rd ool
‘:";‘1 is

R

et
U5 w
e
~< sk &8 -
e erd ert j
[k 45. e
e oold et ad was

Hew does b presers

toote bisg?



« Pesponding to an enpleyer's criticism
(Prepared) ~ - s in the side-

wall busTress and Jeaves a
relatively rew worker to
apply abuminum siding on a
wall. Tre employer returrs
at the end of the day to
find the wall dore, but there
is no room for the corner
fittings because the panels
vere cut about a half inch
tco short, He is sharply
critical of the worler, tells
Fim to take down what ke has
dure, and start again,

(Prepared) o is very proud

of t*e wall ne has rorpletes
ard feels he can now be
trusted to work alore. fe is
shocked at the hoss's arger
since he feels that only 2
few of the parels are too
short, and,therefure, abjects
to taking down the ertire
wall.

« Promotion rot received when ep;ccted

. ds concerred
amut e selection of a rar
to te prarioted because two
men have similar qualifica-
ticns. be finally selects a
ran by flipping a coir.

who lost the flip
hels ke is the better ran of
the tao and is really shocber
at tre decision. Fe suyg
aething otber ther fair
21
[

© Fenpording o oa ranty cun twr

Dot eon Rae Justdrie
W riles t~ puvchase a
comer Cridloard rcaLts Ty

\)’ arzrily to the clerk's irf:

EMC ratior, ctarges 1” cTrv-

ard tra store with false

advertising and use of tre sale
ds @ "core-gn." He is very
insulting.

In 2ach of the zbove role-playing situations encourage the class
to discuss the way they think a person should act urder the circur -
stances,

» MHore-family
. Pes nding to the dlSCHﬂ re of parent
HERE- PR is concerned over the constant late
hours of his T7) ar old ser.  The parent thirks that his
wishes should be obeyed while tre son Vives urder nis
roof so he approackes the son once again on this subject.
“or =i thinks he is old erough to stay cut as late as he
wants and is often angered at his parents for their
cbjecticns. Ha feels that the situation is teyond the
point of discussion
.~ = wants to get along at hore bt kelieves that his
fatter is wrong.
- frbarrassed by father (or nother)
. has just ret a "clessy' qirl in g parb ard is pre-
;ar\rg to date her when he sees his father wexrectantly
coring toward him,  ¥is fatber is dressed puoorly and the
to; 15 ecbarrassed by his appearanca.
. rosens his son in the pary with a ajr) ard qQoes
over to speak with himy however, he does not wart te
intrude.

This situaticn offers rany possibilities. It could bt acted out
first by haying the oy hustle the air) awtwardly sway fro his

fatter. The btoy right then react with anger ty the qirl teca
his quilt feelings., Tre gir) would fail to understand tre b
suddcn oot tehavicr, The father raturally would te hurt if fe were
aware of the srub. This entire situation and most of the otrers ray
be si=ply preserted to the class for discussion. fig not rabe state-
rents regardirg "grod” behavior, but 1oad the students to deter ire
tho approrriate actions ty thers

e Tenenstrate the pr vlease ctain
A ds ceverely ard unw L1y repringrded st scheol oy
N (» vhrr Trp boy mants to punch Fim ir e rase bt
i< straired ty Crar of repercunsior be sperde thp

vt'«( cf tre day ceetring and s
irrives h

WEFy arary when te

i A E R AR v iy o 41
Clothes whea Fer son rtorr . She Fappity qreets &
Foorenpirds with Lt up, or Ciea,e me alire.’ tre
teeorers vty arive, and botroexikanne arirositd urtel
ke stors aut
' T bt Sreloa Pada qond day et wore oand coots huore
:j’) hutary. BYC wife s winking sr tea kitibon €0 bR ares fc
erowith arat’e Forosupper?t Tre rotrop agacts engril.,

N



"That's al} you ever think atout.” they argue until
she runs off crying, The father kicks the dog (2
wastebashet).

¢ Otrers
+ Ceronstration of a boy asking for a date
The girl s a recent acquaintance., [f nc girls are
ava1lab1e, a phore conversation can be simulated.

~ is "cool," thinks she will leap at the
chan:e, is Suggestlve and insulting.
;14 Poe is rervous, afraid, withdrawn, and rather

: i broe is polite, confident, conversaticnal, and

friendly.

20! - no preparation - sinply responds as she would

in 11(9 to the varigus proposals.

+ Deronstration of reeting the parents of a date
This situation could te used as 2 followup to the
above. If np girls are available, the conversation
could include the father and buyfriend only.
iPgtir is interested in the characters of the boys who
date his Caughter, is very obiservant of the toy's
teravior.
Fo.coare similar to those in the previous situaticn
anove.

» feing ticketed by a policeman
Foliceran clocks motorist traveling 57 riles rer
hour Tn a 43 rile zore, stops hir, and usin
standard procedures will ticket him or perhaps warn
hfm

‘~t is a volunteer from the class with rop

pruparatlo

e ety

~+ is angry, corglains that the limit
sign was covered by foliage or snrow, trat all police
are ro gogd, that tre "bigwigs” never get ticiets,
even threatens physica) violerce.
AP + s polite, accormodating, sorrenful,
wasn't awa : of the speed lirit, apolonctic.

« Givirg and follewirg directions
Tnis situztion requires a gare-libe erercice. ftule
in small groups cecice on @ place in the carrgurding
area to serd ctrer st derts. (e stadent foe ot
side t'e group s setected to follow the dirvctions
to see where be ends up. b oreporis bach o the
class.  This can te rodified Lo the following
! e frem ocut of town, lest, Jockirg for a puthic

1din;‘ street

~oed oo gives directions. Are they clcar? fan

t‘cy te follewed?

O

. is a volunteer from class with no preparation.

< Slave black
An effective lesscn on prejudice or Neare history should
wnc\ude this soricdrera:
sioneor - sells the slaves to highest bidder, renticns
bar&qround. nuscle structure and quality of the teetn,
Fe does not sell whole fam1lle;‘ but divides ther up;
atterpts to separate tribes and 1anquave groups, 2 cormon
practwcg to avowd concerted rebellion
: = poke at the slaves, exanine them,

Taugh

;o react as they would under those corditicns.
|he situations are endless. PHave the students criginate
sore.

» Persgnal crisis {befrg "on the spot"}: Fale playirg can te
rodified by putting one student ‘un the spot,” presenting
him with a situation (resd the italicized paragraph), ard ank-
ing him to solve it. This is done with a few students {in tre
sare situation) wntil variations provide group discussion and
reflection. Ffach student is seated on a stool in the front cf
the room,  (See On-The-Spot Technique, Eppendix C. p. 311.)
Most yourg peuple will react horestly. After the student
explains his reaction, “on-the-spot” discussion is beoun. The
teacher should be careful o to tell students what they should
do in these situaticns. horrally their reflection on tte
ircident will tend to stabilize their behavior, Situaticns
ray irctude the followirg:

. nvtresswnq a crire




s1t

+ Drugs and the

Salesplagirg ad "emetho-spot” situations are
Studerts cay te asked to thirk thee wp a4 57310 gro

aaticns may

pusker

te “tried’ on the strer groups.

tharabing of 2075 «ill te
serd e g R Do laped
will be able toose and boar b
sit.2teers Corarvabed a wee . 23 well oas
Lents shnild be oz e Lo dngurT-
i3~y tedn e Cityr, tome -
Cadazted ahirt stories, or ramscansts, A

ray te wsed forosound, if 4t T orenaired.
Shogorecessity; speabirg ard Vigterdng practice

1 €rsuf arywiy. £ osuptv 8 catgra with a 2o leos ard a gro-

Aruitoxt provided by Eic:

orical ard sufficrert enuiprart for class movies,

Movie lergth should Le short for the first atterpt; 10 rmirutes
is adequate. After an introduction to the process (which will
usually generate exciterent), divide the class into groups of five.
Lach group is assigned the tasks of selecting a topic for the filss
and writing a brief cutline of a script. This may require two
tessions.  After the groups have corpleted their tasks, a group
leader from each reads the script cutline to the ¢lass. Tre class,
ty vote or consensus, selects the outline that it likes the best.
1deally, the script will include many students in the actual filniny,
Call for volunteers for student director whose job will te the over-
all ccordination of the film. If there is ryre than one volunteer,
the class can informally vote for director. If ro one volurteers,
the teatter may judiciously ask o student. The teacher tren selects
writers (ro rore than eiaqht).  These students should bte relatively
geed writers and thirkers. In ore or ted groups they write the
seript.  They study the carera and the rarual for a fow days,
rracticing with the zoon lens and light irdicators. Later thoy wil)
afvise writers a5 to what can be fil-ed and what carrat. Actors
volunteer or are selected. (Moot will corsider this an honcr.) Trey
also reet to discuss voir role Dther students are put in charge
of props, projection, doveloprent, arra
areas that tte effort requires.

qerents, and any srocial

The resultitg soript is pres

wted to the (lass by the director.
Tre class rodifics it in a group sessicn.  Tre actors pr ice the
sceres tp the play and a shooticq schedule 15 prepared.  The shootieg
ray be dore all at crce or at ietervals depondirg on o the sitiaticn,
Mfter the filr has teen processed, 18 35 shown to the ¢lass.

Studert editors cut and vefine it folluwing the editing kit
instructions. The finisted file is shown to<he-eyer biss an interest.
1f the enthusiasm of the qroup por its, further and more stphisticats
ed filv esporirents ray te attrepted, using sound, photearvapts, or
rartoon drawings.  fgiting might te assisted ty local serial systes
audiovisual spocialists. A TfFil- festival including fil=s rale by
rival (lasses.right te held, o plete with awards.

WITED TAFIN

The atowe pravef,res are castl, :hgpboo (o yidog tening 1f g
enuiprent 35 availatle, A tyne desd catery, aed roritar s are
rreded, Sourd rerording ard Do oabilits U roplay 4 poor soere g

taceeyn,  Tre gameratan w111 v osuire 2 Tittle rive pra tooe T
Srote a1 E ey v e wat by oy oa o0 Trg e 03

Tt

tla,ed bao dpedratsly ang is rcatarly ¢f 90t o e
‘

THLF IR
T Yocad i lepkare coriany witl usu211, 2

repreng tative for drstraotora tL bt et



telepheore, 01d telephones may also be borrowed from the telephone
corpany for practicing business and personal calls, FRole playing
is furthar radified to simulate coremon telephone conversations.
The conversation can te teped far further effectiveness. A rinht
way and a wraong way may be dencnstrated as with sore of the role-
playing situatians, Scre possitle situations might be:

s Calling a doctor

¢ Fesponding to 2 want ad
¢ Feportirg an accident (or dirce)
o Corplaining to a governrent official about ai- pollution

o £3%1ing an urder o o cataleg tales departrent

Loobing for a jub; calling agencies
o Pnceering tee telephone at work

ffter taping the conversations, the student caller should te
the first to criticize his speech, Group criticism way follow,

TARE FECORIER

[r gidition to tre diateq discussicn of the tape recorder,
other uses may te made of the tape recorder.  Two students ray
record street sounds or ather corron ity sounds on 3 portable
tape recorder. They return to class and play the tape. Studerts
atterpt *oonave the noices. [nterviews of the "man on the
street r:carding political or health provlems can also te ree
carded.  {uring the plagbacks, students should note that some
spegkers are rore effoctive than others.  Hawe ther discuss the
rezsens for tris, Listening tests ean te o posed by taping
recple on T talk skows. Ttudints are directod to licten and
then avswer custiors stout what wes said. Tests can te ¢
stroctni rovarious oncditiors o podtt 0t Tinteorg
The o1 owing gquestiors can be anisd F0 10wl @ taped Gren-
stration of the yarious dittraztiors which tinder good listenirg:

olve yea distrated fr tre qpeaier's rain idea tecause of

<
oo Linraliy e A ris? Dalel, aweanir o,

AR N SO

e ogTu distrasted Yy alate wr s which g g teary b
¥Car Cunoapinicn?

Sstravted by dotrarenus Scunds such as streat

d1

« fre you distracted by accents or dialects?

« {an you eliminate the unnecesSary or distracting raterial from
4 speaker's corments?

PCETRY

A creative poetry unit should te developed so that the student,
ro ratter how deficient in Yan e, can tabe part in the crestive
process.  FResults may be surp rg.

Ask the students to bring in their favorite records over a
lang rericd. khile the records are being pliyed, the lyrics of the
songs are written on the board. They are examined primarily for
message and incidentally for use cof language. A coric presentation
of scre coron figures of speech may be used on the cverbead
projector. HMave students examine and evaluate rodern protest scnas.
folk sengs, and spirituals as poetry.

when students recognrize that peetry is often used to carry the
message of this generation, they will be ready to atierpt thefr e,
The assigreent may be made as a journal ¢r as a separate activity,
Stress that rhyme, rhyth=, and otter standard forms are unrecessury,
The students should te aiven at lcast two opportuntties tn write
peetry. ferraps on successive days, careful to give praise for
eyen the poorest peer,

“fter the individual writirg phase, the unit should lonically
end with an oral presentation of either one of the poers the stadnt
has read or teard, or tre self-rade poen. This dra=atizat oo, of
course, rust fe put on i an wncenverticral atoosprereg—strete rr

flasnirg “Black” Micrts, wild tadigroond rusic, stoob, ladlir, wnicue
dress, psychedelic posters, ard stolent art. Srtistically talorted
students should te called upop to rrepare the atrosprore.  Try
crprasie oroatd Le oon total frecdom durirg o jnesontatien itrets
EE e gain tel e ird plavers Tey be plaged dewdlyl Do all or
clsoorointerfere rore toan v recessary, Idcally, e, ol

Aothedr readirng wrten teo, ol Trie HE g tre vt

Tt
spctbight may ta Lo te e ORI SN

Lortods thedr tor e readl Twoour b

fort ta oathed v lead f4 whenog ottt et s

Cored dten oo v oarplanse
Py oarte tre per s
R RPN B O S Prevical
varfable,  Tho gtydi it en Ve
crode i, ve et U faif the wall eroa rorrer

fairalit, s rra-ond thorgl ok eieg and g g g
i grin.ra Lo Sere oyfdente w2y, bring e recieds
flaod doring trair jeréss arge. Oror ta e
wicel, ~irad0 usirs ell vardgties ord ¢ zrairg 3
steLd te Fesorinectally ditred, cranard, ard Casked

Tre rustos




Naturally, all of this will -equire some practice. Ye: it should
never be dore tre same way. ne of the sessions rmay also be
video taped,ar filred and to;=d for full effectiveness,

The time irvolved in this unit will vary depending on
student interest. A week or more could easiiy be spent on the
dramatization alone,

IN-OUT GROUPS

Axgther inmovative technique for discussion of a two-sided
question is the i cut group. Two groups are formed (black—
white, for—ecgainst, parents—children). They form concentric
civeles, one group sitting in a circle surrounded by the other
group.  The teacher directs a question or two to the inrer group
{how do you define tlack power?), As the inner group responds,
the outer graup must remain quiet, When discussion bogs down,
the sare gquestion §s put to the outer group and the inner group
must be silent, Then rmenbers of the inner group may gquestion
rerbers of the cuter group, and discussion may tend to tecore
heated. The leader does little put attempt to keep the argurents
controlled,  ihe parent-child in-out group is often very effective
as a rethod of bridgirg, or at least defining, the gereration gap.

EVALUATION TECHNTQUES

s Can the student express his tnoughts and views clearly and
with confidence?

Is the student willingly and enthusiastically particifating
in classroom activities such as role playing or film raiing?
a rr <

Ajca~rrf

t reoral recnle who reat the sae hocd
camirg?

3%

'
11 —

Does the student reflect on his cwn behavicr ard the behavior
of cthers?

[< he viewing 1ife situaticns from the poirt of view of the
nther meople involved, a. well as his cwn?

Does he exhibit a positive behavier change?
Is he hecoming more fluent?

fre speaking and listening skills improving?

TEACHING MATERIALS

The following books are highly recorvernded for the Tanguaje arts

teacther in this pregran.

Browr. Claude.  vo w000 "wocin peelen D0 now York,
Macnillan, 1365,

Fader, Dantel, & ™ 2.ow ! .o, Cacbridee, Mass. Peréley.
V6,

tarrington, Micktael. i orop iy Yo York o Macnillan,
14€2.

Holt, Ychn. : R TR I PR € , 11T
Naticnat Courcil of Teackers of Eaglish,

buaol, dunathan, (.o 2 opromlu el New ok Fandoem
trose. 1967,

Cew rach briswledoe dres A preana need teorace fodrent opogtrewe?
Fr et ¢ 14 we race

[ PP T



SECTION 11 - READING

INTRODUGCTLION STUREDNT UNDERSTAHDINGS
The erphasis in Titerature study for these students should be ¢ Fradi., can be pleasurable and intervestirg.
spcial rather than litzrary. It should be organized arvourd current
events ard the problens of today’s world,  The focus is rot on the o Feading ebout various buran rotives and behavier can telp cre
quality of reading raterial but on the guartity read ty the student. urderstand hirself and others.
Aralysis should o : be of a formal mature,  Using traditions]
lessons on plot structure, characterization, moods, etc., should te o i owide variety of prirted naterial exists to satisfy teg

avoided. Stlorytelling devices should be taumht incidentally, interests ard reods of alwost everyane.
crganically.

o The ability to read for infom ation is al-ost a recuire ¢nt for

Any larquage shills acguired should also te the result of copitg with our complex saciely.

arganic Jearning, Incidental teaching of tow to eliminate wealness-
€s is ruch rore effective then forral lessons desigred to eliminate Medarn probtlens are tresendeusly cocplex erd a dnovledse of
them,  Mechanical studies (wortbecks, word Tists, isolated grarvar varicus points of view i¢ essential to their soluticrs.
structures) sheuld be avoided insofar as possible. Many students
need to esperience the pleasurable aspects of reading tefore they
can sericusly farsus self-irproserent in that arca, Titerature.

TUACHING OBJECTIVES

To help tre student experience tie pleasurahle asp=its of
reading

Minerily nroup erporvicnoes have stronaly influirced Sowrican

Feading cpeed shpuld vary according to tie type of aterial
teirg vead.

wWide readinrg belps to build yocebalary which can dulp cre t2

cornicate tetter,

o To help tre student realize that reading sbout otrer punple }
Felps cne to gain a rore realistic perspective of himself CONTENT

e Tg facilitate dis:yussion of raterial that the students have e {an reading teo corsidored inoary way ctter than as a schoot-
resd as a reans of discevering the ravirun arount of irsight related activity?

irto therselves and others
Jees Titeratoe gveerd the boran ovporierce,and can s
g hivel 1 ard ctvere?

o Tropxpgte Mo st derte g dde yarte F ceinte ] ratroyal roeerd belp ore to Lndor e
cerite rmLn Fetirigrie in

Wit opartiyiglar errtasis o

fecvarar oyl tre o Mg edirg astaally be crciting?
o Tooeguty e ostudoo Loowith Ue bandic readiry balls recessery o horeadie Aottt i 2 oy prectical serse, osuch an
or eaurgdiy It droyoro, ahvirtisirg, erd wienry?
o To 85515t the studint tn gvercore irdividual readirg jrollens o bow o can ore Fecognize prop2sands and erotionally thioae
O

o
B
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o What bachground is necessary for one to carry on . infomed

conversation about sports? politics? foreign countries?
birth control? hippies? religion? abartion? the youth
rpverent? nusic?  the space program?

Why is it that readers 0f such docun mts as the Urited
States Constitution, the Bible, and Jares Baldwin's essays
fail to agree on the author's reaning?

o In what practical ways can one irprove his reading ability?

fEACETING METHODOLOGY

[t is inperative that each student have a conplete physical
examiraticn erphasizing sight, hearing, and speech. [f it is
discowered that any pour reading student has a physical Jipainent
ir tha ahove areas, he should be referred to a proper asency for
trerepy,  Tne reading consultant should be notified of all such
discoveries.

Staraardized reading tests should » : be used in the initial
stagzes of the program. The teacher, with the assistance of tre
guidance coumselars, can glean much information by reviewing the
r35t schonl records of the students. A corprehensive "inforral
readirg irtentory” is recorended as an alternative and jerseral
-ethcd of diggnosing reading levels ard proficiency in word sttach

sHHs. (Fn 2lanation of this device ray te found in I

Creel i e, pe 301 The reading consultant will cruaﬂ‘e
ard adinister ohis "testing” program with the 3ssistance of the
Tarquage arts instructer.

Tre following Jesscrs concerning reading
vied after the irtroducticn to readirg via the "Classronm Litrary”
approach, (fee p. 38} The ksscns m rosl ;art are adaptaticrs
of ideas presented ir oo s i by Harry
srefter. Tre lessens ray te tauq‘ﬂ_ in ] h.w or be soread cver
2 cr 3 osuocessive days,

“roadblocks” ray te

o Introductonn to readitg readbleoch s

Tre te

gcker artroduces tro Tessony by gnding, 1 ~‘-‘. Ce
; ] : if studerts don'tore

AN AN S AL

. Lo Loter spee disrnesios , 1t o6
TELDTe ert o Te at dirte ket eoen tee fashit 12l wman
arrit s cver D mirds pre rdrute dn our ol juage ard o tild
recair urderitandable  Tre teacker continues:

» oW fastocan g ran s 7

1t was said tat forer Fresidont venncdy could read at
) taopate of 10,0000 wardn g minate and o) irost

l:lk\[c what te read. Is this possible?

Aruitoxt provided by Eic:
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series) was reported to te
Hew do we account for such

Burt Ward (Robin in Ty s+
able to read even faster,
"syper" readers?

« If a person speahs aloud or to himself each word that he
veads, how fast a reader can he Le? Have you ever heard
the magician's expression, "The hand is quicker than tre
eye?” s it a fact?

After sore discussion of the latter question, it will tecore
clear that the eye is faster than the hand, and the 1ip, tongue, or
finger. The mind interprets what the eye sces and rental activity 1s
much faster thin any physical activity. Therefore, in reeding, eny-
thing that restricts the nind (with the exceptian of eye rovennnt)
skould be eliminated. Any ,hysical movement that slows rental
activity hanpers reading speed. Tre teacher tells the group that
they will now exarire sore of these moverents and see f they exist
to sore degree in their readm; Fabits, He distributes rowsragers
or articles cut from & oho! Tnot to the qroup.

» Lesson 10 Vocalization

The tescher directs the students to place their thumts and fore-
hm]nrs on- Uclr Adar's apples. 1% asbs them as a group to hum o
: with him. (This provides an hilarigus
b:qunmq ) The poml of this is to sinply have tren feel the
vitraticns nade by the utteraree of sourd. They arc then dirccted t
read a paraxraph silently with treir fingers on their threats. If
ary of ther. feel witrations while they read, thoy are wocalizing ard
therchy slowing their readirg rates,

o Lesson 20 Lip reading

The te
Tips, » ¢
will e-wrwucr difficulty attunpting to rogs

C directs the students teo place a percil betaren ticd
o oe, and to read another ;ara reph, Lip veadsrs
in thys manrer,

Sunnested self-core “durcs for vecalizing ard lip

re x4in

ticn proor

s Fractice readirn with o Tips tightly together, and ot tro
satn v puvh to torage fae Ty eqyiret oo
Fieath,

Cira,tice peating while chowing QU Wit e
Tip rcyererts,

© Twvgtice reatira while gursing te

2t n and thow air 0.t

frf i

e bersen 30 (r.tutes

Tre tacher Aty stud ote feorvad ar athiteeal poraespr
care £1y roding U ose wbe sne their fieoers or o cthop oty serty o as
a quide. Pe stodd Gerthy pedrtoet thedy Pl



Suggested corvection technigun:
+ Hold the kool in botn rands while reedimg.

e Lesson &1 Failuve o use peripherdl wisio
The teacher ashks the students to st at him and pointy out

by rultiple questioning thet they not orly see him but also nany
other objects in tée roum,

T R P T

their

their

Lo b, b anacts the students to rowe thelr eye, . n
Y oLs, tooan enject inoa correr of the roor and t0 Ve
v e, owly to an adjacent corner. Most students w111 thinl their
.. +frng to be of 2 "sweeping” rather than 2 Ustop avd Qo”
rator L ihe tead or derionstrates thal the eyes mose 1 oan snter-
rittent stop and go pattern by desigrating two studenis to obserse
te i athers as they sTowly "sweep” the vasion field.  Seeirqg is only
Jrvoeplished when eyes are at the stopped pasition, in the sare
wiy thatl typing is acceplicned only when the typewriter is in g
sty ed position Tt follows that the rore words that <an be taben
1nto sight wrth the eyen ot g stopped position w reading will
incrrgse reading speed ard ducrease visual tiredress.

ihe teacher ther dirccts the students to do one of tre
followrng:
« Place une fincer o0 either side of your .
¢ fut cre hard cn your chir as a ram Jofs when ke fuels his
board,

s Flece 2 fingor on the tip of your ruse.

Tho teacker then displasn oh tre nyerbead projector (oro(rali-

board) @ transpareriy on wiich he hag written tho fgllgmir 3 e tors,

b dreects the students to lack at the centor rurdar and, while
rolding thedr beads stil), reed a1l threo roolors as 6 Cey vere
a “ntal.

1 ! 2
& : h
2 7 7
¢ ; 8
< 4 1
5 8 K]
li 2 ?
2 “ k|

Stter s pvercise ds acow 1o 2, be disriass en e teanss

Faturne. oty e S ude L iy hoar e dowt P ety
colu=n ard booping troor begds ot 10, sttty read threr wo vy

Ay 2 unit,

Tearg bl |

B ONIE 1

El{fc o Loy (I

by | 'y ')

bt

ST

fftor the exercise, direct the qroup to read 2 tosspeper article,
attenplirg to rove their eyes down the certer of the (olurn whale
usiney one of the tecknigues suatested ehove for elininating toed
Mityn =ored

o

o Lesson D0 Fegrcssion

fearessicn s tne practice of Tqoing pack oto reread LSt 0f
2 feebirg that one tan "rassed” sorething in the reador,. Alhest a1
of us who were oduated in a2 tradrticnal gver-aralytical <yt e
quilty of this Faliit, The gnlv correcton tecrriou i for tro
student to censcinusly nove ahead steadily, recardless of any ot
desire to turn bach.  The teacher shMzuly infurs tre grogp that
of the specific facts and statistics contained in gereral reedis
arv rot impertant o themselves but are wsrd to support the rain ddeg
that am a.tbor is presenting,

A oatdents cre to recenr i thetr Creadit 1oadblooen,’ dails
prectice in tra individual erey ar arvas is rrcessary wntilognc hbit
1woeliminated. The student should pot be feoe 1 drta Sre practice
srtuation P ut sheuld chouse to do S0 or b owm dnitiates by
rirdrrs doring the firct fow weedt by tre instrector -
tre selfbe i thenpoy,

CLASSE s LTVR &y

Tt has toen quern =Dy e ioed s qiumrte will pean
whicn ere fooalowe thoar tste rosdrrg Tow ¥owben fe
Wity RiThointr oLt eateridals. Aottty b Cny
ircapatle ot reyfarg 0 it by be e
LI AR T AT U SRR TH i md oy fyotp o drp o atarae traroa

vars by f panerbachk skt are of cogrial crterolt
be st ohis frrcortaps, Feod roErend wath ks oy

taye o reivyarey ard arpacl s e rone Swm v bt e .

LR AR shauld rot e cho e Co olassbeal gr oy

i ar P RIRT S

To s drporasee trat teo boov . te duepdaccd o oan Attt o
manrer cnowall oor rovadyir s tlore o e Fhe, hegld et e e
ad ~hentd e qrouped by rter o ares o, o3t a1l Dyeer e f st

[N ENE FYLY SO T SRS S R LIPS IR T S FEPR S P PR



ird 3 Caperbach
baok boreewing,

dicticrary. Trereafter, schedule twice 3 weck for
Fertaps 10 minutes on Tuesdays and Thursdays will
be sufficient. Zocks mey be signed out on a sheet of paper if the
teachor desires sore control of circulation. There smuld te ro
Timit cn bochs torroeed and ro penalties for loss ar darane
Fopular titles should be purceased in nultiple copies. vamrall
core bocks will te Tost or sincly never returned,and there 1ust Le
finmarces availeble to continually replenish the "library. "

The

teacier should ast students 1o brire in any boots they rag ha read
4 certribute ther to the litrary.  ‘Sce sungested core booklists
roreginning @ <laisroan Tibrary, pp. 42-83.)
(epies of tre following rewsparars and ranazires [as well as
sry otfers suazested by tearrers ur students) <'wuld 19 r"’dl]
availtable in the classroor: i . e
. PR N . ‘4)_4,
. s, . !\ : , ar1 Ll : A ICfa
reatratie shuld 21e0 be amw\a e datly ard, whee veeh, should
te distritu to every student. Free tire rust be alloticd within
the preqres for sororal regdira. AY) raqazires should be (r_wn:‘?d-.red
an erpirdabic avd studerts ©oould te allowed to tadte ther bore,

COTERCIAL TEXT PROGRAS

Care should te used wher snlecting any corrercial text jroarets.
Fuslisiiry corpanies rave just recently tequa to offer intoresting
trotrats far wrban yauth. The teacker st Nave the frecdon ard
firarces to fom Jlate his own curriculum—one in which he ard his
stugenic are free to work, 1t s sunrested that any raterials used
treat subiedts trat are within the student's experierce and assist
to Puild corstructively uoon his siew of hirsedf. It i< i-nortant
trat the ideal of indivicualization te vaintaired withir the
jryortant to reverter that rany of the
failed at sore of the so-called irdividualized

sclected ratorials, Gt s
stulunts

veve alree

Fer , i Peaging Laloratories ~a, te « ffoi-
S suCh as dolt's e ' ,.S )
cran's e g "J"'”In
RO r'LﬂJS(a"’u‘w .,,.4.
t gy ard intr sy
and ctrer v eccial o a
are used as  tusy wotr I
Treyocat, ramfeer, e Cff il

MARECAIRE: FEY BR LIS SSVOR LN

T oranazite bas creen el f tn e ooetic-

erian stulecte and coutd e drccrpurated fren
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RCLE PLAYING

Fole nlayina can be useful for bath discussion and ~otivation
purpeses.  The techninque can be brigfly coscorited as fdlows:  the
actors {students) are cresented with a critical situation in whice
they must tehave erd mate decisions spontanecusly, witacut lenqih,
discussion tefarvhand.  Their only cuos action are provided by
their hrowledae of the situation and of the other roles. ne
variation rae e roted:  dey persens in the "cast™ are 2ivon infor-
ration about their gttitudes or bachareund rot shared by cther role
players or audience. Wren using the rolo-playina techninue,
sportareity of response is essentfal.  Tn actusl Tife. tre narticiri-t
is rarely preparcd by lorqg conternlation for situations which arice,
Frowledqe of the rast of otfer participarts, theiv values, or thair
motives iy fraawrtary and erotiorally tinged. [t fellews that tie
rote-playien participarts i1 @ situation from 1itergture should rot

te aware tefarvhard of the actual cutuore,  Suth browledoe would
corpirgeise spontareity and preconditicns inyte,
Exeiple:

In Ficlard wiriqht's avtebiioarar! 4, I S Y5 ogn apracd
where a narn irm’-wjatﬁ: the protacreist r"” tates muray when b
Gees to tre store fop Rie mother. S returne b e wrope thy oty ee
forces the crving boy 1o v Cut a73in with rorn "orey The gama

ajain confrents hir

Tre situatic
ashed to read up

qoray e eeplairen to th stodents o
to the point of the beoy's returr boon

Loy —ay o
fro the figst

ercounter with the natg, Gre student weuld “plae’ the retherg
arother, tre toyy ard four otrers would play the cara. Troy art cut
the situation as it was prosinted tg thee ar3 Uron o tingn on e iy
avn. wWill ot toy f1aht the eara? WiT) socaite e v narg ereab
vo for Hir? any &3d Ris ecther send Ric o put giatnl

After the arudords act it oty O rolea may T sPiSL 3 ard
gl ore lay e parts as thoy cop them Tre cituspian atelf groyld
prowide ples bty o8 -aterial rodisLured AR S SR TR T
ottty inh o teoread . avd repoet fow Sabard
[YARAN S Vet

Trie Lot e S wroteeal ot e
Tvteratar. .
LiFECTES

[r tie pro. e et o vt 1ty sate
froboard [ ratore gntr oAyt ivd, Miwe o ot
raturn g A pthbalo Y AL PR LI
Favte o fd LCErinien @ corran, CorLt fatio
veadirg, e, oarnup 1eadic g askio EBCEE I S B R R




the same tive help students inmprove reading shills through the
"directed reading activity." Basically. five steps are involved:
motivation, establiching purpose, checking vocabulary, reading,
and discussion,

e Step 1: Motivation:

Through the use of tne gverhead projector, slides, records,
photographs, intriguing experirents, and visuals, the student te-
cores interested and inyolved. The teacher must cone up with
senething that is eye-catching and interest-provaking, The
rativation stould lead to thought-proveking questions, Finding
waterial or ereating it mabes the DFA difficu]t‘yct renarding,

txaryle:

The teacter would lite to assign @ segment of
v i contained fn g modern dntholoqv to 2 swzable
uroup of Nis students. To assinn in the traditional way—"Fead
pajes 130-137 in tie diary of snne frank”—would be disaster
Instead, the teacher erters tre rou and without a word draws 3
Yarge swastiba on the chalibpard. Eereath it ke prints in small

letters, “anne frark.” L[lcewhere he prints "59," "diary," ard
firally, "Sow." te plays a recording of a Hitler speech. (7 oo
Lo lton o by bdward R Murrew, vol. 11, Colurbia Froords)

o Step 2: Purpose Setting:

In the discussion phase of the rotivation step,the teaither
should have the stedents think and verbalize quostions they want
answered, Write all of these questions on the board.  This step
establiskes the purpose for reading; 3t gives the students

The students in e rativation step should tecs o further
interested when trey fird nut about the gas osers and the tidirg
place of frre Frovh.  Tre teactor should answer only those
curisticrs which provide tackground ard leewe the reet urarcw rod,

Pessitle quos
s A0 was AT brgth?
U S B S A AT

wry dic Sarie bl Cews?

atatl omas Ui 887

ricw ceuld Boy bl co Facy poopie with
thee?

To therc a ‘raster race?!

Wrat Fa;;ens whon @ yerson is cenfired with g
reaple fir @ loeg tive?

what firally rarjered to Arrg Frack acd her fa-ily?

e

W

vore shapge g

nrooy of
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* Step 3: Vocahulary:

The teacher should anticipate words within the reading selection
that wight be difficult and make a brief 1ist (only those words the
student must under: tand in arder to comprehend the passege) on the
chalkboard. Define these words, using them in conteat. Tell the
students that if they core to a word they don't understand, they
stould raise their hands and the reaning will be given to tre-

e Step 4: Peading:

The students are row ready to read for answors to the rurpass
quisticns.

e Step 5: Bscussion and rercading:

Whea students have finished rezding the »ssigred selection, the
discussiun ot gquesticns shoald tengin.  Students can substantiate
arswers by tocating correct inforvation ar quotes, especially when
several disagree. The teacher is cautigred rot to put too much
erphasis upon what tappens in the story,

faagrpie

Tre Mscpscaen follruing e peadic g o f o s 1m0 ey
of Arne Frard (auld and sthould exterd dtself ietn iy ala
ef ireiudice, inddutiva cvolution, bisctre, conter sleverty s
e rity arruns, (What happered to the frosicar Iedian?l, a4 racial
rrebless in the United States, Inoadditicn, breirg questicrs in tre
story itself reqarding the invclverent and psychalonr of 3 aied
farce! to Tive in confinrerent,

e
pstion

raid,

An o interesting technigue for a follewap Tesson (oncernirg
storeotyies is to ash students to pretond that thoy gre entertricirg

g visiting Italian for dirrer. Ash:

L U P T

Lizt ve aremers a0 the board,  Thon shift the ratizeainty to
tralier, Frong, Tussian, Twedish, cte. . ard 57317, 0o Jenich and
Lrics Tron ash the studrnts 3F the, siasted tre courteres St trasy
oty Ve r ey peopte wuld Vo fir it loved 1 gng a.tid as
treis gurste, Let thom draw thedr onn eorclnsiona.

The st fonts cheold Le erpaned to as rary raporbnbe oy pessitle

i
that lral wath other aspects of tre discussion, Trey era,ldie frp
1

30~ -

1o chogee froe those if they desire rore infor 2t Tnis preeisine
for readins raterial ds wvery ipzitact acd oa dicplae of o smiuld

te arrarard Ly the teactor Loforedand,



SUMINARS AND GROUF REPORTS

Moral and attitudinal questions and corron thenes brosubt to
Tight from the reading of tochs are often best explored via a
redifjed seminar or group-report technigue. Tre teacher should
rot require trat the sare rovel be rLad by evory student in the
class ool o ooand within the
ready g c«uacnv of aH Thel&fme he rust develor technipues

that

uH allow students to sefect their oun reading ard yet carry on
lpfu] clans discussiors.  for exa--ph, if ho firds that Griffin's
~ ard Ealdwin's ’ 3 the rust veialer

htles (¥ ted after the | on Ance Fra'wk ’~e night ash for a

'

trief report ard discussion by four or five inercosted students on
eath title on the sa e day. He steuld give them assisterce ard
tire to wOrs together in preparation. b chould also provide ths
with any audievisual afds they might desire ard sujqest arterestirg
toecknicaes for presentaticn.  1F tee dnteraiticn provobes interest
in the overall groop, the tecknigue could bo used with ¢ther
rooular student boct ¢roices.

1en

- ovarization of this tedhnigue is to organize a read
ol ont

odg comror trese, Pavirg the students read
vary inostyles and reading lewels. or g
ttie Lrete of Cincrity Cultore i white frerica, k)
spoarrangoent o doht drolude the following titles:

o U e U0l = A titles disple,ed Gfor pour realers)
¢ er s n = Botitles disple,ad (for slow regdiny )
@ oo hsm i oo = oo titles disple,ed (for daure
verions)
. ’ voo— B Utlen displannd {(for tother
veader
o seloct and shoutd rotte assimid a

st poer readery v e A ciffiouit

cedicaid, 2
parale £y

resd
SR I

2l b
as tre,
[N AN

Doratien

ERNON
&gk

te o it

_re (
assist

ERIC -

Aruitoxt provided by Eic:

M

MOTION PICTURES AND TELEVISICON

“otion picturves and television plays can be read. They cear 2lsd
stirulate reading., For instance, 1f a popular wotion picture cor-
cerning virtually any subjoct (violence. sex, race, war, science

fiction, etc.) is made a comman experience of the croup, fruilful
discussions may result. Viewing and discussirg . .- > .ioand
foaowo ray lead students to an interest in the psychalogy of Viglerice

The

5

in individuals and in saciely. bc rch.atvd to yea1 t

vnhrce SLC h as

LL' merw]

{Mt‘rtj
vmdw;

could sruvrde g urt,:nt

&Uun of nﬁhmu drd ity ceus

‘vd thinkicg sjtuations.

g alert teatker to
€5 tord beoks scared

Cther film subjects could Le casily wied b
stirulate reading and widen interest areas.

1\ popularity v ona young petple after thae sucress of tre film o -
o . After a field trip to sce a wer filr, students u|ll react
Faverah v otooapre !(ﬂ mm, of La[»yl"Lls ircddudirn o 0T
Almest cvery Tower econor 1¢ bownctold hat ore = aiur agp brane,
a tolevision soty The releveancy avd i vdian, of televizion ¢an te
ctiliced bv e teacker to sti ate drterest fooaerld aftfair
tistorical ewvents, ard dra a3, Ase €rls 1o w3’ Certaie
televisiorn troafeasts shinuld te freely ~ede ard folloeed up witr

discussion of the procran. It s rot re Fy or o[ trat tre
ertire qroup wateh a particular proare Gord dyse .=
ybten thoce who have watched tell thoce who have 1ot about wrat ey
have seen, Television can also te uted for rrading rotivatior in the
Sacegr prescrited atove far filre,  (Ser Sectitn 1D - Sreabing ard
Listening for file-raking techniques.)

3 Tande of Uaovon qaper e

cuned o It ot b

L R IO ST AN
ter ¢l vt e 1
T oo sheuld ot

or gt tie opiriee

I
LT o der
TE Y @taatt et rag e
tot et ettt gt
ot the o tator s f 1

BRI D B B e S
crte sboulg te anpe of
[SERE R thone rages re

N
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VOCABULARY

Formal study of is0lated word Tists is = ¢ recoemended. Give
each student a paperback Jictionary of his own and have dicticnery
sets available in every classroom. Encourage students to Jook up
words that they do not know while reading, but not Lo overdo it.
Tiwe DRA approach and incidental definitions by the teacher will
assist vocabulary growth., If a student is reading or Jistening at
all, his vocabulary will grow. Mis writing and speaxing will
reficct growth.

FOLLOWING DIRECTIMS

Most of the cormercial text programs mentioned carlier place
teavy emphasis oo following dircctions. An added innovation maght
te arranged with tocal retailers. A new car owner's manual can be
3 good textbook. Many products niust be dsserbled for display and
sale. Instructions for asserbling a three-lequed TY snack table,
bite, ¢hild's toy, metal shelvirg, etc., can rake sequeatial read-
1ng @ puzzling exercise, particularly when dealing with the real
thirg.

DEIVING

A Tew studints with an 8 rem royie canera or escn a slide cam-
era tan prove to the rest of the group the inportance of reading
well when érivirg @ car. Student-rade filrs of highway signs and
syntols by day and by night will ma¥e for an interestirg rlass
discussion. Peading speed 55 very importent, particularly when
driving at a high rate of speed. State driver manyals should be
incorporates into the curriculuim. Students who do ret have ariver's
Ticerses should te essisted in obtairing ther,

FANUALS AND TEQQVICAL wBITINGS

A student whd thirks resding is ot rocestary for bt teraue
te wants to le a rechanic Vs often drtfourdcd won te 1 confrent-
€d with 3 mechenic’s or €auen g driver's ranual, Aents shoglg
vecognize thatl mony dols carvy with thes thair cwe yooabolary,
trey are intercstad i such a jaby trey should be ansisted in
mestering the spccielvzed vooabulary ty the 1rnstructor cr an
irterested party within that uceupation.

'

11

FEMEDIAT IR

Tire rust te 2liotted in tho progrem for individoal and srald
Sl ’\“‘"ﬁal' iratructiva.  Tre reading corsultant will gversce

EN{C«UQ cpcration of the rercedial readirg progre=. faid ar
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volunteer tutors from local colleges may assist in implewentation
after they receive instruction from the consultant. [t is <upqested
that the remedial reading nrogram Le entirely voluntary - that the
stud'nt d°c1dcs whether or not he Lo to 90. Nease nf:‘r to

P Foaring and T pea So Lo, i
k, P wbh(atmns of this Ewartrmt for 3 sunTary
of various refredlaho-» Lnthmques and a reference b1bhoqra hy.

EVALUATION HCHHOUE

The following are subjuctive evaluative nunstions the teacker
ray ask hinselt concerning the success of this wunit,

Do the students appear to have deweloped 2 genuire intevest in
reading?

Is the classroom library active? s there a constant need for

replaceronts and addvtions?

fre rowspapers and regazirds in the class teing used?

lo the studants approach reading tasks with enthusias?

Are the studints boteriryg oure 2ware of the world arcund them

thioush reading?

lo the students cxhibit rore tclerance of cpinicns end ideas
which vary radically fron theirs?

Are the students beginning to question their own roctives and
tehayiar patterns?

“inforal

Do a rajority of students improve therr scores oo the
reating inventory?”

Are the student, atterpting to irgreve thetr drdividua) reading
crch €rs?  Rre they having any sutcess?

TEACHING RATERIAL
Tre following is suggested @y a core bocvbhiet o e asrcor
Titrary.  (Frocodures are descrited or on, 39-39) e et ds 1y ro

rar, <oyl
uely,  This

o Litle:

reans alleinglusnive and should be added ta efter, Tre ol
alsn rertain the ragazines and nowipapers rentiored rroyio
Tist is particularly applicable for uce wyth blach yoath,
preceded by asterishs relate al-ost entirgly to the blagt
experience, althounh some of these rmay aleo o fevorites of white
youth
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* Blend Star Editors and Photographers, 70 L0 JSoviw . hew Yon .
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Eopicture text of Foa black ard white Aericars have rished
avd aiven their Tives in tre present civil rights struzgle.

* Esterish indicates boovs of particuar interest to black studerts.
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A coliection of some of the best in Negro poetry.
biographical sketches.

New York. - Kil and Waag.
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insurrecticn in ¥irgiria led by
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what every teenage
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Fsychalogy of ses,
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rovesent available,
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Scuped-up jalopies reed a place to drej.
. sl hew York, Fardor. 13530
fler<ing, lan. &» new York, MacMillan. 13£6.
Eond foils atte‘m by irnternatiora) crire syndicate to control
world,

Dooce New York . MacMillan, 1346
t to thwart ferd.

[— T
Soviet acents atter

Mac¥illan, 15¢6

v, e York
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Life experienca of Jewish girl forced into seclusion in Nazi- diszover what it is like to be black in Amer: a.
controiled Hollans during world war II.
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ool tiew York,

. FOTVRII tnopf. 1937,
Frems esper'allv seiected fer young regders.  Some have Leen
recorded.

* Les s poezo . Blootington, University of

“Trdiera Fress. 1964,
&n artkclogy of contemporary hegro peets.

Dota e ele U, Mew York, 11 and Wang. 1967.
FOV{y six stories by Jesse B. Sirple cormenting with wit on
Aoericen 11fe. Jesse is a citizen of Harlem,

TTore of Hu«;has

New York. ¥nopf. 1926,

ﬁ nest poers.

Fugo, ¥icter. i, iosi o Mot D oo, tew York. Bantan,
956.
Classic story of sensitive tut ugly bellrirgir cf the

cathedral .

Hunter. Evan. . hew York Siren 8 Schuster,
1984,
Teather gains respect of teugh students after rany difficulties,
Huwdey, Aldous.  Froiv Gardern City. [Doutleday. 1332,
A shocking, sou1hss strea wrsd Edern of the future.
Hyrar, Mac, : N coL o hea York, fardom, 1954,
Hilericu, smry of 2 hﬂlbﬂly drefted into the service,
Irving, Washington, i Doooof olor.w New York.
washington Square Fress. rn.d.
Qlassic ta\e of Icheted Crare amd tre teadless horseran,
oW Yorh . Wihry

alla
of ~usic
* L LT R}

fa,frang

telle,  « wn Lo crifrel
Prentice~vall, 1360,

Sensitive teacter faies e syt - ovd
tuissed to terefit from it

studorts who are
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Ted to the sudden departuwre of

. Viking Press.
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ntar. 13€5,

1957,
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Pochet fochs. 13LE
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Casten,
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Kr war in lorea interlaced

with truth.

1953,
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INTRODUCTION

OVERALL TEACHING OBJECTIVES

» To diaqnose the basic computational skills which need reme-
dfatfon and/or reinforcement for each studi:nt

» To provide individual programs for studerts based on their
diagnosed needs

* To enable students to adapt basic compu:atfons) skills ta
problem-s0lving techniques in order to meet the needs of
everyday 1ife situatfons

* To helo each student acquire those computational skills
which he mzy reed on the job or when preparing for s return
to a forral school situation

GENERAL FORMAT

The comoutational curriculum has been developed with an
emphasis on:

» Remedistion and reinforcement or the fundanenta) skills in
arithmetic

« Acquisition of computatianal skills recessary for particular
job areas or in preparation fo- a return to the formatl
schoel sitvation

« Adaption of fundamental skills to problem-solving techniques
necessary to meet the needs of everyday lite situations

The initial part of the program .nudd encompass all students in
a dragnostic secuerce 1n order to delermine what s il1s necd teach-
ing and reinforcerent,

ORIENTATION

Tre first rceting with the group should te one for explaration,
The tescher stourd explain what he plans to accomplish with the
pupils as a yroup and as individuals, and ke shoyld cutline in de-
tasl the three sections of the procram. Students should understand
that their placement and advancement in the course is deterrined
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primarily by their previous knowledge and their ability to master
the materials presented. The ultimate goal of a job or advanc-.!
schooling skould be stressed.

The second meeting with the group stould {nvolve a diagnostic
testino procedure. Car2 must be taken in the selection of a diag-
nostic test because many of the students have difficulties. The
teacher may want to adminisier informal as well as formal tests.

By the end of the first week, the teacher should have a clear
picture of the individual needs of each member of the group. By
the follewirg week, the teacher should be able to place each pupil
in a problem-solving sftuation developed in accord with his diag-
nosed ability. For example, two students may be presented similar
problems about budgeting. One may be recuired to work only with
whole numbers; the other may be required to de sore computation witk
decimals, cormmon fractions, or even percents, depending on each
student's Lhrowledge of these skilis. Prcblems can be designed to
become progressively more difficult In order to establish a need for
the student 1o acquire a new skill in a practical situation with
which he §s already familiar. The studert's difficulties should be
continually diagnosed, as he works on his own, in order to prewide
him ?llh the necessiry assistance he nceds to acquire the basic
skills.

The teacher will have the responsibility, with the help of the
raterfals center specfalist, to secure tre raterials neressary for
each pupil. This will entail the developrert of raterials on an
individual tasis, an¢ require the creation of new raterials if none
row exfst or presert ones prove ynsalisfectcry. A variety of mul-
tisensory techniques and approaches to each problem is a requisite
if the necessi-y skills and concepts are to be acquired by every
student.

A ski11s gutli~e h3s been provided following Section I,

This contains comvents and techniques which will be of help to the
tezcker. The ski1ls have been outlired to give the teacher a gencral
averview of these skills which each student should fdeatly accusre.
In order to rafntain a high level of motivation ard stufent irterest.
aprlication of basic s<ills to practical, everyday problems must be
cortinually rada. lhe practicality of th2 skills rust be evidint to
the studert. fractice in applying the rewly azquired thills to



practical problems is necessary on a continuing bas{s. Suggestions
have been made to assist the teacher with the correlation of skills
and problems.

Seme attempts at homogeneous grouping should be made so that
pupils with similar needs are ir the same locale. This will make it
easier for the teacher to us? the wroper materials for remediation
and reinforcement. Paired learning may also be tried.

A number of mathematical activities of a recreational nature
should be available for students. These can include puzzles and
games in which small groups or individuals can engage as time permits.

Before engaging the students in any activities, the teccher
should become thorcughly familiar with both the skills and the
prodblem areas so that a meaningful correlation can be made. Any
situations which provide an opportunity to solve problems with
newly acquired computational skills should be utilized. For exauple,
to create a need for some of the suggested skills, present the
problem of remodeling a particular room. Require the students to
determine the dimensions in order to figure the amount of raterials
they would require. This would necessitate their learning to measure
compute with fractions and decimals, and possibly use percents (to
figure the tax on grods needed).

SECTION | - PROBLEM-SOLVING TECHNIQUES

A series of experience units 1s suggested which will bring to
the foreground the need to develop prollem-solving skills., This
phase of the program will provide the proper startina point for each
pupil and allow him to progress at his own rate. The teacher will
have the responsibility to check carefully on the students’ progress
and gfve individual instruction when needed. 1f the teacher makes
the situvations realistic, by drawing from the students’ environrent,
then more successful methods of prodblem solving can be developed.

Correlaticn can also be made with Section I1I. Once the ttudent
has developed an interest in a particular occupaticnal area,
problem-solving techniques can be introduced relevant to his select-
ed area of interest. Actual on-the-job-type situztions can be set
up which require his ability to perform the basic skills in
situations similar to those suggested in Section 1. The teacher
rust be constantly alert to situations which could provide meanine-
ful applications for the student.

The teacher should also try to correiate activities Includec
in this phase with areas being handled by the other teachers ir the
program. For example, fi1ling out forms for credit, etc , could be
haniled at the same time the language arte teacker might be working
on filling out application farms.

TEACHING OBJECTIVES

» To diagnose the tasic arithmatic skills 1rvolving whole
nurbers, fractions (including decimal fractions), and per-
cents which need renediation and reirforcerent
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To provide individual programs for students based on their
diagnosed needs

To develop a meaninaful, working knowledge of basic arithretic
concepts and skills which nay be met in everyday situaticns

To create an awareness of tre need to kncw basic arith-etic
skills for everyday activities

To familiarize students with situations which they will have
to reet in daily Tiving as a consumér, @ worker, and the head
of a family

To increase the students' ability to handle treir firances
through better handling, budgeting, and spending of their money

To provide opportunities for the students to apply arithretic
skills znd problam-solving techniques in sftuations to which
they previcusly have not beer exposed

Note: The diagrosis which fnitfally is part of the orientation
should be an ongoing thing. The teacker should comsider tre
attitude, abilitly, and development of skills indicated by the
wark of indfvidual stude~ts which often provide an inforral
diagnosis.



ToPICS

\. Computational skills
necessary for handling
money

1. Counting money
a. Making change

2. Budgeting

3. Banking

ERIC
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CONTENT AREAS

Why shouid one know how to make change?

What jobs might require this skill?

What methods make counting change
efficient?

Is there any relationship between
counting money and the place value
of our number system?

What is & budgei?

What advantages are there to budgeting
on2's noney?

What are the major itens frcluded in
everyone's budget? (fsod, shelter,
clothing)

What additional items might be included?

Shouid single and married persons
budget the same way?

What types of banks are ther 7

How many banks are there in your
nefqhborhood?

what services do they provide?

How many services do you make use of?

What rate of interest do they charge?

What rate of interest do they pay?

Why should these rates be different?

GO 83

TEACHING MATERIALS AND TECHNIGUES™

The following activities are especially good as applfcations of
decimals and percents:

The skit, The Story of Mcney, found in Inamat wing Mathomaties,
pp. 31-41, can be used as a background for the need for money.

See: Getiing Along Seriez, Vol. II, pp. 36-42,

Have "stage" momey avaflable for students to count. If possible,
have a cash register in the classroom.

Teach the "units” method of counting used in banks. Relate this
method to place value fr decimal system.

See: Money Makes fense,

For exercises in counting money, see: {'sing Dollars @id Sense,
pp. 4-22.

For exercises in makina change, see: lsing Iellars o Senee,
pp. 40-45 and Getting Aleng Scries, Vol, LI, pp. 19-22,

Magazines and newspapers often have columns about budgeting. In-
cluded are recormended ways to divide income, Use these
recommendations on hypothetical salarfes and individual and family
needs.

See; Gotting Foxle for Bay Pag - fart 3, PP, 12-15, 24-28.

Have the students keep a record of their own incore and spending
for a alven period o time (a month). A simple ledger-type form
could he prepared for easy reco ding.

Example: DATE ITEM IN out
At the ond of the time, have students figure out how much they
spent for each item they had decided should be in a budget,
Individually,or as a qroup,their budgeting could be analyzed with
suggestions being made for improvement.

See: l'siwz [-llare @il Sence, po 94, and Sottiag boad Sl ooy -
Fare 3, pp. 3210

yisit a local bank. Have students meet the people with whom they
deal in a bank. have them make note of where they would open an
account, cash a check, deposit,or withdraw from a savings account,

Have a representative from a Jocal bink meet with the class,
Previously plan a series of questions to be asked.

Have students §n small qroups prepare reports on various banks in
their reighborhood, Each team should have 3 prepared list of
Guestions to use when they visit the Cesigrated bank. Appoint-
rents should be rade in advance with an appronriate official.
Pole playina can Le used to rehearse these interviews.

Use forrs fram banks, if they are availadle. (applications for
services, cheching account forms, and savings zccount
applications)

Ask barks fo- brochures about their secvices.

“Fublicaticns rentioned in the teiching matrrials section are also
Tistes in the biblfograpky o teaching materials at the end of

Sectien 1.



ToPICS

a. Savings accounts

b. Checking accounts

¢. Savings bonds

d. Additiona) services

4. Borrowing rmorey
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CONTENT AREAS

What are the advantages and disadvan~
tages of a savings account?

How does one open a savings account?

Whai forms are used to make a deposit?

What forms are used to make a with-
drawal?

When {s the interest computed?
(annually, moataly, quarterly, etc.)

What are the advantages and disadvar-
tages of a checking account?

what types of checking accounts are
available? (contact Jocal banks)

How does one open an account?

Is there any min{mum balance?

What s the proper way to conplete a
creck?

How does one endorse a check?

Can one person cash a cteck for someone
else? (Costgn)

“'ou are deposits made?

0w does one "balance” a checkbook?

. hy should one count his roney hefore
Teaving the teller's window?

How does the bark charge for ft:
services?

Why Ts identification 3ften asked for
when 2 check {s cashed? Wwhat is
accepted as identification?

What types of savings bonds are there?
(Discuss United States Savinas Ronds.)

What are the advantages and disadvan-
tages of these?

What rates uf interest do they pay?

What does Jate of maturity mean?

what additionrd) services do barks offer?
(money orders, loans, ray~ents for
some local firms, credit cards, ctc.}

when might it be recessary to borrow
morey?

What saurces are availadble fur darrow-
ing maney? {bards, loan corpanies,
credit unfons, frsurance corpanies)
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TEACHING MATERIALS AND TECHNINUES

Make sure students know the meaning of
jnterest, compounded gquarterly, etc.

deposit, withdrawal,

Get the forms used by local banks (if possible) or make facsimile!
of these for students to practice completing.
If percents have been tsught, have students compute interest at

rates used by local banks.

To check for accuracy fn completing forms, use role playing. Havi

students alternately be a customer and a teller.

can doublecheck each other's work.
See: Getting Feady
Usfng Dollars and Seneecpp. 101-102.

This way they

or Pau Day - Fart I: Savings Acoiofs and

Use activities similar to those suggested for savings accounts.
To provide additfona] practice in keeping & checkbook accurate, st
up a serfes of transactions for the student to ccmplete in his

sample checkbook.

See: fetting Feady for Fay D -~ Fart 10 Cheoking Ao

noffara avd Sesize, pp. V16-123
Seer the skit, 1ife Strny
I'ram it foteg Mathemat oo,

nertey Ueing

of a vheok, pp. 107-113, found in

Have samples of savinas bonds available fcr students to handle and

diecyss.
Discuss present value, future value. etc.
See: ‘eofi Arith-otie, pp. 16-18.

If reports were prepared by the students as suagested urder A3,

these could be listed for the Jocal barks.

Use newspaper ads to determire these.

Lse ads frem rewspagr2rs and maqrzires which contain irfarmaticn

about Teane.

Have students fiaure the total cost of borrewing the same amount of

rarey fron three or four of these firrs,

Select tre test deal,

If tanks and other cources have forrs availatle for stufents to



TOPICS

5. Investing money

6. Figuring fncome tax
3. State
d. Federsa)

8. Carputatioral skills
recessary Ja a consurer
1. Buying by the
coriparative rethod

2. Shopping in a
aopartrent store

ERIC
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OONTENT AREAS

What are the advantaqes and disadvan-
tages of each of these?

How does one get a loan?

What rate of interest will be charged?

Why is a cosigner required?

1f references are required, who might
be used?

How does a "good credit rating" help
when anplying for a loan?

What are rebates?

What are late charges?

What does 1t mear to invest?

Should everybody invest?

What risks ara involved?

How does one go about fnvesting money?

who has to pay income tax?

What does one get for his taxes?

How are the forms filled ouvt? (long
and short forms)

How ar2 the tax tables used?

¥hat are the deadlines for payinn these?

What does comparative buying rean?

What source-. can be used to help ore
Cumpare prices?

Why chould prices diffe* from store
to store?

Is the chrapest price always indicative
of the best buy?

How much can be saved by tuying on
sale?

vhat local departrent steres do
students shop in?

what i5s a giscount departrent store?
What are the advantaszes and disadvan-
tazes of trese?

kKhat are the qereral derart-ents in
these steres? wWhal types of
articles are sold in each?

hkat are charae accounts, 'avaways,

etc.? Aavantages and disadventages (lfbs

eacn?

Ge

TEACHING MATERTALS

i1l out in order to apply for a loan, use these. Otherwise,make
a facsimile of an applicaticn form including the general items
asked.

Have a representative from a stock exchang® or an investment firm
speak to the class.

If possible, take a trip to the stock exchange,

Have students pick a stock from the financial page cf the local
newspaper, invest a given amount of money, and keep track of the
‘nvestment for a given period of time.

Obtain forms for computing taxes from the State or Federal tax
offices. Have the students compute the taxes of a hyputhetical
individua) and then inuividually compute either their own or
another hypothetical individual's taxes.

Write to the U.S. Treasury Department, Internal Fevenue Service and
ask for copies of the I.R.S. Publication No. 21 (Revised 10/66)
entitled Sraehiing Toror,

Sce the skit: Fom 1070, pp. 61-69, in JepadSs iy Mrthema s,

Make a list of items which are advertised by two stores. Have
students use the newspaper to decide which store offers the bast
pr.ce for each article and then decide which store offers the
best overall deal,

Sees vt Bollare oed Seves, pp. 50 825 and rae Geriey,
ro. 1-12.
See: e Follare i Sovee, pp. 46-493,

Make a repiica of the directarv of a local dera-trent store.
Frepare a 1ist of articles which could be fourd in the store ard
tave students fird the drpartrent in which the articles could be
purchased.

fiet sa-ples of sales&Yirs and have studerts cornlete them. (ompute
the tax, if necessarv. (1f poreents Fave rot teen tautht, a tae
tanle cauld te used.) Fre ercrcicec on sales Stips, see oo f.t
dpivicerde, rp. 42-420

Precare replicas of menthly dills,
for studerts to ficd and carrect,

Irclude errors in corputation



ToPICS

3. Buying by mafl

4. Buying on time

5. Fiquring discounts

6. Taking advantage of
seasonal buying

7. Figuring sales tax
{where applicable)

8. Faying for utilities
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CONTENT AREAS

How does one apply for a charge account?

What are the terms?

How does one shop by mail? {catalogs,
magazine,and newspaper ads, etc.g
¥hat are the advantages and disadvan~
tages of shopping by mail?

what does the sayina "Let the buyer
beware” mean and how miaht it apply
to shopping this way?

Khat are the advantages anc disadvan-
tages of buying on time?

what items are most commonly bought on
time?

What sources are there for time payment
plans? (stores, banks, etc.

How can one find the total amount he s
paying for credit?

What {s a service ¢harge?

What {s a rebate?

1s there a late charge? How much?

wrat are discounts?

Yow ¢an stores afford to offer
discounts?

How can they be computed?

what fs seasonal buying?

What articles can be bought on sale at
the end of the season and iept by the
consumer for use the next year?

¥iat types of sales tares do the
students pay? {local, State,
Federal)

what articles are tared?

- What are the present rates being

charged?

What are uttlities?

How often s oM billed for them?

How can ore chack to see if his bill
has teen computed correctly? what if
there Fzs been 2 mistale?

6o

56

TEACHING MATERIALS AND TECHNIOUES

Use role playing. Have students take turns befng a customer and &
salesman. The salesman fills oyt a sales slip and the customer
doubTechecks his computation,

See: Using Dcllars and Sense, Useful Arithmctic, and The Money Yoo
Spend by Kahn and Hanna.

Have students actually complete order forms from catalogs. Compul
cost for more than one of an article, figure mafling charge, ta
etc., and then the total cost of the order. Pay by cash, chetk,
money order,

Have students order from a magazine advertisement.

Make arrangements with a local car dealer for students to come to
his showroom, select a car, and go through the usual completion
of an order form so a price can be calculated as the basis of
a ttne paymént cnntract. Have students use these figures to
compute the actual cost of the car.

Choose some articles which would be of interest to the students.
Have them compute the additfonal amount they must pay if they
buy them on time.

Select ads from the newspaper which advertise a discount. Use
both the fractional {4 off) and percent {25% off} forms for
computation once calculations of fractions and percents are know
by the students.

At the end of the varfous seasons, take a lock at the fitems which
2re usually put on sale by the stores, This can be dore by 2
trip to tte loca! stores or by using newspaper ads.

Use as an application of percent. Include sore of the activities
1fsteg in other parts of this section.

Get sa~ples of bi1ls used by the varicus utidities. Figure cut ho
the company arrives at the firal crarce. fe sure students
uderstand the signifirarce of the varicus rumbers and sy~tols
vsed.

Sce: Cefny Tollare end Seveny po, 10821035 and oo /T Lrith--tis,
rp. 22-28.



TOPICS

9, Paying for services

10. Buyinq a car

€. Computational si.ills
necessary 3s head of a
family
1. Budgeting

2. Providing sheltee

3. Perigdeling and
rcpatring

Cuyirg insurance
a. Life
b, Medical
c. Trcore protecticn
d. Fire

e, Liabidity

O
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CONTENT AREAS

what services do you require? (laundry,
dry cleanirg, etc.
What rates are-charged?

Shou}d comparative buying te used?

Should ore buy a new car or a used car?

How does one finance a car? (cash or
loan}

What {5 the difference in cost if one
can pay cash?

what additional expenses must be con-
sidered when Luying a car? ;license,
{asurance, and registration

Needs vs. wants,

What are the costs and responsibilities
of renting?

What are the costs and responsibilities
of ownina one's own hore?

Is it cheaper tc reat or buv?

Does it always pay to “do it yourself"?

How does one figure the arount of
materials needed?

How does one make use of conparative
shorping?

Is it alweys cheaper to repair an
article rather than purchase a few
ftem?

khat types of insurance are there?
khith types should a fa-ily carry?
How much does injurance cost?

64
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TEACHING MATERIALS AND TECHNINUES

Have students keep track of the services they have to pay during a
month. Compute the total.

Have students compute hypothetical bills for service.

See: Useful arithretic, pp. 19-21, 25-27.

See activity under Topic B4, Having students use 2 car they have
picked out will make the computation involved mcre meaningful.
Problers can be centerea arcund the additional costs of operating
a car. (Figure miles per gallon, cost of upkeep, license charge

based on weight of car, depreciation, and insurance.)
See: teig Fellane wif Soee, pp. 59-67; and Ceeful Arithmetis,
pp. 49-51. .

See Jopic A2 on budgeting in general.

Treat problems here as family-planned expentes and budgeting, rather
than emphasizing personal expenses.

Students could set up a budget for their family at home,

while discussing and computing the cost of renting and buying, a
discussion might be held to inform students of rent control laws,
local organizations which aid persons looking for hnusing within
their means, and other related topics.

This is a qood application of reasurercent ind corparacive buying.

Have students choase 8 room in their cwn hore which they would like
to rerodel. Have them take the measurenents of the room in ordor
to figure the amount of materials they will need and the cost
of the entire projoct. Fossibly, 3 model could be made of the
project.

Divide the ¢lass into teams, Have each team submit an estimate of
the cost of remodeling the classroom, according to some designated
plans. Mave them corpare their estirates and select the best
nlan.

tave a recresentative from a lecal 1ife insurerce office core in
and di1scuss the gereral aspects of nsurarce,

The irportance of health insurance should also te discussed with
3 representative of @ firm which tardles this tyre.

Use insurarce tables to esti~ate the cost of irsurance for @ given
family.
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TOPICS

5. Meeting medical and
dental expenses

D. Computational skills

necessary as a worker
1. Figuring a paycheck

2. Considering benefits

. Computational skills

necessary for leisure
time
1. Enjoying sports:
2. Rs a spectator
b. As a participart

2. tnjoyirg qares

3. Planning a vacation

O

RIC
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CONT™T AREAS
What items car e included under these
headings?
Which expenses might be covered by
{nsurance?
Which are tax deductible?

Are you an hourly worker or a salaried
worker?
How does one compute overtime?
what are the deductions from a paycheck?
What fs meant by:
aross sslary
net salary
tax
socfal security
unempleyment insurance
other

What are some of the benefits offered
by some employers? (insurance,
hospitalizetion, retirement benefits,
sfck leave, paid holidays, vacation
time)

What would it cost the erployee {f his
employer didn't offer these?

What sports can one enjoy as a spectator?
Which can be enjoyed as a participant?
How ¥s score kept e some rf the more
comon sports?
How are the statistics in sports
reports {newspaper, telcvision, etc.)
determired? What do they Indicate?

In what qares do the students partici-
pate during their leisure time which
require some math computation?
(cards, etc.)

How does one read a road rap? What is
the tcale? What do the sy bols rean?
what are off-season rates?

58
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TEACHING MATERIALS AND TECHNINUES

These can be discussed and computed in the general budget plamning.
Ctuderis could estimate the cost of their medical expenses over
the past year.

1f students are working, have them use their own pay envelopes or
stubs to compute their net pay based on the deductions the
employer has taken, Otherwise try and get actual stubs to be
used for computation from other employers.

for exercises and information, see: Using Dollars and Sense,
pp. $3-58, 91-93; Useful Arithrmetic, Pp. 28-33; Faycheek; Getling
Along Seriee, Vol. W, pp. ~-25, 55-60.

Contact the social security office for any available materials
reqarding the cost to the employee and overall banefits.

Have students fnvestigate how much money value some of these
benefits frovide.

Choose a sporting event being held $n the vicinity., &xplain or
have one of the students explain the scoring method, Have
students go as a group and keep individual records of the plays.
{baseball, football)

Have students set up a bow!ing tournaaent. They would be
responsible for registering participants, figuring averages,
collecting fees, etc., fn addition to actually keeping score.

Use articles from the sports page to crezte problers for sclution.

A rumber of games should te available in the classroon to te used
by the students when their work {s dore; e.q., Foropoly,
Yahtzee, Scrabble, et<.

Select 3 map of the area in which the students live. #ave them
plan a short motor trip. They rust figure the tcta) distance
and cost of the trip,



ToPICS CONTENT AREAS TEACHING MATERIALS AND TECHNIOUES

How can one make use of a travel Select an imaginary vacation spot. With a travel agent, figure the
agent? approximate cost at two different times of the year. {in season
How should one carry maney to cover and out of season)

expenses? (cash, persopal check,
travelers checks, other)

4, Eating in a Fig.' "na the check: Get a menu from a local restaurant. Also get the blank order forms
restaurant ordering ala carte vs. orderina a used by wafters and wafitresses. Do some role playfng. Have
complete dinner students teke turns as customer and waiter.
tax See: The Money You Spend, by Richard H. Turner.
tip See: Uaivy Dollars and Senee, pp. 82-84; Getting Feadu for Pay
entertainment charce Day ~ Fart 3, Plawming Akead, pp. 16-21; Veeful Arithmetis,
change pn. 61-63.

These situat{ons can be used to anply percents, esgecially figurfng
the tip (mentally).

5. Planning a dance or What expenses are {nvolved? Actually planning a party or dance would make this more meaningful
party If one is qoirg to charge, once the than a hypothetical situation. Activities involved would include
price of the ticket is set, how estimating, comparative shopping, handling money, and balancing a
many people must attend in order to budnet.
reet expenses? See: l'eiwg Dollara and Sovev, 0p. 85-86,
TEACBING MATERIALS
BOOKS
Cordell, Christobel M. rrrmatizing matlrmatice, Portland. . Yeston ___Cettiwy ready for pay day - part &0 plawidng cheals Fhoenix,
walch. 1963. Frank €. Richards. 1963,
Johnson, Donovan A, Gres for leaming rathematfes, Portland, kahn, €. H. b Ranc 3,0, B, Moy mabep conec. Palo Alto. Fearon.
J. Weston Walch., 1960, 1963,
WORKBOOKS ____leing dotiare and eenec. Palo Alto. fearon. 1363,
8chn, R, J. A Wool, J. D, Ueeful arith-etis. Fhoenix. Frank E. Kooney, Thomas. The grtting alewg eeried of woridocke.  FPhoenix.,
Richards. 1965, Frank E. Richards. 1963,
dudson, M. W. & Weaver, A. A, ettins roade for paw o dne - part 1 Turrer, Richard. ke romey wow epend. Chicago. Follett., 1562,

skecling aoccunite.  Fhoenfx. Frank E. Richards. 71963,

o Eetting v ady for paa dip - part Eroexefnie cooo te. Fhoendx.
frark £, Richards. 1963,

O GG
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SECTION 11 - VOCATIONAL SKILLS

This will be a highly personalized phase and will depend largely

upen the ascirations of the student in relation to his ability to
accomplish his goals, The teacher will be responsible for bringing
reality into sharp focus so that the pupil will comprehend with some
degree of accuracy where he fits into the Spectrum of society. (nce
this is clarified, the teacher can then proceed to develop a program
fn terms of specific ski11s for each pupil.

The materials should be drawn from the particular industry or
skill chosen. For example, if a technical handbook is used, formu-
late problews from that for the student to solve or set up actual
situations which the student right meet on the job rather than

hypothetical ones.

If the goal of the student requires further education in the
academic sense, then this phase of the curriculum should entail
some preparation for the Student's return to a more advanced class-
reom fn matheratics {possidly in a locar adult class).

This phase {s probably one of the mosi impertant, since it
should assist the studert fn a successful transfer from a schoo) to
a work sftuation. 1In order to bridge this gap more easily, assfs-
tance might be secured from employers or persons working in the
field chosen by the student.

SECTION 11} - SUGGESTED SKILLS OUTLINE FOR REMEDIATION AND REINFORCEMENT

Tre following ocutline is an overview of the basic skills and
concepts which should becore meaningful to the students and 2ble to
te applied to 1ife sftuations by them, In crder to :ccorplish these

aims, the teachcr ray have to ovpley problem-salving situations where
ecch student has the oppartunity to recognize the nced for rerediation

TORICS
A. Whole Mumters

1. Understanding the
reaning of place value

in his particular case.
It §s most srportant that the teacher be constantly aware of

apparent needs of ndividual stude~ts so that each ray receive
assistarce as needed and rronress at his own rate.

TEACHING TEOHIOLES

Tte irportance of the base in determinina place value rust be understoed by .he ¢tudent. Flace value crarts,
an abacus, or movable objects (such as beans) should te used to 1lustrate the idea of arourirg and re-

grouping by tens. Arother activity might include the use of "stane” rorey in the denorinaticns §1, $10,
$100, and $1000. Give the stedert $5472 in bills, such a8 3 - $1000, 21 - $100, 36 - $10, ard 12 - §),
Fsk him to change these to laruer Hi11s so that he has as few bills as possidle. representirg the sa-e
total value. From stecks of bi11s in these sa—e denominations, te should cheose 5 - 31000, 4 - §10D,
7810, and 2 - $Y. A relationsnip tetween the dinits and the place they are in should Felp to establish
the idea of rlace value, Fepeat with other amounts to reirferce this idea,

a. Fla e ard pericd
rates
)

Elk\l‘c Cale of dinits

ve
Gr

foincing cut the 3, 10, 100 rattrren in cach period i< Yeipful,

Each of trese 15 really a rlace kolder with zero Poldira an evpty rlace.



TOPICS TEACHING TEGHNIQUES

2. Reading and writing Give practice {n reading large nimbers. [ilustrate how only ttrce diqits at the ndst have to he read at any
nurmbers through ona time, Exarple: To read 46879065
billions + Movina from right to left, nark this number into periods. (46,829,065) Note: the last group to

the Yeft may heve only one or tro digits,
Rewd the number in tne left period (46), and say its period name {million).
Re:4 the next periocd (829), and sey {ts period name {tlnusand).
Continue in this manner until 211 periods have been read.
Note: the name of une's period fs not read.
Notc: The word "and” {s rot used when reading whole numbers.

Select newspaper ard/or maqazine articlrs which contafn large numbers. Use these for practice fn reading
large numbers.

Ask students for examwples of nwibers which are not read in this conventional way. (telephone numoers,

addresses)
3. Reading and writing Have students make # 1ist ¢f any symbols they have seen used with numerals. Translate these symbols into
numerals and synbols words; e.p, ° (degree), AM, PM, ", ', $, ¢, =, 7, %, +, -, X, ¢, etc. .
4, Approximating Establish need. Have studenls give examples of sftuatifons in which ft wouldn't be necessary to know the
exact armount.
a. Rounding Only the cne place to the right of the place Leing rounded is used to determinc how the number should be
rounded.

Round the same number to varfous degrees of accuracy. (nearest ten, hundred, thousand, etc.)

b, Averaging Apply to aQroups of numbers related to the student and his environment, (Follow the nocntime temperature for
# week and find <he average temperature. Find the aversge weight of a stutent in the cless.)
5. Computation with Emphasize need to know the basic combinations in addition and multiplfcation. Crill, if necessary, to
whole numbers develop an automatic response to the basfc number combinations.
3, Understandina Enzourage the use of checkfng. Present examples in both horfzontal and vertical arrangements.
terms: sum,
difference, prod- Applicaticns of whole number computation can be made $n finding perimeter, area, volume, and in

uct, quotient, scoring games played in free time. Apply activities from Section I.
factor, remainder .

b, Adding ATthough {t s not necessary for students to know them by name, they shculd know the principles behind the
comutative (order) prirciple and the associative (grouping) principle.

{1) Without

carrying
{2) With carrying Introduce grouping by tens.
¢, Subtractirg Both the "take away" and "additive methods™ should be shown. The student should try both anu use the ore

Q re ynders*ands best,
EMC 61
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TOPICS

(1) without
regreuping

(z) single
regrouping,
no zere in
minuead.

{3) Double
regrouping,
no zeros

(4) Regrouping
{nvelving
zeros

d. ¥yltiplying

{1) On2, two, ard
three place
muitipliers

{2) By 10, 100,
and 1000

e. Dividing

{1) With one, two,
and three
plice divisors

(2) £y 10, 100,
o and 1000
ERIC

Aruitoxt provided by Eic:

TEACHIt.S TECHNIOUES
Example: 837
415

Reinforce the concept ot rearouping before going nu ta more {Rvolved examples,

Exemple: 543
-7

Exanple: 523
-276,

fxamples: 732 809 §C0

Explain that multipiyina fs an 2fficient way of finding tic value of a group of the same numbers,
Although ft fs not necessary for students to know the prin.iples by name, they should ¥now the principles
behln? %he commutative {order) principle, the assocfative {grouping)} principle, ard the distrih *ive

principle.

Make sure students are properly placing thefr partial products.

Help students %o understand techniques that simpl{fy multiplicatfoy (annexing end zeros). This concept cen
be expanded to apply to multiplying by other numbers endiny 1in zeros,

Sub.raction method: aqroups of the divisor are sudtracted until no more can be removed. The number of
steps a stodent uses depends on his insight.
Exarple: 4635 » 15

15/86557 300 15/3835° 100
-3300 <1500

135 S E)ER) 200
135 -3000

kIz) "HE 5
7

Note: There are many possible vays, 0 4
These are ondy two pnssibilities. _60

3

Exarples: /B3I 37898 24573820

Hayve students cevelop the shortiut.

62
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ToPICS

:3) Tests for
divisibility

6. Understanding factors
and multiples

a. Understanding the
meaning of factors
are multiples

b. Finding t'e qreat-
est common factor
{GCF) and 1nast
common myltiple
LCM)

7. Understandin? special
types of whole
pumbers

4. tinderstanding odd
and even numbers

o

Understanding
prime and compo-
site nuders

€. Understanding
0-dinal numbers

a

{Optional) Under-
starding koman
Numerals

B. Fractions

ERIC

Aruitoxt provided by Eic:

TEACHING TECHNINUES

Especially for 2, 3, 4, 5, 6, 8, 9, 10. Reference: Spooner, George, "Divisibility and the Base-ten
Numwration System.” The Arithretic Tecoker, (Dec., 1964}, pp. 562-568,

A division method can be used to find both the GCF and the LCM,
Exampte: Find the GCF and LCM of 48 and 36.

Continue dividing by a number
which 1§ commor. to both numbers,

L

J

Yo find the GCF: multiply the common factors whith were removed, GCF = 2:2:3 = 12,

To find the LCM: multiply the common factors and the numbers which had no {ymon facters,
LCM = 242934443 = 144,

Pole of the factor 2,

Determine by using the Sieve of Erathosthenes. These can also be classified by determining the number of
factors each 1as. f the number has two and only two factors (itself and on2), 1t is prime. More than
two factors indicates a tomposite number,

In translating to 2 Roman numerdl translate place by place. Example: 49 would be read forty [XL) nine
(IX). Therefors, 49 » XLIX. 79€ would be read seven hundred (KC) ninety (XC) eight (vm{. Therefore,
798 would be OCCXCVILE,

Use concrete objects to show that a fraction, such as ¢, really means § of an object or group. (Divide the
object or group into four equal parts. Three of these Darts represents 4 of the whole.

Reference: Creratione with Fraotiome.

Working with 3 ruler can be a weans uf introducing dand corparing fractions. See the suggestions fnvolved
with work on mcasurarent (F4a).

70
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TOPICS

1. Understanding commor
fractions

c.

~

n

Understanding terms:

numerator
denorinator
reducc
{nvert
ratts

. Pecognizing

different types of
fractions

(1) Proper and
improper

{2) unit
{3) Ltke and unlike

Approximating value

. Understanding decimals

Reviewing place
value

. Readtn? and writing
s

decima

Rounding decimals

3. Changing te eyuivilent
forms

ER]

Changing proper and
improper fractions
to equivalert
fractions in:

{V) Righer terms

"} Lewer terms

Aruitoxt provided by Eic:

TEACHING TECHNI. ES

Role of denominatar as a divisor.

Tre word cavicellation, in reference to raducing fractions, means removing a common factor from the
numerator and denominator.

A fractfon used to compara two quantities by division.

Compare value to the number one. Proper fractions are less than one. Improper fractions are greadter than

or equal to one.
Those fructfons with a rumerator of one. (}, ¥, L, etc.)
To be alike they must have the same denominator.
Having students estimate values of fractions is usefs? in estimating arswers vlen computing.
Decimals ~re consfdered to be fractions with unwritten denominators.

Review whole number place value. Show the syrwetr{cal arrangement of corresponding places if cnes plate is

vsed as the center place.

1€ the number to be (cad §s Just a decimal, read 1t as $f it weve a wh . Te number and Lhen say the name ot the
place it ends; e.g. .352 fs three hundred fifty two thousandths.

1f there is a whole number and a decim 1, read the number to the left of tie decimal point as any whole
number would be read, say “and” at the decimat point, reid the decimal part as stated above.

Toe following exercise can be used as an fintroductory lesson or 35 an application for rounding decimals:
Present the studenrt with two or three similar price 17<ts. Ask him to estimate the cost to the nearest
dime, dollar, etc., depending on the prices being used. Compare the estimates; then have the actual
values found and compared.

Using visua) i1lustratfons on overhead projectors, flannelboards, etc., is very helpful for reinforcing
these concepts.

Establish one as tne f1Jentity element of muitipiicatfon.

Mow can one be written in fractional form? (L, ¥, 1, etc.)

?

Multiply bolh nurerator and denominator by the sate number. This fs Lhe sare as multiplying by ore.

Givide both nurerator and denominator by the same number. (Dividing by one)

1? :l €A
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h. Changing improner

L]

fraction; to mixed

nurbers

. (hanging mixed

numbers tu improper
fractions

. Pegroucing 2 whole

nurber or 3 rixed
Rurber

C anging dectrals
to common fractions

. Changing cormon

fractions to de-imel
fractions

{1} Cormon fractions
with exact
decimal forms

ERIC

Aruitoxt provided by Eic:

TEACHING TECHNICUES
Pemind students of relatjonship of improper fraction’s value to the number one.
Explain the role of the fraction line - means divided by. (Numerator divided by denominator)

the sum of as many fractions equal to one plus any proper fractions which 1oy be left

Write the fraction as [
over. Example: Ll =% ¢ %+
8 -2 2
HER I A

The fractions equal to one can be changed to ones, counted, and replaced by the appropriate whole nunbers.
fetels1e141=2
§0§0§¢§_—10101¢]=4

Do the reverse of the above:
Bere14141

EERE R RR R

Students may have already learned the simplified nethod or may be able to develop it themselves after working
witn this conversion. (Sirplified rethod: denominator times whole number plus numerator = numerator of
improper fraction.

The derominator §s the same as that of the original fraction.)

Ask student te change sfx and a half dollars intn only half dollars. How many

Use money to 1llustrate.
{This can also be done using quarters.

halves would you need?
This conversion will be necessary when trving to do certatn subtraction examples.

16=154+1 154 2 =15}

Examples: i

P IR B B SER IR IR R 411

Translate the "unwritten* denominator of a decimai to the writ.en Jenominator of a corron fraction. Then
reduce §f possible.

Example: .75 s ¢ = I

RN R

Encourage the students to memarize the most cormonly ysed equivalent forms.

Change the fractfon to an equivatent fractfon with a denominator of 10, 100, 1000, etc. These fractions with
written denorinators, the same 85 the unwritten denominators assoctated with decimal places, shou's easily
be changed to the decfmal form,

Example: = o5 = .4 72
&5

ST TN



TOPICS TEACHING TECHNIQUES

Divisfon method:
This method would have to be preceded by sume work with dividing o decimal by a whole number. Make sure
the student rezlizes that in a whole nusber the decimal point follows the nunber.

Divide numerator by denominator.

-4
Example: = 5/72.0
(2) Comman fractions A common fraction does not have an exact decimal equivalent {f when expressed as an eoufvalent fraction in
without exact Yowest terms fts denominator contafns a prime factre other than 2 or 5
decimal forms
Use the division method described above. Carry out to the necessary number of decimal places. Efther round
the quotient or write the remainder as a common fractior.

4. Computing with
fractions

a. Computing with Use visual or manipulative devices whenever possible.
comon fractions
Finding perimeter, area, and volume were included under conputation of whole numbers. Extend this
application to include dimensiors which are fractions and decimals.

11} Addi Hon{and Exercises {n measurement with 8 ruler can help students visualize addition and subtractfon of cormun fractions
subtraction

3. Like fractions I1iustrate why only numerators are 3dded.

b. Unlixe Stress the importance of having like thinos. Review finding least cormon multiple. Review changing
fractions fractfons to equivalent fractfons,
c. Mixed numbers Remind students of need for 1{ke fractions,

Peview the regrouping process favolved in some of these subtraction examples.

{2) Multiplication Use of d¢lagrams to {llustrate:
weve | VRSTITTATTT .
lE\\\'
i 1
¥
a. wWhole nurber Be sure Student understands how to change whole nunter to fraction. (Use ¥ as tts denominator.)
by fraction
b. Whole number First, change both to improper fractions.
by mixed
nunber
) ¢. Fraction by Simply: nuperator x numerator
L fraction denominator x dencminator

F MC 66
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TOPICS TEACHING TEGHNIQUES

Reducing before multiplying, 1f possible, tc simplify work. Have students use this only if they can under-
stand it.

Look for 4 rumerator and a denominator with 2 common factor. Divide each of these ty the common factor.
This can e repeated until 211 comwun factors have been removed.

d. Mixed nurber Change mixed number to improper fraction and multiply as abeve.
by fraction
e. Mixed nunber Change both to improper fractions and multiply as above.
by mixed .
number
(3) Divisfon Use diagrams to show need for fnverting divisor to find correct quotient.

Exampie: 6 # } (Mow many }'s are contained in 6 whole things?)
Convert all whole numbers and mixed numbers to fmproper fractions as in multiplication of fractions.

'li"hg'h

a. Fraction by Examples:
whole numbers

i
2
-+
2 H _§.
b. Whole numbers  Examples: “1 = 47T = 1;7) = 25
by fraction i ’
¢. Fraction by Exanples: i- 2-..%-' };_;.- !
fraction i }
3. Fraction by Examples: ’. }. = §; J., i . .
mixed nurber T T NI B
e. Mixed number Examples: L!—- J_- =3 .ﬂ.:_é_. H
by fraction 5 ) ‘
1 ! 2 u
f. Mixed number  Exaaples: si-=i» 5iS-aH
by mixed number i 1 1
b. Computing with NOTE: There are many opportunities to appiy computatior of decimals to s§tuations in everyday life. Examples
decimal fractfons are mileage, paychecks, income tax, and checking accounts. See Section 1
(1) Addition and Lining up decmal pointis can assure 3dding or sudbtracting 1ike things.
subtraction
Zeros may be used to faciiftate column srrangments. These are especially helpful in subtraction.
Example: 7.« Students sometfmes forget to subtract the 9.
-5..9 Review regrouping or carrying from one side of the deciral point to the other
(2) Multiplication To help students understand the placemert of the decimal point, have them (hink in terms of the umwritten
denominators.
Example:
Q Thirk of .2 x .04 as ¢y x rir. The denominator would be 1000. To hive an unwrilten denominator of
]: lC 1000, there must be three places to the right of the decimal point.
B 67
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{3) Division

a. Pecimal by
whcie nunber

b. wWhole fumber
by decimal

c. Decimal by
decimal

S. Ratfos

3. Understanding the
meaning of ratio

b. Writing ratios

6. Computing proportions

3. Understanding the
meaning of prepor-
tions

b. Solving problems

C. Percents

1. Understarding the
meaning of percents

ERIC

Aruitoxt provided by Eic:

TEACHING TECHNIQUES
Multinly the numbers as if they were whole numbers. Then locate the decimal point.
Divisor must be changed to a whale number. Whatever is dcne to change the divisar to & whole nurber (maving
the decimal) point to the right) must also be done to the dividend. Compare this to changing a common
fraction to an equivalent fraction (multiplying both numerator and denominator by the same number).

Include practice in annexing zeros to the dividend.

A ratio fs a fraction used to compere *wo numbers by division.

Three to four, 1, 3:4
Changing to equivalent ratfos fs the same as changing the form of a common fraction.

wWorking with simple proporticns will provide another technique to use in chenging measurements and in work
with percents.

A proportion is an equality of two ratios.

Write & nunber of proportions on the board. Guide the student into discovering that the cro3s products are
equal.

Wora with proportions that have a missing term which should be obvious to the student.
Erample: 1%

Use these to establish the steps of finding the value of x.
Find cross products: 4.x = 3-8
Simp){fy dx = 24
Find 1x: M edlorl « d4x « 24.]

Simptify: x =6

Be sure to include applications from Section I along with this sections e.g., figuring discounts, taxes,
.udgeting, fnterest, amount to tip, etc.

The word "percent” and the symbol ¥ both mean "hundredths.™ They are used instead of a decima) point or 2
denominator.

Emphasize how percent means "hundredths.” Percents can be thought of as anotker yind of fracticn. They are
different from common and decima) fractions because percnts are ajwme & certain numter of hundredths.

~ 68
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TRICS

. Changing forms

a. Changing common
fractions to percents

b. Changing decimal
fractions to percents

<. Changing percent to
cormon fraction

d. Changing percent to
deciral fraction

ERIC

Aruitoxt provided by Eic:

TEACHING TECHNIQUES

Use paper marked off {n 100 sguares to help in develeping an understanding of percents.

If the denominator ¢f the fractfon can be easily changed to 100 ({f it §s a factor or mult1ple of 100},
change the gfven traction to an equivalent fraction in hurdredths. fxample: 1 = 14 iTg Then,
s{nce percent means hundnedths, the number of hundredths should also gfve the nméer o? percert.
Therefore, f = = 75%, d-g * 80%

Division method: This method can be uses to change any fraction to a percent. Make use of the idea that
in a fraction, we ci: divide the numerator by the denyinator. Carry the divisions only two decimal
places (hundredths place) J]If‘theﬁ is a remainder, write ft as a common fraction after the decimal.

A Ay e 30

Example: % = 16/3“ 3 i
—?0
16
1
Proportion method: Let the variabls represent the number of hundredths. It can then indicate the number
of percent.
Example: ! = T % . L
4x = 300 Bx = 700
x =75 x = 871 Therefore: } = 75%, | = 87}3

if the decimal {s a number of hundredths, it can be changed directly to 2 percent. Examples: .09 = 9y,
25 = 251,

If it s not a decimal expressed in hundredths, write it first as a comon fraction.
can all be changed to 100 by multiplying or dividing by 10, 100, 1000, etc., chng:: the fraction to an
equivalent one {n hundredthe by using the appropriate operation. Example: .4 = 2

ox Mot
Put the decimal point after hundredths

Some students may be able to use ending zerps: .4 = .40 = 40%.

place to find number of percent: 375 » 37.%%.

Write the number of percent a5 the number of hundredths (frectional form). Then reduce.

cxample 31 s o3 12}1-1‘-}*-12}!100=§1’nd1--l
5% = 4+ } .

Thirk of percent in fraction form (in hundredths).
Move decimal point two places to the left,

Divide by 100. (Use Simplified method, 1f possidle.

£} SRS

1243 = ,ﬁ .

.03 or 3% = .03
R4 or 1241 = 123

76
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Since the denominators



TOPICS TEACHING TEGHNIQUFS

3, Working with the three Terms to translate:
cases of percent “of" = multiply or times
"percent” can be translated as “part of" (I1f you're asked to find a percent of a number, you are locking
a, Finding a percent for a part of the nunber.)
of a number
Hethods:
b, finding what percent 1. formula substitution p = rb
one number is of p = percentage
another r = rate
b = base
c. Find’ng the whole 2. proportions Eart . ho, of »
when a percent s whole YOO
given
D. Geometry
1. Identifying cormon Take a picture of 2 local scene,and have students fdentify the geometric figures they know.
figures
». Recognizing plane Relate shapes to their use in traffic signs. See: Cetting Along Serice, Yol, 1, pp. 45-52.
figures
b. Recognizing solid For use as individual reading,see Jaking Shagcs, Lires and Lettere.
figures
£. Measureme.t As enrichment for able students, have available five-part serjes on the science of measurement from
Science World (magarine), Yol. 17, Nos. 1-5,
1. Using common unfts The most cormonly used relatfonships should be memorized. Students should be made aware of sou-ces to find
found in everyday those they do not know,
sttuations
a. Using linear Have fnstruments, cortainers, etc., available for students to experiment with and test relationships
measyrements among units.

b. UsSng dry measurements  Work with the abbreviations for these units. Matching exercises, identifying them in ads, newspaper
articles, etc.
¢. Using liquid
neasurements

d. Using time measure-
ments

e, Using welght measure-
ments

f. Using temperature
rasurements o

ERIC

Aruitoxt provided by Eic:



TOPICS

2. Converting measures

given $n one unit to
another unit

. Computing with denomina‘e
nuinbers

a. Adding and
subtractirg

b. Multiplying and
dividing

. Using measuring
instruments

a. Using the ruler

b. Using the
protractor

¢. Using the corpass
. Corputed measurement

a. Finding perireter
b. Finding circumference

¢c. finding area

d. finding volure

ERIC
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TEACHING TECHNIQUES

Use proportion idea: Example: 5 ft, = — _in. One ratio in the proportion is set up from the definition
fnvolving the two units being used. The other ratio must be set up in the same order, filling in the
given measure and a variable to represent the missiny number. &5 = i

See: Getting Along Scrics, Vol. 1, pp. 14-19,

Denominate numbers - those with a specific unit.

Reminder - additton and subtraction require combining only I{k: things.
How 15 regrouping or carrying different from that used with just numbers?
How can the enswer be simol{ffed?

Point out that you are working with the pumber of the unit, so rules already learned still apply.

This could be Introduced at the tfme an understanding of fractions §s being established.
See: Cetting Alcng Series, Vol. V, pp. 14, 15, 52, 53.

Use of clear plastic protractors on an overhead projector {s very helpful when demonstrating the use of a
protractor to a group of students.

Along with measuring angles, develop an undevstanding of the basic types of angles: acute, right, ottuse,

straight, reflex, and 360°,
Students should be encourage to develop a few basic constructions.
See Section 1 (C3) for exercises which could be used as an applicaticn of trese computed measurements,
Per‘lnete: r;a:s distance arownd a f&urﬂ. Find perimeter of three- and four-sided figures, {Have
students develop method.
Develop meaning of "pi.”
Why are square units needed?
Find area of triangle, parallelogram, rectangle, square, circle.
what is the meaning of volure?
What units are reeded? Why? 78

n



TOPICS
F. Additional toplcs
1

amount of time available.

Reading tables and
graphs

2. Reading scale
drawings

3. Different base
systems

4. Metric system

TEACHING MATERIALS

BOOKS

Bendick, J. & Levin, M. 7ake ehapee, linca, ovd letters. New York.
McGraw. 1962,

WORKBOOKS

Brandes, Louls Grant, A ccllection of croes-number puzales. Portland,
Maine. J. Weston Walch. 1957,

Collns, E. A., Nanney, J. L. 8 Rickey, A. Y. Frpericreing
rathematies, A 8 B, New York., Singer. 1967,

Frankson, J. R, & Finkelstefn, M.
Bronxviile. Cambridge. 1962,

Mathematice - a bagic ocuree.

Kerrick, Marfan Cliffe
1-8. 8sston. Houghton,

Medern rothe~atice fer achieverent, books
1966,

Kunter, W. F. B Lafollette, P.
New York. KcGraw. 1969,

The leaming ekille eerica: arithretic.

Fooney, Thomas J. workt soks 1-¥,

Phoenfx., Frank €. Richards.

Cetting alcng ecries of ekille;
1963,

TEAGHING TECHNTQUFS

These can be included at the discretion of the teacher, based on the student's ability, interest, ard the

Stein, Edwin 1. Fundzwontale of matheratica. Boston.

Ne'r York. 1959.

Allyn,
Vn;llace. Mary C. Figure it cut; books 1 and 2. Chicago. Follett,
965.

PREPARED D1TT0S

Hayes mastery arithmetic drills and test;. MWilk{nsburg. Hayes
School Publishing Co. 1963.

Learning new skills §n arfthmetic, Elizabethtown. (ontinenta)
Press.

PAMPHLET

Bureau of Elementary Currfculum Development. New York State
Educatfon Department. Albany, N.Y. 12z,
eraticns with fractiona. (No. 3 of s series of {nformational

pamphlets about elementary schocl mathematfcs) 1965,

79
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CURRICULUM FOR HEALTH EDUCATION

Secticn 1 - SMOKING AND HEALTH evaluates the compilations of
avaflable ph{ﬁotogical and psychological data and aids in
makfng fntellifgent dechsions concerning the use of tobaceo.

Section 11 - NARCOTICS AND DANGEROUS DRUGS disseminates
information concernfng the use and misuse of stimulants ard
depressants.

Section [l - ALCOMOL creates understanding of the personal
and secial problems related 1o the excessive vse of atcohol.

Section 1y - VENEREAL DISEASE develops an awareness of the
physfcal, mental, soctal, and psychalogical problems
resuiting from sexusl promiscuity.

Sectfon ¥ - PERSONAL HEALTH sets up guidelines for promting
high stendards of fitness and personal hygiene.

Sectfon ¥I - KUTRITION develops an understanding of the

relatlonship between proper diet and prystcal growth and
development,

ERIC
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Section VII - MENTAL KEALTH details the vauses, effects, and
treatment ¢f a variety of psychalogical disorders.

Sectfon VIIT - SATETY AGAINST ACCIDENTS fosters an under-
standing of the basic concepts fnvolved in safety education
and accident prevention,

Sectfon 1X - COMMUNICABLE DISEASES investigates the causes
and effects of certain maladies and sets up guidelfnes for
prevention and contra).

Sectfon X - QUALKERY aids §n an understanding of the impor.
tance of the selectiun of qualified medfca) assistance and
the avofdance of the unqualified,

Section X1 - THE ENYIRONMENT ercourages students to explore

Tocal problems of environmental pallution and to work together

in nefghborhood fmprovement.
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SECTION | - SMOKING AND HEALTH

GENERAL TOPIC

what conclusions can be reached through resezrch and discussion
concerning smeking and health?

TEACHING OBJECTIVES

. ggdexpTore physfological effects of smokfng un the human
Y

* To weigh the psychelogical advant ges and dfsadvantages of
smoking

» To Investigate and evaluate the results of research that has
been corducted about smaking hazards and rehadilitatfon

s To assist students to make fntelllgent decisions regarding
their personal use of tobacco

STUDENT UNDERSTANDIHKGS
» Smoking has & proven detrimental effect on the body.
« The disadvantages of smoking outweigh the advantages.

¢ The amount ¢f money ¢.. fndividual must spend to support his
smoking hadft {s steadily {ncreasing.

« People can be ‘nfluenced ta stop smoking by the results of
current research.

CONTENT
* What are the reasons people offer for smoking?
» What 1, the relationship of smoking to physical bealth?
s What are the harmful effects of smoking?

« Have physical and chemical changes fn manufactured fobacco
products made smoking safer?

. Hovll.uch smoking is consfdered "safe?

ERIC o1
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e What research has been conducted to help reduce the smoking
problem?

TEACHING METHODOLOGY

Direct the class to prepare questions on smoking and fts effects
on health that they would 1ike a physician to answer. For example:

* How did smoking origfnate?

* Why 15 2 potentfally dangerous sub:tance {nicotine in tobacco)
used for smoking?

» Why doesn't the goverrment outlaw cigarettes?

» 1f smoking is so dangerous, why do peaple smoke?

* What does the term "smoking habit” mean?

« How Jong will 1 live if 1 smoke?

s Is there a "safe® cigarette?

v What s Tung cancer, and how do you realfze you have it?

« How is teart dizease related to smoking?

Invite a local physician to speak to the class about the effects
of smaking on the body and the mind. (See Inschool Speakers,
Appendix 8, p, 305.) Encourage each student to have Questions
prepared to ask the speaker.

Roswell Park Memorfal Center, cne of the lcaders in the study of
smoking-related diseases and $n developing the "safe® cigarette, has
availeble many suaqestions and materfals that the teacher may use.

To emphasize the effects that smoking has on the human body and
to refnforca the ph{sichn's remarks, obtain the film rhia iy Your

Iawng from the Roswell Park Memorfal Institute, 666 Elm Street,

Buffalo, New York 14203, Free,

The above film could be used prior to the question-and-answer
perfod with the physfcian {n order to present dracatically to the
students the dangers of smoking,




Cenduct a survey of smoking habits within the class.

This

questicnnaire should be student directed and made possible through

the cooperaiive efforts of the class.

A suggested 1ist of questions

that nidy be included 1n the questionnaire follows:

Do you smoke? Why?

When dfd you begin smoking?

what prompted you to begin?

Why do you smoke now?

How much do you smoke per day?

What does ft cost you to smoke per day? wee year?

Are ycu concerned about the relationship between smoking and
related diseases (lung cancer, heart disease, emphysena??

What would convince you to stop smoking?

wWould you recormend smoking %o 2 nonsmoker? Why?

Collect the reactions to the questionnatre,and appoint a
comittee from the class to surmarize the data by answering the
7o1lowing questions.

.

ERIC

what §s the percentage of smokers 'n ¢lass?

What 15 the dverage age students began ta smoke steadilys
What are the reasons given far beginning to smoxe?

What are the reasons the smokers gSve for continuing to smoke?
What are the reasons tne nonsmokers give fcr not smoking?

What {s the average number of times each student smokes rer
day?

Mnat i3 the average cost for these smokes per day? week?

year?

What percentage of the class 15 concerned about $ts realth
and smoking?

What faztors are needed to convince one to stop smoking?

I{o« Fany smolers would recormend moking to & nonsroker?

Aruitoxt provided by Eic:

The value of summarizing the results of this Tnformal poll comes
by having each student compare his answers with the conclusions found

by the

committee. This compar.son shows ezch student how he rates

with his classmates, but more importantly, it explains to the
students the health-related reasons for not smoking.

Enccurage the students who sincerely would Vike tu stop smoking
by pointing out that:

Te quit smoking 15 a tremendous challenge because it {nvolves
exercising strong will power.

To stop abruptly and completely Is the method recommended
most by physicians,

Te contact the tocal antismoking clinic in the telephone
directory and attend fts meelings has 2 beneffcial
psychological effect.

To ask your family physician for helpful redicine may make
it easfer to quit smoking.

To keep yourself busy with work or ph{. es?ecfﬂly during
the time period ycu normally spoke, will kelp take your mind
from the problem.

Since the health problem of smokSng s so serious, especfally
anong young people, suggest to the students that they organize an

antismoking club within the class.

Following the unit on Smcking

and Fealth, they mey be permitted time for short, regular meetings

during

class (15 minutes duration) each week to discuss thefr

personal progress in quitting the habit and to hold discussfons on
related topics,such as:

Huw much wmoney has been saved since you ftopped smoking?
(Kave each student add his savings ind coapare with one
another.)

What do statistics {ndfcate are your chances for @ healthier
11fe now that you have stopped smoking? (See Tuchin?
Materials for references containing pertfient statistics.)

What other habits {gum chewing, enjoying extra snacks,
drinking more} have you developed to replrce the smoking
habit? (General discussion by each individual.)

What can yen do to distounge other youn? pecpla from smcking?
{This may motivate your students to develop ¢ form of responsi-
bility, especially §f thoy have younger brothers and sisters.)



« Obtaln the film, Point of view, referred to 1n Teaching
Materials, (This fis designed to keep the motivation high
for not smoking.)

To increase motivation within the club, have the students make
a bar graph which can be posted on the bulletin board. (See Use of
Bulletin Boards, Appendix A, p, 304,) Each day the student should
£111 1n the tota) number of smokes he had the previous day on his
bar of the graph. The personal progress that a student makes
compared to that ot his classmates {s Shown graphically and may
encourage him to roderate his smoking or quit altogether. fRemind
the students that the best score §s the lowest score, The ultimate
goal 15 to quit smoking entirely within the specified time 1imit
estadblished by the club

A representative from the County Unit Office of ‘he American
Cancer Society will be glad to help arrange a program suited to
your group  {film, speaker, and 1iterature). A}l programs are
free of charge as a part of the organization's contribution to
educatfon. ?See Inschool Speakers, Appendix £, p. 305.)

Ona of 1ts suggested films, & rrcat) of A7r, $trives to point
cut the disadvantages of smoking and sppeals to young people to use
common sense and logical Judgment concerning smokirg. Prior to
viewing the f11m, ask the students these questions:

» From your knowledge of smoking and healtn, do you think
people ghould smoke? Why?

¢ Does knowing that smoking may cause health-related diseases
influence ore's decfsfon to smoke? Why?

¢ Does knowing that tobacco 18 becoming more expensive
influence your decisfon to smoke or not? Why?

* 1f the deciston to smoke Ts totally one's own, why thes do
people still smoke?

Discuss these questions, view the f1lm, and then repeat the
questions again to determine $f attftudes were influenced and to
what extent the film was effective for the Students.

A very personal method of affecting students would be to ask a
confirmed smoker-turned-nonsmoker to speak to the class. (See In.
scheol Speakers, Appendir B, p. 305.) This person may be 2 well-
qualified friend of a spezker from the local Cancer Socfety. He
stould elaborate on many personal topics,such as*

C‘l“jt are the physical effects of quitting?

Aruitoxt provided by Eic:
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* How long does 1t take to recover from withdrawal problems?

» Did you gafn weight after quitting?

* How much help do you need from others while quitting?

* Do you ever expect to smoke again? Why?

In addition, prior to the speaker's visit, selicit any questions
from the class that they feel are important for chem to know from
2 person whd has successfully quit the smoking habit.

To sumarize the speech and posiibly the unit on Smcking and
dealth, the teacher might point out:

Congidering all the advantages and disauvaitaies of ercking

taken from all the research findinge that kave been piblisked, 1t
eeemg to point toward cnly cre conclugicn—do vot &ncke.

TZACHING MATERIALS

BOCKS
Fletcher, C. & others. Cermem eevee atcout emckivy,  Baltimore,
Perguin. 1963,

Srcke eorcen: tctacco and the

Neuberger, U.S5. Senator Maurine.
Prentfce-Hall. 1953,

rublie kealth, Englewood C11ffs, N.J.
Shryock, Harold, M.D. San Lufs Obispo, Calif.
pacific Press. 1963,

Mind if I encke?

Super{ntendent of Documents. Srckiny and health, Washington,

The Superintendent. Monthly.

PAPHLETS

Amerfican Assocfation for Health. Physical Education and Fecreation.
Natioral Education Association. Publfcation Saves. 120} 16th St.,
N.Wa ¥ashington, D.C. 20036.

Cigarettes il the £ohocle,
Sckin,r the eckocl'e reeponeflility,

Arerican Dental Association. Qrder Sectfon. 221 East Chicago Ave.,
Chicago, IN1. 60611,
Scking ad eral emacr,

Anerican Heart Associatfon. 48 €. 23rd St., New York, N.Y. 130010,

What te tell poar parente 2l st amhing,



Anericar Medical Associztion. 535 Dearborn St.» Chicago, 11,
60810,
Smekings facte you showld know.
Yeur tcengger wid groXing.

Cigarette Cancer Committee. Roswell Park Memorial Institute. 666
Elw St., Buffalo, N.Y.
Curriculum on encking and health.
Educaticnal muteriale on emcking.
Bealth hazanie cf smcking.

National Cergress of Farents and loca) or state chapter.
kie firgt cigarette may le ¢ ratter of life and death. Free.

News York State Intera%ency Committea on Hazards of Smcking. Alfred
E. Smith Office Builaing, Albany, New York 12224.
Smcking kazarde, edieaticnal matemial available in New York
State

Public Affalrs Pamphlets. 38) Park Ave. South, New York, N.Y.
10016,

Cigarttes aid health, Public Affairs Pamphlet No. 220 A,

supervisor of Health Education. Superintendert of Public Instruc-
tion. State Office Building. Springfield, IN1. 61106,

Smeking anid kealtr.

Tri-Agency Educational Council. c¢/o Stark County Tuberculosis and
Kealth Assoc. 1300 Fecrndale Rd., N.W., Canton, Ohio 44109,
Special K§t of Stark County Tri-Agency Educational Council.
Instructional naterfals for education about sroking and health.

U.S. Department of Health, Edvcation and wWelfare. Public Health
Service. 1968, 4040 N. Fairfax Drive, Ariington, Ya. 22203.
Cancer of the hwng.

Facte about emoking aid kealth.
Smcking and health experirente, demonetrations, and exhilite.
Smeking and 111nece.

U.S. Social and Rehibilitation Service, Children's Byreau. Depart-

pent of Health, fducation, arnd Welfare. Washington, D.C. 20201,
Ko emcking.  Kit of § pamphlets. Free.

FiLMS

Freaiing the haldt. ALB. 1965, 6 min, 4, color. F-NYSDH, PPN,

A satire In which two 2dults describe how they were able to stop
sroking - airost.

Getting throagh, OUART. 1267, 22 min. sd. b b w, F-NY3DH.
fratures Burp Lancaster discussing attftudes and he Surgeon

(S "s Report on Smoking and Healith.
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Smckirg and lwng coicer, ANDSON. 1964, 28 min. sd. b 4 w.
F-NYSDH.
Shew: 2 Tung operatfon. It stimutates the viewers to consider
serfously - hazards of smoking.

Smzxing ond you. CFIL. 1964. 15 min. sd. celor. F-NYSDH, RPM.
This British-made film takes a no-holds-barred ook at smoking
and its effects on the lurgs, the bronchf, and 1ife expectancy.

Ti?ekgulla the trigger. BYU. 1960. 25 min. s5d. <olor. b & w.
-RPM.

Faciual, with some emotional content, partly anfmated. Shows the
relationship between smoking, lung cancer, kzart disease, and
other related causes of death.

The tire to etop ia nar. ACS. 4 1/2 min. color. F-NYSDH, RPM.
This hard hitting fiIm presents evidence of the relationship of
smoking causes ard notes the Lenefits that accrue to the
fndividuad that stops srokira,

Top tough to care. SDA. 194, 18 min. sd. color. F-NYSOH, RPM.
A satire to deqlamorize cigarette advertising. A fictitfous
tobacco company §s shown trying to find an advertising neme
which will drive young people to smoking.

tp in encke. BYU. 1960. 23 min. sd. color. F-RPM.
A satfre on tobacco advertising. This film 1s designed to
deglamorize and debunk cigerette advertising.

Who me?  ALS. & min. sd. color. F-RPM,
Concerns the dangers of smoking, with particular emghasis on
the rele parents play in influencing their children's habits.
Available 3150 in Spanish.

CHARTS

Fest tip yet, dom't start. ACS. 97x12". F.ACS.

Conareea has acted. ACS. 9"a12", F-A(S.

I1f you Figure £t'e 15 late to quit. ACS. 12™x16". F-ALS.

Te canocr @y reassy £ glve ip cigarettee? ACS. 97x12". F-ACS.

¥e'll mies 'pa, Falu. ACS. 97x}E". F-ACS.

en't etart, be anart, €ave prur hezrt, AMHAL B 1/27a117 or 117x147,
F-RMHA,

Iive fatker, 1i%e ecn. AMHA. 11"x14", color. F-AMHA,

They guit ewhing. AMHA. 11°x14 . color. F-AMAA.

Thie chirp fe no chup. MMHA. 1170347, color. F-AMRA,

who'e afraid ef @ cigaretle? AHA. 11"x147. color. F-RMRA,

Wy riek keirt diecace? - dm't gmche, AMHA. 8 1/2"211% cr
T xT4™.  AVHAL

Cigareites eherter Ifice. NTB.

V.8, Goierment varme. W18,




SECTION I - NARCOTICS AND DANGEROUS DRUGS

GENERAL TOPIC
what positive and/or negative uses do drugs provide today?

what guidelines have been established to control the misuse of drugs?

TeACHING OBJECTIVES

» To help the students understand how drugs are useful fn
treating a varfety of physiological and psychological dis-
orders when used as directed by a physician

« To help the students develop an understanding of how drug
misuse and abuse can lead to the physiological and/or
psychological deterforation of the individual

» To help the students recognize the proper place of drugs in
their 1ives

*Note—It fs {mportant topresent the facts about drug
w';use and its related Froblems fn such a way that the
participants will make thefr own decisfons about the
place of drugs in their lives, ‘he fnstructor should
be most carefu} not to attempt making the chofce for
them,

STUDENT UNDERSTANDINGS

Excessive use of drugs may produce physfological or
psychological dependence.

Drugs for self-medfcation should be chosen with care and
used only for minor f}lresses of short duretion,

Drugs skould be used only with medizal approval.

Use of illegal drugs can be controlled best {f people obey
the laws and support law enforcement agencfes.

Faci1§tfes for treatrent are available to help the drug-
oriented person.

Prescription drugs should be used as #'.ected by a physician
and only by the person for whom they are prescrited.
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CONTENT

» What are some helpful yses for drugs in the field of physical
health? Mental health?

» What is meant by drug use? Abuse?

« What are the effects of narcotic drugs on a person's physical
and mental health?

» What is befng done to discourage people from adbusing drugs?

» What techniques are avaflable for helping the person
influenced by drugs?

TEACHING METHODGLOGY

Ca1) the locel :ity or county police department, and request a
visit to fts Narcouics Bureau, (See Field Trips, Appendix 8,
p. 307.) Assign each student to crilect newspaper clippings from
the local paper to 20st ‘n the classroom regarding d-ug violatfons,
This should help stinulat. fnterest in the visit.

Ask the students to find tne answers to the following questions
during the v¥isit:

» What i the function of the Narcotics Bureau?
» What techniques are used to apprehend drug addicts?

» What techniques are used to prevent 11legal drugs from being
avaflable?

» What drugs are commonly misused? At what cost to the
indfviduat?

* What are the lews governing narcotic drugs?

» What is done with people arrested for possession of f1legal
drugs?

¢ Locklly, what is the drug prodlem?



* What types of people use narcotfc drugs?

¢ What are the physical o~d mental reactions that one
experiences under the influence of narcotic drugs?

¢ What types of treatment are available for "dope addicts,”
and where do they go for help?

¢ Can a person be cured once he has tecome a "dope addict"?

Ask for copies of Narcotic Addiction, Rew York State's Total
Approach from your local Narcotics Bureau. This pamphlet points
out the problem of narcotics in New York Stat» today.

The knowledge gained, using local and statewide fnformation,
should be reviewed by the class after returning to the classroom
from the Rarcotics Bureau. To make hefr {nformation more effective,
ask the students to explain some terms learned from the combined
sources:

Drug Habit Pusher

Orug Addiction Withdrawal Sickness
"Hooked" Narcotic Addiction
LS Control Cormission
Heroin Cost of Narcotic Drugs
Marijuana Kallucinations
Barbiturates Treatment Centers
Amphetamines Types of Treatment

Divide the class into small interaction semimars of students
for the purpose of fnvestigating 4 prodlem related to the abuse of
drugs. [(See Appendix C, Small Semtnar Groups, p. 305.} Each .
situation presented to a group should {nvolve the students in some
resedrch in order to report to the class some conclusions or
reactions they found when answering the question. Some may choose
to 6o 1ibrary research and others may wisf§t & phy:‘rfan, hospital,
or {thted “ealth agency. Some problems for semisar fnvestigation
fellow:

* Most of the seriows drug problems exist in the heart of the
raJor cities where there are too miny people, too 1ittle
roney, and too few recrealfon facilities,

* Bow does this statement compare with the local situation,
Ind what suggestions can you find for SmprovSng the
prodblem herer

¢ Young people are particvlarly vylnerable to $nfluence by
their peers. Usually teens are introduced to drugs by
friends, not by "pushers.™ ¥e know that gargs and pften
otherwise harmless socfal groups are the setting for the
Q duction of {1legal drugs.
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+ How are 111egal drugs circulated locally, and what age
group fs affected the most?

* What can the average clitizen do to help reduce local drug
traffic?

* Some pecple think that only the stupid and uneducated tec &
dependent on drugs. The truth {s that some drug abusers
have above average fntelligence and may be well educated.

+ What are the characteristics of people who become
frterested in using druqs, and what are some of their
reasons for becoming involved?

« From what soctal class does the average local drug user
originate?

Drug abusers seldom live successful 1ives by thefr own
standards or anycne else’s. Their only purpose becomes the
search for enou?h drugs to keep "high" and to duck the agony
of deing suddenly deprived of drug support,

+ What wsually happens to the drug abuser when he is

deprived of his drug?

+ Where does he 1ook for help,and what roes he do?

* What happens when the drug abuser is arrested and booked?

» What are the steps in his treatment?

To understand the attractfon that drugs have, 1t s necessary
to know sonething about thefr legitimete medical uses and
their effects on the human body,
* What are some drugs used for improving health that may be
vsed to damage a human being?
* How are these drugs used int:?ligently for good health
and carelessly to endanger 1{fe?
+ How tan a person know whether the drug he §s using {s
safe?

Give each seminar group & limited time period (approximately
| week) to find answers to their problem and organize thelr
presentation. Prior to preseniing thelr oral report, each grovp
should read the problem to the class, Following each presentaticn,
the class should engage in & general discussion of the prodlem
presented and the presentation ftself,

Invite & physician from the Tocal neighborbood to visit the
class and discuss the many benefits and/or dangers of certafn drugs
that are accessible to every consumer. (See Inschool  Speakers,
Appendix B, p. 305.)

Emphasize to the students that many drugs on the mérket gre
vital to our exlstence, and yet sore can be dangerous to 1ife when
wsed improperly. Suggest that each itudent bring to class an erpty
cortainer of ronprescriplive medfcire (aspirin, buffers, cough
redicine, antihistamires) so the guest speaker might discuss fts uses



and side effects. Alse, ask the students %o prepare questions
about the medicines they use at home and how they might be
dangerous. Some sample gquestions for the speaker might be:

o What drogs are both hamful and helpful to the individual?

* 1f » person follows the directions on the medicine container,
are there ever any side effects?
s yhen can 2 person stfaly prescribe medicine for himself?

* Costs of medicine are skyrocketing! Are econumy drugs as
beneficial as more expensive ones? Why?

TEACHING MATERIALS
BOOKS

Agnew, Derek.
MacFadden Books.

Wndercover agent - narcotice. New York.

1964,

Che;n, Isidor b others. 7%e rcail to 5. MNew York. Basic Books.
1964.

Cohen, Stdney. 7he druz dilerma. New York. McGraw-Bill. 13989,

Houser, Norman. i1: faste cv their wre aid dfuee. Chicago.
Scott, Foresman. “'i969

Louria, Donald, New York. McGraw-H1{11,

1968.

Kightrare drage. 1966.

The drug socne, Mew York. McGraw-Kil).
T1ug aluee:

Natfona) Education Assocfatior
1967.

eeoape to natere.
Washington. The Assoclation,

New York State Educatfon Tepartment. rleuce and

Lrug o uce:
auce cf druge. Albany. The Department.

1967.

FAMPHLETS

Departrent of Mental Mealth, American Medfical Association, $35
N. Dearborn 5t., Chicago, 11). 60610,
The oruteh that oripplee.

National Assoclation of Student Personne) Administrators, 110
Anderson Hall, University of Rochester, Rochester, N.Y. 14627,
Irag €2oaticn profest by Helen M, Kowlis, Ph.D.

L&D - Gqueaticme and aevere.
darming te parente.
4 narocties.
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Narcotic Addiction Control Commissfon, Execut{ve Park South,
Abany, N.Y. 12203,
cool talk akbout hot drugs.
Why compulecry eloeed-ward treatrent of narcotice addicte?
Fatteris and proﬁles of addteticn and drug al uee.
Problere of mpauent treatrent of addietion.
The relapee rate in rarcotzc addietion: a eritique of followwp
studies.
The marijuaia decieion.

Drug atuee: the erpty life.
Queetiorns and ansvere.
National Schoo) Public Relations Association. 1201 16th 5t., N.W.,
washington, D.C. 20036.
Should teere ercke? drink? take druga? 25¢.
public Affairs Pamphlets, 381 Park Ave, South, New York, N.Y. 10016.

What atout rarijuza? 1969, Public Affairs Pamphlet #436. 25¢.
L":gt ve o do aleut drug @dure.  Public Affairs Pamphlet #390.
5¢.

Science Research Assocfates, 259 East Erfe S5t., Chicago, 111, 608N,
Faste abeut rarcctics and other daigercus dmge .
Superintendent af Documents, U.S. Government Frinting Office,
washington, D.C. 20402.
Drug ature problem, #FS 13.111:37. 1967, ¢,
Prug eide effecta.  #FS 13.122:4. 1965. 10¢.
Irmge of abuee, #FS 13.128/2:0842. 1967, 20¢.
LSp: the falee illusicn., #FS 12.128/aL959. 1967, 15¢.
Kalit ferinmg drug #FS 13,122:2. 1965. 10¢,
"ROCKEDI™ 455 2.02:K76. 1967. 10t
[’n;%sg}uee' gare wi 2}mut winners, a baeic handtcck for corandere.
Living death: the truth about narcotic addicticn. 1965. 5¢.
ke wee and miewre of druge FDA Pub, 6.
Fow eafe are cur dmge!? gDA Pub. f44,
Iruze and peur bedy. FOA Pub, 152

PERIODICAL , GENERAL

The attack, New York State Narcotics Addictfon Control Cormission.

Executive Park South, Albany, N.Y. 12203. Monthly. Free.
FiLs
Eridze from noplace. NIMM. 1968, 30 min. sd. color. F-BCBS.

Jatl cells are being replaced by bospital wards and friendly
rehabsi{tatfon centers.



Crimival mai, 1. 27 min. sd. b & w. F-NYSNC,
Intended for adult and professicnal audiences presenting the
history of drug adbuse and fts relationship with crime. There
{s an examinatfon of the pharmacu.ogy of often abused drugs.
Iruza and the rervoua syster. CF. 1967. 18 min. sd. color.
F-NYSNC.
How drugs affect many different parts of the body by working
{ndirectly on the nervous system, There 15 a comprehensive

examinatfon of drug substances.

flovers of darkrees. NIMH. 1968. 30 min. sd. color. F-BCBS.
The history and distribution of heroin 1s traced from the
small fams fn Turkey to the slums of Fun City.

Hooked. CF., 1965. 15 min. sd. b & w. F-NYSNC,
Experience of drug addiction told in the words of a group of
young former addfcts. As a shocking report from experience,
it should have a sobering effect,

The lcgere. CAROUF. 1960, 30 min. sd. b & w.
Candid dialog of ex-addicts, startding shots of roof tops
1ittered with tubes of glue, the police station,and morgue.
Presents physfcal effects of addictfon. Designed to dis-
courage experimentation.

rer-t8. PA. 1967, 27 min. sd. color. F-NYSNC.
A discussion of the manufacture, use, hazards, and effects,
Scenes of hippfe pads, medical Tabs,and hospitals. Ofalog
with young people who have experfenced trips,

Narifuma, 1968, 30 min. sd. color. F-NYSNC.
A film which attempts to counter the comments made by pro-
mari juana groups, and tells it 1ike It really is.

4 rovable ecene. HIMM. 1968, 30 min. sd. color. F-BLBS.
Filmed in the streets and hippic joints of San Francisco,
lew Orleans, London, and Istanbul, the camera records the
addict’s fnitial exposure to marijuana and the graduation
to other more dangerous drugs.

¥arootice-why nct? CCA. 1965, 18 min. sd. color. b & w.

F-NYSNC,

Presents interviews with narcotic 2ddicts undergoing re-

habilitation at a state hospital.

The eeekere. SOULIN. 1967. 31 min, sd. color. F-NYSNC,
A documentary film about young people, about their search, and
about drugs. The participants are young people, all former
drug users.*
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TAPES

Dialog for our time: narcotic addiction.
Order no more than four tapes at one time.

NYSNC. 16 reels. F-NYSNC,
Of special interest:

Tape No. 2 - Interyiew with a teenager who began using drugs
for "kicks" and peer group acceptance.

Tape No. 9 - Interview with a teenager from a slum who began
using drugs because it was a way of life in his
community.

Tape No. 12 - Intervies with a drug user who began because he

thought 1t was the thing to do.

Tape No. 13 - Interview with a user who wanted to be different
from the rest of his group.

SPEAKERS

The following organizations are adle to supply speakers who are
prepared to talk on many of the problems of drug 'se, misuse, ana
sbuse.

The New York State Narcotic Addiction Control Commission, Albany.
The New York State Police.
Medical staff members at any local hospitals.

SOURCES OF ADDITIONAL TEACHING MATERIALS

Bureau of Health Educition
New York State Education Department
Albany, N.Y.

DCA Educatfonat Products, Inc.

4865 Stanton * e,

Philadelphia, Pa. 19144

Food and Drug Administration

U.5. Department of Health, Tdcatfon and Welfare
washington, D.C. 20402

Narcotic Education Foundation ot Anerfca
5055 Sunset Blvd,
tos Angeles, Calif, 90027

National Assocfatfon for Preventfon of Addiction to Narcotics
250 West 57th St
New York, N.Y. 10019



National Coordinating Council on Drug Abuse Education and
Information

2215 Constitution Ave., N.W.

Washington, D.C. 20037

New Yo'k State Department of Health
84 Holland Ave,
Albany, N.Y. 12203

New York State Narcotfc Addfction Control Commissfon
Executive Park South
Albany, N.Y. 12203

Robert J. Brady & Co.
130 Q st., N.E.
Washington, D.C. 20002

SECTION 1l - ALCOHOL

GENERAL TOPIC

What information is necessary in order for a person to
approach realistically the problem of alcohol abuse fn his 1ife?

TEACHING OBJECTIVES

s To help students develop realfstic attitudes about the use
of alcohol in their 1ives

s To make students aware of the physiological and psychelogfcal
factors resulting fn alcohol abuse

o To develop in students an adequate conception of alcoholism
a?d the problems {¢ way cause an {ndividual and those sbout
him

* Jo help students become aware of varfous techniques in the
rehabilitation snd treatment of the arcohol-oriented person

STUDENT UNDERSTANDINGS

The attitudes »f peog?e concerning alcohol ere as varfed as
the nature of 3lcohol ftself.

Although use of alconol 1s read{ly accepted {n our sodet{
today, atcoholism ranks as the fourth largest health problem
fn the ilnfted States.

The abuse of alcohol may reswit in many physical and
emotional health problems, since Jlcohol in varying amounts
may range from & sedative 10 a rarcotic.

Alcoholism {s treated as a disease in specislfzed hospitals
-1*-1 alcoholfcs may seek help and advice.
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CONTENT
What are the different types of alcohol?

What are the varfous uses of alcohol? (Ethyl atcohol? Methyl
atenhol?}

What are some primary reasons for drinking alcehol?

Is there any benefit, physiologically, in the use of alcohol?
yhat are the dangers to one's mental health when alcohol
is abused?

What are the stages an {ndividual follows when using alcohol
{n increasing amounts?

what s alcoholfsm, and how does it affect the fndividuzl in
'is comunity?

How {s alcoholism treated?

What §s AtcotolScs Anorymous, and how does it function?

What are Al-Anon (families of A.A. merbers] an¢ Alateen
{children of A.A. members), ind how do they functfon?

Are there some local rehabllitative centers that might be
used for advice and treatment for heavy drinkers?

TEACHING METHODOLOGY

Write or c#ll your local A.A. organization and arrange 10 have
the class s§t in at cn2 or more of the orpanfzation's “open me:tings.*
(See Field Trips, Apperdix B p. 307.) Prefare your students for
the reeting by expla‘nivg sone of the follzaing guldelines a member
of this organsatfon myst follow:



« Admit you have no centrol ovir your desire for alcohol and
that drinking fs destroyirc your 1§fe.

» Belleve 1n God as you understand Him and turn your )ife over
to Him.

® Make a firm comitment to change your 14fe and to substitute
geed actfons for bad actions, especially toward those whom
you have havmed.

e By freely discussing your problem with other alcoholics,
each of you can help the other.

Tell your students to be prepared to answer several questions
about thefr yisit when they return. Give the students a ifst of
sample questions to discuss,such as these:

e What was the male-female rat{o of the members?

» What seemed to be the ages of the members?

* What were the occupations of the members?

» How many di¢ not have & job?
+ How difficult 1s 1t for an alcoholic to find work?

« what part of the community do the members come from?

* Why é1d the members begin to drink?

» Why did they decide to Join Alcoholics Aronymous?

» What message do they have for the moderate drinker?

At the next class sessfon, discuss the answers Lo the questfons.

Attempt to point out that alcohol abuse fs a universa? priblenm,
not restricted to any one race, sex, socfoecononmfc status, or age
group. .

At many open weetings of Alcohollcs Anonymous, related
crganizitions (Al-Anon and Alateen) are also represented since
they serve to lend mutua) support and encouragement 1o A.A. merbers,
Discuss the various adjustment problems for the alcoholic, &nd
how alcohol affects the body.

Invite » member of Al-Anon and Alsteen Yo visit the class.
{See Inschool Speakers, Appendix B, p. 305.) Answer some of the
following questions during the discussion:

@  effect docs drinking have on the family?
EMC the #1coholfc {nfluence others to drink?

a0
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¢ What habits does the alcoholic follow?

» How does a spouse, son, daughter help the alcoholic?

* What financial effect does drinking have on the family?
¢ What hope 1s trere for the alcoholic within the tamily?

Obtain sufficient copies for your class of Thinking About
prinking, a pamphlet published by the U.5. Department of Health,
Education, and Welfare - Publdc Health Service Publicakion #1683,
The pamphlet discusses the alcohal abuse problem and fts effect on
the {ndividual and his environment,

After the pamphlet has been read, organize a quest{on-and-
answer perfod using the "on-tue-spot™ tecinigue. [See On-the-Spat
Techniques, Appendix €, p. 311.) Select one student at random and
ask him an open-ended question from the prepared mater{al suggested
below or from his classmates. Obtain his irmediate reaction, not
permitting him time to think over the question, and discuss this
reaction with the group. Prepared questions and answers are found
on pp. 6, B, 2, 17, 19, 20 nf the aboye pamphlet.

In the pamphlet {s an excellent quiz with accompanying answers
which should be utilized as an individualized learning experience.
On pages 10-11 are general knowledge questions which ask the
participant to separate alcoholfc facts from myths. The true-false
answers can be found on pp. 22-28 and erplained, which gives the
student Insight Snto some truths concerning alcobol.

Arrange 2 vist to your local hospital's "drying out”™ ward to
observe modern methods of rehabfl{tation and treatment used for the
heavy drinker or aicoholic. Prepare students with & checklist of
items the students are to cbserve. For example:

e jmat types of medicine are used in treating the patient?
* How long 1s @ patfent usudlly hespitalized?
* 1s there an outpatieat clinic?
» Are there referral agencies 1n the community where the
patient goes for other types of treatment?
® What are the characteristics (case historfes) of the patients?

o What {s the steg-by-slep procedure for treating alcohal-
oriented pecple N

¢ Why {s an alcoholic never considered cured?



Post of the answers to these quections can be mace only by a
qualified medfcal person. Specify in your request to the fnstitution
that a qualified person be available to answer students' questions,

To give the students insfght into the manv ‘reasons people do
drink alcohol, suggest that the class conduct a private survey of
drinking hab{ts in their local nefghborhoods. Duplicate a form
similar to the following for student interviewers to use.

STUDENT INFORMATION SHEET

SURVEY OF THE USE OF ALOOHOL IN THE COMMINITY

Approach people you do rot knawst Say, "Hello, sir, my name {s

,ané 1 am conducting & survey for my health class in

schanl.” May 1 ask you four questions concerning your use of alcoho-

19¢ oeverages? This w'll be private information, and 1 will not use
your name. | would apprecfate your help.”

APPROXIMATE AGE _ SEX
Do you use 31coholic buverages? (use means anything from one
drink to several drinks,
Yes___ (Why?

No _ (why?)

What type of alcoholfc beverages do you use? Beer
. Kine Liquwr

Kow cften each week 4o you vse alcoholfc dbeverages?
Once & week Twice awsek __ Three to six times a
week  ___ Everyday _Not at all

where do you consume most of your alcohol{c beverages?
Home Publfc Tavern Other

"Thank you for helping me with my survey."

¥hen the su~veys are completed, have tie class tabulate the
results Lo see what norms can be estadblished. The survey and
results should be uscd to show the students the variety of reactions
that pecple have toward the use of alcoholic beverages. Uitimately,
each stuent should recognize that, even though other people choose
to use al.uho), his decisio: must te a personal one based upon all
he has Tearned.
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Invite a reformed alcoholfc to present a true description of the
various prodblems caused by alcohol abuse 2nd some reccrmendations he
would have for the students. (See Inschool Speakers, Appendix 8,
p. 305.) Ask the speaker to touch on the following pofnts:

Family background

Educational experfence

Knowledge of the dangers of using alcoho)

Personal experiences

iffect on his 1§fe

Duration of alcoholism

Decisfon to stop
s Methods of treatment

Belp the students to prepare questions §n advance. Encourage

them to ask \mgrorrptu questions, The impact of this presentstion
might be used best as a conclusion to the unft,

TEACHING MATERITALS

PAPHLETS

Alcoholfcs Anonymous, 337 East 33r-d 5t., New York, N.¥, 10016,
Alooholiem and $1lneea: a guide to 12 etere of A4,
Troquilizers, eedativee, awd the alecholfe.

Young people and A4,

American Medical Assocfation Committz; on Alcoholism ard Drug
Dependency, 535 N, Oearborn 5t., Chicago, 111. 60610,
The illnces called aleokoliem. 1868, 20¢.

American Medical Assocfatfon Cormittee on Medicolegal Problems,
535 N. Dearborn S5t., Chicago, I11. 60610,
Teet your A.Q. 1965, 5¢,

Ane-lcan Medical Association of Scic-economic Activities, 53 ¢,
Oearborn 5t., Chicage, 111, 60610,
Fow the teene eet the atage for alockelfem. 10¢,

National Alcoholic Beverage Control Assocfation, 1nc., 5454
Kisconsin Ave., Washington, 0.C, 20015.
It'e beat to dnev,



New York State Department of Mental Hygiene, 44 Holland Ave.,
Albary, N.Y. 12208,
Fzw ¥ ok State's aleoholism progrum.
The two faves of drinking.

Public Affair~ Pamphlets, 381 Park Ave., South, New York, N.Y. 10016.
Aleokolica and alookoliem, by Harry Milt. Public Affairs

Pamphlet #426. 25¢,

The %ealth of the poor. 1969. Public Affairs Pamphlet #435,

Rutgers Center of Alcohol Studies, Publicetions Diviston, New
Brunswick, K.3. 07108,

Aleohol, aleoheliem, and erime. 254,
Alookel o:d ateoholism,  SO¢.
The Jefiiition of alecholiem. 50¢,

Decursion guide fer queelions about clechol. 504.
Fryloring aleokol queatione, 50t

Facte atout alechol., A5¢.

How aleckol affects the Body. 15¢€.
Fhagee of alechol addictien., 2.
Fhaees of aleckol edveation., 20¢.

Sc?wI District of the City of Niagara Falls, Niagara Falls, N.¥.
4302,
Alechel: Fureian roulette in a bottle.
Science Research Associates, Inc., 259 fast Erfe St., Chicago, 111,
6611,
1567,

Fortg ateut eleshel, by R. 6. McCarthy. Guidanie feries

bocklets #5-842.

U.5. Department of Health, Education, and welfare.
Rgha:nﬂauon Service.
4 .

Social and
Public Health Service, Washfngton, D.C.

5C¢.
Publfcation #1683. 20¢.

Alechol and alecholiom.
Thirking about drinking.

FILMS

Alechol and the human Eody.
F-NYSDH.
Photography and animated drawings show the problem drinker In
various stages of Intoxfcation and the effect on the human body.

For those vho drink., CCLL., 27 min. sd. b & w. F-NYSOH.
The physical, psychalogical, and social aspects of drinking are
discussed.

EBE. 1949. 15 min. sd. b & w.

To yowr healta. C(OLU. 19%5. 10 min, sd. color. F-NYSDK.
This anfrated film explores answers to thesz questions: "what
is alcohol?,™ "what causes drurkenness?," "Why do people drink
anyway?®

What about Jdrivking. YAF. 1954, 11 min. sd. b b w. F-NYSDH.
After an auto accident frvolying drinking, a group of teenagers
discuss the problem and at the end the avdience {s given the
problem to discuss.

SECTION IV - VENEREAL DISEASE

GENERAL TOPIC

What physical, mental, sccial, and psychologiral prodlems
result From promiscucus sexual behavior?

JEACHING OBJECTIVES

s 1o develop an awareness of the nature and effects of the
prircipal forms of veneredl diseases

* To provide dfrection for the prevention and control of
vererea) disease

)
l: \[C‘“M“h quidelires for proper sexual behavior

Aruitoxt provided by Eic:
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STUDENT UNDERSTAHNDINKGS

Yerercal diseases are curable.

Yerereal diseases, {1f untreated. will resuvit In severe
physical suffering.

The nwber ¢f “ictins of venereal wiseans, particularly
gororrke#, Is increasfng auong teenagers nd yourg adults.

Aryone contracting a venereal disease should seek {mediate
medical attention.

Sexual promiscuity :an Yead to the contraction of venereal
diseases.



CONTENT

What are the various types of venereal diseases und the
symptoms of each?

What are the results of fnfection with each of the various
venereal diseases?

What guidelines should an individual follow to avoid
{nfection?

What public health efforts and controls are effective in
reducing the venereal di:ease problem?

TEACHING METHODOLOGY

Begin with an opening statement stressing the fact that ev:ry
parent and young adult shou'd know the scientific facts sbout
venereal diseases in order to protect his own health, that of his
fanily, and that of the community. As with many otner germ-caused
diseases, treatment and cure of syphilis and gonorrhea, the two
principal venereal diseases in this country, 2re relatfvely simple.
Only ignorance, feelings of shane and guilt, and a misplaced desire
to protect others Yave prevented their virtual elimination. IThis
is why inform{ng the popuiace of the extreme hazards of experimen-
taticn with promiscuous sex practfces s essential.

Obtafn the TiImstrip, The Fipht Agai-st VD, produced by the New
York State Education Departmeni, from your audiovisual director.
{See Use of Commerctal Films, Appenaix A, p. 301.) Although intended
for adult classes, the material presented is relevant and appropriate
to 2 youth group. Pead the teacher's minudl carefully to make better
use of the filmstrip and giva special cunsideration to "Suggested
Questiors for Discussion,” p. 4, to st'mulate class discussion,

Cavtfon your students that a1though the filmstrip sesms fcmale
oriented, the basfc disease efracts are the same for males ard
st1} demand frmediate treatrent,

Help the students to gain some f1sight into the role of the
rale {n the passage of venareal dfsease. [rcoura?e the development
of the type of positive hyglenfc sex practi.es which lead to meatal,
moral, and physical health, As an openfng, read the following
passages :0d ask for opinions and suggestfons concerning gufdelines
for sexual behavior which might be learned from such a situation.

INTROMUCTION

Mmbisd 10 the reeervoir of venen il deeare, and both proriecurus

7 m"ll.\"'\(ﬁ previde toe brecding grownd, The beet rethod of
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avoiding the disease ia abetention from protacuity. Thias, it {a
elearly underétood, demands quality of character, wiedom in selectior
of friends and acquaintancie, wid the caparity for self-decipline
wider conditions of emotional etresa. In the final analyele,
everycne muat develop a atrong, sound sense of valuee, and an
ability to control himaelf. Granted, such control {8 often difficult
yet, mcat people ranage. If ome has failed in control, he mwat then
Wo.w enough to seck medical kelp. Since verereal diseage {8 curatle,
the path to recovery fe cleur. Howvever, the emotional irplicaticrns
of being "eaught™ often loom as @ serious health hazard.

CASE STUDY

Frark, on being told ke had contracted syphilie, erclaired
bitterly: "It'e aluays the girl who pasces the diaeage on to ren.”
He could not anever how ke thought she ad cqught the diecase in
the first place. Perhape ke couldn't face the fact that ehe had
to piek it wp from a euphilitic male eerual partver. Fe probably
wag wnasare of the fact that infection {en't pasee i eolely tekeen
heteroecrual partrers and that poesibly there might te some qu-eticn
as to otker contacts ke could have had. Male homoeeruile acccunt
fer a ewdetritial arownt of VD, and they have infected individials
vho vactllate between male and female eexual parivere. Theee ren
often tnfect their women partiera and cther homosexuale.

SAMPLE DISCUSSION QUES™ IONS
To whenm should Frank go for Felp?

Why does frank react as he does?

Ts his girl friend in danger? why?

what will some of the physical results be f1 they don't
get help?

Cou'd Fraak have coatracted the disease through horcsexual
relations? How?

Ts this a famidiar story? Why?

What is the magnitude of the YD problem?

what do you think should be dore to combat the VD probler?
Fersonally? By the government?

feproduce the following basfc information sheet so that each
student may have a2 reference.



STUDENT INFORMATION SHEST

» Types of Venereal Dfseases
* SYPHILIS

* GONORRKEA

1

« OTHER VENEREAL DISEASES:
chancrofd and lymphograruloms

o Methods

« PROMISCUITY

VENEREAL DISEASES

-

Definitton: An infection by a tiny spiral germ
which enters the body through a break in the skin
or mucous membrane

Syrptoma: Nervousmess, fever, weight loss, sores
or chancres, finfection of the lymph glands

Effects if wntreated: Attacks the brein, spinal cerd,
and heart valves; develops fnto general paralysts or
syphilitic meningitis (inflammation of the lining ¢
the brain and spinal cord); infects an unborn child
Treatr.wt: Penfc§liin injectfon. The duration ~f
treatment §ncreases 35 the disease progresses.

Tests for eypkilie: Wassermann (Many states refuse
to fssue marriage licenses to those whose tes!™ show
the presence of ¥0.)

Definition: An infection caused by a baccerium which
affects the mucous menbranes, especially of the sex
organs and the eyes

Syptcmas Irritation begins externally and progresses
fnternally - inflammation of the passage ways of the
genftal organs

Effects if witreated: Damage to the reprodv -ive
system, blindness (als0 to the newly bcrn fntant on
contact with an Infected mother), inflamatfon of the
Joints, heart damage, and infiarmation of the 1ir.na
of the abdomen

Treatrent: Sulfa, penicillin

Other rarer types ot VD are

of Infections

eterceeraa, xntacte: A female afiler contact with
in infected rale passes the disease to an uninfected
rale or an uninfected partner,

Fomceeruai oontactes  An {nfected male passes the
infection to an uninfected partner,

verereal disease in society.

p.
covi

Invite & Tocal physfician active in the field ¢ pblic health
{the U.5. public Mealth Service, City Public Health Service, or
school physician) to visit the class to discuss the problems of
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{See Inschool Spearers, Appendix B,
are an outline of the materfals *e s expected to
to the following:
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¢ Types of venereal diseases
* Prevalence
« Symptoms
» Effects

v Methods of contracting venereal germs
* Promiscuity
+ Others

¢ Preventive measures
« Methods of treatment
» Treatment facilfties

¢ Scope of the local prodlem
- Age groups affected
* Public efforts to combat diseases

Uti1fze student aid for developing an outline,and ask that they
prepare questions similar to the following for the speaker to
discuss 8t the conclusion of his presentation:

Why concern ourselves about the health problems of others?

¥hy hasn‘t a permanent vaccire been found to prevent ¥0?

what are the social repercussions a VD patient must face?

wWhat guidelines should a person follow to prevent venereal
infectfon?

Why §s venereal disease frcreasing In the ";oung” crowd!

What steps should a person take when first afflicted?

Use the "cn-the-spot" technicue to frvolve studeats in tre
protle~s of ¥D. (See On-the-Spot Technique, Appendix C, p. 3i).)
Ask for a studert to come to the front of the room to be "on the
spot.” Fresent a sétuation that requices & Judgrent by the student
tased on his erjeriences ard/or knowledge. The following sample
ray be used. (Care shcyld te taken by the teacher not to rake
rersonal judgnents dut rather to lead the class toward 2 desired
conclusfon. Present tre following situaticn to the class efther
orally or in writing or both:

Yeu ke a ¢7rl frfend vhoc v ocentiyo bep
tods that wwld vt hesl. £t Tret there i
the cren ecre vae esefly oonflaze? ly aellve, are
diegreared fn a few veete Pt vae uickly replace? by 2 poneral
that eovered the oy, st firet, Tt vae rild @ " crecd little
diearmfort, Boavever, the paeh begm gp-oring Ooaid around the
mouth, eeoreting a oclerlces f1 Cthe.  emeral fuptome of 1livees
aqreared tefere Lomg and the 4irl t ore erared. what would pou det

rah

u!



The purpose of this strategy s to get the student and the
class to reason out a wise and appropriate course of action. The
teacher, using a Socratic approach, should ask the student why he
would follow his proposed course of action, why he would not follow
other obvious courses of action, etc. The teacter should encourage
the students in the class to ask similar questfuns. (Once students
get ysed to this strategy, they may ask nearly all pertinent
questions of this type without the teacher’s participation.}

The teacher may select the eager students who appear to have
much to say or who represent divergent vie-points to take over the
"spot” in place of the student already there. Thus, three or four
students may occupy the position with the class examining each of
their positions in this situatfon.

Conduct other "on-the-spot™ inquiries by slightly changing
the above sftuations. This can be accomplished by substituting a
"buddy,” “"brother,” or "yourself” for tne girl friend.

For an appropriate summa;y, obtain the film, Xer Name was
illie, Hig Kame vis Lyle. (See Use of Commercial Films, Appendix A,
p. 301.) This film depicts the typical problems caused by venereal
fnfection. Pricr to the viewing of the fiim, fnform the students
that a general dfscussfon will fcllow afterwdrds and that they
should be prepared to ask questions related to the effects of YD
and about t . purposes of the movie. (See Discussion Groups,
Appendix C, p. 309.)

SAMPLE DISCUSSION QUESTIONS
* What fears present themselves to a person infected with vD?

* Why fsn't medical help sought Tmmediately?

What social reasons are there for fear of treatment?

What impait does verercal disease have on socfety?

what sre the repercussfons of "free and easy”™ sex relation-
ships?

what are the dangers of promiscufty?

Can a pregnant woran who 15 infected pass the disease to her
childy

Andlyze the exient of the VD Er\ob'lu fn the community, State,
and Nation by baving the students tring in newspaper and/or
periodical articles about the fncidence of YD, the dangers of YD,
and the treatments for vD, Questions to research in these articles

Rkl L PR
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¢ How widespread s V0 {n our city, county, State, or Natfon?
¢ What age group fs most 1ikely to contract VO?
» Why doas YD spread when effective medical cures are available?

« What are some socfal fears that a person experiences when he
discovers a VD infection?

¢ Why must treatment be sought immediately to efrfect & complete
cure?

* what types of antiblotics are used in the treatment of VD?

« What preventive means are needed to elfmirate this health
hazard?

Have students make 2 survey of the extent of the VD problem in
the locality. To do this,assign topics similar to the following
efther to individual students or to small teams of *wo or three.
Students should prepere in advance the questions to be used during
the fnterviews {see sample). A tape recorder can be used to record
the 1nt§rvlews. {See Use of Audfo-Tape Recordings, /ppendix A,

p. 302.

Students should report on each topic to the class playing short
excerpts of their tape-recorded interview to empnasize important
pafnts. Reports should be 1imited to 10 or 12 minutes each
followed by a question-and-answer perfoc. The teacher should
Judictously 11mit his own participation, always striving for
maximum student dfscussiun.

s What fs the extent of the ¥O probler Tocally? ({Students shoulc
be directed to contact the local Board of Health and arran?e
for an interview with the health officer; see Cut-of-Schoo
Intarviews, Appendix 8, p. 305.}

- What section of the city has the highest incidence of vD?

« How many cases of YD have been reported this year? last
ear?

. Hh:t agencies are working to control this problem? How?

* How effective have methods of preventfon been In reducing
th2 incidence of ¥D?

« What should a person do when he discovers an infected
contact?

» niat treatment facilities are availadle for victims of ¥D?

Suggest that th's student group call or visit the Tocal Medica)
Soctety office to obtain a reference for them to utilize §n threir
investigatfon. This may be a local physicfan or possibly a head
nurse Tn a hospital ward. Direct students to request from the source



an opportunity to survey the facilities involved for treating VD.
Kave <tudents record thefr reactions for later presentation in
¢lass. (See Survey Assignments, Appendix C, p. 308.) Some prepared
questions the students might use in their survey include:

» Why do mary people remain untreated when facilities are
available?

» To what extent are the treatment centers used?

o Who administers treatment to the patients? (doctor, nurse,
self-medication)

* what different types of treatmer® and procedures are
utilized for the patients?

» What preventative measvres are effective In combating ¥b?

Suggest thit the students contact the local Department of Public
Health and arrange to interview a venereal disease investigator who
speciatizes in the prevention of ¥D. Students should be directed
to ask prepared questiors of the interviewee and record the answers
on paper or through the use of the tape recorder. {See Use of
Audia-Tape Recordings, Appendix A, p. 302.) Some suggested
quﬁtior.s that the students use {n conducting their interview
follow:

* What chiracteristics are typical of the vD wictim?

What motivates mest people to be promiscuous?

what §s the vererea) disease frvestigator's funzticn?

How importart s education in preventing ¥D?

What problems are the greatest In fdentifyirg ¥D contacts?

What dre the mcst important roadblocks to eliminating VD?

wWhat tests are used to deterrine the presence of YD
organisms?

what social pressures surround the problem of ¥D?

Suggest that this student group contact the County Department
of Health and arrange for an fnterview with 4 social worker who
works within a 1ccale that produces a high inciderce of V0.

Students should be directed to prepare questions for the interviewce
thit will help to distinguish the social problems surrounding vD.
Student stould request trat this interview be taped for future use
in the rtacsroom, {See Use cf Audic-Tape Recordings, Apperdix A,

|]: l{l.fcke suggested questions the students might ask durin
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the interview arc:

What motivates a woman to be sexvally promiscuous? A man?

vhat fears are aroused with the initial awareness o VD?

Does venereal disease fnhibit or stop the victims from
further sexual contacts?

How does the "man fn the street” vfew VD?

where do most VD contacts go for help? Why?

wWhat can be dene to reduce promiscuous behaviori

What effect does social pressure have ¢o the incidence of YD?

TEACHING MATERIALS
BOOKS

Pike, 3. A, Tcen-agers ond sexr. Englewood CVIffs, K.J. Prentice-
Hall, 1965,
Bishop Fike prowides guidelfnes on this delicate ard controversial
subject.

Schneider, R. £. The vemercal diecarce. Boston, Allyn. 1968,
Prepared for use in health classes. Material on histery,
description and treatment of iie essential facts.

Shevlin, J. 8, 8§ Goldberg, 1. H,
dicecee. Bostom. Allyn. 1968,
The "scrambled™ or intrinsic auts-instructional rethod of fers
concise treatment of the essential facts.

4 prearaed wdt on venereal

PASYHLETS
Arerican Social Hygiene Association, 1890 Broadway, New York, N.¥,
10019,

Can pru @oer thia ¥D guis?
The prise of igncrmioes dmg aluce, venereal Heezpe o o
Core Guretione and auesere Qdout 11,

New York State Department of Health, 84 Holland Averue, Albany, N.Y.
12208.

Striotly frr teesaiere.
What pouoehould e @l ewt ponorrkes.
Mhat pow ehenld Enow about gphiide.

New York State Education Derartrert, Publications Distributf.n Unit,
Albany, N.Y, 1z2:4.
vt leeern plme for 30 e rorativn. 1968,



Public Affairs Pamphlets, 381 Park Avenue South, New York, N.Y.
1 Brown, A. A. and Podair, S.
Venereal disease - a rereved challenge. Public Affairs
Pamphlet No. 292A.
venereal disease - old plogue - new challenge. Public Affairs
Pamphlet No. 292.

PERIODICALS

McBrown, P. "Human sexuality explored.” Science Newg. 89:323.
Aprii 30, 1966.

Smart, M. S. "What you should know about homosexuality.”
Parents Magaaine. 41:31. May 1966,

Silberman, Arlene. "what should I tell my son?” Reader's
Dgest. 88:103-6., May 1966,

FILMS

Dance little children. 1961, CPI. 25 min. sd. color.
F-NYSOH.
Thought-provoking film about a syph’tis outbreak fn a typical
American city.

Feeling all right. COLU. 30 mfn. sd. color. b & w. F-NYSPK.
An all-Negro cast depicts the serfous consequences which may
result from home treatment of ¥D. Scenes {n a rapid treatment
center are shown.

Fer nane wae Ellfe, hie nawe was Iyle. LRO. 23 min. sd. b & w.
R-DEROCH.  F-NYSDH.
A straightforward dramatic presentation of the serfousness of
contracting a ¥0 infection.

The innocent party. CDC. 1959. 17 min. sd. color. F-NYSDH.
A simple sincere document of the nature, recognition, care, and
control of syphilis.

A quarter million teenagers. CF. 1984, 16 min. sd. color.
~NYSUH.
Deals with physiological asgec!s of gonorrhea and syphilis. Using
much animation, the fiTm explafns how the diseases are contracted,
their Frogress in the body, and the need for treatment. There
are both English and Spanish sound tracks.

A respectable neighborhood. USPHS. 1959. 25 min. sd. b & w.
F-aYSDH.
Emphasizes harm done to young people because of ignorance of YD.

vD: epidemie. MGH. 1965, 27 mfn. sd. b & w. f-NYSDH,
Stresses rapid increase in YD {n the U.S., irpirtance of early
detectfon, significance of publfc health offfcial followup, the
high cost to our Natfon. There are f rsthand fnterviews with
people who had ¥0 and are now cured.

FILMSTRIPS

critical arcas of kealth: aleohol, tobacco, drugs, venereal dieeace.
SVE. 1965. 4&fs. 2-33 1/3 records. P-SVE,
Providas historfical resumes and comprehensive studfes of the
physical effects and socfal consequenues of acute probTem areas.

Alcohol 44 fr.
Orug misuse 53 fr.
Tobacco 46 fr.

Yeneredl disease 3% fr.

Fight agzinet ¥D. KYSED. 1968, B min. sd. color. F-NYSED.
Teacher's manval accompanies this filmstrip in which a girl
relates how she contracted VD and how she was cured.

SECTION V - PERSONAL HEALTH

GENERAL TOPIC

What personal health practices are important in everyday
activities?

TEACHING OBJECTIVES
* To prestnt guidelines for practicing optimal personal health

ERIC 4
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* To prorote physfcal fitness activities by active participation

» To encourage eiach student to practice good health care in
order to improve his vocatfonal opportunities

STUDENT UNDERSTANDINGS

* Personal health care is an individuai responsibility.



* Basic health practices afd In proper growth and development.

* Physical recreation contributes signfficantly to a person's
physical and mental well-being.

* Practicing healthful 1iving enfances a person‘s productivity.

* A person’s level of health affects his mental nutlook and
his averall enjoyment of 11fe.

CONTENT
* What health practices contribute to good health?

* What significance does physical activity render to a person’s
physical and mental well-being?

* What effect does health heve on an individual's working
productivity?

« What {s necessary o achieve good physical fitness?

TEACHING METHODOLOGY
Openfng statement by the tescher:

Mcgt youwng people have good health, Because good health ecors
ec natural, especiaily in youth, 1t fe easy to take it for granted.
Trere 18 nothing wrong with taking {t for granted, except that it
may lead to ecarelesences tn heal:i halite, wiich in tum omm lecd
tc {linece.

So 1t 18 wiee to remind cnecelf Just how ruch cre's health
reama. Only in cre's beet health om ke lock his teet, enjoy
recreation, lock feroard to vork, fake advamtage of all the free
choices this country provides, oid enjoy fa—ily Hitwg. Maintaining
the higheat peeaille level of good health {e truly the famdation
f brry and succeseful Tiving,

Ko cre ehculd willingly riek kie good health, Put wifortetately
ere pecple do riek it naw od then Lecmwee they don't bnow how
to care for themeeliea, or they tave good h:al!i fer groited and
tecome careleee,

In order to check the class on personal Fealth practices,
have the fal!o\dn? questionnatre duplfcated and ast each student
to complete §t. This activity may be the teginning of improvad
health fir years to come if they practice the recormended habits.
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STUDENT INFORMATION SHEET
PERSONAL HEALTH CARE CRECK SHEET
52 £
£ 35 ¢ >
x N T 3 )‘.’
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Do you try to follow 2 balanced diet every day?

Do you drink an adequate amount of water every day?
{6-B glasses)

Do you get enough sleep and awaken refreshed and
ready for the day's activities? (8 hours rinfmum)

Do you brush your teeth fallowing each meal?

Do you read in a well-1ighted place?

Do you bathe dafly?

Do you wash your hands before meals?

00 you brush or comb your hafr gafly?

Do you maintain good posture in walking and starding?
Do you exercise in the open air every day?

Do you warm up before beginning to play streruous
games?

Do you ventilate your room when you study or read?

Do you have perfodic health checkups by your family
physician?  (yearly}

Do you follow your doctor's instructions?
Do you have requlsr dental checkups? (twice a year)
Do you have regulir eye checkups? (yearly)

Do you follow the rule that you should never take
medicires which have been prescribed for someone
else?

Do you choose clothing witi, health, as well as
sppearance, In pind?

When you are §11, do you take care to protect
others?

Do youw practice traffic safety rules?
Do you practice home safety?




Followup statement by the teacher:

If you had a perfect seore, all your arevere vould be in
colurm ome; however, none of us ie perfect. Fortunately, nature

doean't stemly demand that ve rmeet such health dtandards to survive.

You know how valuable your health is to you.
decide what degree of risk you will take.

It's wp to you to

Select a student to tabulate the answers on the chalkboard,
{Names can be omitted.) From the tabulations, the teacher may
stimulate group discussfon centering on some of the following
topics: (See Discussion Groups, Appendix C, p. 309.)

o Which questions were most frequently answered “sometimas*”
or "rarely"? Why?

o What questions interested the class most? Why?
* Dfd Yack of informatfon cause 8 Tow score on any gquestions?
v What effect did careless health practfces have on answers?

o What grade would the class give themselves regarding the
hyglene they have practiced?

o Which health Trac!ices contribute most to appearance? To
physical vitality?

The hospital is perhaps the epitomy of cleanliness in our
socfety since fts function demands that all rules of hygiene be
followed. The procedures used in the hospital to maintain good
health should probably be followed by every human being in order to
eahance his chances for a longer and healthier 1ife. However, human
relationships understandably fnvolve less than fdeal conditions
compared to the localized hospital health problems. Interpersonal
activities, afr and water pol?u!ion, transportation, and sanitatien
are but a few of thre threats to one's personal health.

To encourage the students to practice better pPersonal tealth
habits, arrange & field trip to a gocal hospital where students cam
make a comparison between ogumw persenal hygiere and their own
health practices, (See Fleld Trips, Appendix B, p. 307.) Each
student should observe the following health precautions takea in
the hospital and decide how he might incorporate them into his
everyday Vife:

¢ Regular meal intervals - a balanced diet
« Cleanliness surroundirg meal preparation
C} "=-ular sleep intervals

Aruitoxt provided by Eic:
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« Aseptic 1iving conditions ~ afr, bedding, utensils, corridors

e Dafly baths

e Regulated temperatures

* Exercise - whenever possible

e Daily check of sppearance

« Medfcinal use of drugs - under the direction of doctor

* Caution fnvolved 1n administering medfcines

e Sterfle environment of operating area

Organize 2 group discussion following the hospital visit,and
have & student record on the cChalkboard the related personal health
habits a person could follow for each health precautfon viewed at
the hospital. This experience may help everyone make better

decisions regarding personal hyglene. (See Discussion Groups,
appendix €, p. 309.)

Physfical fitness §s one aspect of personal development. Efforts
to Tprove physical fitness should be carried on with full regard
for ali fitness qualfties - mora), mental, emotional, and socfal.

The stress placed on personal fitness {s steadily increasing and
new innovations for recreation 2re being made avafladle. Cormunity
{rvolvement fn recreation and fitness programs certainly tends to
give directfon for the Improverent of health ard is a prime factor
of motivation in encouraging active physical participation.

An example of 2 corrunity organizatfon that offers physical and
recreztional facilities §s the local Y.M.C.A. OCpen to all males
over 8 years old In the corrunity, the "Y" provide, an fdeal
location for maintaining one’s physical fitness.

The teacher should contact the physical director of the local
"Y" and arrange to visit the factlity with the class. {See Field
Trips, Appendix B, p. 307.) Tre vis§t could be a routire observatior
of facilities with encouragerent to join, or the visit could {nvolve
active participation dy the students in varfous physical activities
of the day. Ask the physica) director to be prepared to sugjest
ph{sicﬂ fitness activities for students at hore and to answer
related questiors by the studenis concerning fitness programs.
some tyofcal student questions might be:

e What are the advantages of joining the Y.M.C.A.? Costs?

* What programs at tke "Y" procote physical fitress?



« What activities can be practiced st home that result in
better fitness?

* What 1s the value of fmproved fitness?
« How can 2 "working man” better promote his physical fitness?

¢ What other recreational facilities are available in the
community?

* How does & person know when he s "f{t"?

To encourage the students to actively participate 1n physical
activity, make an fnventory of a7l the recreatfonal faciiities
avaflable in the comunity. Students should make & record of this
145t and refer to it for recreatfon. Some typfcal recreatfonal
categories might fnclude:

City playgrounds

Nefghborhood centers

County parks

State parks

Private recreationzl areas (gereral}

Specific recreatfonal areas (gelfing, fishing, plcnfcking,
etc.

Righ school and collegs arcas

The better we feel, the more groductive we can be, This
conclusfon seers to Imply that our abilfties to do a better Job are
closely aligned with our total personil hygiene. Appearance and
persondifty traits also tend to be vatuable factors for securin
employment and developing a vocetion. %ach student should reallize
the irmportance of personal hygiene existing §a various occupations,

* Suggest that each student interview an employer of his
choice for the purpose of fnvestigating the importance of
health practices on an employee's :ffectiveness. {See Out-
of-Schog] Interviews, Appendix B, p, 305.) Each student
should select & Jdifferent employer to avoid duplication,
Sor2 suggested ftelds of work to Investicate might be:

e Textile mills
* Retaf} stores
« Trarspcriation services

ERIC
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+ Salesmen

« Service statfons
* Government Jobs
* Restauvrants

« Public utilities
+ Schools

» Food producers

s Once the interviewee has been selected, each student should
approach the employer with the following questions:
« What effect does physical appearance play in your
selection of employees?
* How does personal health affect your employee’s
productivity?
+ What health safeguards do you provide for your employees?
* What basic health requirements are necessary by your
errvInyees]T 5 ot : how 1 p
* From an employer's v nt, how important do you
conslde?personn h::ﬁh practices of your e:nzonees?

To effectively fmpress Lhe students with the importance of
personal health practices in securing and mafntaining desiradble
employment, endage the class in summarizing the resu?ts of this
questiornaire. Answers to the questions should be tabulated on the
chalkboard and evaluated by the class. An cutgrowth of this
experfence should be a direction for students regarding the
{mportance of persunal hygiene fn their 1{ves.

TEACHING MATERIALS

BOCKS

Anericar Assocfation for Health, Physical Education, and Recreation.
Valuea 1n erorte, Washington, D.C. The Associatfon. 1963,

Anerican Medical Association.
Assocfation. 1964,

Frercice and fitneee. (hfcage. The

National Education Assoclation. Geals for A~cricam resrcaticn.

Washington, D.C. The Association. 1968,
Wyden, Feter. The ovenveight scetety. New York. Cardina). 1966,
FlilMs
MGH. 1947, 20 min. sd. b B w. F-NYSOM,

Body care and grooring,
fmphaslus that good grovzing s tased on good health habits and
personal care of the body's senses.



SECTION VI - NUTRITION

GENERAL TOPIC
Nhat is the relationship between diet and good health?
TEACHING OBJECTIVES

To develop an understanding of the raltatfornship between
proper nutrition and good health

To provide food purchasing guidelines for the modern
consumer

To recognize the importance of wefght control in maintaining
good health

To {nvestigate the physiological effects resulting from
improper nutrftfon

STUDENT UNDERSTANDINGS

Proper nutrition s important to physical growth and
development.

Learning to purchase foods with high nutritfonal value §s 2
necessary skill.

Nutritious food fs avaitable at economy prices.

Proper weight control contributes $ignificantly to physical
and mental well-teing.

Dietary deficiencies often cause abnormal growth and
development.

Queckery fn regard to weight control s widespread in the
linfted States.

CONTENT
* What focd nutrients are essential to good health?

o What are major considerations when buyirg focd on 2 1imited
Iiudae!?

ERIC
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¢ yhat inherent problems does improper wefght control present?

s What are some physfolonical disorders which may result from
dietary deficiencies?

o Wrat part does roughage play in good body functionina?
o In plaming a daily diet, which meal s the most important?
Why?

e ¥hat §s meant by the basfc four fosd plan? How is it
related to good nutrition?

TEACHING METHODOLOGY

Introduce the unit by teaching the lesson outlined on pages 5§
and 57 of Bealth 8 Kutrition leeecn Plana 2vailable through your
administrator from the Publications Distribution Unit, State
Education Bullding, Aibany, N.Y. 12224, Following this lesson have
the students 90 Worksheet A and B from pages 59 and 60 of the above
publication.

Use the lesson plan "Food in the Morning™ from pages 71 and 73
0f Fealth 8 Nutriticn Flana, Following this lesson have the students
do Worksheet A and B from pages 73 through 76 of the above publicatior

Prepare a duplicated sheet similar to the sample on the rext
pl?e which surmarizes the requirerents for an adequate diet, This
will serve as a guide for later student assfgnments,

After allowing students to analyze the information on this
sheet, discuss the concepts of economy buying and stress the fact

that the more 1imited the dudget, the rore car. must be taken in
planning,

SAPLE DISCUSSION QESTICNS
o ¥hat are the cheapest sources of protein?

o Corpare the price of cabbage per pound with that of trussels
sprouts.

* Is there any difference in food value?



s Compare the price of preparing lamb stew and lamb chops for
a family of five. Is there any difference in ood value?

s What are five economy vegetables? Five luxury vegetables?
« What are five economy meats? Five luxury meats?

o 1f meat {s & valuable source of iron, may 1t be deleted
from the diet?

o What §s one ftem which s 2 must in any food diet?

o What are several ftems which are budget stretchers? (Example:
spaghetti, potatoes, cereals, rice, macaroni,

* [s there any reason for a cook to collect recipes for eggs,
fish, and poultry?

STUDENT INFORMAYION SHEET

AN ADEQUATE DIET

protein
A, Major sources:
B. Minor sources:

meat, fowl, fish
mi1k, cheese, nuts

Minerals
A Calefum: milk
1. For the adult:
2. For the child:

8-12 ounces per day
16-32 cunces per day

B. Iron: fruits, vegetables, meats, whole grain cerea!s
C. ‘hosphorus: milk, eggs, cheese, meats, fruits
vegetables
¥itamins
A, Vitam{n A: butter, milk, leafy vegetables, ¢od-1iver
of
8. vitamin B: fruits, vegetables, whole grafn cereals,

yeast, milk
C. Yitamin C: fruits and vegetadbles, particularly
citrus fruits and tomatoes

D. ¥Yitamin D: egq yolk, butter, cod-liver ofl
E. ¥itamin G: eggs, Hver. rilk, meat, yeisst
Bulk

A. Two fruits and three vegetabl:s
B. Whole grain cerea) (may be substituted for one fruit
or vegetable serving.)

. ] O ‘hsses per day
—ERIC
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Invite a public health nurse and the dietician from 2 local
high school to discuss the best ways to spend the food
dollar, Ask them for relevant pamphlet material for ¢lass distri-
bution. HKave students set up a8 group of questions for class
discussion before the visit and ask that they deal with the same
questions. (See Inschool Speakers, Appendix B, p. ¥5.)

What 1s the average food allotment for 2 low-income family in
this area?

»

Does this provide for an adequate diet? Why?

-

What mistakes da many low-income families make?

How car these mistakes be avoided?

Discuss the most comon disorders occurring because of
inadequate diet.

What kinds of food are lacking on the average table in the
community?

What foods are especially fmportant for proper growth and
development?

What are the recrmendations for buying food products o1 2
1imited tudget?

what suggestions can be made for attractive food preparation?
s What does balanced diet mean?

Ask students to prepare additfonal questicns relative to their
personal nutritfon, Summarize the lesson by directing the students
to create a week's diet fncorporating the suggestions made and
adapting them to their private living condiifons. Suggest that each
student attempt to follow his own suggested diet at home fn order to
fmprove the family's nutritional needs,

Frepare sample menus with the students using various cost
levels to §1lustrate how prites may be pared without Jiminishing
nutritional value,

v:ing in several copies of the weekend ad sections of area
newspaper;  Set wp two or three sections for use on the overhead
projector, and 11lustrate the values of comparison shroping.



. T E R e

TEACHER INFORMATION SHEEY

BREAKFAST
Hedium Priced Low Cost
Grapefruit Stewed prunes
Bacon and eggs Poached egg
Prepared cereal Oatmeal
Cream wWhole milk
Toast Toast
Butter Margarire
Jelly Apple butter
Coffee Coffee
LUNCHEON
Fedium Priced Low Cost
Cream of tomato soup Baked beans
Large pineapple slice Cole slaw
Cottage cheese Whole wheat bread
Whole wheat bread Margarine
‘tter Baked apple
jLocolate cake Milk
DINNER
¥ediun Priced Low Cost
Orange juice Tomate Julce
Roast beef Meat pie
Baked potatoes Potatoes
Buttered cauliflower Onfons
Lettuce, tomato, cucunber salad (abbage and rew carrot
Cherry ple fruit tepioca

Bread, margarine
Tea or coffee

Rolls, butter
Tea or coffee

SAPLE QUESTIONS
v ls {1t worthwhile to shop for "spectals” {n grocery stores?

o (heck out several items in two Oor three stores,and cite the
price varfations.

* Why does » store sell an {tem on which they are obviously
losing money?
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s Ask specific students to develop a family shopping 1ist
from the newspaper.

o Do two stores in the same chain necessarily have the same
prices?

* Does the neighborhood often determine the type and price of
merchandise carr{ed?

Discuss the protection given by the Federal Food, Orug, and
Cosmetic Act which provides standards of {dentfty and quality.
Bring several types of canned and packaged foods to cless and check
the labelfng.

SAMPLE EXERCISES
* Two cans same size, one weighing 15 oz., one weighing 16 oz.

o Check such tabels 3s: coloring added, preservative ilea,

water adced.

* Contrast 1abels of pineapple drink and pineapple Jufce;
check differences.

» Check differences in price fn white meat tuna; whole white
meat tuna, chunk; Ttght meat tuna; whole and hgbt meat
tuna, chunk.

Assign a group .f students to write for several copies of the
pamphlets 1isted delow sO that they may be placed fn file folders,
for bullettn board displays, for individua) study, etc.

Feuchclegy ¢f dieting, Darnon Milk Frotucts, 22-11 39th Ave.,
{ong Island City, N.Y. 11101,

Foed and your veignt (6-74). Kutriticn, w to dite, 30 tc
vew §6-5-1).  U.S. Departrent of Agriculture, Washington,
b.C. 20250,

Froz et oid reduze. knmor P dne omxnu Glet,  Geod locling
oocking, Bncx galzl bock. Te icfcus dieker for dieters.
trox Gelatin, lnc., Joknstown, K.Y, 12185,

Equitable Life Insurance Soclely.

Crerveight crw derveight,
10C19.

350 Madison Ave., New York, N.Y.

Cemzratulatirne, calerie eowetere,  Sugar Inforration Ass’n.
52 wWall St., New York, N.Y. 10005,
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Eat your way to beauty. Florida Citrus Commission.
Lakeland, Fla. 185 .

4 road to velght contrel. R-T-W-C Booklet, Evansville,
Ind. 144'1%.
West New York, Id.Y.

Food ew. te fyn. Daeronsheir Co.

Discuss the factors fnvolved in weight control and the effects
of being overweight or underweight on physical and mental well-
being. Suggest that students do a pictorial essay (see Use of
$ti11 Prints and S1ides, Appendix A, p. 303) which depicts the
problems of both the overwefght and the underweight. Invite en
area physician into class to discuss the Tn!erre?ated factors of
weight control; f.e., age, body type, metabulicm, exercise, rest,
calorfe irtake, etc. (See Inschool Speakers, Appendix B, p. 305.)
Ask also that he discuss & prepared 11st of relevant questions,
such as:

What is the relationship between weight and length of 1ife?

What are the c¢isadvantages and dangers of being overweight?
0f being underweight?

what foods are considered essential even while dieting?

what guidelines can an overweight person follow for wefght
contro’? An underweight person?

Considering area factors, how can & fanily improve daily
dfetary requirements to better health?

Cite some of the medical prodblems related to obesity.

How does one determine proper weight?

Can faflure to gain wefght denote a medical prodlem?

What cormon digestive disorders affect young people? Are
there some which can be prevented by proper nutrition?

Cotain t e film foele oid utried -« (see p. 33 which depicts
tre use of proper food rulrients in the body and 1)1ustrates tre
results of diet deficiercies. (See Use of Corrercta) Filns,
Pppendin A, p. 301.) Use as & culrinating experience to classwurk
on rutrition.

Prior to viewing the film, dfrect tie students to observe the
fol Q) ¢s for later discusston:
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¢ What varfous food nutrients are essential to maintaining
good health?

* What deficiencies occur when proper food nutrie -
Tacking {n the dfat?

* How can a persnn be certain his dfet {s balance..

o What effect Joes a dfetary deficiency have on tre physical
and mental well-befng of an {ndividual?

Divide the class into three interest groups, €ach essigred to
prepare one p:rticutar meal. {See Small Group Projects, Aprerdix C,
p. 309.) Specify that all meals will be judged for taste, talence,
nutritional value, and attractiveness. The teacther may serve as
Judge. Suggest that each group use the Facte Abcut Foo 7 parphlet
(see Teaching Materfals} for guidance in determining at:.it.des
about nutrition and food requirements. Assign differcnt days for
each mea), ard discuss the relationship of the prepared .30 to
good health.

SAMPLE DISCUSSION QUESTIONS
¢ Is this meal balanced?

o What food nutrients are present in the eal? what are treir

benafits?
* Why 1s proper nutrition important for good heait:?

* What effect does method of preparation have on tr2 nutritive
value of foods?

Encourage the students to rote that male participation ia focd
preparation is cormonplace and that most successful chifs are ren,
Also, knowing the respective value of foods and befng 2hl¢ to
properly prepare meals certainly helps in family ldvirg. Wb this
in mind, invite several area chefs regresenung differcrt vo0 Sina)
areas (1.e., restairants, botels, airlines, hospitals, e%:.) to
visit the class and discuss the various aspects ¢f ernt s 5. ha
occupation. ({See Irschool Speakers, Apperdix B, p. 3 ) f:i
trat they follow a prepared outline similar to that ¢r ¢ ¢ "r 8 page,

In addition ask tre students to prepare Iists of rel .ant
questicrs to be presented to tre speakers such as th: O :

o what s g skort o~der couk? A salad cref?
¢ What kind of salary can & beginning cook expect”

* where can 8 student begin training to becore 2 ' 'uf



v What ar. the chances for cdvancement for a person entering
the cccupation of cook?

SAMPLE OQUTLINE

WOCATION:  QHEF

A. Opportunities
1. In professional employment
2. In public service
3. In self-employment

B. #Preparation
1. Schools
On-the-fob trafning

C. Reguirements
1. personality
2. skfn
3. Talent

Util$ze the services of professiona)l weight watching organi-
zations. Ascertafn whether an {ntchool unit might be established
as an extracurricular activity. Reproduce articles published in
the Weight Watchere magazine for inclass discussion,

Assign a committee to write for copies of fre: materials for
bulletin board displays and for inclusfon in file folders.

SAPLE SOURCES

o Apples: For a series of beautiful posters and colorful
booklets, write to: National Apple Institute, Sufte 410,
2000 P St., N.W., Washington, D.C, 20035,

o Avocados: Another great series of posters and booklets are
offered here. Write to: Calavo Growers of America, Box
3486, Terminal Annex, Los Angeles, Calif. 90054,

» (heese: The ABC's of Checee and “he Werld cf (hecee Are two
excellent booklets by a leader ir this field, Write to:
Kkraft Foods, Educational Depart-ent, 500 Fershing Ct.,
thicage, 111, €0690,

v (hocolate: The Stery of (hosoizte 1s a colorful 32-page
free booklet on cocoa $rowing and the making of chocolate.
write to: The Chocolate Manufacturers Asscciation of tre
Q .. 1812 K St., Sufte 401, Washington, D.C. 20006, For
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The Story of Choeolate and Cocoa, write ta: Kershey Chocolate
Corporation, Educatfonal Divisfon, 13 €ast Chocolate Ave.,
Hershey, Pa. 17033. For The Ristory of Cocoa and Chocolate,
write to:o The Nestle Co., 100 Bioomingdale Road, White Plafns,
N.Y. 10605,

Citrus Frufts: colden Fruite Is an Informative bookliet
explaining all about various types of citrus fruits, Write
to.Sunkist Growers, Box 2706, Terminal Annex, Los Angeles,
Calif, 90054.

Coffee: 7The Story of Jum Valdes 1s a colorful, informative
presentation uhig explains coffee growing. Write to:

National Coffee Federatfon of Columbfa, 140 East St., New York,
N.Y. 10022, There's a Story in Your Cwp of Coffee, The Story
of Coffee Fron Seced to Cup, and other booklets are available
by wr’ting to: Pan-Amerfcan Coffee Bureau, 120 Wall St.,

Kew York, N.¥. 10005,

Honey. Story of Hewey Producticn gives you the inside story
n how bees make honey and iive. Write to: Dadant and Sons,
Inc + Hamilton, 1M1, 62341,

Peanuts: Feter Pan Tells all About Feanute covers the peanut
from growth to making peanut butter, Write to: Peter Pan,
Putlic Relations Division, Derdy Foods, Inc., 3327 West

48th Place, Chicago, 11}, 60632.

Ralsins: zek for Rofeinland U.S.A. Write to: Californfa
Raisin Advisory Board, 2240 North Angus, Fresno, Calif. 93703.

Salt: for a tolorful 28-page bookiet, write to
';ortonségsarnanonal, Inc., 170 North Wacker Drive, Chicago,
1. 6.

Spices: Ike Fiatory of Syicee takes you 111 the way back to
50,000 B.C. Write to: American Spice Trade Association,
lnfonneuon Bureau, Empire State Building, New York, N.Y.
10001,

Sugar: For a copy of ahat Suzar Je and other fnteresting
materials, write to: Sugar Information Association, 52 wWil?
St., New York, N.¥Y, 10005; for & corplete Sugar Informaticom
£1t, write to: Hawaffan Sugar Planters Association, Alesander
and Baldwin Suﬂd(ng. Box 2450, Honelulu, Havadi 9EECA; 7ew
woviderful Ininge &cut Cove Sugsr 13 avadhadle from:

Arerican Sugar Company, 120 Wall St., New York, N.¥. 10005.

Tea: he Storw of Tea gives you the historical background
of tea growing and drinkfng. “Write to: Tea Council of tre
IL.S.A., Inc., 717 Fifth Ave., New York, N.Y. 10022



TEACHING MATERIALS
BOOKS

Burton, Benjam'n T. e Heins haudbook of nutriticn. New York.
McGraw-Hi11. 1964,

Carson, Cerald. One for a mon, two for a horee. New York.
Doubleday. 1961.

Carson, Rachel. Silent spring. Greerwich, Conn. Fawcett. 1964.

Sinacore, dohn $. Fealth - a quality of Iife. New York.
Macmillan. 1968,

Stare, Frederick J. Eating for gocd health. New York, Dactieday.
1964.

PAMPHLETS

Cereal Institute, Inc., 135 South La Salle St., Chicago, 111, 60603.
Better breakfast astivities.
This 15.page booklet contains a number of projects useful in
developng the concept of the importance of a good breakfast.

Director, Oepartment of Foods and Nutrition. American Medfcal
Assoctation, Zirculation and Records. Department 535. N, Dear-
born St., Chicace, 111, 60610,

Let's tazk aleut food,
This book presents {nformation about nutrition and discusses
the fmpartance of the yarfous nutrients. There is additicnal
fnformation about food fads and fallactes.

H. J. Feinz Co., Pittsburgh, Penn.
racts about food.
This 23-page pamphlet contains tables of the values ¢f many
foods and describes the role of the various nutrients in
developing sound dletary hadits.

National Dsiry Council, Chicago, 11, 60608, By Albert Piltz,
Fh. D.

Eow powr body ueca food.

This 26-page bocklet explairs the process of digestion, tre
plarning ddeas s well as other Snformation for people concerned
with the netritice needs of a fnily.

ERIC

Aruitoxt provided by Eic:

Naticnal Datry Council, Chicago, 111,
Futrition handbook for family counseling.
This 30-page booklet contains iharts, graphs, and mea) planning
ideas as well as other informatfon for penple concerned with
the nutrition needs of z family.

Publicatfons Distribution Unit, State Educatfon Building, Albany,
N.Y. 12224,

Fealth and nutrition leapone plare.

FIUs

Facts atout figurce. NYSOH. 13 12 min. sd. color. F-NYSOH.
Depicts one segment of the obesity problem, that of the person
who gafns weight unnoticeably over a period of years. [ts prirary
message {s that without reserting to severe diets or food fads a
person can remove added weight.

Foods and nutrition. EBE. 1940. 11 min. sd. b 8 w. F-NYSDH.
Discusses the utilfzation of the varfous food nutrients in the
body,and 111ustrates the results of dietary deficfencies.

Bome managemerit: buying food. YAF. 1) m'n. sd. b 8 w. §-NYSDH.
Emphasizes the {mportance of preparing a8 grocery 17st and the
dangers of “impulse buying.”

¥eny plawming., CORF. 1952. 10 min. sd. b & w. F-NYSOH.
Shows the importance of planning menus which meet the requirements
of good health, satisfy {ndividval tastes, maintain household
budgets, and keep prepiration time within practical 1imfts.

Futrition: eenee and nongenge. CU. 22 min. §d. color. F-NYsOM.
Urges the consuner to be intellfgently skeptical about nutrition
tnformarion circulated through popular channels.

Wetiht reduction through diet. SSF. 10 min. sd. color. F-NYSDH.
Shows that intelligent dieting under medira} guidance will tring
effective results,and {1lustrates that welght can be lost
steadily with sa!isfying nesls.
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SECTION VII - MENTAL HEALTH

GENERAL TOPIC
What factors in today's world affect cur mental health?
T ACHING OBJECTIVES
s To provide guidelines for developing positive mental health

s To explore social and environmental influences on mental
health

« Yo foster understanding cf the concept of mental {llness

STUDENT UNDERSTANDINGS

Positive menta) health depends upon proper adjustment to
everyday problems.

A person's self-concept reflects his ability to satisfy his
psychological needs.

Everyone may experience & low level of mental health
octcasionally when 3 problem cannot be resolved immediately,

Good menta) health is necessary for responsidle behavior
while frresponsibtlity §s associated with mental {llness,

A person should be concerned about the mental well-being of
others.

The cormunity which provides care and services for tie
mentally 111 benefits by helping the disturbed fndividual to
return to the cormunity quickly as a productive citizen.

A terson who has found a sui*able talance tetween hinmself,
his reeds, and his environment s corsidered to have good
mental kealth,

CONTENT

« What factors 2re important to positive mental health?
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* What mental devices do we use to cope with the pressures of
modern day 1iving?

* How do we recognize various states of mental health?

s Where can one go to recefve help in matters of mental health?
TEACHING METHODOLOGY

Discuss the factors which influence people today and which
contribute to positive mental health. Help the students to recogniz
the bullt-in pressures of modern urban 1iving and thefr resulting
influences on cur personalities. Suggest that a group develop 2
sound movie of the activities taking place at a busy street corner
during a rush hour. (See Use of Student-Developed Films, Rppendix A,

p. 302.} Set up time for this group to make a class presentation
for group discussion,

SAMPLE DISCUSSION QUESTIONS
* khat do the facial expressions tell us?
« How does the traffic pattern contribute to anxiety?
« Do reactions of different age groups differ? Why?

» Do reactions of different pecple differ? (Example: the
shopper, the worker, the businessman.

+ Does the attfitude of the policeman on duty elicit different
responses?

s Describe the mannerisms of various pedestrians and drivers.

« List the nofses that surround pecple.

* What pressures does tire place upon pecple?

Distridute the following Information sheet to the students either

to §nftiate the unit on Mental Hedalth or to prepare for & field
trip tc a mental hospital or institution.



STUDENT LaFOR ATION SHEET

DID YOU KNOW?

* About 10 percent of public school students are afflicted
with emotional distrubances,

* At least a quarter of a mf114on public school students are
treated at mental health clinfcs each year.

* 27,000 Americans between 15 and 24 are admttted to mental
hespitels each year.

* The number of Americans between 15 and 24 in mental
hospitals s fincreasing by about 70 percent each decade.

* A quarter to a half of patfents who consult doctars have
complaints in part due to emotional disturdances.

Ask several students to tape the commercials heard on TV
during a prime time hour. List the number which appear.and
categorize the emotions to which they are designed to appeal
{examples: vanity, lust, desire, and fear). Discuss the effects
of such emotional play upon the mental health of mary wiewers.

Analyze each taped comercial by answering the foliowirg
questions about ft:

* Does this cumercial tend to make you feel content with
your 11fe as §t 1s now? Why?

* Does this commercia) tend to make you feel that you need
something you don't already have? Why?

* Is this cormercial pleasant to 1isten to? Why?
* What overall feeling de2s this cormercial give to you? Why?

* Do you think this cormercial contributes positively to your
rental health? Why?

Arrange for & brezkdown of tre class into discussicn groups
{see Discussfen Groups, Appendix C, p. 309) and assign questions to
edch group for resedrch and aralysis. Stress that students are to
categorize the factors which contribute to raladjustment. Suggested
topics for discussion are:

l: \l)'C}o housing conditions contribute to mental health?
R 101
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* How do transportation problems contribute to maladjustments?
* How do recreational facilitfes contribute to mental health?

» Is there a relationship between a rise in living costs and
one's mental health? How?

* Do rises in the cost of 1iving contribute to mental health
problems? Explain,

* How do behavior problems Tead an individual to break the law?

* Why do we have approximately 70 percent repeaters in our penal
institutfons?

o How does 1fving 1n a community with a kigh crime rate affect
a person’s mental health?

* How does Job securfty contribute to positive mental health?

To effect a comparison for Your students of the types of stress
under which people 11ve, arrange a field trip to a smﬂ? nearby
village or farm community. (Sex Fleld Trips, Appendix B, p. 307.)
Have students make a sound movie of the activities taking place in
this cormunity. Ask students to fdentify the stresses of rural life
and compare them with the stresses of city 1ife. Lfst the different
stresses on the chalkboard,ard pofint out that ft is the responsibility
of the fndividual to solve these problers frrespective of locale.
Suggest that the best way to sclve a problem fs to face up to it.

This helps develop erotional maturity.

New tcrk State has severdl State mental hospitals that provide
mental health care for its citizens. Since the care and treatment
afforded the mentally 11 at these centers s considered 8 vital
factor when rebabilitating patients with problems ranging from
"mildly disturded” to "no contact with reality,” most instftutions
welcome the opportunity to explain thefr programs to health classes.
Discuss the statistics provided fn the Student Informatfon Sheet at the
beginning of this Methodology section.

Before arrangfng a wisit to a State or county Fospital, 1t would
te wise to set aside class time for a general study of mental
institutiors and an overview of services provided. Make specific
srrangerents for a 41etd trip to a reardy Pospital (see Field Trips,
Appendix B, p. 307), and 2ppoint student cormittees to record
information by any means pernissible. Set up questions for all of
the students 1o try tc answer from thefr own cbservations.

* what types of mental {1lness are present in the hospital?



s How do hospftal authoritfes decide who fs to be admftted as
a patient?

» What treatments are usad n rehabfl{tating the mentally 1117
* What Ts the duration of the varfous types of mental f1lness?

* During mental {1lness, do some patients aprear normal at any
time?

* When a patfent leaves the hospital, is he considered "cured"?
* What are the primary causes of mental {llness?

« What fs the functfon of the outpatient psycldatric clinfc?

basic guidelines one should

Spend some class time devetopin? bastc quide
ealth. scuss:

follow when promoting posftive menta

* Kow does one recognfze the signs of good mental health?

« What are some samples from your own experienc? of each of
the following emotional needs: recognitfon, love,
independence, and responsibility?

* Is there any value fn talking out prodlems?

* Does an active 1ife help one to enhance his mental well-
being?

* How can one develop 2 positive mental outlook?

In 3a effort to promote posttive thinking concerning mental
health and to encoura?e the students to practice ways to tead a more
enjoyable 1ife, organize discussion groups (4-6 students) to
diszuss informally a variety of suggestfons for equanimity. {See
Discussion Groups, Appendix C, p. 309.) 3uggest that they try to
relate the statements to thefr own personal lives. Request that
they ask themselves how they can practice thfs rute and influence
others to understand {ts relatfonship to a happfer life,

SUGGESTED DISCUSS TOH QUESTIONS

* Is it important to strike a balance of work, play, love, ard
worship fn the dafly cycle of ore's activities? (why fs {t
important for each person to balance his activities to avofd
boredom and cultivate interests?)
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Shou'd one have faith in something beyund one's self? {Call
it faith i1 God, in humanity, in decency, or anything else.
From faith often springs courage.)

Hov can one avoid taking his troubles and his negatfve feelin
out on other people? {This type of reactfon often {ncreases
bad feelings and unhappiness. Look for rewarding outiets for
your frustrations. Read the scene from I Rememer Mama where
Mama scrubs 2 floor to relieve tension.)

Does being able to lead one's own 1ffe lead to better mental
health? Why? (Even though every individual depends on other
people for certain aspects of his su-vival, the ultimate
decfsfon for his actions s his own.)

Be available to supervise the discussfon groups and to ada
personal anecdotes to help the students with ideas. The outcome of
these ciscussions should provide some guidelines for happier 1fving.

Since each person is inherently unique, his adjustments to
varfous problems most certainly will be a result of his individual
personality influenced by environment. Assuming this statement to
be accurate, each person must find his own positive means of dealing
with everyday pressures of 1iving.

Suggest that the students role play situatfons, s.zh as the
follow‘lng.‘lnvolv‘lng decisfon or adjustment. Since there are many
acceptable reactions to varfous problems, the class should observe
the actors and decfde whether the adjustments made are related to
posit.ve mental health. Emphasize that even simple decisfonmaking
can present prodlems 2nd that sound rational thought is necessary
for good judgment. The way a man solves problems often contributes
to his mental welt-befag and the well-befng af others.

SAPLE SITUATIONS

* You have purchased two dollars worth of gasolfne at a service
statfon and given the attendznt a ten dollar bil). Kz returns
with three dollars change and arcues that atl you gave him was
a five dollar bill. Angrily, he orders you to leave. .

You are spproached by a docr-to-door sales~an attempting to
sell you an obviously worthless ftem, You tell him politely
that you are disinterested, but he refuses to taie "no” for
an answer.

You are fnformed by your garent or spouse that you may not
altend these classes any longer because you should b2 search-
fag for a job. The pare-t or spouse refuses to understand
your arguments for attending this school.



s You are driving 1n a 40 m.p.h. traffic tone and are stopped
by the police who inform you that you were doing 50-55
m.p.h. This could result in arrest, fire, and possible loss
of your driver's license.

One ¢f the newest types of mental health care and treatment
facilities is the comprehensive community mental health center.
Its basic functfon is to provide consultive and preventive services,
early dfagnoesis and treatmert on both an fnpatient and outpatient
basfs, and programs for the emotionally disturbed. Most cities have
some of these facilities,and it is hoped addftfonal services will be
added in the future.

Check on the farilitfes now avatlable in the area and appoint
a small committee of students to write or call these centers
to arrange for a class visit. (See Field Trips, Appendin B, p. 307.)
Encourage students to observe the facilitfes and treatments avail-
able and to be prepared to ask questions so that they can better
understand how the average citizen might gain some help. Questions
the students may want to ask are:

« who is eligible to seek ald?

At what pofint might any indfvidual seek help?

What kinds of treatment are used?

What function can general conversatfor and encouragement
play in helping people?

How dces the outpatient clinfc operate?

What '« the cost of such treatment?

what yuidelines does the center offer for determining which
people need help?

Are corrunity volunteers encouraged to implement the program?

WKhat other facilities are avaflable in this conrunity?

In the followup discussion, aid the studeats in outlining the
tyres of services avaflable in 3 given area.

Irvite a parel of professional personrel from Yoca) rentd)
kealth c¢ilinics to discuss the problems whith confront different age
groups. Ask that Rhey cover a basic outline developed through
student discussion groups, DOuplicate the student-made outline
$0 that studenls may take notes during the discusston for later
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SAMPLE STUDENT OUTLINE

PROBLEMS FACING DIFFERENT AGE GROUPS
I. FProblems of the yaung

A, [Vlness
1. Self
2. Parent
2, Friend
8.

conomic Distress
. Bad housing
. Lack of education

Drugs ({ncludes alcohol)
. Insanity
3. Boy-girl relationships

€
i
2
C. Miscellaneous
1.
2

11. Problems of the middle aged

A, Increasing responsidiiities
Growing children
2. Growing expenses

B. Fears
1. Age
2. Deaty
3. Illness

I11. Prodlems of the aged

R, Mental detericration

1. Physical problems

2. Lack of feeling of being needed
B. FPhysical deterioration

C. Effects on farily group

As 2 conclydirg activity to Lhe Study of rental health, bave
students select a parel CF about a dozen persons they consider to
have excellent menla) health, Tre parel cen frclude teachers,
counselors, comunity Jezders, students. parerts, 27d ctrers. ~ave
the students select a comittee to Contacl each of the persans on
the parel chosen to ask them to take the Menta) Mealtn Invenlory so
tha® the students can find cut how the average person with excellent
rental health scores on the Inventery. Cautfon the class to seleck @
comittee of students who have diplomacy and charm Lo corlact the



E

panel members. This wil} help fnsure the tull cooperation of all
panel members chosen.

Duplicate copfes of the Mental Health Inventory for the
committee. Preface the {nventory with the following {ntroduction
attached to it.

SAMPLE INTRODUCTION FOR SURVEY

Albany Learning Laboratory Center
612 Cifnton Avenue

Albany, New York 12224
September 24, 19__

Mr. Willfam Barton
228 Third Street
Albany, New York 12206
Dear Mr. Barton:

You have been selected vy the students of the Albany Learning
Laboratory Centor as & person with excellent mental health. We
are attempting to gasn some {nsfght concerning the mental outlook
of a yroup of a dozen persons 4n our comrunity selected on the
basis of their excellent perscnality. Please help by giving us
3 nfnutes of your time, right now, by checking “yes” or "no"
to the 18 questions on the following inventory sheet. please give
us_your honest aanswers. Don't put your name or any other marks,
except the checkmarks, on the iaventory sheet. When you have
fintshed, fold ft up and put {t 1n the sealed ballot box held Ly
the student with you now. The box will not be opened until ail of
the 12 people chosen by us have depssited their comoleted
fnvertorfes. Thus, your responses to the questions will remain
anonymous,

Thank you for your help.

Sincerely yours,

Joseph Green
George bBerinet
Enre Quigley
Vembers 0f the Survey Corfttee

Q
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STUDENT INFORMATION SHEET

MENTAL HEALTH INVENTORY

Part 1 - Mental Health
1. Aal free from fear of fallure {n the things

1
!

do?
. Do I gain enjoyment from my Jafly routine of
study, work, and recreation?
Am 1 free from continuous worry and anxlety?
Do I have a cheerful outlock?
Do [ have confidence in myself?
Am I easily dfsmayed or depressed?
An 1 free from worrying about what others
think of me? .
8. Do 1 "dblow my cool” over unimportant matters?

RRRE
RERN

~oOaw ®

I

Part 1] - Socfal Pelatfons

Do 1 get angry when people criticize me?

Do I take part $n sports?

Do I try to be tactful Sn the dealing with
others?

Do I have some close friends of my own sex?

Do [ have good friends of the opposite sex?

Do 1 I{sten when others are speakfng?

Do 1 attend dances ard other social affairs
n the community?

An 1 "in toe groove” appesrance-wise?

In general, do I get along with others?

Do I get atong vell with my parents?

AERENES
IERIE

LT
RN

Have the cormittee construct a sedled box or can in which to
deposit the citizen surveys. [Instruct the committeemen to provide
pencils for their oanel members, and to a)low the panel merbers to
complete thelr fnventories fn privacy. Mowever, the cormitteeman
should wait while the {nventory 15 completed and depcsited in the
sealed box so that he does not have to rake a second trip back to
contact the panel merter.

sing the responses of the panel of 12, have the studerts
tabylate norms for each ftem (the nurter "yes,” ravber “ro’), the
number of "yes® arswers and the nurber of “ro® answers on Fart I -
Mental Mealth and on Part 1 - Socfal Relations, seperately, and the
nurber of "yes" &nswers and the number of “ro* answers ¢n both
parts together,




Ditto copfes of the {nventory, and have the students fill them
Admongsh them to give honest answers in order to get valid
results. Allow them to fi1l the inventory out {n privacy ard deposit
it folded into the sealed box. When a1l students have deposited
their completed inventories into the box, tabulate the results for
the class in the same manner described above for the panel tabulation.

out.

Put a copy of the inventory, the norms of the panel of citizens,
and the nomms of the class on the chalkboard or on a transparency for
the overhead projector. Discuss each item with the class and try to
account for differences between the norms of the class and the norms
of the panel. Students will probably note that even the panel of
well-adjusted individuals had a number of "no" answers. Point out
to students that everyone feels inadequate fn some respects and
that this s natural.

Teachers who have excellent rapport with their students may ask
their students to fi11 out an inventory and discuss the results
privately with them. Much fnsight into a student’s mental health
can be gained by an analysis of his answers to these questions, but
not all teachers will be able to persuade thefr stidents to bare
their fnnemost feelings to them.

Students may wish to establish nomms for otoer groups on the
Mental Health Inventory by conducting a survey in the same manner as
described abova for the panel of citizens. Students may enjoy
comparing norms derived from random samples of such groups &s
teachers, mothers, fathers, girls, boys, etc. (he possible groups
which can be compared are numeious.

TEACHING MATERIALS

Scole, Leo, Langer, Thomas, Michael, Stanley, Oherr, Marvin, &
Rennie, Thomas. wental health in the metropolis: the midiowm

Marhattan 8tudy. New York. McGraw-Hill. 1952,

Streeker, E. A. & Appel, K. A, Diecovering ourselvee. New York.
Macmillan. 1962,

PAMPHLETS

National]&s]?ociation for Mental Health, 10 Columbus Circle, New York,
¥, 9.

Merital kealth te: 1 -2 - 2.

Publfc Affafrs Pamphlets, 381 Park Ave., S, New York, N.Y. 10016,

Mem,al]ges‘a‘ltk i a farily affair. 1949, Publfc Affairs Pamphlet

Ko. .

Tensions - and how to rmaster them. 1959, Public Affafrs Pamphlet
No. 305.

Public Affairs Pamphlet No. 120.
1951, Public Affairs

Toward rental health, 1960,
When rental flinese gtrikes your frrily.
Pamphlet No. 172.

Your cormoity and mental health. 1964. public Affairs Pamphlet
No. 263.
FILMS
Bitter veicome, MHFB. 1960, 36 min. sd. b & w. F-NYSDH,

Points out the need for better understanding and acceptance of
the mentally rehabilitated.

¥r. Finley's feclings. ML1. 10 min. sd. color. F-NYSOA.
Stimulates ideas about ways of meeting stress and handling dally
relationships with people.

Who carve about vamte. SFF. 1964, 10 min. sd. b & w. F-NYSDH,
Demonstrates the importance of adult behavior in helping a
youngster grow to maturity.

112

BOOKS
Beers, Clifford. A mind that found iteelf. Garden City. Double-
day. 1948,
O
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SECTION VIl - SAFETY AGAINST ACCIDENTS

GENERAL TOPIC made signiffcant progress in this ffeld. It can be said that
accidents are the lezding cause of death in the age group 1 to 37,
What aspects of accident prevention and safety education should and that in the age group 1 te 14, accidents clafm more lives than
2 person understand? the next five leading causes of death combined. In the 15 to 24 age
group, accidents are responsidle for more tives lost than gl other
TEACHING OBJECTIVES causes combfned, with the automobfle accident as the predominant

cayse of death.
¢ To fnvestfgate the Nation’s most fmportant environmental
health prodlem—accidents

write or call the Jocal Chamber of Commerce regarding resource

* To promote safety against accidents material and speakers on accidents and accident prevention. If your
referrat s to an agency cr private enterprise, request that they
¢ To explafn basic first afd procedures send a speaker to your class to discuss the role of accidents in our

lives. Many ?cvermentn agencfes and fnsurance companfes employ

STUDENT UNDERSTANDINGS safety specialists primarily for promoting better safety in the
comunity. The speaker should be briefed in advance concerning the
o Accidents are the leading cause of death fn the first half nature of the class and provided with an ocutline of the material
of one's 14fe span. he §s expected to cuver. (See Inschool Speakers, Appendix B, p. 305.)

The following can be included Tn an cutline of such a talk.
¢ The home contains many more hazards than we geaerally realize.
¢ Scope of the accident prodlem
¢ Promoting safety is related to the cultivatfon of mental

health and to adjustment to the enviromment. ¢ Causes of accidents—varying types
* krowledge of first atd procedures may help save a iife. * Methods of preventing—mental and physical
CONTENT « Safety directions 1n the future
¢ Nhy are accidents our most important env{rormental health Student participation fn developing the gutline !s desirable.
problem? 1t 1s also advisable t~ help the students prepire some questions to
ask of the spealer at the conclusion of his presentatfon. Questicns
¢ what environmental condStions encourege accidents? similar to the following might be used:

¢ What characteristics are necessary for proroting safety? How does the human factcr make fts contribution to the
accident problen?

o What first afd knowledge should everyone possess?

-

what are the characterfstics of the “accident-prone”

TEACHING METHODOLOGY Tndividual?

Note: The dra~atfc declire 1n the death rate due to infectious
disease has left accédents the number one cause c¢f death in this
country. The death rate due to accidents has actually gone down for What are some §ndividual and group rules to follow for the
some age grousps; however, compared to other problems, we have not prevention of accidents?

ERIC 11
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Where do nast accldents occur?  To whal age group? Why?



* What plans are being developed to promote better safety in

the near future?

s Ask the speaker to describe as zense Or nongensze the

following state ents

+ Safety should come first.
» Accidents are necessary.
» The safest place is home.
» Accidents are an insignificant cause of death and injury

anong the young adult population.

and give his reasors why.

The attempts to develop accident preventfon programs by
modifyfng behavior, though helpful, are not as rapid as effecting

environmental changes.

Conditions in the environment can be

changed with relative ease; changing human behavior, however, does

not occur as easily.

Examine with the students the type of ﬁaerson

fnvolved in most accidents and investigate some environmenta

conditions which may surround his accidents.

The tescher should

suggest some characteristics and habits of the "accident-prone®

individual for class discussion.
Some follow:

p. 309.)

CHARACTERISTICS

Under 25 or
over 65

Accident prore

ERIC
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INFORMATION

Age 15-24, traffic
deaths equal 6 1/2
times the next lead-
ing cause of death.
The elderly and
young are more prone
to home accidents
than other age
groups.

In industry the
greatest nurder of
accidents cluster
around & compara-
tively few people.

A person who has had
rany 1ittle accidents
will probably have a
big one.

{See Discussion Group, Appendix C,

STUDENT RESPONSE

variables of {mmatur-
1ty, temperament,
inexperfence, and
poor Judgment {n
young adults; slow
reaction time and
reduced sensory
perception for the
elderly; fnquisitive-
ness, lack of
knowledge, careless-
ness for young
children.

It appears that @
person who has
already had an
sccident s most
1iiely to have
anotrer.

114

CHARACTERISTICS

Poor personal or
social adjustment

Fatigued

Under emotional
stress

Under Influence
of drugs

Thystcally
handicepped

INFORMATION

People with poor
personal and socfal
adjustment records
usually have lessened
restraint and there-
fore have more
accidents. Errors in
meeting respcisibili-
ties usually result
in errors n other
areas of living.

The accident rate
among children is
highest at Lie end of
the day; with young
adults, 1t's late in
the evening; and in
Industry, it's at the
eng of a work perfod.

Pesearch indicates
more accidents occur
when people are under
stress.

Sedative or stimulant
drugs change the
normal overation of
tha nervous system,and
the body's senses may
react adversely,

Handlicapped persons
have duilt-1n
restrictions.

Physfcal fmpafrrent
reduces Sensory per-
ception, Many
industrizs employ
heslth consultants to
help prevent accidents,

STUDENT RESPONSE

Healthy 1ines of
communication with
people tend to give
one insight into
the effects of
their actions.

Accidents occur
when alertness and
efficiency are
slowed by fatigue.

Emotions may cause
3 person to be
careless and lose
perspective or
control.

May bring in symptoms
of fatfgue, distur-
bance of visfon and
balance, and over-
confidence,

Iiress rey increase
the charce of
accidents, Phy:slcal
defects may Increase
the 1ikelihood of
accidents,
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To investigate some actual environmental conditions which may
prevail in hore accidents, suggest that each student survey his own
home for possidble dangers. (See Survey Assignments, Appendix C,

p. 308.) The following inventory may be reproduced and used by the
Students to evaluate thair home environment; some of the more than
four million annual home accidents could be prevented by taking
Precautions.

STUDENT INFORMATION SHEET

HOME SAFETY INVENTORY
es No.

1. Are adequate iighting and handrails provided for
stairways? —-

2. Are objects stored on stairs or rear common pathways?

3. Does snow or fce accumulate on steps and perches
fn winter?

4. Are scatter rugs skidproof?

5. Are floors slippery or 1pose anywhere {n the home?

6

7

8

o

Are old electric cords to appliances in safe
condition?
Is electric power amperage considered safe for the
amount of its use? (minirum 100 amps, service)
. Are flreplaces screened?
3. Are cleaning fluids used indocrs?
Are knives, tools, matches, chemicals out of reach
of children?
Are preschool children ever left to play alone?
Are all drugs, medicines, and potsons locked in a
cabinet?
Do 311 doors clese with no hiind entrances?
Are handholds provided §n bathtub area?
Does anyone smoke 1n bed?
Are automobiles ever allowed to run with the
qarage doors closed?

PO
X

IRRR

Ny

!
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Suggest that the students record thefr answers and discuss them
with their parents for elimination of hazards. fach question in the
survey stould again be considered by the class ir discussion for
insight into tre reasons for such safequards.

ite teacker should act 8s & resource persor ard rot involve
himself §n the discussizn ynless recessary. Tre followirg Questicons

rey be scked of the class after threy bave received their survey form:

¢ Why should we concern ourseives with hore safety?

3 * ®hat possible injuries might occur around the household?
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* from your investigation, what home repairs will you make?

Read the following paragraphs to students for discuss{on:
Every year muny thowsande of vorkere are killed in aooidente,
ecveral fundred thousand are pemaently infured, and over to
million workers receive disadling indrries. Ihe Figures indicate
that mawy workere are not recefving encugh tratsing for job eafety.

Every young worker should develop an attitude of safety
eongctouerecs at the very Feginning of ki erpleyrent. Thia attftude
ie developed by knovledge and widerstanding of eafety factorc ond
the cquses of aecidente, the hazand rotnte on mackires and torle, the
types and the wse of protective devicee, and the coets of acetdente.

As a followup to the discussfon, arrange to visit a local
factory and tour the facilities during working hours. (See Field
Trips, Appendix B, p. 307.) The purpose of the field trip would be
to investigate the safety precautfons observed by the employees in a
working environment. Caution the students to observe as many safe or
unsere practices as they can, Suggest they attempt to answer the
following questions conternirg job safety durfrg the visit by
observatfon and by asking appropriate questions at the plant.

What types of accidents have occurred?

Why did the accidents happen?

How ¢ould these accidents have been prevented?

What are the New York State regulaticns for puardirg
machinery?

Does the plant layout encourage accidents?

Do poor housekeeping practices in the factory lend thenselves
to accidents?

What persoral protective devites are used for safety?

How important is Lnowledge of and proper use of tools for
safety?

whal fire preverticn safeguards are fr effect?

W0 s gererally corsfdered resporsidle for acclidents in this
factory?

What program of workren's corpensation Jiability fs in effect
for Lhe workers?




Read to the students the following paragraph for discussion:

The aceident picture in this cowitsy 18 go grim that ve tend
to blot it out cf our minds, refusing to ncknowledge it. HWe often
react by aaying that the topic of accidents ig Foring—until ve are
somehow tnvolved in one. Then, often tos late, ve vant to know
what caused the accident and haw Tt could have Pecn prevented,

To supplement the discussion, obtain the films,dccidente
Ton't Just Happen and Erergency 77, from the New York State Depart-
ment of Health,and show them in thi; same sequence. (See Use of
Commercial Films, Appendix A, p. 301.)

Accidents Don't Juat Happen emphasizes the need for learning
more about the causes of accidents. BErergercy 77 reinforces the
lesson by showing actual case studfes of emergencies. The
concomitant responsibilities of individuals, families, and
comunfties are also stressed for prevention and care during

emer?encles. Prior to viewing the films, suggest that the students
develop some questions which they have concerning accidents and
emergencies. Ask them to find answers to them during the films.

Some sample questions to discuss following the films might be:
* From Accidents Don't Just Kxpen
» What are the primary causes of accidents?
« How and where should efforts to promote safety begin?
+ What are some simple rules for safety?
+ Does lack of understanding contribute to accidents?

* from Pmergency 27
+ Does seeing 3 serfous accident have any effect on
improving personal safety habfts?
« What agencies react to an emergency situation?
« Juw can one be better prepared for 2 possidle emergency?

To motivate the students towaru an understanding of what they
might do in & critical accident situation, present to them the
following experience:

You're throwing the baselall back @il forith with yowr plioger
Ervther on the eldevalks Suidenly ke furdlee pour thro, i the
E21l pelle ivte the strvet. Ko guiovly dacte after it Tnte the rath
of @ cmaomivg ezr. The gpeeliing oir ot peesilly etop and
ccllideg with poup brothep, Ko fo wnoonecicue, tleeding from the
=cuth, >d greare to kave breken kie lezz, FEuerycve comgregates,
tut me ocve edcme to dmow ukat to de. WRat vould pow de?

The teacher should ask the class their reactions and record 1)
arswers on the chalkboard. To help decide what procedure is
correct, show the film Firet 4id Kas which depicts $n 2 realistic

ERIC
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manner the steps to follcw regarding an accident victim. (See Use

of Cormercial Films, Appendix A, p. 301.)

Following the film, the class should attempt to evaluate thefr
original ideas in view of the method portrayed in the film.

First aid is defined as the immediate and temporary care given
the victim of an accident or sudden i1lness uniil the services of a
physician can be obtatned. To expose the students to basic fipest
aid knowledge and procedures, contict the local unit of the American
Red Cross and request that a field representative visit your class.
{See Inschoel Speakers, Appendix B, p. 305.) Ask that the
experimental model, Resusiannie, accompany the speaker in order for
students to experiment with mouth-to-mouth resuscitation. The
speaker should be briefed in advance concernfng the nature of the
class and provided with an outline of the material which he is
expected to cover. The following is a2 sample of such an outline:

e Saguence of action when treating a first afd victim; what to
30 and what not to do

e Basic first 21d demonstration

s Artificial respiration procedures demonstration with class
participation

® General directions for first afd

Student participation in developing the outline is desiradle.
It is also advisable to help the students prepare some questions to
ask of the speaker at the conclusion of his presentation. The
following are some sample questions:

* What specific rules should be followed for treating shock?
* How does a person handle the social conditfons surrounding

an accident?

« First-atder to victim

« Black person to white person

« Male to female

+ First-aider to crowd

e How might a person react to mouth-to-mouth resuscitation under
actual conditions?

¢ what legal implications are associated with administering
first aid?

* ¥hat harmful actions might be taken in an attempt to administer
first aid?



* Where can 1 recetve more training in first aid?

TEACHING MATERIALS
BOOKS

American Red Crass. Textbook fn firet aid; 4th ed., rev.
City. Doubleday. 1957.

Garden

Bauer, W. W Today's kealth guide. Chicago. American Medical
S.

Assocfatfon., 196

Conference Report. Annwal eafety education review. ¥ashington.
American Assoctatfon for Health, Physical Educatfon and
Recreation, 1964.

tloria, A. E. and Stafford, C. T.
York., McGraw-8i11, 1962.

Safety edicaticn; 2d ed. New

Holsey, Maxwell N. {ed.} Ascident prevention. New York.

McGraw-Hill. 1961,

U.S. Public Health Service. Fa~ily gquide e
Washington, The Service. 1363.

mergendy health care.

PAMPHLETS

¥etropolitan Life Insurance Co., 1 Madison Ave., New York, N.¥Y. 10010,

leading caucee ¢f fatal acoidente, Statistical bulletfn, June,
1964,
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National Safety Council, 425 N. Michigan Ave., Chicago, I111. 60605,
Accidents facta, Published annually.

U.S. Dept. of Health, Education and Welfare, Washington, D. [. 20014
lgsdégglzgglf-heip training progran. Public Health Reports,

PERIODICALS

"A hazard-free home." Today's health. 42:54-57. September, 1364.

FILUS

Aceidents dom' juet happen. TAS. 1958, 14 min. sd. color.
F-NYSDH.
Stresses the need for more research and more understanding about
accidents.

frergency 77. MLI. 12 min. sd. b & w. F-NYSDK.
Potnts out the need to prevert med{cal emergencies and tha need
for better medical care during them.

Firet aid nov. 3. 1963, 26 min. sd. color. F-NVSDH,
Presents {n a realistic manner procedures in the four major
areas of first atd.

Firet aid cn the erct. EBE. 1954, 10 min. sd. b & w. F-NYSDH,
Demonstrates approved first atd treatment for s§x comron types
of injurfes or disabilities.

%o defenee. CAS. 1962. 15 min. sd. b B w, F-NfSDH,
Pedestrian safety, home safety, and safety for children are
covered most adequately.



SECTION IX - COMMUNICABLE DISEASES

GENERAL TOPIC

what information should a person understand regarding
communicadble disease in his environment?

TEACHING OBJECTIVES

o To investigate the causes and effects of communicable
diseases

¢ To set up guidelines for prevention and control of health
hazards and disecse :

v To previde infomation regarding availedble medical services

STULENT UNDERSTANDINGS

Tre study of disease involves the interaction among the host,
the agent, and the environment.

Prevertive medicire car aid fn safeguarding good health,

A nunber of communicable diseases still rerain a serious
problem.

Corunicable diseases cause excessfve suffering and
incowenience in dafly Viviag,

imoit a1l comunicable diseases are preventadle,

fublic and private rmedical services 2re available to all
citizens.

sral pox 15 2 good example of 3 comrunicable disease that
Fas tecn controlled 1n our courtry.

CONTENT

* N-at cormunicable diseases exist in our soctety?

» What peasures shculd 8 person follow in safeguarding his
kedlth agatnst comrunicable diseases?

ERIC
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* What are some of the problems f1lness can cause fn family
rovtine?

TEACHING METHODOLOGY

Secure class quartities of the pamphlet Corrmen ferse Alout Cormom
recagea for use as an Tntreduction to the topic of prevention and
control of comrunicivle diseases. Read the opening statement aloud,
and use this material as a basis for discussion,

SAPLE QUESTIONS

* How can we, a5 a class, practice preveniive medicine at
schoel?

* How can I, as &1 individual, practice health precautiors at
home?

Use the glossary of Corosm Semee Abrut Comrom Dicezses, and ask
each student tO investigate one term that §s mentfoned and explain
its meanfng to the class. Students should follow fn their own books
to check out the correctness of the presentations.

Recormend that all stucdents read the opening statement (“Al1
Adults...") fourd in the pamphlet's center fold, Follow with
discussfon and a question.and-answer period.

SAPLE QUESTIONS

* what childhood diseases are also aZult diseases?

s Whit {5 ran’s test protection agairst diseyse?

o Why be corcerned about comrunfceble disedses?

Assign to svall discussion groups the predle-s of frvestigating
esch 0f the dfsesses discussed ir the parghlct. fach group sheuld
altemyt to answer tre following questizns regaratrg each disease.

* What are the general characteristics of each disease?

* How do we recognize each disedse?



¢ How {s each disease spread?
» Kow can each disease be prevented or controlled?
KHave the class develop an Tnventory of methods of preventing

the spread of communicable diszases. Write information on the
chalkboard, and allow pupils to make additions or corrections.

Cooperate with the local health agencies 1n bringing a mobile
X-ray unit to the community center. Students may aid in handling
the pudblicity and the clerical work in processing patients,

krrange field trips for small groups to visit children's
clinics.and suggest that they do photographic essays about the
rethods used for preventing comunicable diseases. Using the tape
recorder, one or two students may interview the members of the
clintc's staff. Reports can be made to tie ¢lass using recorded
excerpts of interviews and photographs in addition to the
students’ narration.

See the following §n the Appendix:

s Appendix A
+ Use of Audio-Tape Recordings, p. 302
* Use of Still Prints and Slides, p. 303

» Appendix 8
+ Dut-of-School Interviews, p. 305
+ Field Trips, p. 307

* Appendix €
» Group or Individual Reports, p. 308

Pake 3 collection of health slogans, rules, and mottoes for
use as bulletin board displays. (5ee Uses of Bulletin Boards,
Appendix A, p, 304.)

Jontact the city end county redical authorities to provide a
fre'e‘hea'lth checkup at the center Or at 2 nearby hospital or
clinfc.

Arrange for 2 seminar on corrunity health resources. Mike a
study of a1l medical services in the area,and ask students to
suggest any others which night be needed. To gather recessary
frformation, form Interview teams of students to investigate
corrunity health rescurces firsthand, Have the tears use tipe
re () Sek Out-of-School Interviews, Appendix B, p. 305.)
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A questionnaire, such as the following, may be desfgned by
students as the basis for the survey of their neighborhood.

STUDENT INFORMATION SHEET

Yes  to

1. Does your family go to the same doctor whenever

anyone 1s 1112 -
2. Has there been any 111ness in your family during

the past year? R
3. Did the sick person see a doctor? —
4. Was the person treated at home by a doctor? _—
5. Did this person go to the doctor's office for

treatment? .
6, Did this person go to a hospital emergency room to

see a doctor?
7. Was there any trouble getting a doctor when this
person was sick? [If yes, explain,

8. Fas anyone in your family gome to the hospital during
the past year? [f yes, wnat hospital?

9. Was there any difficulty getting into the
hospital? If yes, explain,

10. wWould you mind telling me how your medical bills
were pald during this past year?
11, If no, please Indicate the method:

Pald by the family

Paid through Medicare

Tyid through Medicaid

Fafd through welfare Departrent
Rerain unpaid

Have another team of students Interview & merber of the local
redical professfon, & local hospital administrator, a local public
health official, a Tocal medicare official, and a local medical
association official concerning the quality and type of healtr
services avatledle to people in the ares. Mave student Tnterviewers
develop the questiors to be asked before going out, Encourage




students to tape record the interviews. {See Use of Audio-Tape
Recordings, Appendix A, p., 302; and Qut-»f-School Interviews,
Apsendix 8, p. 305.)

Questions similer to the follewirg can te developed by the
team of students for thefr fnterviews:

-

Is adequate medical care available to all the people of our
community? Qualify your answer.

What 1s the dactor-to-population ratic fn our community?

How does this ratio compare to the State and natfonal
average?

Are there sufficient hospital beds in area hospitals to meet
the need?

* Do some peaple have to wait to

get 1nto the hospital to have
vperations? How lorg? i

hre there plans for the expansfon of existing medical
facilities?

kre there enough 2vailable doctors who rake house calls?
Explain,

Do a 1arge proportion of people seeking medical treatment
have to go to hospita. erergency rooms?

Are there 1ocd) clinfcs availatle?

What types of patfents do they serve?

What needs to be done to brirg the stardards of medical care
up to the level desired by the medical profession?

After tabulating the results of the surveys of the neighborhcod
people and the resuits of the interviews of the local medical
profession, show them to thre class on the chalkboard or by reans of
the cverhedd projector. Let the class compire the results; then
pose questions to the class similar to the following:

* Do the local peo#ﬂe and the doctors interviewed genecally
dgree on the quality of medical care availadle in the ares?
If rot, why?

o If facilities are Inadequate, how can the needed facilities
te obtaired?

. A]—e sdditional medical facilities reeded? 1f so, explain
Q
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* 1f 2 shortage of doctors exists, how ¢an more doctors be
secured?

* What can <ormunity leaders and organfzatfors do to improve
the situation?

« Can members of the class do anything to help irprove the
situation?

Cbtain the State Education Department filmstrip, Skhete for ¥Your
Eealth, from the Director of Adult Education 1n your district. If
not availzble from him, ft may be available from the Bureau of
Continuing Education Curriculum Developrent, State fducation Depart-
ment, Albany 12224, (See Use of Commercial Films and Filmstrips,
Appendix R, p. 30].‘ In addition to providing basfc concepts of
good health, the filmstrip lerds Ttself well to class discussion.
Consult page 3 of the accomparying filmstrip manual for sujgested
questions for discussion. (See Use of Comrercial Films and Film-
strips, Appendix A, p. 301.}

Tnvite a public health nurse from a local health 2gency that
fnvestigates and treats persons with comrunicable disease to speak
to the class 1n regard to the local Froblems of diseise cortrol,
(See Inschool Speakers, Appendix B, p. 305.} Erief the speaker in
advance concerning the nature of the class and provide an cutline
of the materfal that should be covered. Ask Lhe students to afd in
preparing the outline and in setting up questions far discussion
after the presentation.

SAMPLE OUTLINE

A. Prevalence of Communicable Diseases $n the Cormunity
1. Types of diseases found in tre comrunity
2. lontrols for diseases
2. Quarantine laws
b. Irmunfzation programs
. Public facilities

8. General cayuses of sporadfc outtreaks of disease
1. Poor 1iving corditions
2. lrproper health practices

€. Effects of disease outbreaks upon families
1. Effect on wige earner
2. Effects on tre famSly and on home 1ife




SAMPLE DISCUSSTON QUESTIONS

» Why does {name of specific disease) occur frequently in our
community?

* where can 3 family recetve tmmuntzation treatment?

s What household precavtions should a family follow to avoid
disease organisms?

* What medica) care §s avaflable for poor people?

Invite members of the county or State welfare agencies to
discuss the beneiits offered by Medicatd, (See Inschool Speakers,
Appendix B, p. 305.) Before these people arrive, explain the
program to the class and set up questions which the students should
have answered in the dfscyssicn. Provide both speakers and
students with a mimeographed 1ist of questions. Open the meeting
to 811 members of the family of students who are interested. Begin
the discussion with a statement similar to the following:

Since the cocgt of redical care {8 a gericus problem for mmy
individuale and farilies, more people go without weecceeary redical
attention avd riek eeriows and soretimea chrowie {llneea or
dieatility. Llack of needed kealth care often leade to dieadility
er death.

48 the population aid the ccet ¢f health care continue to rise,
thig eituaticn petes woree. More ond rere individeals and fa-ilies,
eepeccially people in the lav-incore and mederate-incore grovre,
ean't pay for the redicul care they reed.

To kelp the pecple avoid needleee suffering mid deatility and
to prevent foreing them cnto the welfare rolle tesmee of medical
tille, Kev Yerk State hae eetadliehed a progras to pau for the
redieal eemdoce theee reeidente and their depeniente need Fut
eomct afferd.

The progra, ratd for with Federcl, State, Ice:l tar fnde, {e
Veitoal feeietomoe fer Keey Fereovs, gemerally oallcd wediestd,
Velioald protecte and prorctes the health of gwat nwders ¢f
childrvy and alulte vho wungently need fte kelp,

Outline the information regardinj Medfcaid on the chalkboard,
and explore 1n depth the following questions:

* What 15 the purpose of Pedicaid?
* wWho fs eligible for Pedicaid?
O
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Does the fact that 2 family has savings or medical fnsurance
make them fneligible for Medfcaid benefits?

Does a person who receives Medicaid have to pay back money if
and when he s able to?

Does Medicaid cover catastrophic or chronic §1iness for the
duration of the illness?

How could 2 student from the center apply for Melicaid?

What fnformation must an applicant provide?

Wwhat other programs ¢ health care are available for the
pecple of New York State?

Discuss the possibilities of contagfon between adults and cuil-
dren and the pecessity for avoiding contacts even with so-called
trivial {)lnesses. Use a case stugy 1ike the following as an
example. Use it as a basis for class discussion.

_ CASE STUDY

Not long ago, doctors in upstate New York and lower Canada were
swamped by calls from patients complaining of chills, iow-grade
fevers, sore throats, and aching muscles. In England school
attendance dropped by one-third as students came down with fits of
sneezing and headaches. A similar allment swept through other
European countries and Yarge cities throughout the wor?d.

In 8altimore, Mrs. Jones came down with typical "2d-hour wirus”
symptoms. She had what seemed to be a head cold, a mild sore throat,
and a general "washed-out feeling.” She recovered in a day and
didn't bother to sce her doctor. The following afternoon her
1-month-01d baby becare Seriously 111. Frs, Jones phoned her
physician, but before he avrlvedy. the baby began gisping for breath,
and then turred blue. [n a metter of moments, the infant was dead.

Autopsy and labora‘ory analyses revealed that the babdy had
suffered a corplete obstructfon of the lungs because of an organism
known a5 the "RS virus.” It was tre save thing which hsd barely
glsccx’:?;led the rother 2rd which she undoubtedly hay passed on to
er child.

FOLLOWU® DISCUSS ION
Questicrs Possible Responses

What are sore common causes of
epidemics?

Corron carriers, such as hurar
teings, food, or air




Questions Possible Responses
Common 1iving conditions, break-
down of health precautions,

contagious organisms, etc,

What may inftfate a specific
disease in a comunity?

Direct contact, carrfers, lack

What situations encourage spread
of fmmunizatfon, etc.

of disease?

Infectious fnsects or contaminat-

¥hat factors may cause the spread
ed substances

of such diseases as "RS virus"?

Immunization, quarantire (or
block mudes of transmission of
organism)

How can the passage of *grippe"
from one person to another
be prevented?

Is0lated herself; contacted her
doctor

What should Mrs. Jones have dine
at the onset of illness?

Children have Tess resistance to
certain types of virus; no
established fmmunity.

Why dfd the virus affect the
baby differently from the
mother?

Call the doctor; Ysolate the
patient from the rest of the
fanily; go to bed; obtain
vaccine.

What ?u1de|1nes should people
follow when “grippe® symptoms
dppear?

For additional fnformation contact the American Public Health
Assocfation, 1790 Broadway, New York, N.Y. 1000, for §nfonration
on public health problems and for surveys on State and cormunity
hedlth work.

TEACHING MATZRIALS
BOOKS

Anderson, Gaylord, ArnsteSn, Margaret, § Lester, Mary. Coramical te
dieeae comtrol; 4th ed. Macmillan. 1962.

Gardon, J. E.
New York.

Centrel of comuniowdle diecares ©n mavi; 10th ed.
Arerican Publfe Health AssocSation. 1965,

National Cormissfon on Comunity Bealth Services. Feslth ie a
cormiity affair,  Bethesds.  The Comissfon. 1966.

New York State Education Department. pealth ond rtriticn feeeom
lawe, adult basic education. Albany. The Department. 1967.
{Also availadle in a Spanish edition.)

Peacock, D. 6.k Gold, £. R.
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Top, F. H. Corrunicable diseases and tnfectione; 4th ed. St. Louis.
Mosby, C. ¥, 1960,
U.S. Department of Kealth, Education,and Welfare. Programa end

services. Washington. Tne Department. 1966.

PERIODICALS

Galton, Lawrence.
Times Magazine.

Uwhen wonder drug meets wonder boy.” Few york
111:78-90. April B8, 1962,

"How your body fights infection.” 80:27.
February 1962.

Feader's pigeat.

Marley, Faye. "Vaccines - past to future.® sofemce mevs. 89:5]2.
June 1966,
Wilbur, €. L. “Trends in federal approach to health matters ard how

they affect state and local publfc health practice.” trepiogm
Jowmal of Public Health., 56:1136. July 19¢6.

PAPHLETS

The Equitable Life Assurance Society of the United States, 1285
Avenue of the Amerfcas. New York, N.Y. 10001.
Comom eense abeut cormon diecaees.  Health Education Leaflet 48.

Public Affairs Pamphlets, 22 East 38th St., New York, N.Y. 10016,
Meeting the ooet of Medicare care.

FILME

The etermal fight. UXF. 195). 18 min. sd. b b w. F-NYSDH,

A dramatic story of a man's age-long battie agatnst comrunicable
disease.,

How to cateh @ cold. ICPC, 19%1. 10 min. sd. color. F-NYSDM,
This walt Disney production siows how colds are spread and how
they may be the first symptom of rore serious {)lness,

The {nfecti we diarrheca, COC. 15 win. sd. color. F-¥YSOH.
Frovides a general understanding of the overall prodlers
fnvolved in the control of some enteric diseases.

Killer ot large. CFI. 1962, 2B min. sd. b b w, F-NYSDH.
A true story of a smallpox carrier tracked down sfter an
Intercontinental scarch.

Sreerce o eniffice. MGH. 1955, 10 min. sd, b b w. F-NYSDH.
This film €ffectively portrays the most comron ways in which
viruses are spread and 3150 Shows how the body defends ftself
igainst gorms,



FILMSTRIPS

Shots for your health. NYSED. 1967, 6 min. sd. color.
Joe Martin cuts his hand on a rusty nail and ‘Iearns about

F-NYSED,

the need for tetanus fmmunization after a near bout with deatn.

TRANSPARENCIES

Keep well with vacetne. NYSED, 1967. 10 masters. b & w. F-NYSEO,

SECTION X - QUACKERY

GENERAL TOPIC
What are the dangers of the health quackery problem?
TEACHING OBJECTIVES

* To develop an awareness of the scope of the health quackery
problem

* To afd fn the selection of qualified medical help and
reputable health products

* To become more hnuwledgeadble in evaluating the hazards of
self-medication

STUDEKT UNDERSTANDINGS

* Ignorance and gqullfbility e the major reasons why quackery
in its many forms is flourishing fn our country.

* Fotlowing the advice of a quack may lead to fatal postponement
of needed medfcal diagnesis and treatment.

* A pecrson should seek qualified medical advice before
purchasing health devices or medfcation.

* One should evaluate 211 consumer products designed to promote
or cure disease before using them.

* as a consurer of health products, many Americans have poor
Judgmint.

CONTENT
o Bow serfous a problem is health-related quackery?
* What are the guidelines for purchasing drugs?
O
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* what kinds of medical specialists treat various maladies?

* What considerations are important concerning the practice of
self-medication?

TEACHING METHODOLOGY

Begin by briefly discussing the dangers of quackery, the so-
called art of selling fake medicines, food products, and curative
devices. E£xplain how much fs spent by the fgnorant and gullible.
for example, arthritis victims spend over $250 million a year on
such ftems as copper bracelets, vihrators (which may prove fnjurfous)
cure-al) books, etc. Cancer sufferers pay exhorbitant prices for
electric blankets,while diabetic patients buy a concoction made from
boiling broomstraws, Despite the fact that there is no cure for
baldness, firms making such fake preparations gross millions.

Invite a speaker from the local 8etter Business Bureau or local
Department of Public Health to present an overview of the local
quackery problem and the defense mechanisms used to combat the
situatfon. (See Inschool Speakers, Appendix B, p. 305.) Brief the
speaker in advance corcerning the nature of the class, and provide
him with an cutline of materfa) to cover. Use student aid to
develop an outlire simflar to the one below.

SAMPLE OUTLINE

A, The Methods of Quacks
1. Kinds of Products
2. Kinds of Sales pitches

8. Regulations Concerning Quackery
1. Federal
2. State
3. local

C. Protective Agencies
V. Better Bustness Bureav
2, Health offices




Allow time for questions similar to those below after the
presentation.

¢ What are some ways that a person might detect quackery?

* What have the Federal, State, and local governments done to
protect the consurer?

+ What are some guidelines the consumer can use for self-
protection?

* To what organfzation should a victim report & quack er
quack device?

Discuss briefly the Federa) food, Crug,and Cosmetic Act of
1938 which protects the consumer by setting up standards of quality
and Quantity for specific health products. Cautfon that it does
rot guard the consumer Srom the use of nisleading phrase: in
advertising or comercial innuendo. Illustrate how the sales of
so-called health fters have been Increasing. One example fs
yogurt, which has the same nutritional value as milk but which sells
at a much higher price because of the health claims. Producers of
so-called health foods imply tha* the nommal American food Supply
s nutritionally deficient which fs obviously not trve.

Ask each student to bring to class an advertisement of 8
health product clipped from a newspaper, magazine, or taped from 2
radfo or televisfin commercial, Eli-it class evaluation of each
ftem relative to 1ts implied characteristics. Does the product
provice all that the ad implfes ft does? The following are
examples of some "catch-phrases" to lock for:

v Toothpaste ("when ysed regularly®)

« Cereals ("more go power”)

+ Baldness cures ("irprovement fn 2 weeks®)

s Mouthwash ("prevents the cormon cold”)

In the final analysts, use the following guidelines steted by
John S, Sinacore n Fealth, a Qualfty ¢f Iife to evaluate health
procucts:

s Do the directions lead to self-diagnosis and self-medication?

¢ Are services sold on the basis of personal testimonfals?

¢ 1f research findings are quoted, who &1d the research? Were

O qualified and unbizsed ptople?
ERIC
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o If authorities are quoted, who are they?

* If 1iterature fs presented, §s it acceptable to medical,
dental, and public health professionals?

» Does the sales appeal play on fear, superstition, or delfef?

¢ Is the sponsor of the product or service a recognized, bona
fide organfzation?

* Is the product offered a5 a cure-all or as a sure cure for
cancer, arthritis, or heart disease?

Obtain additional guides from the Federal Trade Commissfon,
Washington, D.C.

Examples:

* Fight Fack! The Ungentis Art of Self-deferce
* Guides Againgt Bait Advertising
* Imeetfgate - Stop - ook

s let's Jotn Bode to Frewent Comeurmer Deception

Stress that preparaticn for the profession of medicine requires
4 years of college work, an additional 4 years of medical
school, plus a 1 cr 2 year internship. Explain that physicians
are 1icensed by the State Board of Re?ents beiore they can practice.
The physicians thus trained are usvally referred to as general
practitioners ar family doctors,

To be 2 medical specialist requires advanced speclalized train-
ing, practice in the speciality for two or more years, plus the
passing of an examination by an Amerfcan Exanining Board, One may
check the qualifications of a physician by referring to the American
medfcal Pssocfation Directory. Ask the County Medical Scciety to
recormend a reputable physician who might yisft the class end explain
the varfetfes of medfcal specialists and the services provided by
cach. (See 1nschool S?eakers. Appendix B, p, 305,) In addition,
the person should be well versed in the various proprietary drugs
{norpatented) and known nostrurs on the market.

Brief the speaker in advance concerning the nature of the class
and provide an outline of the materials which he is to cover, such
as the following:

* Names and services of local medical specfalists—~location
and avatlability



* Referral agencies fn community—-type of help provided

+ Quack devices on the market—birth contrel, cancer,
mechanical devices for self-treatment, pilis, and tonfcs

Encourage student participation {n the developing of the out-

line and §n the preparation of the questions to ask the speaker at
the concluston of his presentation.

SAPLE QUESTIONS

How can 2 Yayman distinguish a legitimate doctor from a
quack?

What costs accompany a specialist's service?

Where c2n a person obtafn comparable, yet less expensive,
specfalized treatment?

How can a person evaluate the safety and/or effectiveness of
a nonprescription drug or medical device?

INustrate the fraudulent practices in the area of "cancer
cures” and "arthritis cures.” Stress the fact that the delays
caused before a victim reaches legitimate treatment can make the
difference between 11fe and death. When the person with a terminal
case of cancer seeks out & quack, the only visible result fs vsually
the exchange of money that takes place. Consfder the following
iessgn s a4 guide to the fintelligent practice of utilizing drugs or
health devices in time of distress. Conduct this Tesson as 3
discussfon, not a question-and-answer exercise. Begin by rexding
the following story to the students:

The story by Dorovan Forvand beging tn the iraginaticn of a
lenely, frightened man who has Juet teen told by hie fhysfoiam that
ke has terminal cancir. Fe t8 beyond help and will probably die
within a few yeare,

An acwnacent ltke thie 18 heart-rending for the phueician.
Fe knxe the fear and desperaticn fn the mind of the patient—fear
of death, fear of paiv, @id fear of the wibnam, The run tells
kimgelf that ke te Lo wowng to die  ™d that ke varte to Tive 1ife
to the Mlleet. Still, ke bnove ke W11 5c if the phieicim’e
diamceis {8 correat.

Fut could £t o that the dooter war wrong? It 1e poeeitle that
eomcome alrealy has decciercd @ cure for sander?

Thie hope piirulotea his determinaticn to cecgpe, even (f {t i
into the rvalm of wreality. ERe 18 now eweoeptitle to the roat

1 9 crand of decelt, oamoer quackery.
ERIC 125
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Soom he atarta thwibing through the cheap health raguzinee and
quack brochurce and tries dozens of supposedly guaranteed remédice.
Fe will patronize every form of undcrguiouws reewdo-redic and try all
the electric-vave gadgets and phyeical therapy programs. Fe roy cuen
betieve hirmaelf cured and destined to live happily ever after—that
{8, witil ke dies of cancer.

This 18 a tragic story, but i vould be even rore tragic iF this
man ghould trfluence anoiker oancer victim, a friend or relative
poesibly, to defer competent medical treatrmient in favor of a quach
"ore,® It Ras teen eatimated that mearly kalf of all the canoer-
caused deaths in this country could te prevented bty early detecticm
and trearment, The eare conclueton 18 true for many related kealth
problema.

After students have read or been told the above story, ask the
following questions:

POSSIBLE RESPONSES

Fear, ignorance, gullibility,
fnfluence of friends

QUESTIONS

what motivates a person to rely on
self-medfcation?

Contact a physician, the loca)
Medfcal Society, or Welfare
ClEndc

What chofces can & person make to
avoid self-medication?

From his own accumulation of
knowledge, fntelligence, and
common sense

To what extent should a person rely
on his own judgnent regarding
medical treatient?

How would you react {f you were Opinfon reaction
the man In the story?

Can you understand how this man Opfnfon reaction

could fall prey to gquackery?

Further diagnosis, hope for a
scientific miracle, acceptance
of fate

What chofces did he have?

Redurtion of fears; encourage-
ment of misuse of drugsi
creation of faise hopes

wmat influence might a person
practicing self-medication
have on others?

Obtafn the Film Fraud Fishtere, from the health Film Library.
New York State Department of Bealth, Albany, N.Y. 12208. This film
depicts the gu ‘rnmental safeguards that apply to all health
products and points out that vigilance is essentfal to protect the
health and economy of corsumers since mew products 2ppear on the
market dasly. {See Use of Cormercial Films, Appendix A, p. 301.)



Use the following gquestions after the filp to ald in the
promotion of greater understanding. Aveid asking quastions which
require a "yes" or "no" answer,and do not allow any particular
student to engage fn a private dfaled. Direct each studeat question
back to the class.

What is the governnent’s role §n combating quackery?

-

How does the government supervise quack selling?

¥hat products now on the market de you consider quack
products?

What tests must a product pass to be considered legal?

Wrat governmental agency polices false advertising?

How does government supervision kel} the consurer?

.

Why should the consumer concern himself with gavernment
restrictions on products?

What other snfeguards does a consumer have?
TEACHING MATERIALS
BOOKS

Coplovitz, David. I%e poor pay mere. New York. Free Press of
Glencoe, 1963,

Cerson, Gerald., Owe fir armm and two for a horee.  New York,
Doubleday. 1961.

Consumer Reports, Editors of. The ~cdi~ire ghow. New York.
Simon and Schuster. 1851,

Consurers Unfon, Editors of, (onewmer mperte Figdng guide,
New ¥ork, Coubleday. 1566.

Holbrook, Stewart., Ihe goldem ape of ceaskery, New York,
MacMillan, 1959,

vargolius, Sidney. ire covzimerte sl to letter Luping,  New
York. PFPockat EBocks, 1986,

Schoenfield, David and hatella, A, A, Thr oomuemer oui #e dellar.
(obb's Ferry. Oceana. 1567.

Trurp, Frederlck, Fioer bevare. New York, Abingdon Press. 1965,
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American Rssociation for Health, Physical Education, and Recreatien,
National Education Assocfation. 1201 16th 5t., N.W., Washingtor,
D.C. 20036,

Health edurution ve, medical quackery., Trawick, J. L.

American Medical Association, Dept. of Health Education, 935 N. Dear-
born St.. Chicage, IN). 60610,
Bevare of health quacka.
Mechanisal quackery.
Merchante of renace.
Nogiree and quarkery.

Better Business Bureau, Educaticn Dfvisicn, Chrysler Bldg,, New York,
N.Y. 10017, (or available from your local office)

New York State Congress on Health Quackery Frocecdings, Medical Society
of the State of New York, 750 Third Ave., New York, N.Y. 10017.
Quackery.

Superintendent of Docurents, U.S. Government Printing Cffice, Waciing-
ten, D.C. 20402, Hearings of Congress, Congressional Reccrd.
Mzil order grackery.
Four money and peur Iife. F.OLAL Pudlication 419,

PERIODICALS

"Mail order quacks' harvest: dollars and death." Kursh, Harry.
Foday ' Fealth. 39:30-35. March 196).

SPECIAL TEACHER RESOURCE KIT

Dept. of Health Education, Arerfcan Medical Assocfatica, §35 N,
Dearborn St., Chicago, I11. 60610,

FILMS

Fraodd figheere. MGH. 197 17 min. sd. b & w. F-NYSDS,
Gevernrent agents Supc . se the sale of health products throughcut
the country to eliminate fraudulent practices.

The B oaTih Spaed pocter, (FLL. 28 min, sd. color., F-NYSDM,
Tris film exposes the trappings of the fraud, the Quack, ard the

charlatan,
Qeatke @i oveetrwme, MGHT, 1359, 19 min, sd, b B w., P-UILL,

Medicdl quacks use many rethods to dupe the corsurer despite
tocal end Federal regulations.

OTHER SOURCES DF INSORMATICH

19 Corsyners Unfon, 17 Unfon Squsre. New York, N.¥. 10001,



SECTION XI - THE ENVIRONMENT

GENERAL TOPIC
Why should fndividuals be cuncerned about their environment?

TEACHING OBJECTIVES

s To create an awareness of the problems of environmental
pollution

¢ To arouse fnterest in redvcing environmental pollution

¢ To fnvolve the student in activities to improve his anviron-
ment

STUDENT UNDERSTANDINGS

* Everyone’s health, safety, and happiness §s jeopardized by
environmental pollution,

* There are many forms of envirormenta) pollution.

* The careless actions of many individuals are responsible for
many of our pollution problems.

* Conscientious actlon by Individial citizens could substantially

reduce the pollution prodbler,

* Appropriate group action by concened citizens can substantially

improve the environment.

CONTENT

¢ what evidence do we have that envirormential pollution fs a
preblem in the corrunity?

* what kinds of envircrmental pollution cre there?
* What is now being done to alleviate pollutiont
* What can Individuals do to frprove thesr environment?

* What can groups do to {mprove the surrounding environment?

ERIC
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TEACHING METHODOLOGY

Give copfes of the predictions listed below, or display a cory
for the students by means of the overhead projector or the thalk-
board.

STUDENT INFORMATION SHEET

Others disagree, but scfentists have so1id experimental and
\theoreti:al evidence to support each of the following predictions:

In a decade, urban dweliers will have to wear gas masks to
survive air pollutfon,

In the early 1980's, afr pcliution combined with a temperature
fnversion wil) %1% thousards in some U.S. city.

By 1985, afr pollution will have reduced the amount of sun-
Tight reaching earth by one-balf.

Increased carbon dioxide fn the atmosphere will affect the
earth's temperalure, leading to mass flooding ar 2 new fce

age.

Rising nofse Tevels will cause more heart disesse and hearing
loss. Sonfc booms from 557's will damage children before
birth,

Courtesy of zife, January 30, 1970.

Oiscuss the credibility of each of the gredicuons separately.
Ask the students questfons sfmilar to the Following about each of
the predictions,

* Do you belleve this event fs 1fkely to hrzppen &s predicted?
why?

* Wwhat §s 1ikely to be the effect on us §f it does?

* What can ran do to prevent the prediction from becoming true?

* What can we,as Inéfvfduals, do to prevent the prediction from
kappening?



« Do you thirk ithe necessary steps wil) be taken tc preveat
this catastrophe? Why?

Crganize student committees to invite a panel of experts
interested in improving the environment to speak at the scheol at
an assembly Program or to the class about the extent of the
pollution problem in the local area. (See Appendix B, [nschecl
Speakers, p. 305.} Invite local experts,such as sanitation officials,
health officers, park superintendents, conservation officfals, high
schcol science teackers, leaders of conservation groups, repre-
sentatives of fish and gane clubs, water department cfficials,
leaders of outdoer groups, and officiais of noise-abatement
societies.

Have students prepare in advance, in writing, Appropriate
questions to be answered hy each of the various participants during
the discussion., A master copy of these questions should be given
to each panel participant in advance o7 the presentation, Students
shauld be encouraged to ask Followup questions during the questior-
and-answer pericd of any of the participants who do not clearly
indicate answers to the advance questions in their formal presenta-
tions.

Questions similar to the fcllowing can be sudbmitted by the
group to panel members,

What §s tte extent of this praodblem in our area?

How serious is it to Lhe he2lth and Tivelihcod of the
ropulatian?

what evidence is available to show that health is teing
ajdversely affected in this area?

Cnat are the causes of this problem?

Has anything been dor2 in the past ic correct this problem?
if so, what?

-

Is anything being done pow to correct tte problem?

In your opinion what is the solulizn to this nroblem?

what would thz cost of this solutien te?
v would ycur selution cause any harm to Tocal businesses? How?

* tould your solulion cause any pesple in tre locality to fose
treir Jobs? I s0, hnw many?
y
Q \
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* Would your solution cause any other adverse effects on the
comrunity or its population? Explain.

* Is the soluticn you propose wcrth the price in your opinion?
Explain why.

The above procedure should provide the students with a good
overvied of the total problem in their community. As a result of
the information and perspective gained as a result of the above,
have studenis organize a second panel or panels. These succeeding
panels srould be made up of representatives of those irdustries,
governnent departments, and other grouss accused of contributing to
environmental oroblers., Fanels should be 1imited to four or five
members.

A letter could be sent to each group named in the first panel,
indicating that students have becore aware of an envirormenta)
problem resulting from tiheir activitfes. The group can then be
invited to send 3 representative to speak to the students to present
its viewpoint on the subject. This letter shculd be phrased most
diplomatically so as top insure participation ir the panel.

Encourage stude~ts to clar questions trey would lTike tke panel
to answer. The ¢lass or a committee should select a group OF
gJestions tc be submitted to the pane) nenbers in advence. Encourage
students to ask followup questions during the question-and-answer
perizd.  Questions similar to ine following can te agriented
specifically to the problem and group under consideration.

Does your group Or incustry consider that an ecalogical
problem exists from _____ _ {descrite acticnl? why?

-

What ¢2 you consider to be the cause of the uadesirable
situation mentioned above?

What can be cone to correct it?

Is anythirg teing done now to alleviawe the problen? Explain.

Can the group you represent do anything to correct the
situation in the future? Explain. khat weuld it cost?

would your solulicn cause any harm to local business?  How?

Would your soluticn cause 2ny loss of esployrent in the area?

Weu'd your solution cause any other aiverse effect on the
cerrwnity or its population? Explain.

Instead of a serfes of parels suck as those descrited atove,
the rstructor ray wish to have 5mall croups of students go into
the cormunity and interview first a group cf experts icterested in



improving the environment, and later, the representatives of groups
suspected or accused of causing ecological problems. (See Appendix
B, Out-of-School [nterviews, p. 305.} 1f reluctance is encountered
in getting representatives to come to the center to pavticipate in
panels, the interview procedure may have to be used. A combination
of panels and intevviews may also be used. Thus2 groups which are
not disposed to send representatives to the center may be selected
for probing by means of student interviews. In this way a well-
rounded representation of conservationists and alleged ecological
disturbers can be heard.

Have students form committees to survey the extent of environ-
mental problems in their own neighborhood or community. A committee
could be formed to investigate the effects of each problem which may
exist in the community. (See Appendix B, Out-of-School Interviews,
p. 305.) Some examples of possible committee investigations are
given below.

* Air pollution:

Through the county or city health department find out the
inctdence of death from respiratory ailments each year
for the past 10 years.

« Ask for a comparison of the county or city figures with
those for the Wation as a whole.

Ask for a comparison of these rates for 15, 20, 25, 30,
35, 40, and 50 years ago.

« Ask the appropriate officials to accocunt for any
significant changes in these figures over the years,
Ask officials to account for any significant differences
between the figures in the local area and the Nation

as a whole.

Report to the class atout the extent of the air pollution
problem in their community.

Investigate the major causes of the local air pollution.

Interview knowledgeable pegple from:

- Interested ~itizen groups
- Local newspapers
- tocal chambers of commerce

+ Report to the class about wnat can be done to improve or

remedy the situation.

¢ Water poliution:
+ Investigate the extent of this prodlem by appropriate
interviews with members cf the:
- County ur city health departments
- City seweraje repartment
- City water department
- Editorial staff of local rewspapers and radio (Tv)
stations
- Local fish and game ciubs

O 122
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- {ocal boating clubs
» Find answers to gquestions, such as:

- Does the community have an 2dequate supply of pure
water for the present and future? (If not, find
out why.)

- Are tocal rivers and Yakes safe for swimming? {If
not, what are the sources of pollution?)

- What is being done to abate pollution?

- What state and Federal laws are there on water

pollutfon?
Are there local ordinances to prevent pollution?
Are these being enforced now? How?
Are more local ordinances needed on this subject?
What can be dcne in the future to abate pollution?

- Are these efforts enough?

+ Report to the class about what can be done to improve or
remedy the situation.

* Land pollution: Survey the extent of land pollution {n the
neighborhood or community. Investigate the condition, status,
and use of vacant land in the community. Subcommittees can be
formed to investigate each of the following topics. Each
should present a report to the class after a survey.

- What public parks are available for recreational use by
people in the community?
- What kinds of recreation are they used for?
- What kinds of people use them?
- Are they crowded? If so, when?
- Are they clean and w.11 kept up? 1f not, why?
- Is there a need for more park facilities? Why?
- Is there more publicly owned Tand which could be
developed for recreation? Where?
- Is there privately owned 1and which could be used for
recreational purposes? Where?
+ What is the condition of the vacant land in the community?
- What is this land used for?
- Who uses it?
- Who owns it?
- Could the community use some of ft if it were cleared
and cleaned up? what for?
- Do kids 1in the neighborhood have a place to play
games off the street?
- 1s there any vacant 1and which ctould be cleared up
for playgrounds? Where?
- Who might clean up sore of the vicant land?
- Are the streets and sidewalks 1.1 the neightorhood clean
and well kept?
- Wnat dnes the government do to clean the streets?
- What do property cwners do to kecep their portion of
the street and sidewalk clean?
- what do tenants do to keep the sidewzlh and street in

front of their building picked up?



- What do the people of the neightorhood do to litter
up the streets?

- what could everyone do to keap the streets cleaner?

- Is trash and garbage collecticn adequate? How could
it be improved?

- Could the looks of the buildings in the neighborhood
be improved? How?

- What Yocal laws and ordinances are there to nelp
keep the streets clean?

- Are the existing ordinances being enforced? If not,
why not?

- Are new city ordinances needed to make people keep the
streets clean? If so, what ordinances are needed?

Have students organize a committee to investigate the local
sewane dis?osa] plant. Help them arrarge a tour of the facilities
for thenselves with local municipal officials. Have members of the
committee interview local officials as to the adeguacy of local
disposa) facilities., {See Appendix B, Qut-of-School Interviews and
Field Trips, pp. 305-307.) Have students check whether all sewage
from the municipality is presently goiny through the disposal plant
or whether some is going untreated into the river.

Arrange a committee report to the class.

Have students organize a cormittee to investigate garbage and
trash disposal areas run by the municipality by visiting disposal
areas and interviewing officials in charge. (See A?pendix B, Out-of-
School Interviews, p. 305.) Have this cormittee analyze the adequacy
of the garbage and trash collection and disposal system used by the
cormunity. Encourage them to check State and local ordinances
governing this procedure to see if they are adequate. Pictures of
adequate and inadequate disposal methods in use can be taken and
displayed on the bulletin board. (See Appendix A, Use of Still
Priats and Slides, and Use of Bulletin Boards, pp. 303-304.)

Have the committee report the findings to the class.

Have students organize a cormittee to loczte and investigate
informal or urauthorized dispesal areas in the comrunity,such as:

*» fbardoned cur lots {unauthorized junkyards)
* Poadside durp sites

* Areas where vegetation is affected by one form or another of
rollution
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Fncourage the students to take pictures of these sites and
incorporate them in their reports to the class. (See Appendix A,
Use of Stil1 Prints and Slides, p. 303.) The teacher might encourage
the committee to present its findings to the press for future
investigation and publicity.

Encourage 2 committee to take 2 survey of the effects of rat
infestation on a small segment of the population. Choose a relative-
1y small area of a few Square blocks near the center. Have students
survey each family in the area selected, using a questionnaire
similar to that which follows. (Instruct students that they need
not always ask all the questions, if they begin to get “no" answers,)

STUDENT INFORMATION SHEET

|
RAT-INFESTATICGN SURVEY |

Do rats ever come into this building?

2. Is your family ever bothered by rats in this
apartment (or house)?

Have you Seen any rats in your apartment?

Have rats ever destroyed any of your furnishings
or clothing since you have lived here?

Have rats ever gotten intc food here?

Have rats ever bitten any member of your family?

Has anyone ever done anything to get rid of the rats
in this building? If "yes," explain.

o

~ oo

8. Have you done anything to get rid of the rats in your
apartment? [If “yes," explain,

Have the committee compile the results of the survey in absolute
nurbers and in percentages of the total number of families in the area
surveyed. If the results indicate a serious problem, help students
identify appropriate municipal officials {mayor, councilren, health
officers, building inspector, etc.) and present the findings to
these officials. Request that appropriate action be taken in the
area. (State aid fs usually available to municipalities for rodent
control.)

Organize a conmittee to survey the playground areas aveilable
for children in the nefghborhocd or cormunity. Attention should
also be given to tha cleanliness of the grounds and the cordition
of the recreational facslities available, such as swirgs, rerry-go-
rounds, etc. The cormittee should centact epfropriate city or
school officials to dete' nire the number of children inhabiting the
area surveyed. The arourt of recreational space ard the facilities

available for each hurdred children can then te corputed.



If playgrounds seem inadequate for the area, a conmittee can
be organized to investigate the possibility of creating new play-

grounds from v_cant land.
% - —F
g

7
ki

Encourage a cormittee of students to organize a reighborhood
rroject to clean up and maintain a vacant lot to be used us a

playground by chilcrer,
steps as!

Help the comittee to take such necessary

« Getting permission from the owrer (gavermmental or private)
of the land

¢ Enlisting the help of the muricipal sanitation departrent to
haul away the trash collected from the site
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« Collecting empty oil drums for repainting as trash receptacles
on the site

* Organizing a group to supervise continued maintenarce and
upkeep of the area

A more ambitious project might be undertaken by selecting an
unused parcel of publicly owned land to be converted into a "pecple’s
park." After the initial cleanup, tandscaping operations are needed.
17 studerts can recruit the necessary labor, neighborhood merchants
and local government officials can often be persuaded to provide such
necessfties as trucking service, topsoil, fertilizer, grass seed,
paving slabs, shrubbery, flowers, benches, and stre~t Tights. Local
service clubs may also be willing to cooperate by organizing a
comittee for conmunity beautification.

Encouraze students to write letters to industries, governmental
agencies, and individuals who are identified as major environmental
polluters. Letters should state:

¢ What evidence the sender has of the alleged pollution

s The harmful effects of this pollution on the envirgnment and/
or the populaticn

¢ What right be done to elfminate ¢r reduce the pollution

The writer should alsy inquire about steps which ray already
be underway to reduce pollutinn, as well as future plans fer remedyirg
the situation.

Students can also be encouraged to write letters to public
officials such as councilmen, mayors, State senators and asserbly-
men, and U.S. Congressmen, These letters should outline local
ecological problems, propose desired action ¢n the part of the public
official to reduce the problem, and request inforration on action
being taken.

TEACHING MATERIALS
PAFHLETS

Arcrican Association of Univessity Woren, 2400 Virginia Averie,
N.W., Washingten, D,C. 20037,

Feecart Ssoton oo Do sl TR

2d242

HAST AP SR SRS S

Clean wWater, Washington, D.C.

i, Free,




Tsaac Walton League of America, 1326 Waukegan Read, Glenview,
11inois  60025.
Cleat water - it'e wp tc wou.

National Wildlife Federaticn, 1412 16th St., N.W., Washington, D.C.
20036.
Comgervation drectory - a guide to all ctate @id raiongl
sources of sonservation and evuirowmemtal information.  $1.50.

Public Affairs Pamphlets, 381 Park Avenue South, Maw York, N.Y.
10016.

An envirorment fit for peovle, Pamphlet #421. 25¢.
The battle for clean oir, Pamphlet #403. 25¢,

Superintendent of Documents, U.S. Goverrment Printing Office,
Washingten, D.C. 20402.
Fe laughing matter {cartoon form}. 70¢.
Frimer on wrste water trcatrent.

wdown,  b5¢.

From eca to ehining ecea. (bibliography). $2.59.

FILMS

ATY
F-NYSDH. R-SLNYA.

The story of air pollution in California, its causes and effects,
with emphasis o1 industry's cooperative approach to a solutien,

A deeont Yuptal, U7, 1684, 12 172 min. sd. color. F-NYSDH.
txplains the sanitary-landfill methed of refuse disposal in
rontechnical te.ms with animation.

The pirst rile wp. NFBC. 1963. 28 min. sd. b & w, F-NYSOK.
A study of the current air pollution preblem.

Kdite and charaeteristicg of the Norvzy rat. UWF. 2B min,  sd.

b & w. F-NYSDH.
Shows how the rats Tive a~d cbtain foed and shelter.
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peliuticn, everyone’s problen, KSC. 1965. 20 min. sd. color.

Keep 'em out. USP'S. 10 min. sd. b & w, F-NYSOH.
How rats speil food, des*roy buildings, and spread disease.

tunteipal sewage treatment processes. UWF. 185Y. 13 min. sd.
b & w. F-NYSDH,
Depicts the basic nethods of sewage treatment used to prevent

sewage from polluting streams.

Cur changing envircrnment. EBE. 1965, 17 mwin. sd. coler.
R-SUNYA.
Reveals the waste of resources in cities, woodiands, and tre
pollution of river waters and of the air.

Saitary landfillsz. USPHS, 18 min. sd. color. F-NYSDH.
Shows aoproven method of waste disposal by the lardfil)
operation method.

Saitiary sterage and cellectisw of refuce. USPHS. 1952, 19 min.
sd. b & w. F-NYSOH.
Cepicts the operaticns essential in the sanitary Fandling and
storage of refuse by individual citizens, and the municipal
collection of such refuse.

ce of aitiecagulants £n rodent coutrcl, USPNS. 1981. 11 min.
s¢. celor.  F-NYSOH.
Cescribes advantages of various forms of anticoagulants availadle
and the most efficient means of using them.

e arciexd ue. WNYC, 1952, 25 min. sd. b & w. F-NYSDH.
Deals with the problem of water podlution as it affects New
York City.

Water pallution on the Mohaoi, 1962, 2B min. sd. b & w. R-SUNYA,
Reports the pollution of the Mohawk River over its entire length.

Witk cash Preath, MNYSDH. 28 3/2 min. sd. color. F-NYSDH,

Oranatizes and documents the story of the New York State Alr
Follution Contre) Program.
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CURRICULUM FOR OCCUPATIONAL ORIENTATION

Szction 1 - CRIENTATION TO THE CENTER supplies the detailed
cperational procedure necessary for a successful program.

Section 11 - INTRODUCTION TO THE INTERACTION SEMINAR sets up
erientation for necessary attitudes and behaviors.

Section Il - SELF-ASSESSMENT aids students in appraisirg
their capabilities, aptitudes, and irterests.

Section IV - SELECTING A VOCATION suggests methods for
appratsing possible employment opportunities,

Secticn ¥ - FINDING A JOB encourages the use of advertise-
ments in the development of job applicaticn techniques.

Section VI - OFPORTUNITIES IN LRBAN ENVIRCHMENT focuses or
probiems, ¢~allenges, ard 2availtadble solutions.

Section WII - RESJMES ANO JOB APPLICATIONS outlines
procedures for prasentation of personal data to employers.

Section VIII - EMPLOYMENT AGENCIES deals with tre operation
of state services and private agencies.

Section IX - PREPARING FOR AN INTERVIEW aids job applicants
in makirg favorable fmpressiors on potential emglcyers.

Section X - TESTING FOR JO3 ENTRANTS provides data concern-
ing a variety of tests used by prospective employers.

Section XI - GETTING ALONG ON THE J0B offers suggestions for
the development of good employer-employee relations.

Section XII - PRCBLEM SOLVING develops acceptable attitudes
and behayior patterns in a variety of situations.

Section XIII - FORMS ANy FAPER WORK ON THE JOB provides
practice with business, irdustrial, and governmental forms,

Section XIv - PREJQUDICE 1N EMPLOYMENT discusses discrimira-
tory practices and legal prohibitions.

Section XV - SOCIAL SECURITY provides infeivation concernirg
tho h“T"Hon and the berefits of this qovernrent service.
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Section XVI - LNEMPLOYMENT INSURANCE discusses the rmany
services offered by the New York State Employme-t Office.

Section XVII - LABOR UNIONS provides a backgrou~d in the
cperation of organized labor.

Section XVII1 - QFF-THE-J03 VOCATIONAL TRAINTNG encourages
occupational training in preparation for {nitial employment,

Section XIX - PROBLEMS OF THE UNSKILLED WORKER shiws the
value of educaticn in securing employrnent.

Section XX - STARTING A SMALL BUSINESS presents irformaticn
concerning the problens ard possibilities of self-ergloyment.

Szction XXI - JO5 OPPIRTUNITIES IN SELLING alerts Jjobseerers
to oppartunities in a variety of sales pcsitions.

Sectior XXIL - JCB OPPURTUNITIES IN CLERICAL WORK discusses
the vast rumber of availabtle positions {n offize work.

Section XXill - JOB OPPORTUNITIES IN SERVICES outlines
cpportunities with private and government erployers,

Section XXIV - PROFESSIONAL ANO MANAGERIAL JOB OPPORTUNITIES
encourages agvanced training for responsible careers.

Section XXV - JOB OFPORTUNITIES FCR THE SKILLED develofs con-
sciousness of the reeds for trained personrel.

Sect’on XX¥I - JOR OPPORTUNITIES FOR THE SEMISFILLED gives
dalta concerning jots requiring short tratning periods.

Section XXVIE - JOB OPPORTUNITIES FOR THL UNSKILLED shows the
aviilability of employment cpportunities for the untrained,

Section XX¥IIT - JCB OFPCRTUNITIES IN TeL ARMED FOPCES dis-
cusses the requirements for rilftary and nive) carecrs.

Sectisn XX1X - JOB.OPPORTUNITIES IN LOCAL INDUSTRIFS aids in
evaluating jocal erploy-ent rarhets.

Section XXX - J0OB OPPORTUNMITIES IN THE EUILDING TRBLES pro-
vices inforwalion concernirg varfous training prograss,

PAGE
211

213



SECTION | - ORIENTATION TO THE CENTER

OVERALL TEACHING OBJECTIVES

The teaching cbjectives of this portion of the daily prograr
are:

« Tn explore vocational fields

» To broaden tre participant's understanding of conditions end
his rale in the world of work

INTERACTION SEMINARS

Because of the learning abilities of the participants, the
teacker's presentaticn 2 the topic shculd be kept as brief as
pessible.  Teachers should make extensive use of audiovisual tech-
nicues a~d material that will provide interestirg discussion topics
for tne interaction seminars. When introducing topics with which
sone participants have had personal experience, interested students
can be given the charze to present the general topic. Following
the ‘ntroduction of the genere) tepic, the participants will divide
irla three small groups to discuss tepics related to the ideas fre-
sented, The youths should be encoure¢ged to react to them in
ecrordance with their personal experiences and thoughts.

DATLY ORGAN]ZATION SESSION

Tre daily organization session will precede each day's
activities. The planning ard responsibility for this part of the
prograv will belo g to the zdninistrator. During this ‘*ime, general
announcements miy bz made and irformation concerning topics to be
discousad in the various interaction groups may be presented.

This tire wil® also te used for guest soeakers and films that
relate to areas teing discyussed and exglored in the interaction
greJps. Sinze all time allotrents for the program are flexitle,
the length of these sessigns will vavy according to nzed. For
irstarce, if a guest spealer cr $i'T 5 scheduled and adsitional
ti-e is reguired, the genera) topics for the interaction groups can
be pestponed ard tre sral) group meetings can be devoted to the
tepic in the film pr that of the guest speaker.
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INTERACTION SEMINARS

The first phase 0 the program will te devoted to orientation of
the students.

The general aims of this phase of the program will be:

« To permit student participaticn in the organization and
vlanning of the progran

To present introductory material related to the certer and the
world of work

.

To evaluate each student's general aptitudes, attitudes,
interests, and cormunicatior skills without a formal testing
program

To realistically appraise the students' reeds for wo-thwhile
participatior in the warld of work

To interest students in the pregram by showing how the certer
can assist them in findin; a satisfying place in the world of
werk

During the interaction seminars, the stuvdents will be divided
into four groups., Each of these four zroups will be in session at
the sare tine, and each will ccver 2 different phase of a broad
general topic, if the topic le~ds itself to this approach. The topics
shou1d be rotated among the groups $0 every student will have én
opportunity to discuss 311 of the todics by Lne end of the weck.

Fach of the four groups will be led by a team of three merbers
of the staff, Three teans will have a tourselar and two tcachers,
while the fourthk team wil) consist of the staff psychologist and twe
teackers. 1lke tecam-teacking approach will be used to plan the pro-
gram. Ore rerber of the team will present Lhe brocad aspects of the
general topic to the enlire group. Tte large group will then te
brehen Jown into sraller discussion groups, cach led by a recter of
the tean wro will explere further rore specific avenues of irfer-
maticn.



SUGGESTED INTERACTION SEMINAR TCPIC:

Orientation t5 the Center

CENERAL TOPIC

What is the purpose of th2 center?

TEACHING OBJECTIVES

STUDENT

* To acquaint the student with the various activities of the
center which are aimed at kelping him fiid 2 place in the
world of work

* To invite the student to participate in the planning of tne
program at the center

* To irform the student concerning what 1s to be expected of

him in the way of attendance, deportment, and cutside
assfgnments

UNDERSTANDINGS

Students can gafn long-ranje benefits by participating in
this program.

The certer offers students an opportunity to becorme gain-
fully employed.

The cosperation of the student is essential if he is to
realize the maximum berefit of tre program.

The cenler will evaluate each student's altitudes, interests,
and skills without a fcrmal written testing program,

Eaca student will have to determine realfistically the
recessary changes that will enable him to succeed.

The center will assfst the students to find a satisfying
accupation.

CONTENT
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» What are Lhe proposed aclivilies of the certer?

* To what extent are the st de~ts ewpected to becore involved
in the planning of the program?

* What are the regulalions of the center?

* Hew does the center assist in jeb place~ent?

13v
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TEACHING METHODOLOGY

Follow an initial day schedule plan such as the ore suggested

below:

FLEXIELE TIME SCHEDULE

8:45 ~ 9:75

9:25 - 10:40
10:40 - 11:00
11:00 - 11:45

Large group meetings. Making extensive use of
transparercies on the overhead projector, explain
the furctions of the center.

Explain the gzals of the program in such a way
that the rclationship of the program to the
world of work and the value for each individual
are emphasized.

Outline the program and purposes of each time
pericd.

« Flexibility of time schedule

« Taily opening organizational reetirg

« Intercction seminars

+ Basic skills developrent

« Afterrocn sessfon

Introduce the staff and explain the sarvices
provided by then.

» Tour the center facilities.

Interaction Group Serinars. Divide the partici-
parts into groups of 25 for an explanation of the
purpases of these daily sessions and to meet the
staff members whe will be in charge of ther.

s Explain Lhe purposes of Lhe ¢enter arg the
program.

¢ Have the students visit with each staff tea~ to
meet the tezm merbers.
Break. Teichers and students,

Large group reetirg, Discuss the iters directly
affecting students in tne program:

o Financial reruneraticn program
* Vocatiarad experience

¢ ParUicipants advisory council



v Studert involvement in planning during the
next 4 days

« Materials center
+ Field trips

11:45 Dismiss the studeats.

SUGGESTED INTERACTION £7MINAR TOPIC FOR FIRST FULL WEEX
GENERAL TCPIC

How will students be involved in planning the operation of
the center?

TEACHING OBJECTIVES

To establisk channels for the free exchange of fdeds between
the studerts and the staff

.

To set up an institutionalized structure for responsible
student particization in planning the daily program

To involve participants in the raking of reeded regJlatiors

To 3ive students a sense of resporsibility for the orderly
operation of the center

Jo mike the students aware of the reascning behird societal
codes

STUDENT UNDERSTANDINGS

The staff of the center {5 interested in student opinion and
is sensitive to the ideas of the students concerning the
operation of the center.

The staff of the center 1s willing to give the student body
3 large rieasure of responsibility for cetemining desirable
school regulations.

e structure of the center 15 set up to allow for student
participation in the determination of the daily cperatirg
procedure.

Students will hav: a cegree of resporsitility for the
successful cperation of the center.

§  good of the najority ond the protection of the rights
]: lC«veryone are Lhe bases of the reguiatery tode.

1:
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CONTENT

What should be the standards of punctuality required by the
center?

Whit should be the requirements of attendance regquired by the
center?

How sfould the participants advisory council be organizec?

How $mould students' progress be reperteo

What should be the length of the reperting period?
TEACHING METHODOLOGY

Have all students assemdle together for their first caily
organtzation meeting. Using prepared overhead transparencies showing
important peints tc be covered, explain to students that:

Deily organization meetings will be held from 8:45 - 9-00.

Sertinent annourcetents will be made at these meetings.

Each student is assigned to a different interaction serinar
groJp each day for discussiom of todics.

fach interaction seminar will maet reqularly in an assigned
room following the daily crganizational ~eating.

The interacticn seminars witl discuss the sare topics eack day
throughout the first 4 days nf the week; the topics pec-

ta‘ning to the operation of tee center will e determired in nmary
instances by the participants advisary council,

Two student auditors will be chosen at the first meeting of
each grcup. The auditors will remain with one group for the
entire 4 days and serve as interpreters of student views
expressed by previous groups discussing the giver tocic.
QOrcanize the interection seminars to meet from 9:05 - 5:45. Each
semirar will have three staff members assigned to it, The content
questiors adove should be the tases ¢f ine discussions, The varigus
groups for this first interaction seminar showld be 25 follows:

+ Group 1 What sheuld be the punctuality standards and
t*e attendance regzuireents?

- Group 1l:, How should the center deal with viplaticrns of
the punctuality stancards 2nd atlendznce
requirements?

= Group I1I: Wwhat should be Lhe structure of the rartici-

pants advisory council?
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Group IV: What should be the pirogress reporting
system, the length of reperting periods,

and the form of reporting?

Each member of the team-teaching groups, except the
psychologist, will lead one of the groups, with the students
selecting the topics they wish to discuss further. The topics
and group locations should be announced at the B:45 - 8:50
meeting.

The last day of each week will be allotted to the functioning of
the participants advisory council. The 8:4%-8:50 period will be used
for gencral announcements. Following this, the students will divide
into 10 groups which will make up th2 council, They will meet with
their group representatives to discuss prodblems, suggestions, and
ideas. Following the reprasentatives' meeting with their constitueris,
the representatives will then meet with the administration while the
rest of the participants attend small group discussion meetings that
2«111 allow further discussion on topics presented during the past

days.

SECTION 11 - INTRODUCTION TO THE INTERACTION SEMINAR

GENERAL TOPIC
How can students explore a wide variety nf vocational
fields, use and improve their communications skiils, and develop

an understanding of conditions surrounding the individual in
the world of work?

TEACHING OBJECTIVES

To motivate behavior changes

To cultivate in students an awareness of the nced to change
their present situaticn

To develop the attitudes, behaviors, and understandings
necessary for occupational success

To reinforce desirable attitudes and behaviors

STUDENT UNDERSTANDINGS

Students gain long-range benefits by participating in
this program.

The staff evaluates each student's attitudes. interests,
ard skills without a forra) testing program.

Each student will realistically appraise the changes
recessary to enable him to succeed.

The staff as>ists students in finding satisfying
accupaticns.

ERIC
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CONTENT

How do the center and interaction seminars Gprrate?

Kow 1s a student involved in planning these se-inars?

Is there a place in the world of work that can be satistying
to each {ndividual?

How will attending this center help the student to get a good
job?

Why should the stident choose 2 vocation?

What are some of the things the student should be concerred
with in choosing a career?

What should the student kncw about himself that will help the
center to help him select a satisfying career?

What kinds of work would the student lise to do?
+ Is the student capable of doing this work?
+ Can the student meet the phvsical cerands of the
occupations which he s interested in entering?
+ fan the student reet th2 ments] and educatior2) deards of
the occupation which ke ©  interested in entering?

How do the students attain the techaical bnawledse or skill
reeded for participation in the world of work?

What academic skills are related to holdirg vaortrwhile jobs?

What work habits are recessary in Crder for a ran to raintain
and irnrove his positicn in the world of wore?



* Is perscna. hygiene important to success 1n the world of
we k?

TEACHING MEHODOLOGY

t - purroses of arfent tion, divide tre students inte four
or more ‘vours. If there a e 100 studeits, have at least four
groups 0 "5 meeting at the same time, each cove-ing a different
phase of . general topic. Organize tepics for a 4-day period
to give eac' student an cpportunity to attend each discussion
group and to adequately cover the major area(s) under corsidera-
tion.

Arrange far czck of the grouzs to be led by a team of
three members of the staff, a ccunselor, ind twe teachers.
When a;oropriate, break the class into three sraller dis-
c.ssion groups so that there will be individual partici-
pation. Each discussion group can be supervised by one
of ihe three faculcy menbers of the team. *U(ilize
tutor-counsel-rs also duiring this phase for even smaller
girouping.

Wherever pessitle, utilize the services of cormunity
resource pecple wro 2re experts on the topics to be dis-
cussed.  Have team renbers disvet small gyoup discussians
exploring rore specific avenues of irfermation after the
resource person kds give~ his presentation.

cre topfc for discussian per g -ied. Then, 1f students

“talk cut" 2 topic in less time than allctted, they may turn

to something else. Give the students the opportunity to
»dd or delete material from supested topics.

Assign topics to students tn investigate. Have them
report tack to the group. They may work evenings and
weekends to set wo reports for the fnteraction seminars.

Groups should consider meeting in plants, business

establishrents, educatioral institutions, and neighborhood

certers ratter than In class on -ertafy days or evanings
fn nréer to talk with persomnel Jircctors and adult
education leaderssto chserv2 woriers on the job or in
training ~lasses, #nd to conpicte descriptions of those

* Work-stucy students 2re the e who rereive incorme from the
Federal Government for their wors .. ith community grogrens.
Since they need funds to carry ¢n thedr own educatier, they
should hava excellent rapport with the type of stiuent who
enrclls in this program. Thefr services ¢z, be ufilized at
any tize during the day cr evening or on weebends fo tutor

A T |
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Build flexibility into the se.ina. by frcluding wore than

m

jobs that have appeal. Discuss the results < F the meetings
in the clas. oom settinrg at a later time,

txcuse students from interaction semivars if they are working
or special project assignments or observations. The purpose
of these assignments is to encourzge and strengthey the
students' initiative and ability.

Visits to observe work opportunities in various tocal industries

will help o give the students a realistic fdea of industrial work
as they become acquainted with a variety of employrent opportunities.

Cevelop units of study for fnteraction seminars. Preliminary

teacher-student pianning should include:

« Anticipated outcomes
* Necessary equipment

* Prelimfrary work %,ith students on the rethods by which
objectives may be accompiished

* Gruvp decisionri: ing

gecause of the learnirg abititirs af the participants, the

teachers' presentatior of the topic should be as brief as possible.
Teachers should make extensive use c¢f audiovisual techniques (see



Apperdix A) ena set up interesting discussion topfcs for the inter-
action seminars. When introducing topics with which some partici-
pants hzve had personail experience, give interested stuuents the
chance to present the general topic. following tie intreduction of
the general topic, givide the participants intothree small groups
to discuss related topics. Encourcge the students to present their
reactions to idexs in accordance with their own personal experi-
ences and thoughts.

The planning ind responsivility for the daily organization
session which preredes each day's activities belong to th2
administrator. .e may use this time to make general announcemenis
and distribute informatinn concerning the topics to be discussed in
the various interaction groups. .

The #dministrator may also utilize this tine for the presenta-
tion of guest speakers and the showing of films that relate to the
areas being discussed and erplored 1n the interaction groups.

Since all time allotments are flaxible, the length of ihese sessions
can vary according to need. For irstance, 1f the scheduling of a
guest speaker or a film r~quires additional time, the general
topics for the interaction groups can be postponed. The small
group neetings can then be devoted to discussfon of the topic in
the film, or that of the guest speaker. At times tlhere may be no
need to hold an organizational session, and everyone can proceed
immediately with his seminar,

Following the first weeks of student oriencation, the inter-
action seminars should be used to pruvide oproctunities to explore
realistic career areas within the world of werk. The 2im is to
give the partfcipants 2 broad background for deciding on specific
areas to be explored during the next phase of the {interaction
seminars,

Before embarking on this part of the {nteraction prcgram, all
members of the staff should read pages 74-112 and 176-201 of
Robert lioppock's book, Occigaticual Information. This material
deals with varfous theorfes related to occupational chofce back-
ground reading.

The presentation contains a broad overview of varfous career
areas within the world of work. At the concluston of this phase,
the participants should be able 1o narrow their interests in career
areas and to select speciffc fields for more exact exploration.

The entire student body reets briefly in a large group session
to learn about the varfous areas to be considered in the inter-
action groups. €ach student can then choose the group he wisnes to
attend.
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Four or more inteiaction groups would then be formed, each witn
2 team of staff members in attendance. The group would discuss
protlems and arrive ¢t recomnendations. Student auditors would mzke
note of these.

The folloving day students attend a different seminer and adg
their contributions to those made on the previcus day. Student
auditors would remain the same throughout the series of semfnars to
provi Je continuity in sumarizing the ideas of the week’s meetings.

After all participants have an opporiunity to voice thefr
cpinfon on #ll topics, the student auditors meet with the staff at
an afteraoon planning session to design and shape four topics to be
presented to the whole student body the next morning. During the
following week, discussion o the topics beqins.

When examining the topics for the interaciion seminars, the
students should discuss possible topics in the light of questions,
such as:

Why is this topic rf interest to students?

Are all students equarly Tnterested in the topic?

How will investigation of this topic help to prepare students
for a good Jjob?

How will investigation of this topic help students to better
understand their weaknesses?

How will investigation of this topic help students to dis-
cover thelr talents?

How will investigation of this topic help students to dis-
covor thelr job interests?

How will {nvestigation of this topic help to inform students
about avafleble job opportunfties?

What sources should students investigate before discussing
this topic? (Discuss reading bocks or pamphlets, interview-
ing people, etc.)

If investigation of this topic requires any special equiprent,
such as overhead projectors, filmstrip projectors, movie
machines, and f{lm, {s 1t avatlable?

If ‘nvestigation of tnis topic requires the use of cutside
speakers or esperts, such ¢s enployers or workers, how should
contacts be made hefore planning the semipar?

How can the cbjectives of this seminar te achieved?



* Will the planaed sequence outlined really accomplish the
cbjectives of the seminar?

* How can we be syre the objectives are reached?

Excuse some students from interaction seminars so that they
ay wtrk on special projects and assignments or make observatfons.
he purpose of these assignments would be to encourage initiative
nd strengthen the ability of students to make and give reports to
heir peer group.

Make general presentations to the individual groups of 25 by
sing some form of audiovisval device (films, filmstrips, tapes,
verhead projector, and sitdes}. Staff members on the team
ssigned to individual interaction groups should lead discussions
n their own groups,

During the last phase of fnteraction seminars, allow Students
0 explore many career fields in accordance with their expressed
nterests. An excellent basic source materia) for the staff is
he series entitled rarvers Fecearch Morographs, published by the
nstitute of Research {n Chicago, Illinofs.

Provide career insights by having several "stations” where
tudents, placed in selective situations, determine whether cer-
atn types of work are suitable for them, A student could stay
t a station for 2 weeks, 2 months, or as long as he and the
vperyisor or employer are interested. The scations 1isted are
n a fairly logical order so that {f a student wished, he could
ork at all of them. The time spent would depend upon his
nterest and avaflability of rupervisors.

Car cleaner, floor wwiepny

Assistant to auto repafr mectanic

Collision and paint room .erviceman

Specfalty mechanfcsi 1.e., front end alignment and brake
service

Assistant to parts manager

Assistanmt to service manager (change tires, ofl, and
Tubrication)

Q
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The value of career insights can be gained from personal
contact with experienced penple and knovledge gasned from the job,
Getting along with customers on the job is also fmportant to
learn,

Provide different times of day for interaction semirar students
to work mornings, afternco.s, or evenings with rotating schedules
provided.

Set up evening meetings at which people from the community who
can “tell it 1ike 1t is" can meet with the students and 2nswer
questions that have been generated from fnteraction seminars but
need f.rther discussion in the very practical sense. {See Appendix
8, Imschool Speakers, p. 305.)

when groups of students are ready, offer orientation fn inter-
viawing expectations, techniques, and Job opportunities. This can
be provided by personnel specialists discussing these phases in
small groups with role-playing interviewing technigues. In this
latter stage of the program, teachers shou?d correlate on-the-job
knowledge with the training ¢nd course work offered at the center
and {n the interaction seminars.



SECTION Il - SELF-ASSESSMENT

GENERAL TOPIC

What do you know about yourself that will help you in select-
ing a career? .

TEACRING OBJECTIVES

s To afd the student to make an overall appraisal of his
temperament,his faterests, his aptitudes, and his physical
capabilities

s 1o motivate the student to gain the knowledge and skills
necessary to find and keep a job

¢ To aid the student to adopt a realistic attitude teward
his qualirications for specific Jobs

* To aid the students to make the behawioral changes necessary
for Job acjustment

STUDENT UNDERSTANDINGS

s The jobseeker should be conscious of his capabilities, his
interests, and his potential.

s The jobseeker should fnvestigate those careers most suited
to his talents, skills, and personility.

s A variety of Job oppertunities are available.
* Yarious agencies aid in career planning.
CONTENT
s What kind ¢f person are you?
+ What capabilities do you have?
¢ What kind of Job would you 1¢ke?
¢ fFor what kind of job are you suited?
ire the requircments for the job in which you are

Q
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* How can ycu qualify for a job in which you are interested?

TEACHING METHODOLOGY

Plan 2 4-day interaction seminar,

Divide students into four groups. Each group will meet
at the same time, and each may cover a different phase of 2
broad general topic. By reotating topics, staff leaders,
working in teams of three, will eventually giscuss all the
material witie all of the groups. The following are some
topics to investigate:
« What information will aid you in making a job decision?
« What information will aid the staff in helping tre
student to make a job decision?
« Are scme jobs more satisfying than others?
« Are some jobs more Physically demanding?
+ How can one cbtain the skills and knowledge necessary for
a job in which he is interested?
- What academic skills are needed in getting employment?
« What technical skills are needed?

* Use a pamphlet such as Fixdfnz Your Crlit by Edward G.
Haldeman and others (Moravia, dew York. Chronicle Guidauce
Publications, Inc., 1963} as a basis for group discussion.
See the Bibliography for other materials.

Use one or mare of the films or tapes 1isted under "Teaching
Materfals® as a means of reinforcing discussion. {See
Appendix A, Use of Cormercial Films, p. 30), and Use of Audio
Tape Recordings, p. 302.)

Use the ¢11m or tape as a basis fcr added discussiens.
students in small groups to allow for maximum participa-
tion and Interaction of ideas. (See Anpendix C, Discussion
Grouwps, p. 309.)

Keep

Surmary Activi‘fes:

« bith staf’ member: acting as lteaders, groups should con-
stder voe relationship of jdeas presented in the
pamphlets, films, etc., with the questions which have
arfsen in various discussior groups.



+ Staff members should corstruct a ditto sheet or which
eath student may record his reaction (see sample
question sheet}. This ca~ provice useful data for
both the job developers ard the guidance counselors,
as well as fcr staff merbers who might find it valuable
to disruss res.’ts with individual students.

STUDENT INFORMATION SHEET

Sample Question Sheet

Temperamernt: Nct Sure  Yes No

1. Do you like a job that requires
repetition of the same activity?

2. Do you like variety?

3. Do you 1ike to plan a job?

4, Do you like being in charge of
other people?

. Do you mind taking orders?

. Do you work better alone?

. Do you mind taking physical risks?

. Do you jump to corclusinns?
9 Do you have patience with otrer
people?
10. Are you shy with people?

(1
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Interests

1. Do you prefer working with
people?

2. Do you prefer working with things?

3. Do you prefer warking »ith {deas?

4. Do you ke technical jobs?

5. Do you 1ike working on machines?

6. Do you like office work?

NERRR

Pptitudes

1. Do you understand words?
2. Can jou add, sub‘ract,
auitiplys and divide?
3, 20 you read easdly and quickly?
8. Do you understand what you read?
. {an you estimate distances and areas?
. Can you memorfze facls?
. 1s your permarship readable?
. Can you tell your left from your
right quickly?
. Are you good with tools?
Q o Alursy with tools?
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STUJENT INFORMATION SHEET (JONT'D)

Physical C.pavity ot Sure  Yes  No

1. Could you take a job which
requires lifting, carrying, or
pushing?

2. Could you take a job which
requires ¢limbing or Salancing
in high places?

Coul- you take a job which
requires stcoping, crouching,
kreeling, etc.?

4. Could you take a job which

requires handling. fig:ring,
or feelirg?

5. Could you take a job which dermands
that vou distinguish between
colors?

€. Could you take a job that demasids
much listening?

7. Could you take a job that demands

much talking?

8. Can you work fn extreme heat?

9. Can you work in extreme ccld?

10. Can you work with rcise ard vibration?

11. Du you prefer inside work?

12. Do you prefer cutside work?

13. Does dampness bother you?

w

l

l
l

|

|
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This sequence is designed tc be carried on during three class
periods, The purpose {5 Ro develop the realization that perscnality
is related to Job success, and to identify self-doubts {lack cof
self-esteem, fear of faflure, and pocr persanal-social relaticns)
which may result in unfortunate outcomes o1 the job; for example,
dismissal or faflure to qain advanceme,i. [n order to conduct
Sessfon I1, the teacher will need to tipe-record the script.

SESSION

Present dittoed copies of the chart fhoy Cruldn't K214 Thedir
Sule to the group. Inform the students:

;na.“

infe Slart telle we eome f t
k\l cr e

vk
either foil te alnpmi on ir e

Continue to clarify the {nformation provided by the chart by
adapting the explanatfon to the sophistication of the group.



STUDENT INFORMATION SHEET

THEY COULDN'T HOLD THE'® JOBS
Recently, the persennel managers of a large number of the best
krown business concerns fn the United States were interviewed {n
regard to their employment nolicies for office and clerical
employees, The resul4s of this inquiry are as folluws:
tack of Specific Skills Percent dismissed Percent not
for cause promoted for tause
In shorthand 2.2 3.2
In typing 1.6 2.4
In English 1.6 5.2
In dictaphone 1.3 1.6
In arithmetic 1.3 3.0
In office machines .9 2.2
In bookkeeping .6 1.4
In spelling .6 2.7
In penmanship .0 1.8
A[RE 23.52

Personality Defects
Careles¢ness 14.1 7.9
Noncooperation 10.7 6.7
Laziness 10.3 6.4
Absence for causes other than

i11ness 8.5 3.7
Dishonesty 8.1 1.2
Attenticn to outsfde things 7.9 5.6
Lack of {nftiative 7.6 10.9
Lack of ambition 1.2 9.7
Lateness 6.7 4.6
Lack of loyalty 3.5 4.6
Lack of courtesy 2.2 3.3
Insufficient care of and

improper clething 1.6 3.0
Self-satisfaction .9 4.4
Irresponsibilfty .3 .8
Inadaptability 3 1.4
Absence due to 11lness .0 2.4

B9.9% 5.5

SUGGESTED DISCUSSION QUESTIONS:

* ¥ 1t are some facts this chart tells you about succeeding or
fafling on 2 jod?

ERIC
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* Does the office worker starting out on a job intend or desire
to gain the reputation for being uncooperative or irrespon-
sible? Give specific reasons for your response.

l{fave the group discuss the ideas present2d on ‘he chart which
s. "¢5 that most workers lost jobs because of difficulty in getting
alon; with other workers and/or supervisors rather than because of
lack of specific skills., The group should consider what it means to
be judged by how they work as muth as by what they can do. Discuss
what plans they must make to evaluate how they operate.

fis a follawup have:
* The group rate each member on his operational ability.

* The group decide how to handle problem-job situations.

SESSION 11
Introduce the topic with a comment such as the following:

I would Iike you to listcn to a tare of a role play of @ on-the
Job situation, A young girl who 18 seorctary to the sales maiager of
a large public rclationa firm has been on the Job about  veehe when
her bees asks o] e might ece her in hie office. (Play tape of scripl

ANTICIPATED RESPONSES:

Some group members may express extreme reluctance at being
{dentified with menial tasks; others may feel that they would go
through the motions to keep the job. The counselor should focus
discus.ion on feelinds of self; for example, self-doubt and self-
esteem as they relate to job duties and title.

SUGGESTED DISCUSSION QUESTIONS:

* Since some peaple seem to fudge a person by the kind of jod he
does, do you feel that you are less important {f you have 2 jo
which cal{s for you to do things like getting ccffee and
running errands?

* If you are sure you are & valuable person with improved skills
and educatfon, should you be willing to do things which are
out of your specfalty on occasion? Explain.

* If you ask sopeone to aet your coffee, does this mean you
think 1ittle of hir? Explain.



SCRIPT FOR TAPE STUDENT INFORMATION SHEET

[_ THE RELUCTANT SECRETARY WAAT WOULD YOU DO?

Narrater: The boss, after commenting or how pleased he has been 1. It is your first week on a job with 2 Jarge firm. Ycu would Vike
with Guil's work, speaks of her apparent reluctance to help him in to make friends w#ith the other office workers. You would also
emergencies, for example, arranging papecs on his desk cr going out like to make a good impression on your s.pervisor, What would
for coffee whin guests are expected. His secretary adnits that she you do?
does not wish to displease her boss,and she resents the frplication _____Votice and torrect the errcrs that others rake.
that she dees not like her job. Speak well of the others to the boss.

Show interest in your work and a cooperative attitude

BGSS: 1 wonder if 1 mignt talk to you for a minute; that's why [ toward fellow werkers,

callied you in h2re. You've been here now about a week. I _____ Ask to do those jobs which you can do Letter than some of
must say first that 1 am very happy with you. You're ome of 7T tre cthers,
the best secretaries 1've ever had, You fi11 just about
every qualification. But it seems o me that during the Tast 2, An office worke~ who has no authority over you tells you to do
several days your attitude has changed somewhat fror what 1t sorething quite differently from the way you had intended. What
was. You seem @ 1{ttle reluctant to do your work ard a little would you do?
unhappy. Is there any particular reason for this? Do it her way.

Ignore her, and do it your owr way.

GAIL: Me? I..... 1 have been..... T T TeN her it is nore of her business and that you {ntend

to do your cwn work your cwn way.

B)SS:  fes, it seems that you haven't been as bright and as happy as _____Tell her to do the job herself.

I would Tike my secretary tc be, T Ask tactfully fer an explanation,

GAIL: well, I.....1 do Tike my job very much. [ didn't know..... 1 3. You have been working on tre job as a clerk-typist with a large
really don't think... I wasn't aware that T was acting any fim foer about 2 weeks. The supervisor of ycur section enters
Jifferent than wher [ first came Fere. the office while you are reading a newspaper wren you should de

working, What would be the best way cut of this situation?

BOSS: Ah, it seems to me every time I've asked you to run a small Contirue reading the newspaper and show no embarrassrent.
errard, you've seemed rather reluctant to do it. For instance fold it up,and eturn to your work.

— Preterd chat you are making news clippings having to do
with your work.

Try to interest the supervisor by readiny an fmportant
headlfne te her.

when we had 3 meeting, as we did the other day, and I asked
you to 60 down for coffee, you seemed almost a Vittle angry
at my having asked you to do this.

GAIL: Well, I'm sarry 1 gave you that impressfon. 1 wasn’t

angry...maybe a 1{ttle putout...because I guess I didn't thirk 4. Ancthe - worker §s not dofny her job so that you hive more than
that a secretary skould have to do this. youvr snare of work to do. What would you d¢ about it?
Explain the situation to your supervisor.
SESSION 11 ____ Inform her that unless she does her share of work vou will

tell the boss.

Read the cuestions in the following section entftled what hould __ Do as much work as you can and say nothing about your

Yeu Dpo? Say 1o the students: N coworker,

I @ going to rvad about eftuationn that cculd develop on a Job, 5. A close friend calls and tells you she is afraid she will be
and I weuld 1ike pou to think abeut then and deeide vhat you vowld 1ate. S%e gsks you to punch her time card for her. What would
dos What are your chefovs and khow wenld vavh one werk for you? you do?

Say "po."

Encourage the group to discuss the varfous courses of action _____ Say "yes."

before reading the next question. Make some excuse 45 to why you would not be able to help

Q ‘ 137 her.
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Focus the work of the group on:

* How the situation being discussed shows negative feelings
about self

* How these feelings result in behavior-provoking, unfortunate
results

Students need help in recognizing their strengths and their
handicaps. The following procedure will help them to recognize
which kind of behavior causes others to accept or reject them and
to fdentify their strengths in relating to their peers,

Help the class develop a socfogram during the session in order
to realize why some pecple are accepted and others are rajected.
Use the sociogran later to identify individuals who are not select-
ed and who may need individual courseling.

8egin the class with statements simflar to the following:

Often people eay, "You can chocse wour friends but you ean't
chooge your farily.” We ecan say the eame thing about pecple ve
work with, If we ecould ¢hooge cavorkers the way wve do friends,
whot would we look for?

ANTICIPATED RESPONSES!

+ A buddy, someone to eat lunch with.

* 1 don't know,

» Somebody who's experienced on the job.

Certain people are alvaye popular, but ve nerd ta know wvhat
kind of recple we cheoge to te with, All of us want to te chosen
ly othere. I've brought a qucation eheet to kelp ue find vhat ve
lock for in pecple whoee compay we enjoy. be're going to we our
oum angwere to ledm more ahout ourselves.

Distribute copies of the following question sheet,and read

all the {nstructions with the students, Answer pertinent questions,

and allow the group sufficfent time to complete the sheets. Then,
collect each sheet from each student so that confidentiality {s
maintatned.
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STUDENT INFQRMATION SHEET

Here is a 1ist of the names of all the members of your grour.
Use the 1ist and your own ideas to answer the questions below. UI»
rob put your mare on thie pare . The group will discuss only the
reasons and not the names in your answers. Ulo not show vcir anevers
to anyone.

I would most Tike to work with:

1, because:
2. because:
3. " because:

If 1 could not work with those I have listed, I would ther want to
work \:ith:

. because:
5. because:
5. because:

On any job the peoplc I avoid are those who

L1st the reasons why people are chosen (reasons for first
chofces) on the chalkboard or on the overhead projector. List the
reasons why people are avoided on a second 1ist.

Examples:
Chosen Avotded
* Knows the job * Doesn't know what he's doing
* Helps you * Thinks he's better than every-
one else

" Really Tistens to you * Can't keep anythirg to himself
" Levelheaded * Doesn't care about anyoae else
* smart * Has no time for anybody
"ot * Real goof-off

* You can rely un him
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DISCUSSION QUESTIONS:

« What kinds of behavior does everyone seem to appreciate?
Give some specific examples.

» What kind of behavior does everyone seem to avoid? Give
some specific examples,

ANTICIPATED RESPONSES:

« Most of us want someore who'1l help or show us he cares.

» Many of us don't seem to 1ike people who stay to themselves
all the time or are too busy or not interested in us.

SUGGESTED DISCUSSION QUESTIONS:
* Where do you find yourself in this picture?

* Do you have any of the strengths 11sted {n the chosen
column? Which ones? Why do you have them?

* Do you I ave any of these weaknesses 1isted {n the avoided
¢olumn? Which ones? Why do you have them?

Encourage individuals to estimate thefr strengths and weak-
nesses, Also encourage groun members to help each other by
comparing thefr self-evaluation in a certain area to the evalua-
tion of others. Summarize the lesson somewhat as follows:

Frobably mo cne of wg has all the qualities other pecple
would 1ike us to have, b+ it 18 irmportant for eah of us to
have eome qualities cthers admire 1f ve are to get along. The
firat job of each peraon is to take a long look at himeelf and to
rake a pereonal list of his am virtues and faulte. Aided by the
group, he ehould then oome to decisicns about haw he nay get alomg
Letter with pecple.

ADDITIONAL ACTIVITIES FOR NECESSARY FOLLOWUP:

* Have each individual 1ist his Strengths and his neads for
improvement. Discuss individually.

* Individual conferences: Review the student's self-
evaluation,and ask him to select the area 1n which he will
start to work.

* “ream conferences: Have members of the group suggest
f kelping fndividuals with specific problems they

ERIC*
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TEACHING MAVERIMLS
BOOXS

Ganley, A. L. & Elias, G. S. Xnow pourself. New York. McGraw,

U.S. Superintendent of Documents. Ceeupational outlook handbock;
ermployment information on major osccupations for uee in guidaice.

Washington, D,C, U.S. Government Priiting Office. N.D.
PAPHLETS
Chronicle Guidance Publiications, Moravia, N.Y. 13118,
Finding your orbit. By Handleman, E. G.
FIUS
Aptitudes and occupations; 2nd ed. CORF. 16 min, sd. coior.
R-SUNYA,

The basfc groups of aptitudes and interests are 11lustrated in
scenes detailing varfous occupational categeries. A counselor
and a group of students discuss scholastic achievement, aptitude,
and interest tests.

Automation: whai 1t 18 aud what it does. CORF, 1965. 14 min.
color, R-VILL, SYRCU.
Explores the meaning and levels of automation from an electric
can opener to transfer machines on an assembly 1ime. Students
are encouraged to consider the Tmplications for thei: future and
to get the best possible education.

Chocsing your cecupation. CORF. 1949, 11 min. color. b & w.

R-UN.L, SYRCU,

It 1s necessary to apprafse one's self, study occupational

possibilities, and find out requirements before picking out a
Job.

Fereonal gqualitiee for job succese. CORF. 1952. 311 min. R-BEF,
SYRCU, INDU, VILL.

Shows how to apply for & job, the importance and necessity of
fnitiative, good personal appearance, businesslike habits.
willingness to take criticism, and ability to get along with

others.

Self-ecrecious guy. CORF, 1951, 11 min. b & w, R-SYRCY, UILL.
A typical high school boy fs talking before a group. After dis-
cussing being self-conscious, he finds some of his friends have
overcome this problem,

1966,



You can g+ a long way, EBF. 1962, 22 min. b & w. R-UILL.
Points out increased competition for jobs and the technolcgical
advaices which demand more education for Jobs. .

Your ewrming pover.  CORF. 1952, 11 min. sd.' b & w. R-BEF,
SY:QU, UILL.
Indicates how economic corditions, kind of Jjob, amcunt of
education, personal quaifties, and ability to produce affect
one's earning power.

TAPES

Can yeu land the Job? IV, 14 min. P-NCAT,
Keat appearance, good speaking habits, presence of mind all
telp when applyirg for a job.

Choosing your oecuretion, WF. 14.5 min. P-NCAT.
Main factors fnvelved in choosing an occupation,

Bow you cxn etudy ocqupations. IV, 14.5 min. P-\CAT.
what you shou‘id know about occupations and where to find this
information,

Maktng good I7. IU. 196). P-NCAT.

Series intended to provide some telp to young people on cralleng-
ing problens of their 3iyes.

Freparing fop your coowgation. IU, 14.5 win. P-NCAT,
A good school background helps in preparing orc jor a futere job.
Preparing through exyerieve. for yowr seowracsion. IU, 14,5 min.
P-%CAT.

Work experience can help the youth find the field he is pest
sulted for at the same time he is learning.

Ahat do wou know. INDU. M min,  p-NCAT.
Wz all tave equal opportunity to make the best of our zbilities,
Our success depends on the developrent of these abilities.

The world of work, INDU, 396%. P.NCAT.
Serfes of 12 tapes designed (o help explain the various faztors
1nvolved fn croosing an occupation,

fourzelf and your job., INOU. 14 min. P-NCAT.
Responsibility, anbition, and promptness are all vitally impertant
to anyore holding a job.

SECTION IV - SELECTING A VOCATION

GENERAL TOPIC
Is there an interesting and satisfyirg job for you?
TEACHING OBJECTIVES

* To help the stydent set up job expectations within the
Vimits of his walues, abilities, frterests, and training

* To help the student become aware of the oppertunities of
the local labor market

* To help the stugent learn how to make inquiries regarding
available . ploymert

* To {nform the student about the demants, working conditions,
and benefits of the job of his choice

STUDENT UMNDERSTANDINGS

® The center has the facilities to help select a worthwhile
career.

* Plarning and knowledge of working conditicns are {mportant
when makirg a wise and realistic vocational chofce.

CONTENT

* How w111 attending this center help participants enter the
world of work?

* Why §s 1t {mportant to choose a vezation?

* What informaiion is necessary when choosfng a career?

o 147
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TEACHING METHODOLOGY - dow can each of us help provide for society or

community reeds?

Divide students fnto four discussion gro.ps te cover « What kind of contribution can each individue) make 4
various asoects of job selection. socaety?
s Grouwp 1 * Group II1
Stress the role of the center in providing aid for the Focus students' atteation on a given occupation. Try to
student to meet various job demands. Stimulate dis- aid them by doing a critical appraisal of a specific job
cussion with questions sinmilar to the following: sttuation,

» What are some of the basic skills necessary in
almest any job?

How can the center help you acquire skills or
improve those already possessed?

Is your reading ability adequate for following
printed instructions regarding the operation of
machines and/or equipment?

Is your ability to do arithmetic adequate for making
charge or keeping recovds? What are the minirum and maximum salaries?

Do you get along with your boss? What is the future of this type of wcrk? Can the job

Can the center help vou find job opportunities? be done by a machine?

How? How will new changes in machinery affect the work?

Is this field overcrowded?

Is there a chance for advancement?

Are there job opportunities in this area?

What are the fringe benefits of such erployment?

What are the specific work demands of this job?
Are the derands mental, marual, or both?

Is 1t classified as skilled, unskilled, or both?
Is 1t repetitive? Varied?

Wkat are the risks involved?

Is 1t fndocr or putdcor work?

What are tre hours?

Is it seasonal?

Can the center find you a job in which you're
interested? Fow? What can you do to help?

What charces does the center offer you to become an
active, contridbuting member of the community? How
can you help?

s e e e s

+ What financial assistance 1s available during s Group IV
trafning? Do you krow how to apply for such
assistance? Focus students' attenticr on their persomal ability to

meet jeb requirements. Lead the discussion with questions
* Growp 11 similar to those below:
+ What are your gualifications for employment?
focus the students' attention on the rmental and socfal * Do you have any physical impairment which might prevent
benefits of employment. Provoke discussion with you from getting or keeping a certain Jjob?
quesifons 1{ke the following: Consider:

» How does & good job give & person satisfaction? - Sense of sight

* khy do men in prison need work to maintain their - Sense of hearing
emotional stability? - Sense of smell

+ Why do men of wealth seek ch2llenge ir work? - Bone structure (physica) disabilities in hands,

+ Why do married women seek jobs after thetr children feet, legs, anrs, or back
are groyn? - Overall strength

« Why should any person seek to be a contributing, as
well as a receiving member of society? Cite ways Examples of situations which might arfse in certain jobs.
in which a pers.n can do tnfs.

* Why 5 1t no lonjer possible for a person to take Mary Jones wistes to be a nurse. Does she know about the —any
care of his own personal needs as his pfoneer tasks she must perferm? These may include 1ifting heavy people in
ancestors gla? beds, changing bed tlothing, dealing with severely sick people, and

* Why should each person share in providing for the cleaning up a11 sorts of foul-smelling messes.
needs of his community?

* Wnat are some of the basic needs of society? John Brown wants to be an auto mechanic. |s he willing to have

O greasy hands and dirty tlothing practically al} the time he is
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working? Is he willing to crawl under cars in all sorts of bad
weather to fnspect for mechanical failure? Is he willing to
"learn on the job"? Does he realize,that with equipment ard
parts being used on cars changing each year, he will be required
to learn continuously? Does he understand that math, science, and
English are important to a competent mechanic?

He

A student must often be willing to "learn on the job."
often hat to be able to work under various pressures,such as
piecework, excessive noise, and constant attention to close detail.

+ Would you feel uncomfortable working under the
following working conditions?
- Excessive noise
- Frequent fnterruptions
- Pressure when working on piecework
- Pressure from dealfing with unreasonable
customers
- Constant atten%ion to close detail
- Crowded conditions

O

ERIC
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- Solftary conditions
+ Do 1ou have certain social expectations which might
rrevent ycu from getting or keeping certain jobs?

- Is the importance of a jab more impurtant than
the money?

- Would you mind being a servant?

- Do you mind getting your hands or clothes
dirty?

- Do you mind going to wcik fn work clothes?

- Do you worry atout what your friends have to say
about your job?

- Would you mind associating with certain types of
people?

- Will you get along with people who feel superior
or inferior to you socially?

- Do you mind taking orders?

149

Ask the students to 1ist {n order of importance the benefits of
the jobs they are interested in. Have them read this }ist to the
class for thelr reactions and coments.

Clip classifiesd ads from the newspaper and discuss with the
class the qualificatfons which might be necessary for each. Choose
jobs to which students might aspire.

Procure civil service advertisements and test announcements
from the locai employment office or Civi} Service headquarters.
Present representative samples either 1n the original or by means
of transparencies for an overhead projector. Discuss with the class
the jobs in which students display interests. (See Use of he
Overhead Projector, sppendix A, p. 303.}

Encourage students to 1ist thelir personal qualifications and
then to compare notes with other members of the class. Each should
study the other's 1ist for omissions or exaggeratfons.

Give the students a checklist similar to the following on
which they may number job qualifications in the order of importance
to them.
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STUDENT INFORMATION SHEET

OB QUALTFICATIONS STUDENT CHECKLIST

SKILLS

Training in a technfcal school or college
High degree of sk311 attained through or-~the-job training or
a?prenticesh‘lp
Semiskilled (cn-the-job training for 6 months cr 17ss)
T lrskilled

SECURITY

—..__ Pensfon program
Hospitalizatfon fnsurance provided
.—_ Senfority protected by unfon contract
Civil Service Job protection

MONEY

— . High starting salary; 14ttle chance for later Increases
Low starting salary; great chance for advancement inte
higher paying jobs
Medium starting salary; moderate chance for advancement
into higher paying jobs
Piecework; pay depanding on physical output of work
Commission; pay depending on nurber of sales

INDEPENDEACE

- Chance to become your own bess
" ¥ork f-r a buss, without direct supervision {example,
cutslde salesman canvasser)
. Mork alone, away from supervision and other srployees
Work under general supervision
. Work under Close supervision

PRESTIGE

White collar job; Yow pay
Blue cellar job; good pay

— . Sales Job with pay degending on commissfans on each sale
Un: formed service (pollceman, guard, fireman, efe.}
Prestige of job of no conseguence

USING THE J0B AS A STEPPING STONE

Good chance fcr advancement; 1ow begfnning pay
Moderate chances for advancament; average starting pay
—___Moderately high beginning pay; slow advincement
) Highest starting pay; no chances for advancement

J0B CONDITIONS

. Less than 40 hours 2 week
— .. %0 Yours 2 week
. Over 40 hours a week plus available overtime
e Maxfmum vacatfon time
. Paixfmm pald sTck leave
b requires 15ttle physical effort
. Jet requires moderate physical activity
—_Job requires maximum mental ackivity and minimum physical
activity (example, bookkeeper}
—— Alr-conditioned work area
— Insiue work
Qutdoor work, year round
Few physfcal hazards
o Some moderate danger r,om moving machinery and equipment
Modcrate danger frum falling objects
Job extremely hazardous

§fve students vocational Interest and vocational aptitude
exanfnations, and arrange conferences with counselors and students
to discuss results,

Call the Tocal offfce of the New York State EmoToyment
Service. Ask them about cdninfstering the United States Labar
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Department's Gevercl Aptitude Teat Cattery (GATB} and the Uniied
States Lador Department’s Imterat Cheoklfat. These are both
excellent tests. The result: wi)l enable teachers and counselors
to draw students® attention to o-cupations 4n which they have both
interests and aotitude. If desfred, the New Yark Statr Employr2nt
Service will oftes scnd vocational counselors into the schools (o
talx to individual studen's,




Arrange for lecturers from the professions and industry to
discuss new occupations which have been developed as a result of
the following: (See Inscheol Speakers, Appendix B, p. 305.)

Ever increasing technological changes

Scientific discoveries

Initiatfon of new methods of processing

improvement of production techniques

Creation of new inventions and machines,as well as Tmprove-
ments upon the old

Production of new products

Creztion of new services and the fmprovements cf old

Creation of new means of comnunication and transportation

Arrange a panel of staff rounselors and job develupers who
will discuss the effect of edu ation upon individual learning
power. Ideas sfmilar to those below may be discussed. (See
Inschool Speakers, Appendix B, p. 305.)

Education 1s one of the several factors which determine a
gerson's earnings, There i 2 high positive correlation between
one's level of educatfon and one's earnfngs. A high school
graduate will average $1N0 per month to $15U per month more in
earnings during his 1ifetime than a nongraduate. Due to modern
technology, a great number of new occupations have been created
and many of the gld ones have become more sophisticated, requiring
more training, highly specialized skill, and higher levels of
education, There are great shortiges of fersons in many technical,
professional,and managerfal fields. The higher the level of
educatfon, training, and sk{11 development 8 person has, the
greater the opportuni‘ies for employment and higher earnings in
meny new specialized fields. Converseiy, the lower the level of
education, the tewer Jobs or career opportunities open to 2
person. Those opportunities whi-h exist for the unskilled tend
to be low paying.

Students should prepare oral reports on the reasons why th2
selection of a Job should most nearly rrflect one's own strengths
or limitations. ({See Group or Indfvidual Fports, Appendix C, n,
308.) They should fnclude:

s n.araness 0f one's strengths and limitations and their
W deration in Jooking for a Job
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* Awareness of the job's requirements and their consideration
in filling those requirements

* Personal development through doing the best possible job

s Opportunities for advancoment

Ask each student to gaiher information on a particular
occupation and to prepare a job folder which includes collected
data. Suggest the names of various Journals or magazines, as well
as occupatfonal requirements, methods of entering the field,
advancement earnings, and other conditions. Social and psychclogical
factors and other pertinent information should be included. In
this folder, he may also keep a 1ist of his own irterests and
limitations, as well as the Ttems listed below:

* Social security number
» Sample of personal resum
» Sample of applications for employrent

» Locatfon of State employment agency and two or three other
employment agencies

s A completed vocational interest and vocational aptitude
examinatfon

Arrange for small groups to study individual services and
industries and to make reports to the class on their findings.
Suggest areas for study: gas statfons, beauty parlors, retail
stores. diaper services, laundries, hotels, restaurantss air
transportation, bus companies. (See Group or Individual Reports,
Appendix C, p. 308,)

Arrange for a group of panelisis {sne Inschool Speakers,
Appendix 8, p. 305 § from the local recruiting offices to discuss
the opportunities in the armed services and to point out specific
fnformation regarding:

* Enlistment procedures

* Selective service registration procedures

¢ Selective service fnduction procedures

¢ Deferments

» Arguments for and against enlistment



Officer training programs

Relationship of trairing in the armed services to civilian
life

-

Jobs in the Navy and the Army

.

Provide books for class vse when studying about jobs in the
various armed services and their relatfonship to civilfan
Jobs

Aid individval students who have made Job chofces to assess
current demands for workers in that occupation by consulting
merbers of the New York State Empioywent Service. Suggest that he
contact other local employment agencies, unions, and businesses
which might employ this type of labor. [%ee Dut-of-School
Interviews, Appendix B, p. 305.)

Display such ftems as the riciicnary of Cocwpationsl Titlee,
vol. I, U.S. Goverrment Printing Uffice and the Cooupational
Gutlook Xandvcok, and explain their use to the class.

Use audiovisual rmaterfals as a motivatiora) device and as a
means of conveying information to the semiliterate student. Make
certatn to make adequzte preparation and to complete followun work
so that students may cerive maximum benefits from materials ysed.
(See Audiovisual Aids, Appendix €, p. 3C8.) The following is 2
sampTe lesson plan for use with the film Aptitudes and Ocoupatione,
2d ed. Cororet Films. 1965. 16 min. sd, D & w.

+ Preparation: Before administering ary of the following
tests, chuck the reading level of the test to be given and
compare it with the reading level of the students who are to
take 1t. Shcw this filin cnly 1f one of the following tests
is going to te administered:

v [ifferential Artitude Teste, ThO Psychological Corpora-

tion

v Kufer Cenmeral Intercet Invenlory, Science Research
Atenciates

+ Minseeota Ysoationil Intercet Imvenzory, by Kenreth
Clark

* Cbjective: To guide siudents to make & wise chofce of
otcupations

* Before viewing the film:
s Encourage students to exchange stories of their early
) memories of what they "wanted to be when thay grew
& up.™ Ask whether these anbitions Fave been altered.
ERIC .
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+ Solic 4 estimates from the class as to the r mber of
difizrent occupations from which they migi t choose.
Record the estimates on the chalkbeard; az« the
students to look for the correct answer in the film,

+ Discuss with the students the factors that they think
might affect job success. Suggest that they note
the factors present:d in the film.

* After viewing the film:
« Ask for a definftion of an aptitude.
+ Ask the students to decide which of the following
eptitudes they possess in the greatest amount:
- Verbal reasonino
- Numerjcal reasoning
- Abstract reasonirg
- Mechanical ability
- Spatial reasoning
- Clerical speed and accuracy
- Language usage
« Encourage the students to tell why the~ think they
possess cartain apt.tudes. Perhaps . 2y will be
able to relate specific instances in which they
were ahle to display such aptitudes.
* Have students analyze which aptitudes they have the
least of.
* Ask the stucents to dacide which of the following
areas {nterest them:
- Scientific

Social service

Yerbal

Mechanical

Business detail

Artistic

Musical

Qutdoor

- Business

« Administer an aptitude iest. Stress the importance
of the studen®. pubting forth an horest effort, and
explain that only under those conditions can the
test indicate occupations in which they may or may
not be successful,

+ Arrange individual meetings with pach student to
discuss test results, Tactfully approach the
inconsistencies that may exist between stydents’
true aptitudes and the aptitudes they Ffeel they
possess. Strive to ald the student to gain 2
realistic assessmert of himself,

L R T I

* Followup:

« Remind the students that the film stressed the fdea
that any occvpation, menfal or executive, may give
the jobholder some degree of satisfactior. Discuss
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this concept at length. Ask students to consider
the satisfactions inherent In the manufacture of
medictne, its packaging, storing, distributing,
handling, selling, etc.

+ Review the three questions which the f{Im asked.

- Have you reachad or can you reach the proper
level af scholastic achievement the job
requires?

- Do you have the aptitudes the Job requires?

- Do you have the same general occupational -
interests as those who are successful at this
Job?

Stimulate studcnts to do individual planning for job seeking.
Help them to develcp abiifty to determine reasonable job expecta-
tions within the limits of thei:- values, abilities, interests,
scope of training, and job requirements.

Usfng a group of students unknown to your class, tape-record
the following script or one similar to ft. {Students should be
selected for the’. dramatfc ability.) Ask your studenis to
listen to the tape-recorded discussion. Ask them to discuss and
1{¢t, in order of importance, the job requirements of each
student,

SCRIPT

Al: Man, when you see all the jobs on the board, it's hard to
figure out which is the right one.

Bi11: I wish I could figure out which would be the one that's
really right for me, but there's too many.

Al: I know this cne here ain't the one, Departmént of Sanfta-
tion. You know what that is, gar“ageman. You have to
take a test from what 1t says here, but who wants to,
But $104 a week to start!

Len: Here's the one for me. “Assistant to Manager, Maintenance
Company, Real Opportunity fu. “dvancement." There's where
the action Is.

Al: Give me the money. You can have the "opportunity.”

Bi11: I know one qarbageman. He's retired now and gets half-
pay, and he's 41 years old,

Len: Maybe I wouldn't mind deing called garbageman §f I could
rotire early and start my own company., But man, I might
be old and tired by then, too.

Bi11: Yeah, man. But maybe you'd want to keep taking tests to
advance yourself,and you woulc1't want to retire.

Len: With my family (I got kids.} rayte this housing authority
mafntenanceman is Just Mr. Right,

Al: But look at that salary.
Len: But ook at that apartment, man.

Al: I wish they'd give us more chances to figure out what's the
best deal around here.

ien:  Yeah, oh, here's the placerment man, man.

SUGGESTED LCi5CUSSION QLESTIONS:

» How do you feel now that you have heard a group -f students
w0 are about 6 to B weeks ahead of you?

* Do you feel that they are ready for an Irportant chofce?
Why?t Why not?

* [s there anything we can do at this time to make our
choices clearer and edsfer later?

MNTICIPATED RESPONSES:
iow come those guys haven't had a chance to figure out the

O
~Jght Job?
FRIC ™%
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Even if they had the chance, how can you be sure which {s
right?

wWhat is the one thing I should ook for in a Job?

Who can hel. me pick out the right cne and then do some-
thing about 1t?

As a followup to this discussfon distribute job information
tu the class: for example, test announcements sna hiring require-
ments. With the afd of a :cunselor, students shou, * compare
thefr own estimate with evaluatfons given by their 1cachers.



STUDENT INFORMATION SHEET

CHECKLIST OF MOST 1MPORTANT THINGS IN A JCB FOR ME

Place (1) next to thz most fmportant, {2) nmext to the next most
1mportant, und so forth,

skills required
security ("layoff proof," good etirement plan, others}
roney (starting salary, top salary, chance for advancement)
nrestige
independence [being sour oun boss after a timed
owning the business
T using the job as a steppingstone {using it to maintain
self while preparing for something else)
Job conditions (hours, vacations, sick leave, fringe
benefits, physical derands, temperature, humidity, noise-
vibration, hazards)

TEACHING MATERIALS
BOOKS

Adams, (. C. & von Braun, Willy. Carcers in catrongutica in the
epace cnd miseiie flelde. New York. HeGraw-H111. 1962.

Baer, M. F. & Roeber, E. L. Ocopationa’ information: the
dynarice of tte nature anwd wee; 3d ed. Chicago, Scfence
Research Associates. 1964,

Berg, Thomas. Air for a job im welding. New Yorkx. Rosen, R.
1968,

Boland, L. M. Carcere and opportunities in welding. New York.

Dutton. 1964,
Carse, Robert. Y. » place in the Merchamt Marine. MNew York.
Macmillan, 1964,

Chamberlin, J. H,
walck, 1964,

Carcere 7n the protzctive services. New YorY,

Curtis, R. E. Your future in music. New York. Rosen, R, 1962,

Datey, D. F. Aim for a Job in air conditioning and refrigeration.

New “ork. Rosen, R. 1968.
Gelb, R. L. Your future in beauty culiure. New York, Rosen, R.
1964,
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areenleaf, W. J. Occupations @id carcere.
Hi11. 1985,

New Yerk., McGraw-

Harrison, C. W. Finding a career in auto meshanice.
Putnams. 1964,

New York.

Hutchinson, C. S.
R. 1¢6S,

Your futwre in ggriculture. New York. Rosen.

Ispacs, Stan. Careers and opportwnitics in eporte. New York.
Dutton. 1964

Joseph, James. Careere outdoors. MAppleton, Wisc. Nelson. 1962.

Kaplan, A. A, & CeMill2, Margaret, Careers in cepartment etore
rmerchandising. New York. Walck. 13€2,

Kir{(. W. R, Alm for a Jcb in a kospital. New York, Rosen, R,

Lent, H. B, Yo.» ploce in America’s space rrogram, carcera in
astrenautica.  Mew York. Maomillan. 1954,

¥cDonnell, V. B, Your jutwre in nureing. New York. Rosen, R.
1963.
Hém{ésgﬂand- Carcers in businese raragerment. New York, Walck.

Hurpgy. J. M. Handbook of job facts. Sciance Research Associates.
196

Nathan, Raymond. Careere in airiire cperatiors. Ned YOrk.

Walck. 18964.

Ne2l, H. E. RFatwre's guardiame: your oocer ih oonservation.
New York. Messner. 1963,

0'Connell, D. H. &im for a job in the Lakery industry. New
York. Rosen, R. 1957.

Ruth, €. J. & wWeiss, Adelle. Art carcers, New York. Walck.

Shuff, F, L. Your future in occwpational therapy. New York.

Rosen, R. 1964,

Sommer, Armand. Your futwure in frewunoice. New York. Rosen, R.

Splaven, Sarah. Your carcer {f you're not going to ocllege.
New York. Messrer, 1963,



Sullivan, 4. B. careers in government. New York. Walck, 1964,

Taylor, Dawson & Brailey, James. aim for a job in auterotive
service. New York. Rosen, R. 19¢C.

United Statr- Pureau of Labor -tatistics. vecupational outlook
handbooke 1 mployment information on mafor cecupations for use
in guidance. Washington, D.C. Superintendent of Documenls.

L.

Westbrook, J. H. 4fm for q Job in restauraits and food service.
New York. Rosen, R, 1969.

Whitcomb, John & Whitcomb, Helen. Strietly for eceretariee.
New York. MeGraw-Hill. 1965,

Zarem, Lew!s, Carcere and oivportun-iziss Tn aotronautios; rev.
ed. New York. Dutton. 1953.

WORKBOOKS
RawgaH, Flore-ce, Getiing a Jok. Palo Alto, Celif. Fearon.
966.

PERIODICALS

"Good Jobs for hfgh-school graduates.” Reaer's Digeet. B85:130-
133, July 1964,

PAPHLETS

Arti-Oefamatfon League of B'paf B'rith, 315 Lexington Ave., New
York 10015,
B'nal B'rith vocationol eervice informatio. kit,

Public Affairs Pamphlets, 38) park Ava, S.y New York  1D06.

New careera real jobs gud opportunt tieg for the disaduartased,

Fred Pewledge.
ch%;ztlc Bcok Services, 900 Sylvan Ave., Englewood Cl{ffs, N.J.

Jota in pour future. Miriam Lee.

Science Research Associates, 259 €, Erfe St., Chicage, N1, 60671,

SFA career {niformation kit.

U.S. Government Printing Office. Washington, [.C.
Chooeing your ooopation,
ob guide for prioy; verkera,
Oecgarional price tist.
\:i‘ ing for the U.5.A.
ERIC 15
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FILMS

Aptitudes and cecwpations; 2d ed. (ORF. 1965.
color.  R-SUNYA,
The basfc types of aptitudes and frterests are illustrataed in
scenes detatling various occupatforat categories, and a
counselor and 2 group discussing scholastic Bchievement,
eptitude; and interest tests.

16 min, sc.

c'}ns;osim your occupation. CORF. 1948, 11 min. coleor. R-UILL,
YRC D,
It i5 recessary to apprafse one's self, study occupational
possibilities, and find out requirements Lefore picking a job.
Getti[lg a job. EBF. 1954, 16 min. sd. b & w. R-SYRCU, InDU,
LILL.
Describes six common rov4s to @ job: how to secure lists of
prospects and how tU use the personal histery, the application,
and the letter of reco meadation,
How to inveetlgate vocaticrs. CORF. 1952, 11 min. sd. b § w.
R-SUNYA, SUNYB, BEF, SYRCU, INDJ, UILL.
Considers how to interpret vocational guidance tests, how tc
apply this infornation to different vocations, and tow to gain
actval job experiences.
IMprov gowr rereonality. CORF. 1951, Y10 min, sd. h 5w,
-BEr, SUNYA, SYRTY, INDU, UILL.
Shows how personalitfes can be develcped, adapted, and
controlled.

Job interview: three young men. CF. 1967. 16 min. sd. b & W,
R-8EF, SYRCU.
Shows actual job fnterviews photographed with a hidden camera.
Fereonal qualifieations for job ewcceee. CORF. 1952, 11 min.
R-BEF, ZVRCU, INOU, UILY.
Shows how to apply for a fob, the importaace and nec-ssity of
initiatfve, gocd personal appearance, businesslike hsbits,
willingness to take critécism, and 2bility to get 2long with
others.
Flawmicg your esrver. EBF. 1954, 15 min, sd. b 8w, %-BEF,
SUNYA, SYRCU, yILL.
Tells taree steps for plaaning a career: Tearrnfng aSout your.
self,ard different vocations, and comparing your own fnterests
#nd abilities with selected vocatfons,

Yewr eaming pover. CORF. 1952, 11 min. sd. b & w. R-BEF,
SYRCY, VILL.
Indicates how economic conditions, kind of Job, amount of
education, perconal qualities,and aL1lity to produce affect
one's earning power.



FILMSTRIPS
ABC'e of getting and keeping . job. EGH. 1969, 8 fr. P-EGH.
A serfes of filmstrips containing such titles as:  "Preparing

for the Job You Want," "On the Job," “Budgeting Your Money,"
"Lagor Unions," "Health Rules to Follow."

Founduti- s for cccuwpaticnal planning eerfes. SYE. 1961. P-SVE.
The series titles (from which the most vseful may be selected)
are: “"What are Job Families?" {36 fr.), "What do You Like to
Do?" {35 fr.), "What Gour is School?" (41 fr.}, "shat is 2
Job* {41 fr.), "Who are - w?" (37 fr.).

Ereparing for weck. UMINN. N.D.  P-UMINN.
Provides an crientation to the world of employment. Each
filmstrip illustrates a particular employnent concept. Titles
include: "Why D5 People Workz," "Your Job Appli-ation," "Does
It Matter How I Look?," "Now I Want a Job," "Job Interview
Tips,” "The Maintenance Worker," "The Restaurant Worker,"
"Seryice to Penple,” "The Sales Clerk and the Uffice Worker,"
"Jobs 1n Transpertatior,” “The Factory Worker," “A Look at
Other Jobs,” "What Do you 0o If?" (Serfes A}, "what Do You
Do 17" {Series 8).

ooatioral deeisiome. LA, RK.O. 2-331/3 rpm, 3 fr. P-LA.
Sets consist of the following titles: "An Introduction to
Vocation,” "The World of Work,” “Counseling in Vocatfonal
Decisior."”

world of work, Set I, MGHT. 3-33 1/3 rpr. 6 fr. sd. color.

~LA.

Covers different occupations that those with little or no

training can enter. [Included 2re: Tv repairman, gas station

attendant, hospita) workers, vending machine routeman, hair-

dreiser, office worker.
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Aruitoxt provided by Eic:

156

149

RECCPDS

4 men'e world, MGHT. N.D. 5C-12" LP.
One hundred interviews with men talking atout
their Jjnbs as they work. Each man te1?s his personal impres-
sions of his work. He describes what he does, how he does it,
and the skills invelved. In additfon, pay scales and
opportunities for advancement are discussed. Included is an
instructor's guidebook and an introductory record.

TAPES

Plavning beyond high echool.
15-20 min, P-HWC.
Investigations of apprerticeships, un-the-job training gregrans,
military careers with stress on the value of contfnuing
education for grades 7-12.

HWC. 1963, 12 tapes or 6 cassettes.

TRANSPARENCIES

Finding and holding a job.
averiays. P-(Y.
Covers Job scurces, personal data, application, Tnterviews,
social security, payrell, incone tax.

Cuide to finding a job. TECN, 7 tr. P-TECN.
A series pf transparencfes that show where to look for a job,
necessary personal informaticn, and the usuil employment forms.

I want a job. EGH. 15 tr. P-EGH.
Sections of social security, application blirks, fnterviews,
keeping a job. Includes teacher's manual and student workbook.

Study gkille, CY¥. 1967. 18 tr. with 3 overlays. P-CV.
Developiny good attitudes, keeping physfcally fit, taking
notes, learning to listen and read, taking exams,

Cv. 1988. 12 transparencies with 22
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SECTION V - FINDING A JOB

GENERAL TOPIC
How does the student secure a place in the world of work?

TEACHING OBJECTIVES

* To develop the information-finding skf11s which aid in
securing enployment

* To supply knowledge of Yocal employment services

* To help in the development of Job-locating technigques

¢ To encourage the use of available facilities

* To develop actval job application techniques
STUDENT UNDERSTANDINGS

“ Newspaper advertising is an aid to a jobseeker,

* Skil1s for selecting and answerfng newspeper ads are
necessary.

* There {s the possibil. ity of ?ening a Job or not getting a
Job whenever &n applfcatfon s made.

* Appearance, speech, and courtesy are all factors in
svccessfully applying for u Job.

¢ The applicant should be prepared to give the interviewer
facts concerning his education, skills, experience,
previous employment, etc.

* An applicant must be prepared to take difficulties and
disappotntments In job seeking.

CONTENT
¢ What types ¢f job experience aYd {n securing employmant?
¢ How does the student obtatn job fnformation?

O
E chow does an applicant prepave for a job Intervi 1
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* What Information should an applfcant be prepared to give?

* What kind of job information is found fn the classified
section of the newspaper?

» What information should a good letter of applfcation
contafn?

* What kind of impression should a letter of application
nake?

TEACHING METHODUOLOGY

Maka arrangements for rzpresentatives from the N.Y.S.E.S$. and
from verfous area companfes to talk to stufents. Before speakers
arive, ask students to consider que..fons they would 1fke answered
and to write these questions on 3" x 5" cards that can be handed
ko the guests for consideratfon.

Use pamphlet materials provided by the N,Y,5.E.5. and by
other agencles.

Discuss the varied number of sources from which students may
obtain Job leads.

Help wanted ads 4n newspapers

fr 'era) ani State empToyment zervices

Scnool placenent service

Cormercial {fee charging) employment service; agencies

Employment =arvices of welfare agencfes, churches,
fraternal, and veterans' organizations

fivil service newspaper and clvi) service annoui.cements
in post offices

Letters of applicatfons

Cold canvassing (gofng 1o places which have not advertised
for telp)



* Trade journals, papers, and magazines

* Personal contacts

* Labor organfzations

e (lassified telephone directory far leads

* Insert “"situatfon wanted" ads in newspapers

Stress the impirtance of the classified section of the news-
paper as 2 notice ot employment opportunities and a representation
of the later demend in  given geographical area.

* Select certain types of classified columns from the news-
paper and reproduce (34 process) ¥n class guaniities.
Analyze certain fazts about newspaper fomat sc that the
student caa be more efficient in his search for employment.

+ Ads are divided into categories, such as "Male," "fe-
male," “Male-Female,” "Salesman,” etc.

* Ads are usually arranged alphabetically by job title.
Note exceptions fn the columas seircted.

* Ads often request such items as a handwritten resporse
or a resumé, Explain,

* Ask each student to select five "want ads® from a local
newspaper.

* Dfvide students *nto work groups of four or five.

* Ask students to rewrfte their ad selections §n complete
sentences.

» Ask students to organfze the ads fnto occuyational
categories: farmming, processing, selling, serviting,
repairing, etc. They may use alternate categories,
surh s skilled, semiskilled, and unskilled.

+ Have students set up a complete 1isting which can be
mimeographed for class distribution.

*+ Discuss any omissions in the 14stings. Encourage
students to determine why certain occupations may not
be avatlable in certain arcys.

* Use the 1ist to determine the supply and demand factors
fn a gfven area. Some of the facters are:

- If a service or product is reeded, more pecple wil}
be hired to fill the demand.

- If a service or product 15 not needed, people wil}
Tose "mployment,

= 1t 15 Yopartant that the cost ot products which wre
made to be 5074 1n a particular erea does not
exceed what that area can afford. Should this
occur, the famand diminishes and the supply must
be tut zccordingly, This causes a cut in
employment,

ERIC

Aruitoxt provided by Eic:

158

* Reproduce on a d1tto master or on a transparency for the
overhead projector an appropriate secticn of the daily
paper's want-ad section. Kave the students analyze each
Job in terms of:

* Preparation required

« Experience =eguired

* Probadle sturting salary

* Frobable salary in Z years and {1, 5 years
* Hours per week

« Fringe benefits

* Chances for advancement

+ Working conditions

Spend some time 1n fnstructing students In writing letters
of application in response to varfcus selected ads. Give them a
sample ad, and ask that they write for an interview. In teaching
lTetterwriting, stress the need for neatress, legibility, correct
spelling, adhererce to margins, block Forr, etc.

Sarple:
29 Second Street
Albany, New Yark 12224
August 6, 19__
Box 59
Times Union

Sherfdan Avenue
Albany, New York 12224
Dear Sir:

In reply to your advertisement in yesterday's Times Unfon, I
should }ika to apply for the position of sales clerk.

. 1 ar{n 19 years ¢1d and have had some experience selling
men's sJits.

I have references from my former employer and from my
fnstructors it the Center and shall be glad to furnish them
on request.

I would be happy to come for an interview at any time you
suggest. You may call me at 1v 9-1235,

Very truly yours,

George Bruno

15



Explair the necessity of obtaining permission from certain
people who may act as references. Discuss the Suitabilfty of
staff members, teachers, clergymen, former employers, community
leaders, etc.

Ask students who have obtained jobs through the newspaper to
relate their experfences.

A:x students to take turns in role playfng the 2nswering of a
classified ad which requests the applicant to "Call for fnterview."

Arrange counseling seminars for groups of 10 students. Stress
the fact that the average parson works for about 45 years of his
Tife and that it s fmportant to choose a satfsfying occupaticn.
Discuss the metiods used to prepare far a worthwhile occupation and
then to find the job for which one is prepared.

SAMPLE PRELIMINARY STATEMENT

If wou are a caldy, you have to le able to finl the ball
quickiy 1if it 18 hit into the rough. You have to le quiet when the
players are puttivg. JYou have to be polite and attentive to the
player. What does thie simple illustraticn have to do with amy
Job in which you might be interested?
SAMPLE DISCUSS:ON QUESTIONS

* How do you know about a Job in which you are interested?

* Whom would you have to see to obtain such a job?

s What experience would be expected?

s Yhat are the responsibilities of the job?

* What ski11s are impor::at in this job?

Arran$e 3 counseling discussion to develop the fdea of the
possibilities of meay disappointments fn job seeking. Stress
Winston Churchill's statement, “"Never give up, ' ver, never."

SAMPLE DISCUSSION QUESTIONS

+ Are the chances of getting a job through a frie.uJ better
than answering a newspaper ad? Why?

* Where do you find information about civil sersica jubs
poctad?

ERIC
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» Why do better jobs require @ high school education?

+ Will a job come looking for you?

Show films and s1ides which i1lustrate the duties fnvolved in
jobs of interest to the students. Oiscuss the skiils that are
necessary. Invite workers who have these types of jabs to speak
oa thefr experiences.

Invite personnel directors from business and industry to speak
to varfous groups. Prepare the speakers for the visit by suggest-
ing a possible outline they might follow:

STUDENT INFORMATION SHEET
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THE KIND OF APPLICANT WE HIRE

1. The importance of that first impression
A. The Tettar of applfcation
8. The personal interview

I1. The reed for adequate data
A. Educatfon oS
B. Experfence

1I1. The provisfons far on-the-job training
A. Personality factors
Y. Willingness tn learn
2, Willingness to work
B. Sk{11 factors
1. Manuat dexterity
2. Literacy

J

Prepare the students by discussing the facters in the outline.
Ash. students to prepare questions on 3" x 5" cards which may be
given to the speakers so that they car prepare themselves in
advance, Duwring the next class period, allow time for further
discussion of materfals presented. Ask the class to evaluate the
impressions made !, the speakers.

A<k former students to talk to the Groud about their job-
findiny experiences. FPrepare the class in advance for the speaker,
and make certain that they know tre kinds of questions they wish
to ask.




STUDENT INFORMATION SHEET

NO HIGH SCHOOL CIPLOMA USUALLY REQUIRED

Adding wachine operator Maintenance worker

Assembler Message clerk
Bellboy Painter

Cashier Parking lot attendant
Checker Sales clerk
Construction worker Seamstrass

Counterman Security quard

File clerk Shipping clerk
Ground keeper Steck clerk

Guard Taxi driver

Tractor-truck driver
Truck driver

Hod carrier
Housekeeper
Mail clerk

HIGH SCHOOL DIPLCMA OR GOOD SCCRES IN ABILITY TEST REQUIRED

Accourting clerk
Airline stewardess
Auxiliary computer clerk
Bank teller

Bookkeeper

8ox office cashier

Car salesman

Cetailer (drafting)

File clerk

Fireman

Glass fatricator trairee
Keypunth gperator
Library page

Mathematical clerk
Mackinist trainee
Meter reader

QOffice machine operator
Policeman or policewoman
Raflroad clerk

Route salesman

Sales clerk

Secretary

Sccial worker
Teleptone operatar
Teacher afd

Typist

(Note: This sheet may be reproduced directly for student use.)

BETTER-SALARIED JOBS WHICH REQUIRE ON-THE=JOB TRAINING,
APPRENTICE TRAINING, OR HIGH SCHOOL EDUCATION

Accountirg machine operatar
Assistant programer

Baker

Barber

Bartender

Beautician

Buyer

Bus driver

Cashier

Child care center aid
Computer programer trainee
Cook

Data processer

Dental assistant

Dispatcher

Draftsman

Dressmaker

Duplicating machire operator
Electric coil taper

JOBS WHICH REQUIRE EXPERTENCE, SXILL,AND/OR A KIGH SCHOOL EDUCATION

Automobile mechanic
Autodady repafrman
Broadcast technicfan
Business manager
Business machine repairman
Carpenter

Cement mason

Chef

Electrician

Gas stat{on manager
Machine tool operator

Gardener

Labcratory assistant
Licensea nractical nurse
Machine opc<iator
Machinist assistant
Meat cutter

Mode)

Nurses' assistant
Painter

Repairman, typewriter
Rooier

Secretary

Sheet metal mechanic
Switchboard operator
Teleprone installer
Telephone lineman

1Y repairman

Welder

Market researchworker
Nurse, registered

Plumber

Printer, pressman
Recreation worker
Secretary, legal or medical
Surveyor

Teletypist

Tool and dfe maker

Y-ray technician

Tape-record severa) pairs of students acting as applfcart and
interviewer. Play the recording back to the class for analysis and
constructive criticism. Tape a second serfes of players and replay
for comparison and evaluatfon,

Reprod ice the rmaterials on the next page or similar articles frem
your local newspaper sO that students may study individual copies for
class discussicn, Point out the fact that new Stems and ads such as
these often p-ovide job leads. Ask students to specify the types of
workers who might be needed on the prpjects mentioned. Stress the
ract that news coverage concentrates on future developrent and so is
most valuable ag an occupational afd.

ERIC

Aruitoxt provided by Eic:

53

160

NSTRUCTIONAL MATERIALS

PAMPHLETS

Randal?, Florerce.
Alto. California
Cetting a Joi.

Scholastic Book Services.
New CJarsey 07632,
dots in powr futusv,

94306,

fearson Publishers, 2165 Park Blvd. Palo
1966. $2.50.

900 Sylvan Avenue, Englewcod Cliffs,




 New Corporations
Chartered by State

New corporations in Capita-
land which have bes au-
thorized by the secrelary of
state’s office lo do bus.ness in
New York State include:

Mohawk Valuations Inc., Al-
bany, lled by Lifshutz and
Kahn, New York City; Frank-
Iyn Growth and Development
Co., Inc., Platisburgh, filed by
Quinn and Keable, Plattsburgh;
D. L. Geebert Welding Co., Inc.,
Clifton Park, filed by No-
lan and Hayner, Mechanic-
ville; Romar Electronics Inc.,
Albany, filed by Douglas P. Rut-
nik; Eversafe Systems Inc,
Schenectady, filed by Max H.
Hershkewitz, Schenectady; Val-
dale Motel Corp., Warrensburg,
tiled by Adler, Gross and Thal-
er, New York City; Handyman
Gardens Centers Inc., Pough-
keepsie, filed by Marshali L.
Brenner, Poughkeepsie; The
Carriage Shop Inc., Lake
George, filed by J. Richard
Fitzgerald, Glegs Fal.ls.

[ ]

Q
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Comput-A-Date Inc., Glenville,
filed by Gibbons and Burke,
Scotia; Knolls Property Affili-
ates Inc., Schenectady, filed by
Lombardi and Reinhard, Sche-
nectady: Latham Discount Bev-
erages Inc., Mechanleville, filed
by Keniry and Keniry, Mechan-
feville. .

Demolition Job
To Globe Firm

Globe Construction Co. of Am-
sterdam has been awarded the
23900 contract for demolitien
of 13 buildings in the Amster-
dam urban Renewal's central
renewal area. The firm submit-
ted the low bid ta the Amster-
dam Urban Renewal Agency.
Buildings slated for demolition
include 17, 19, 2t and 23 East
Main Street, 4 and 8-10 Market
Street, 10 Guy Park Avenue, 59-
61, 63 and 8185 Division street
and 42 Wall Street, including
two buildings at the rear of 42
Wall Street.
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Executive Park Fast
was fully rented before completion.
Executive Park Tower
is now under construction.

Better plan your move now.

»

Modern. Yolal slectric olfice spoce with a prestige
address and convenient location is hard 10 come by.
And the 10slory Executive Pax¥ Tower, schbeduled
for occupancy in early 1970, is clready more iban
half rented! For information, contoct
Corl AV ermann, Treas.. 483-5041 or 4825440, Soon!

Execntive Park at Stuyvesant Plaza

Clippings courtesy of 47tauy Tirce-lmion.



SECTION VI

GENERAL TOPIC

What are the problems, challenqes, and opportunfties of urban
1ife?

The teacher should
remember & person cannot
be made more knowledgeable
and employable without
first helping him to cope
better with his present
environmeat. The student
mst 21sc believe that his
instructers and counselors
undeistand his way of I{fe
and the problems and
challenges he has to face
dafly. D'scussfon cr
these and other anticipated
problems should ce brought
out in group counseling
sessfors so that students
can realize that their
problems are rot ¢ifferent
from those of thesr
colleagues.

‘2

&
A

TEACEING OBJECTIVES

* To {nculcate price in ore's {dentity and cne's home ervircn-
ment

* To gain insight into the problems of urban living

* To develop awareress of comrunfty and personal factors
affecting the job, the home, and scciety in general

ERIC
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OPPORTUNITIES IN URBAN ENVIRONMENT

STUDENT UNDERSTANDINGS
s Thare are people, groups, and agercies to help those n need.
* There are advantages as well as disadvantages to urtan 1iving.

* There are mary ways of amelforating tre disadvantages of urban
1iving.

CONTENT

How does employment in the ¢ity depend a great deal upon how
the following fssues are resolved: decaying cities versus
urban renewal, segregation versus {ntegration, automation
versus unemployment, incentives to keep industry in the city
versus moving to better tax fncentive areas?

How do urban problems affect job opportunities?

what agencies offer help to individuals in securing and keeping
jotst

* what sources supply fnformatfon about establishing and ranaging
a business?

* How can community employsent opportunities be expanded?

TEACHING METHODOLOGY

Invite a varfety of resource people to discuss community problems,
Include a teacher, a social worker, a detective, a housing fnspector,
and a pubHc health nurse to describe the types of work which they
perform. . Ask that they present constructive fdeas for fmproving the
overall situatfon. {See Inschool Speakers, Appendix B, p. 305.)
Break the class into small groups sc that they can meet for individual
question-2nd-answer sessions, Tape all of the discussions fcr later
evaluation,

Assigr several groups of students to do protographic essays on
cowunity corditions. {See Appendix A, Picture Taking Techniques,
p. 301.} Suggest that thay contact lo al rewspapers and TY siations
for pcssible sale of materfals collectea.




Collect materials (newspaper clippings, magazine articles,
books, etc.) which discuss the contribution of minority groups
throughout history. Ask students to establish a bulletin board dis-
play nd to report on their reading fn this area.

Request that the center subscrit. to such periodicals as Ebeny,
Negro IMgeet, Kegro Kistory Bulletin, Tueeday, and ohers. Make a
point of reading pertinent articles to the class from these publi-
cations.

Collect a Tisting of resource persons who are members of the
minority groups under dfscussfon but have risen to pnsitfons of
comnunity lTeadership. [nvite these people to speak about their per-
sonal experiences and their personal problem-solving techniques.
Inciude such persondalfties as clergymen, doctors, lawyers, artists,
and businessmen, {See Inschool Speakers, Appendix B, p. 305.)

Invite a representatfva of the F.B.I. to discuss the problems of
city 1ivirg today from the point of view of the law-abiding student.
(See Inschool Speakers, Appendix B, p, 305.) Prepare & group of
questions similar to the followiny for the sreaker to discuss. Tape
all discussions for later evaluation.

SAMPLE QUESTICNS

what problems does the law-abiding citizen face today that he
never met before?

Wiat increase in expenses will have to be met by those who are
law ablding?

Hcw does the crim nal use racial disorders as a cover for his
activities?

How does the political opportunist utilize racial dfsorders to
promgte his political career?

kow do riots and crimes affect business enterprises?

What effect does the destruction of businesscs have on job
oppertunities?

Use an "on-the.spot™ technique (see Appendix €, p. 311 ) to
evoke discussion on a hypothetica) situatfon. Present the problem,and
ask one student, uiiltzing a microphone, to state his view of a
particular problem. Stiwulate the discussfon by fnviting the class to

- '\“1 es of questiuns, After tre student’s yiews have been suffi-
]: l ed, ask another student with different viewpoints to te
B .
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Examples

* A group of young men living fn a rather rundown urban
neighborhood pool their resources and buy two old pieces of
rental property. Trey obtain a 1oan from the bank to
rehabititate tSese buildings a.d to buy others.

+ Are they making a contributfon to the area?

+ What job opportunities are they creating?

« Why are banks cooperating with such ventures?
= Can a city dfe of urban blight?

Why?

A nelghborhood group of 50 people set up a dollar-a-week
contribution plan to set up their own 1oan agency. lhey
e.tiinate that it will take a year to put them fn a position to
make Toans of $100-$300 to any contrfbutor who is in need.

» What rules for borrowing should they establish?

+ What rules should be set up for repayment?

A busfnessman visits two areas of a city where incomes and
rents are corparable. One area is neat and clean; the other is
dirty and disorganized. The people in one area are friendly;
in the other they are surly and hateful.
¢« If you were this man, which area would you choose?
» What does your bringing rew business to an area mean in
terms of creating jobs?

Encourage students to explore the posftive actions gofng on in
the area and to 1ist the avajlable opportunities. Choose severa)
newspaper ¢lippings vhich discuss urban frnovations and reproduce on a
transparency for the overhead projector. Discu.s the effects that
positive actions can have on revitalizing an 2:ea and creating new
vocational opportunitfes. After reading the ciippings, ask the class
questions sfmilar to the following:

s In what ways do projects like these make a cormunity more
1iveable?

¢ Do more attractfve communftfes attract more residents and more
businesses? Why?

¢ How do more businesses and more residents create job
opportunities?

* With what groups can tenter merbers become involved?

Meet with urban resource pecple fn thefr own areas to meke first-
hand observations of sore of the problems discussed. (See Out-of-Schox
Interviews, Appendix B, p. 305.} Students should note the things the
see and report possible solutfons. This 1s one wiy of getting then

frvolved and taking "stands” or thirgs that should be important to ther
56



SECTION VII - RESUMES AND JOB APPLICATIONS

GENERAL TOPIC

What is the correct procedure for preparfng job resumés and
filing applscaticns?

TEACHING OBJECTIVES

* To afd the studeat to understand what is being asked of him
{n a jcb application

« To help the student furnish desfred job applicatfon data

STUDENT UNDERSTANDINGS
« Applications should be neat, complete, ard legidle.

» Applicaticns give tne prospective employer an insight into
the applicant's capabilities and experierce.

* Preperly filled ovt job applfcatfors are necessary for securing
worthwhile jobs.

CORNTENT

* What data does a jcb applicant reed for £fi111ng ouwt applications
and resumés?

* How does one obtain this necessary data?

TEACHING METHODOLOGY

€all or write to varfous local fims and request class quantfties
of applicatfon ferms. Have students make out these sample applications,
exchange them, ard check them as the class discusses the appropriate
answers to each question.

» Make transparencies of fob appifcation forms. Duplicate these
on Lhe duplicating machine or or & screen with the gverhead
projector. Ask students to compiete a form under your
direction. Evaluate the recponses as described above.
Use of the Overhead Projector, Anpendix A, p. 303.)

{Sea
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* focus attentfon on penmanship, neatness, correct spell ug,
ward Usage, and correct interpretation of questions when
filling out job appltcatfon forms.

Fave the students select ads from the classiffed section for
which they may pregare a resumé.

« Call the students' attention to previous class experfences.
This helps %he siudent in two ways: to experience a more
realistic situatfon 2nd to test the effectiveness of the
course 45 1t is related to them personally.

Ask the studerts to exctange completed resumés at the top of
which job descriptifons have been written. Fach stucent Ts to assume
that ke 1s an employer and to decide whether the resum® he has
received fulfills the requfremeats and {s effective in providing him
with 2dequate information abocut the job applicant. The student
employer {s to correct ‘he mechanics (spelling, gramrar, neatness,
and organfzaticn) of t - resumé,

Frepare an acceptable resumé form on tre chalktoard. {See sampe
on rext page.}) Include such Tters as:

* Perscnal data

* Qccupational data

* Educaticnal data {required dates)

* Extracurricular activities {(hodbfes, cormunity affafrs, etc.

* Work experiences (rares, addresses, dates)

Ask students to prepare a sample resumé (typed If possibdie).
Correct for neatness, completeress, and accuracy; display good

exanples on the bulletin board. (See Uses of Bulietin Boards,
Appendix A, p. 304.)




STUDENT INFORMATION SHEET

SAMPLE RESWME

Personal data:
Thomas Smith
25 Lancaster Street
Albany, New York = 12210
1v 2-3835

6'2"
205

Hefght:
Weight:
3orn: March 17, 1954 - Albany, New York (American Citizen)

Qccupational data:
Automobile mechanic

Educational data:
tiended Albany Kigh Schonl:
Completed Occupatfonal Trafning Program:

September 1869 - January 1971
June 1971

Extracurricular activities:
Little League baseball
A.H.S. basketball team
Hebbies: bowlirg, hunting, fishing

Work experience:
Cdd job man - Sandy's Garage, 52 Second 5t., Albany. Somers,
after school - 1970, 1971 (Inciuded on-the-job learning

sftuation)
Full tine job - January—May 1271 - Esso Statien, Marlon Rcad
Albany. {On-the-job learning)

References: Mr. Sandy Mclntyre, Garaye Cwner
53 Second Street
12¢02

Albany, New York

Mr. Park Bryant, Manager
Esso Statfon

18 Marlon Rcad
Mbany, New York 12206
Pev. Robert Price

Mt. Iton Baptist Church
No. Pearl Street
Albany, New York 12207

Mrs. Carla Winter, English teacher
Aldany High School

Q . Albany, New York 12210
ERIC |
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Pass tut job applization forms,and ask students to corpare the
questiors 1n the application to the data in thefr resumés. There
chould te a corralaticn of arrangement$ and categorfes. Ask siudents
to complete job arplfcations and currect for neatness, completeness,
274 accuracy.

Students may exchange applications for purpcses of correction.
The "student erployer” who corrects may offer the applicant a jab or
reject the ap~"ication. Students may file several (different}
appHcations for a variety of jobs or accusations.

Discuss the reascns why 1t 45 necessary to get an individual's
permission when asking him tc act as a reference. Suggest that
referenc:s be cbtained from teachers, principals, staff personnel,
clergymen, club leaders, etc. Enccurage studants to role play the
following situations:

* A jobseeker phones a former teacher to ask permission to Lse
his name as a reference.

® An fedividual is given as a reference but doesn't know about
1t until the employer contacts him for his opinfon. The
referee should pretend to know very 1ittle about the applicant,
not ke the applfcant, or not know who he is.

o A1 {rdividual has given his permission to use nis name as a
reference. The referee should speak positively of the appiicant
and te enthusfastic atout his character and ability.

Invite several area persnmnel ranagers or other représeatatives
from 1ndustry 2-d business Lo conduct mock Irterviews with students,
A nunbter of intervicws can be conducted at once, and a1} members of
the class should be Tnterviewed at Jeast orce.

Following the interviews, questions ard corments from the
business representatives 2nd students can be exchanged. This can be
made 2 signfficant experience for “Fe student and an opportunfty for
potential employees to becore acquainted with the center's candidates.

Stress the necessity for honesty when making oyt applicaticns
and resumés. Discucs the following staterents:

* Most employers teal that a person who lies canrot be trusted,
therefore: they do not dare hire him,

* Honesty indicates a positive serse of valuves which 1s an
asset to any erployer.



* Falsifying an application might place you 1n a position
requiring you to do work for which ycu are not qualified.
This could create dissatisfaction and hazardous situations.

* An honest application gives the enployer a realistic picture
of the applicant.

o hsk the students to complete a short paragraph dealing with
the points under discussion. The paragraph might include:
« Honesty Teads to trust anc dependability.
» Only an horiestly completed application presents a clear
picture of a person’s mental and physical abilities.
« Lying in one situation might indicate a bad character.

INSTRUCTIONAL MATERIALS
PAMFHLETS
Ne‘izgggk State Department of La‘ar, State Campus, Albany, New ‘ork.

Guide to preparing a reeumé.

Scholastic Book Services, 900 Sylvan Averue, Erglewood Cliffs, N.J.
07632.
Jobe in your future.

STUDENT INFORMATION SHEET

SHPLE APPLICATION

Name

Tast First Middie Tnitial

Address Telephone

Street, City, State, Zip
Birthdate / / Place of Birth

Parent's Name

Parent's Address

Mother's full name at birth _

Mother's birchplace

Father's birthplace

Citizen of U.S.A.

Socfal Security No,

1.

Year
Graduated

Years

Schools Attended Attuended

Grade
School{s)

Junior
High
Senfor
tigh

Job Experience

Nare of 1ast employer, Employcr's address, Date hired, Date Teft

Kind of work Reason fo- leaving Supervisor

Kate of pay
Present physical rcondition

Excellent __ Good Fair Pocr

O

ERIC
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SECTION VIl - EMPLOYMENT AGENCIES

GENERAL TORIC

What services do employment agercies offer?

TEACHING OBJECTIVES

To provide §nformation concerning the 23ssistarc. offered by
the New York State Employn nt Service and by private erploy-
rment agencies

To provide {nformatina concerring the location of local
employment agencies

To foster an understanding of the importance cf accentuating
the trainee's best qualifications curing a Job interview

To develop an awareness of jobs that are offered by community
businesses and 1ndustry

To aid in the development of such personal attributes as
self-confidence, prorotness, ¢ood manners, pofse, and ability
to communicate

To learn that in some cases It might be necessary to go to a
private agency

To provide practice in the procedures of applying to an
agency

STUDENT UNDERSTANDINGS

« A1 employment agencies have contacts with employers in lhe
loca) area, throughout the State, and throughout the Ration.

* Frivate employment agencies require a fee for their services,
but State agencies do not.

* There are certain preparations that an applfiant must make
prior to visiting any employment office. (Example:
appropriate dress, data concerning experience, education,
soctal securfty nurber, etc.)

) .
& he business of an erployment bureas 15 to find jobs for
E lCeop1e and people for jobs.
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CONTENT

what are the sources of employment fnformatfon which may be
consulted before ore turns to an employment agency?

What is the easiest way to locate various local employment
agencies?

what specific occupational assistance {s offered by private
ermplovreat agencies compared to the New York State tmployment
Service?

Are there any advantages of using a State agency instead of a
private agency or vice versz?

Exactly where 1n the comunity are the erployment services
Tocated?

wWhet information dces an applicant need to Lring to any
erployment ajency?

Should the appifcart give attention to dress and corduct when
visiting an employment agency?

TEACHING METHODOLOGY

Make 2 transparency cf the se:tfon of the vellow pages of the
telephone directcry which 19sts employrent agencies. Using the
overhead projector, cite the variety of 1istings.

tmployees - Permanent and Temporary
Employmert Agencies

Employment Contractors - Temporary Help
Qffice Clerical Service

Stenographers - Public

Make &n cyerhead projector transparency showing the 1istings of
the N.Y.S E.S. which appears under New York State in the white pages.
Foint out and explain the four separate scrvices offered under the
teadingss Lator, Department; Employrent, Otvisfon of; Erployment
Servire,

* Human Rescurces Developrment



* Industrial and Service Offica

¢ Professfonal and Commercial Fiacement Center

* Youth Opportunity Center

[f any merbers of the class have used the services of empioyment

agercies, ask them to tell tke class of their experiences and 17 they
gafred successful employment through these services.

Set wp 2 comittee to make maps of the {mmediate area and mark
locatfors of Vocal employment agencies. Place one map con the
bulletin becard.ard prepare duplicate copies for students to place $n
thelr data Ffiles.

Conduct an open class discussion based on the hypothetical
sftuation of an unemoloyed youth seeking a Job. Duplicate a sheet
which can be passed out to the cla:s as 2 basis for discussion, or
present the following case study orally to the students,

Jeff Coilire dropped out of publiz achooi beeauge he waa
dissaticfied. There vas no onv at home sinse both his father and
718 older brother vorked full time aua his mother worked part fime.
ifter harging arownd for about a week, Jeff tegan to feel pressured
by kie fanily to get a job. His father and brcther tried to get
aometking for kim, but thoy vere wicucccesful, Next, Jeff tried the
vant ad eection of the lcedl newspaper, then he tried eanvaceing the
arca in eearch of erployrent; etill with nc euccees, At this point,
Jeff tecare frwtrated and dieccuraged ac hia laosk of succese.
Einally, a friend zuggested that ke tioy an erployment ager .

SAMPLE DISCUSSION QUESTIONS
;’?-y d1d Jeff's family appear to pressure him Into getting a
ob?

Why were the methods of securing employment that Jeff used
unsuccessful?

wWhat facts must a person realize about himself before he
should seek employment? (Kis qualifications and limitations,
his arbitions and desires, his financiel needs, and his
military status.)

After his friend 5u$gested an erplgyment agency, how do you
suppose Jeff could locate one?

WEat materials should Jeff bring with him to the employment
interviow?

¢
E lC*should Jeff dress and act ‘or an interview?

Aruitoxt provided by Eic:

165

Invite a representative from the New York State Emplcyment
Service to speak to the class akout the services offered ty this
agency. (See inschool Speakers, Appendix B, p. 305.) If possible,
have him adwinister aptitude tests and go Over the results with each
student.

Invite a representative from a local private employment agercy
to speak to the class on the services offered by his crgamization.
{See Inschool Speakers, Appendix B, p. 305.) Be sure the students
have prepared §n advance questiors such as the following for a post-
presentetion discussion:

4 What services does your organization of<er that the New York
State Employment Service does not?

* What fees daes your organizatfan charge for 1ts services?

« What testino or Interviewing procedures do you use?

On tre ihalkboard, prepare a 11st of the 2dvantages and dis-
advantages of using the services of the N.Y.S.E.S. compared to using
a private agency.

For example, the advantages of going to the N.Y.5.E.S. compared to
a private agency are:

* Many more jobs are available at N.Y.5.E.S.
¢ ho fee is charged for services

* Free aptitude testing §s provided

* Record 15 %ept on file for future jobs

* Free couns ‘nr service is available

Set up 2 serfes of lectures vsing comunity resource people
from professional placement agencies. Ask that they discuss tre
variety of jobs available In the comunity in occupations of frterest
to the students 1n areas such as the following, Request the speaker
to discuss the training recessary for entry fnto the various occura-
tions.

Accounting Clerical
Adminfstrative Typists
Managemert Secretarfal
Laboratory Daty Frocessing
Technical Industrial
Sates




To help students develop a plan for finding employment, read * The center hae to get me a Jjob.
the following dialog to the group:
* 1I’m going to a private agency and get a gond job.
Soon you will all be looking for a job. I'd like to read tc

wyou a short dieccussion “wo students vere kaving not too long ago. DISCUSSTON QUESTIONS

8ob: You knoy Jim, we only have mwther 2 weeks left in the * Have you decided what a good job s in your field? Give a
progran; wve'd better start thinkivg abou’ a job. specific example.

Jims: The Job Developers are suppceed to find wa a job. ¢ What are some ways other peopla have found jobs?

Bob: Are they? I tkought they were goi=g to help uc find a job. ¢ mow do you begin to plan?

Jim: Come to think of it, maybe you're right. What are your ¢ What {nformatfor or assistance do you think you may reed?
plaone? —

Bob: I yas thinking about going arcund in my neighborkood to Have students role play going to an agency seeking employment.
gee what was available. Allow them to point out how necessary it 15 to have time to gather

data far answering questions.

TEACHING MATERIALS

Jim: That's a lot of leg work; there muet be an easier way.

Beb: I've aluays gotfren my jobs that way.

PAPHLETS
Jim: Maybe 8o, but hat kind of job did you find? I’11 bet they
weren't such great jobs. I have more education mow,and I National Employwent Assocfation, 2000 K $t., NW., Washingtan, D.C.
wani a good Jjoi. 20005,

Directory of private employment agencies.

SUGGESTED DISCUSSION QUESTI
vee LESTIONS Natforal Park Service, Washington, D.C. 20240,

* What's happening to Bob and Jin? Erployment oppertinities in natioral perk consessioraires.
¢ What do you think about depending on others te find you jobs: Scholastic Bock Servfces, 900 Sylvan Ave., Erglewood C1iffs, N.J,
center, erployment service, neighbor, free agencies? 07632,

Jobe tn your future.

[CIPATED RESPOMSES
AT Snelling and Snelling, Radnor, Pa. 19057.

¢ 1 was promised a job. To help lavd you a jecb.
SECTION IX - PREPARING FOR THE INTERVIEW
GENERAL T0PIC TEACHING OBJECTIVES
In what ways may a jobseeker prepare himself to fncrease his ¢ To develop the poise and appearance necessary for an interview
chance of success 1n an interview? situction

- * To understand the relatfonship tetween applfcant and inter-
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o To realize tne importance of an interview in securing the Job
» To understand the key points to Stress with the interviewers

STUDENT UNDERSTANDINGS

* An interview is for the purpose of ascertaining an applicant's
sujtability for a particular posjtion.

* First impressions are often decisive.

* The applicant must be prepared to furnish pertinent informatior.
» Appearance, diction, .and poise are important.

» The Interview may be the determining factor in securing a job.

° £ven unsuccessful Interviews can be positive experiences
which help ane develop self-confidence.

CONTENT
* How should an applicant dress for an interview?
* What infor~atfon should an applicant be ready to furnish?

s What impression should an applirant try to make upon the
interviewer?

TEACHING METHODOLOGY

Set up basic rules that students may follow.
validity of each rule mentfoned.

Discuss the

* Go alone.

* Arrive a few minutes before an appointment,
* Do not chew gum.

¢ Do not smoke.

¢ Remove hat when entering an office.

s Wait for an fnvitation to be seated.

Be cheerful and pleasant, but not silly.

Be confident, but don't brag.

Don't forget to say "thank you," “good morning," or 'qoodby."
If the interviewar is & man, address him as "5ir" or "Mr.___ ."

Be impersonal,
confidence.

Avola personal, domestic, or financial

Don’t bag or plead for a job. Just state your case.

Don't fidget with pens, keys, or mcrey.

.

Be accurate in answering questions.

Uo rot talk oo mech.

Do not complain about forwer employers.

Do not be afraid to admit that you have faults.

.

Do not ask too many questiuns aboi't salary, {ncreises, over-
time pay, free lunches, vacations, or other fringe bencfits.

Don't stay when tha ir.erview Is obviously over.

Thank the inte
the job ¢r not.

Yewer for the appoinment whether you get

Make transparencies of the following pages for use with the
overhead projector, or make a ditto master of cach page and give each
student a copy. Discuss the importance of -ach of the 15 points
covered. Ask the students to refer to thzte points when planning
their participation Tn the mock job nterviews which will follow,

Ask them to refer to these points when fudging the performance of
others in the mock Job fnterviews. Teachers may also want to use the
15 points as takeoffs for discussion of wock foh $nterview perfor-
rances during the rest of this lesson.
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1. Study your
interests ard
qualificatfons; be
prepared to give
them briefly and
clearly during the
interview.

2. Before the joo
interview, learn
about the fimm;
ask questions
2bout the fim
and the job that
you're seeking.

: ! @
] 3. Arrive five or
ten minutes ahead
NI of your appointment.
j Tell receptionist
who you are, whom
{ you wish to see.
—~
S~

ERIC
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Fow to "Sell Yourself' to an Employer

4. Be neat, clean-
combed, fingernails
clean; wear we'l-
pressed clothes,
shined shoes; avoid
gaudy jewels, make-
up.

5. The employer
wants to talk to
you. Don't take
anyone with you
(not even your

mother} to your
Job interview.

6. Situp
straight in the
chair, feet fimly
on [leer; look
alert. Advance
planning will help
you to be cim.
poised, and at
ease.

164
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7. Think before
answering a
question. Be
polite, accurate,
honest, and frark.
Give full
information, don't
brag.

8. Have quide
sheet with you of
all your jobds,
dates of work,
your wages, kinds
of work you did,
reasons you left.

9. Be ready to
show how your
training and work
experfence will
help you to get
ahead on the job
you're asking for.



1D. For
references, give
the names (and
corplete addresses)
of three ralvable
people who know
you and your work.

11. Be conficent,
enthusiastic, but
don't bluff. Use
good English, and
speak distinctly,
but don't talk
too much.

[/

12. Listen
carefully; be
polfte and tactful.
Above all, don't
get into any
arguments with
your prospective
employer,

14. EBe grownup,
businesslike.
Show employer
proper respect.
Cal’ him "Mr," -
not "Jack,"
"Buddy," or
"pal,"

13, The employer
is {nterested
only tn how well
you'll fit the
job. Don't
mention personal,
home, or morey
problems.

15, If 1t seems
you won't get this
Job, seek the
employer's advice
about other jobs
with the firm
vhich may come up.

Discuss the completion of application forms which are often
the first step towards an interview. Give tke student a Vist of
words found on standard forns and furnish hin with their meanings.

Drill on these meanings before allowing him to fili out sampie forms.
Bdd to the 1ist as new words arise {n discussion. PReview from time
to tire by means of the cverhead projector.

STUDENT INFORMATION SHEET

Samare - family nave or last mame (cxample: Smith)

Firet ~ e - given or baptisral name {example: R “ert)

kidile nme « gqiven or confirmation name (example: Rodert Ja-ra
Smith)

fermaonnt afivee - the street and house number, city, 2fp code

Sl ailrcee - the street and numbers of the house o
ararbrent last Tived in

Lapitsl etatue - marrizge situation (example: Are you single,
mariied, or dhorced?g

Lotife - to send a message

SAPLE VOCABULARY LIST t

Depemdenite - people whom the applicant supports

Citizen status ~ citizenship situation [example: Are you an
American-born citizen, a naturalized citizen, an alien?)

i‘eat{litiee - things physically wrong

fefecte - things physically wrong

Eiementary education - grades 1-§

Feesndary clueriion « grades 7-12

frtrasaricuiar cotifticra - activities cutside of school
courses {example: baseball, carpentry, raising pets, etc.)

Fiill - something the applicant does well [example: typing,
driving, filing, etc.g

ERIC
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STUDENT INFORMATION SHEET

RULES FOR COMPLETING APPLICATIONS

Check to see whether information is to be written or printed.

If your writing is poir, print information.

* Be neat.

Do not use nicknames,such as Bob, Jim, Ed, etc.

Learn to spell any Ytem needed on the average application
form (example: the name of your street, the name of the job
for which you are applyingj

Bring a pen that writes.

Take these Ttems with you to an fnterview. You need not show
them untess requested to do sc:

» Socfa) Security card.

* Birth or baptismal certificate.

» Draft card (if age requires it).

+ Discharge papers (for those out of service).

* One or two letters of recomiandation (photostats will do)

* School transcript.

Obtain sample application forms ¥n class quantitfes from
varfous local businesses,and use the overhead projector to afd the
students in §131ng in the data on their copies.

Prepare a 11st of "¢o's and don't's" In appearance. Discuss

pofnts such as the following with,the cdass:
* Hafr: clean, trimmed; no greasy hair preparatfons.

* Face: soap-and-water clean, clean shaven, or well-trimmed
beard.

* Teeth: properly brushed. Avoid unpleasant breath.
* Clothes: appropriate for the job; clean, well pressed.
* Hands: clean; nafls clzaned and trimied.

) Postures stand and sit tall, head erect, back straight,
& bdomen flat, toes parallel when walking.
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* Socks: fresh daily, ro holes, pulled up.
* Shoes: well shined, clean,
* Avoid styles that are extreme: odd colors, odd fads.

* Use common sense: 3@ man applying for a job as a mechanic
might wear different clothes from one applying as a sales
person.

Use this discussion as preliminary motivatio. for setting up a
panel of experts who will visit the class to aiscuss the factors
which make for good appearance. Include such peopls as domestic
science teachers, nurses, persc~nel men, and clothing <ale.men.

Aid students in settfng up 2 fashion show which will demonstrate
the kind of clothing suftable for business or the office. Arrange
for the lo.~ of such ftems from a local department store, and ask for
the a<sistarce of the management in carryfng out such a project.

Stress the impertance of the interview as 2 visit n which the
interviewee learns adout the company and the company learns about

him. Using certain sample questions, altow the students to practice
so that the!r answers can be frank and poised.




SUGGESTED QUESTIONS
* Why do you want to work for cur company?
« How nuch money do you feel you should earn?
o wWill 1t be possible for you to Tmprove yourself on the job?
® Have you ever been in trouble with the law?

After a prelimirary discussion centered around the questions
above, invite a guest speaker from & local fndustry or business to
speak on "The Job Interview," Ask him to present an an:lysis of the
relationship betwaen the apolicant and the interviewer.{See Inschool
Speakers, Apperdix B, p. 105.) The presentation should be
followed by a questicn-and-answer period. Pricr to the speezh the
following two questions may be presented to the students as
preparation and/or motivation for the talk.

® Why does anyone go to a job interview?
« What are the major purposes of an employment interviewer?
Ask the speaker in advarce of his presentation to analyze the

relationship between the interviewer and the applicant, including
the following points:

The relationship between the interviewer and the applicant
is a give-and-take relationship.

The interviewer attempts to obtain the facts about the
applicent’s experfences, abilities, and qualifications on
which selection and placement will be based.

The {nterviewer informs the applicant concerning the
positions svailable,

Fe also discusses working conditions, wages, benefits, and
capany folicies,

Ve respords cnly to quesvions which the applicant ray ask.

Te applicant, in turn,attempts to gain e-, lcyment and tries
10 sell himself to the irterviewer.

Dramatize or role play interviews between an emplcyer and
several applicants for a position. Ask tre members of the class to
Fi11 in 2 check?ist on each rerson applying, then select those they
feel might sucteed in getting a job.
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STUDENT INFORMATICN SHEET

CHECKLIST

1. Unsuitable appearance

2. Unrealistic wage demands

3. Insufficient training

4, Lack of poise

&, Unbusinesslike attitude or behavior
&, Asks mary irrelevart guestions
7. Extremely nervous

8. Overconfident

9. Tarcy

10. Unfriendly

Uncooperative

l'oor appearance

13. Poor command of languaze

1i. Needlessly inquisitive

Include discussions of interviews with sn:11 busiressren (for
example, applying for a job at an {ndeperdently owned 2uto seryize
statfon). Set up a group of questfons suck &s the followirg that
the man doing the hirirg would be likely to ask:

where did you work last?

Have you ever worked on cars?

Where ”

Would they give you references?

Have you evar done other repalr work?

0id you take the auto mechanics course in hich school?

What was your last salary?

Are you willIng to wirk nights or Surdays or holfde.s?

Since an interview with a 1-rge firm .ften involves 2 pre-
Viminary call to make an appointrent with the personnel offica,
spend spme time preparing the student to conduct hire 'f in a
businessiike fashfan. Outiine the steps he si :uld tale.

* Try to find the name of the man who i; in charge (was ft
mentfoned fn the newSpaper ad?),



1f you do not know the name of the man hiring, call the
company and ask for the personnel office.

When the girl on the switchboard gives you a man's name,
learn to pronounce it correctly for further use. {Ask her
to repeat it, so you can get the pronunciation correct.)

Make sure to confirm the day, date, exact time, and the
number of the office to which you are to report.

Learn the man's secretary's name 1n case you have reasop to
call back.

Be courteous. Thask each person you speak to for his
help.

Ask two students to have a rmock telephone conversation in
which one of the students plays the role of the applicant who is
requesting an interview, and the other student plays the interviewer
or his secretary. While the class observes the skit, have them
evaluate the conversation and make comments on an evaluation sheet.
Ask students to evaluate their peers on particulars,such as the
following:

* Clear voice
* Proper pronunciation of name
« Proper English (applicant)
o Attention to appointment details (exact time and place)
* Proper sequence of questiors
Use the following questions in role-playing situations:
* Education
+ Did you graduate from high school? What were your reasons
for rot finishing?
+ What type of treining did you get frc~ your courses?
< Did you atterd an Occupational Center or Vocational
School?
* Eroloyment
» Did you work while you were in school? Did you learn
while you earred?

- What was your first full-timc job? Why did you take
this job? Why ¢id you Jeave?

O
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Training
« Why do you feel capable in applying for this particular
type of work?
+ Do you have any special training in mind that we can
offer?

Hours
+ What hours do you prefer? Why?
+ Would you be willing to switch shifts from time to time?

Pay
« What wage do yuu expect t0 receive?

Marital Status
+ Are you married?
» Does your wife work?
+ How many dependents do you have other than your wife?

Health Status
+ Have you had any physical problems in the past?
» When was the last time you had a physical? What were
the results?

AUDITIONAL ROLE-PLAYING SITUATIONS

Ask two students to write and portray a mock interview in
which the interviewee does not speak diplomatically of his
former employer. Ask the class to cite their reactions.
Fcr example, does the interviewee appear complaining,
difficult to get along with, disrespectful or resentful of
authority?

Ask students {five or sfx) to role play what may happen if
an applicant brings a parent with him when going for a job
interview, The skit should show how a parent might dominate
the conversation and lead the interviewer to think that the
applicant 1s immature and unsure of himself.

Pale play a situation in which the interviewer mucbles and
uses poar grammar. The Student doing the interviewing should
respond as he thinks a real employer would.

« Have the class write 2 trief parejrach notirg tre errors
presented in the mock interview. Pave volunteers reed
these aloud o inftiate followup discussion. List tre
errors on the chalkboard. Have students check their
1ists for corpleteress.

%sk two Studcnts to plan and role play a skit showing a job
interview 4n which the zpplicant 4s sloppily dressed and
poorly groomed.
+ The class observing the {rterview may then evaluate the
behavior of tre twd participants.



. Have the class discuss the behavior of the role players.
Include such points as:

- What could the applicant do *o improve his
appearance?

- bhat conclusions might the interviewer draw from
the applicant's appearance and attitude?

- How does the applicant reflect a negative attitude
to the interviewer?

After observirg one or two role-playing sessicns, change the
intervfewing Guestions and techniques. Those in the audience
should take notes to help the participants identify strong
and weak points expressed in the interview session.

Video tape cr audio tape individual sessions for replay with
student and teacher. Ask students to assets their own role-
playing technigues. Set up another role-playing sessfon for
those who have not done w21l in interviewing about 2 weeks
after the inftial session. '

Tape or replay mock job interviews for evaluation.

Suggest that the student learn as much as possible befcrehand
about the “im to which he {s going to apply for a job. Have
the applicant:
+ Knpow the product or service it offers.
+ Learn something about the kird of jobs available in the
organfzation.
v Che-k on the employer himself.

Select a group of students to create a bulletin board de-
picting proger speech, behavior, and dress during an interview
as oppcsed to improper speech, behavior, and dress.

In order to learn appropriate behavior during a job interview,
<tudents should be awzre of the feelings which may develop during
a fob fnterview. Role playing will lemonstrate how Icth the inter-
viewer and the applicant tehave and will frepare the student to face
the test of his first real job interview.

Suci;;est that the students role play & job i-terwiew. Select a
job title,and J{st briefly the outies to be perforred. Ask for
volunteers to play the roles of the employer and the three applicants.
To make the situation realistic, supply each applicant with individual
instructions (see below) as to how he stould behave. See the seven
suggested instructions telew. Note that some fndicate a po-itive
approach and others a negative one.

Seven roles for job applicants:

Q 2s §f you don't care and are g1/,
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You have been looking for 2 months ard you feel you have
to get this job. Act anxiouc and worried.

Ba yourself, act natural; behave as yuu think you will in a
real interview,

You really don't want this job, but you're tired uf looking.
Act beaten down, defeated; willing to take anything.

You would like the job, but you're afraid you won't get it.
Act nervous with no self-confidence.

You just finished training for this werk, but you've never
worked before. Act inexperienced as though you don’t know
what you have to do in an intervies.

You just want a part-time Jjob so that you can stay ir the
program, Try to get a job fcr only a few hours a day.

Distribute three of the above sets of fnsiructions in separate
¢ velopes to each of three 5tudents who volunteer to act as
applicants. While the atker students are reading instructions,
inform the student who will be the enployer to spend 3 minutes
on the three interviews and to act the way he thinks an employer
would act. Be sure to provide him with the 1ist of duties to be
performed by the applficant to be hired. After the interviews, he
names his choice for the job. He should be prepared to give his
reasons at a later question-and-answer period.

in office mamager op forcman has three arplisants for cre [cb,
etz find out which applicumt ke will choose @uf why
inatructions which *oll ucu kow te act daing @ Intermiew, fut
den't tell anycne what your Tnstrusticns are., 43 pou watdh the
intervieus, think alout which cne of the mpliorits you would hive
if uou vere the wrployer ad vy,

SUGGESTED DISCUSSION QUESTIONS

What do you thirk about this employer? Would you like tu
work for him? k4y?

wWhat fnterests him?

Did he rake a wise chofce? &Fs?

Why do you think he decided not to tale the other twe? Give
specific reasens.

ANTICIPATED RESPONSES

« Bpplicent one locked bored. Fe was sitting a1} crurpled up.



* Applicant two looked nervous. He kept lighting up

cigarettes.

o Applicant three didn't seem to want the job. He was just

wasting time.
Ask the "employer® how he made his decisfon to hire the
employee which he picked. Possible responses of the employer
follow:

* 1 selected applicant

__ because he acted as if he
really wanted to work.

e 1 didn't pick him; he didn’t have enough energy to do the

e [ got the feeling that he would quit the job after he got
his first week’s pay.

SUGGESTED DISCUSSION QUESTIONS
* Wnat do you think of the employer's reasons?
o What does the employer look for?

* How can we show interest in a job during an interview? Give
some specific techniques

* How can we show confidence in a job during an interview?
Give some specific approaches.

Ask students to summarize what they have learned »fter the

discussion about ways to communicate interest, confidence, and
experience in job interviews.

ANTICIPATED RESPONSES

® The way »e feel about the job or the interview {s often
comuni  ‘ed to the interviewer.

* Sometimes when a person tries to cover his feelings of worry
by acting disinterested or angry, the erployer can interpret
this worried behavior as dfsinterest.

* The attitude of the applicant affects the attitude of the
enployer.

* An employer may not want to hire a person whom ke feels
doesn’t want the job.

O
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e Even though a person may have all the qualifications for the
Job, he may not get it because of the way he acts durfng the
interview.

Enact other fnterview sftuations in which the students present
correct procedures. Have the members of the class discuss any
flaws they see in the conduct of the person being interviewed.

Practice job interviews may b2 made more realistic by inviting
a hiring officfal of a large local employer to demonstrate to
students the way he conducts job Interviews.

To telp the students develop ski11 in handling a job interview,
give them many opportunities to participate in mock job {nterviews.
Tell the story of a recently graduated vocatioral school tratnee.
The man was skilled and had the recormendation of an ecployer, but
after being interviewed, did not get the job.

I'm going to tell you alout the exrerience of cre of ti-
studenits vho graduated from the carpentry shop in the MT pro.rr.
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Tell the story of a fictitious student who applied for a job
related to his vocational skills., The applicant had mastered all
of the shop and academic skills {n<luced {n his MDT training area.
He got along well in school and had a letter of recommendation From
the school for the prospective employer.

Mr, Evans was intervieved but he did not get the job. He waa

very dieappointed.
SUGGESTED DISCUSSIN
* What could have hagpened?

* All his teachers agreed he had reached industry standards,
and yet he didn't get the job. Why s this possible?

POSSIBLE RESPCNSES )
+ Maybe he had no experfence in this area.

* They are not hiring blacks.

* By the time he pot to the head of the line, a1l the jobs
were filled.

« He sald ur did something that the interviewer didn't like.
Let's deal with one poestbility at a time.

* Encourage tne students to discuss the anticipated responses
such a5 the first three above and help them to correct any
“alse impressions they have. Then present the following
information.

« Gradvates of the program usually apply for entry level
Jobs for which work experience in the field 15 not
required,

< It is against the law to discriminate against minorities.
women, and older workers in New ¥York State; and nefther
the Erployment Service nor the school will knowingly
refer anycne to & firm which openly practices
discrimination.

* What other itzrs are {mportant in an interview?

* Wnat things do you think fnterviewers 1ike? Don't like?

O
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* Who has been interviewed and will tell what 1t's 1ike?

* how does a person get ready to be successful in an interview?
Give specific preparations.

The group restates its ideas about how interviews work, how

good people could fail to be hired, and how applicants should
prepare for an interview,

ADDITIONAL ACTIVITIES

* Practice interviews stressing actual techniques that have
proved successful.

* yisit a placement office with group members who can then
report to the others.

* Practice making a good impression during fnterviews by role
playing.

* Analyze classified advertisements.

INSTRUCTIONAL MATERIALS

PAMPHLETS
New York State Department of Labor, State Campus, Albany, New York.
12226.

How tc get ond hold the right Jjob.
Fow o cell yourself to an employer.

Why yowng people fail to get and hold jobe.
You're already old enciugh.
U.S. Government Printing Offfce. Superintendert of Documents,

Washingten, D.C. 20402,
Jow to prepare yourself for Job intervievs.

FILMSTRIPS

Lock 18 watural, LA, 1-33 1/3 rpm. sd. color, P-LA,
A sensible up-to-date guide to good grooming ard dress for the
office working boy or gsrl.
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SECTION X - TESTING FOR JOB ENTRANTS

GENERAL TOPIC

with what kinds of tests should a student be familfiar before
seeking employment?

TEACHING OBJECTIVES

To learn about different types of tests used bv schools, the
Civil Service Systems and the Armed Forces

To learn how the Civil Service System operates; f.e.,
applications, testing, selection

To learn about one's abilities and potentials

To 9ain an urderstarding that we live in a competitive
world and must prepare for a job with a future

To beceme more aware of weak areas of learning,and to
endeavor to overcome these difficulties

To realize the importance of schoel ard fts relationship to
our lives in the "wocrld of work"

To becore oriented to test situations

To becore familiar wilh a variety of testing patterns
STUDENT UNDERSTANDINGS
+ ¥any jobs require testing.

* The center provides inforvation regardirg the format of a
variety of tests.

* The center provides practical experience in test-takirg.
CONTENT

¢ Rre there ways of becoming "test-wise?"

* Lo some people enjoy taking written tests?

Q Do others prefer oral tests?
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* Co some people become tense before taking tests?
* How can anxiety be overcome?

* Is some tension good prior to and during any type of testing
sitwation?

* Why does fndusiry test its people at various tires?

TEACHING METHODOLCGY

Set up a preliminary discussion corcerning the necessity for
testing. During the discussfon bring out these points:

In today's complex society an fncreasing amount of testing
of individvals is considered recessary.

An ever-increasing anount of testing of individuals s beir,
done in today's complex, fndustrialized society. Tests
related to intelifgerce, achieverent, 2ptitude, interest,
and personality are comanly given in scheols and colleges.

During both World Wars, all service personnel took
intelligence and aptitude tests; in World War 11 many men
and women were assfgned jobs and dutfes based on the results
of these tests.

Today, business and fndustry give tests when employing
people, as well as when promoting perscns withir the company.

Civil Service nlaces pecple in jobs on the basis of test
results.

In this unit we will Jearn ebout sore phases of “taking
tests.”

You were perhaps most fariliar with taking daily or weekly
tests in your classes in high school. Why did the teacher
give you these tests? (AlTow the students to s.ygest and
discuss reasons.] Tre following are points which may be
brought out in the discussion:
« The teacher is able to determire how well students have
understood the subject matter taught, if rore review
is needed, or if he may proceed with 24diticnal work.



» The stucent is able to feel that he has achieved and
learnec the required infornation or will te made
sware of the fact that he must do additioral work.

« The student becomes familiar with various types of
tests:

- True and false questions usually test factual
infomation.

- Compietion and multiple choice cuestions usually
test factual information.

- Essay questions give the student an opportunity to
express himself and to do creative thinking.

s Six types of test questions used in Civil Service and Armed
Forces Exams are:

Gereral {nformatior

word ability

Following directiors

Numerical ability

Cbservation

Manual and mechanical skill and aptitudes

Bring in job svpervisors to talk about the various "informal"
testing techniques that are used by business and industry to
evaluate persennel. This might include erployer or plaint foremar's
observations about 2n employee's willingness to cocperate or his
loyﬂty)to his cowcrkers. (See Inschool Speakers, Appendix B,

p. 3C5.

Invite an executive secretary to describe an outer office
screening process. Ask her to describe those individuals who
rarely get to see the man in charge and the qualities of those whe
do pass thg screentng process. (See [nschool Speakers, Appendix
B, p. 305.

File a reqiest vith the New York State (mployment Service for
a represertative to ¢ive the GATB tests to all students and assess
the resuits., Plan a Yater session for free discussfon of reactions
to 3the ;est and the results. (See Inschool Speakers, Apperdix B,
p. 305,

Arranga for a paiel of persoanel ren who will discuss the types
of tests given in the'r particular busiresses. Ask them tc make
practical suggestions of ways in which students should prepzre for
industrial interviewers. (See Inschool Speakers, Appendix B,

p. 305.) ltave a comittee of students take notes on these
suggestions and preparz a summary 1ist fcr distributfon to the
class. Use this 11st for a followwp discussion.
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Invite a group of armed services recruiting officers to act
as a panel and discuss the variety of tests necessary for entry
into the different branches of the service. (See Inschool
Speakers, Appendix B, p. 305.)

Bring in @ Civil Service representative to explain how the
system operates. Ask that he include material on applications,
tesiing, and selecticn. Reproduce the data on the rext page for
preéﬁaga):sswn orientation, (See Inschool Speakers, Appendix B,
p. .

Student: need to become zccustomed to testing situations.
This sequence fs desigred to help each student plan ways fn which
he can perform adequately fn an arxfety-provoking situation.

Use a taped recording of the session so that the Group can
hear and then discuss their own reactions.

Place 2 sheet of paper and pencil pp each desk before the
students arrive. At the start of the session. anrource that there
will be a test which covers all the previous discussions. Tell
each trafnee to write how he has been helped and what he has
contributed to the group. The time for the test 1s 10 minutes.
Remind each trainee to be careful with spelling.

ANTICIPATED RESPONSES
* Complete silence and withdrawal; fear of a test situation

* Mumbliny to each other about the test by individuals in the
group

* Openly expressed anger about the unfalrness of the test.
Examples:
« We were not informed of a test.
< This 1s not fair; we are not supposed to have tests in
occupational orientation.

After Hstenmg to the students react1cns for an approprwate

SUGGESTED DISCUSSION QUESTIONS
* What did you do during this test? Why?

¢ 0o you remerber yourself behaving 1ike thfs any other time?
What was that 1ike?
[Continues on page 175}



STUDENT INFORMATION SHEET

The Federal government employs several million workers in about &0
different agenzies.

e Nearly half work for the Department of Defense.
* One-quarter work for the Post Office Department.

e The government hires and assigns workers to all parts of the
country, the territories, and the possessions.

The government hires employees for such other jobs as:
e Artists and engrayers for maps, books, currency, Stamps
* Plant and animal experts

* Engineers, administrators, and technicians for research in
road materials, missiles, ceramics, and aeronautical safety
devices

{NOTE: Refer to Pamphlet #11, U.5. Civ'] Service Commissicn,
washington, D.C.)

Examinations

o Applicants must take competitive examinations. Examfnation
information is found displayed in post offices and tn news-
papers and announced over the radio and televiston.

* Exams may be written, oral, cr performance.
Appointments

* The names of those who pass (f.e., score 70 or better) are
placed on a 1ist of eligibles in crder of their grades, plus
any points given for veterans' preference. Extra points are
given to disabled veterans or their wives, widows of veterans,
and dependent mothers of deceased or disabled veterans.

® When a vacancy occurs, the hiring officer of an agency has
the choice of appointing any cre of the three avaflable
ﬁrsons with the highest grades on the appropriate eligibility
st.

The government {nquiras inta the applicant’s record, his
achievements, reputation, and conduct to determire his
"fust!. integrity, loyalty, and dependab . ifty.

WHAT IS CIVIL SERVICE?

Civil Service Jobs

* Federal employees belong to a modern, progressive career
system which guarantees:
+ Promotion and transfer privileges
« Career development and training programs
+ Generous vacations
« Sfck-leave allowance that cen accumulate
« Libera) retirement plan
« Low-cost 1{fe insurance
* Retfrement at 55

Compensation
® There are several pay plans.

® Mechanics and laborers are patd the przvailing wage of the
area.

* Congress sets the wages of postal employees, as well as
office and administrative workers.

® Most statutory pay scales have a number of grades with a
serfes of pay steps or a range for each grade.

State and Local Civil Service

* Many states, citfes, and counties have Civi) Service Systems
similar to that of the Federal government.

History

In 1881, a disappointec office seeker shot and killed Presi-
dent James A. Garfield. This brought public demand for civil
service refoms.

In 1883, Congress passed the Civil Service Act,

In 1920, the Retfrerent Act estadlisted a pension plan,

In 1323, The Classification Act provided that 211 nonpolicy-
making government jobs in Washington be c¢lassified.

In 1940, the Act was extended to tnclude a1l norpolicyraking
Federzl jobs. MNow the merft system covers about 90 cut of
every 100 Federal workers.
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* How does fear affect your ability in a test?
* D0 all tests cause you to have fearful feelings?

* Where can we expect to be faced with stressful situations
like tests?

» What kind of plans do we need to make sincte we know tests
are a part of training and getting Jobs?

INSTRUCTIONAL MATERIALS

PAMPRLETS

U.S. Civil Service Commissfon, 1900 E. St., NW. Washingtor, D.C.
20415,
Thinking about your firet jcb? Remember Urcle San uhen it comes
to choosing an employer. Pamphlet #5. 1966.
Kerking for the U.S., applying for a Civil Service job -~ what the
govemment expecte of Federal werkera. Pamphlet £4. 1967.

SECTION X! - GETTING ALONG ON THE J0B

GENERAL TOPIC

What factors afd "n developing 2 good relationship between a
worker and his coworkei's and beftween an employee and his erployer?

TEACHING DBJECTIVES

To develop the attitudes necessary for good on-the-job
relatfonships

.

To understand the many factors which contribute to job
sucCess

To 2ppreciate the fa~ortance of good work habits and of
continuing education

To be aware of & variety of acceptable ways of offering
assistance to fellow warkers

To develop the abiiity to Tisten and learn from those who
have more experience 0w the job

Tc learn to speak with clarity and courtesy

To make objective evaluatfons and to offer constructive,
unemotional criticism

STUDENT UNDERSTANLINGS
* Education ard training are keys to success.

* A worker's success often depends upon his desire to coopér-
\)‘“ and his abilfty to communicate with others,
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Conscientious attendan e is important for job success.

To grow with a company, the worker must grow educationally.

.

There is an appropriate time and place to express opinions.

In order to communicate effectively, each member of a group
must agree to respect the right of every other mewber to
express an opinion.

Comunication fs not a means but an end.

In order to defend & position, one must have adequate data.

CONTENT

+ Why should & worker develop 2 sense of Joyalty or responsi-
bility to his employer or coworkers?

* What effect can werk habits have on an employee's maintaining
and irproving his job position?

» What effects do a man’s personal habits have on his ability
tc get ard hold a Job? To be proroted to 2 better job?

* How dces a man's ability to cormunicate affect a ran's
ability to get and hold a Jot? To be promoted?

TEACHING METHODOLOGY

Invite 2 person who has risen above the ghetto situation to
address the students about getting along on the job. (See In-
sthoal Speakers, Appendix B, p. 305 ) Ask him to discuss questfons
such as:



How were you able to break away from the ghetto?

What problems did you encounter, and how did ycu overcome
them?

How did you acquire your first job or jobs?

What must a young person from a ghetto do in order to
acquire and hold a good job?

After you acquired employment, were you able to move from
the ghetto or do you still live there? Why?

Write the following sentence on the chalkboard: A baschall
teat hae to hold up an important gare tecause one player is late,

¢ Discuss the reactions of the manager and the rest of the
team.

+ Compare this sftuation with that of a man's being late for
work.
+ What happens to the jobs of people dependent upon the
tardy worker?
¢« If the =mployer misses getting his product out on time,
what are some possible results? (Give specific
instances, )

Invite a plant foreman to discuss the importance of work
habits. (See Inschool Speakers, Appendix B, p. 305.) Ask him to
discuss questions similar to the ones below:

* How does one find out about safety reguiations on the job?

« Why should ore try to take yood care of his tools?

* How can one find out about proper tool naintenznce?

* Why should one try to keep his work station clean and neat?

Invite a local ndustris) representative who can discuss tre
{mportance of & good school attendance record anu show fts rela-
t1cnsh1§ to futu-e employrent, (See Inschool Spy2akers, Appendis B,
p. 305.) Ask that he cover the following points:

* The record as evidence of personal responsidility
s The record as evidence of 3tod heal'a
Q
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* Ciscuss the importar-e of good work habitis,and show how
the, may aid him in maintaining zad improving his position
in the world of work. Using the chalkboard, work out an
outline (see sample Student Information Sheet) developed
from student responses.

STUDENT INFORMATION SHEET

GOCD WORK HABITS

A, Appreciation of safety regulatiors
1. Respect for 1d0ls
2. Maintenance of equipment
3. Neatress and accuracy

B. Sense of responsibility to emeloy.r and coworkers
1. A orectation of good working relaticnships
2. Respect for rules and regulaticns
3. Courtesy
4. Punctuality ¥n completion of work at a rate expected from
all employees of a company

C. Perscnal habits
1. ndividual fnitfative

L 2. Ability to provide necessary leadership
2.

Willingness to work
Discuss the importance of personal hygiene. From the students’
responses, develop an outline on the ch-Tkboard similar to the
fallowing:

STUDENT INFORMATION SHEET

FACTORS IN GOOD HYGIENE

Grooming

1, Neat and appropriate clothing
2. (Care of teeth

3. Acceptable Fafrcut

4. Personal cleantiness

B, Eating habits
1. Importance of a balanced diet
2. Work activities and celorie intake

C. Living Padits
1. Hours of rest
¢. Excessive smoking
3. Abuse of alcohol

L__%._ vefsure-time activities




Ask students to do camera studies of people in various
orcupavions which interest them. Cluss reports might also include
data on the subject's work habits and general grooming. {See Use
of Still Prints and S1ides, Appendix A, p. 303.)

Invite a plant nurse, doctor,or supervisor to discuss the reed
for good grooming from the safety factor. The speaker might also
add data concerning the various effects of poor health habits on
Jub performance. ?See Inschool Speakers, Appendix B, p. 305.)
Some questions to be discussed might include:

* What are some specific jobs that could be severely hampered
by poor grooming or health habfts?

* What are some requlations invclving grooming and health
habits in incustry?

From students who tave part-time jobs, ask for reparts on
these topics:

* Safety precautfons on my job

* The importance of grooming on my job

* Responsibilities cf employees

* Attendance reco.ds and success on my job

+ Pravide time for the class to react, question, and diseuss
each student's report,

Invite & member of the Human Relatfons Comnissfon to report
on his program and to cite fncidents which have arisen because of
peor communication between people or groups. [See Inschool
Speakers, Appendix B, p. 305.) wnave the cormission merber discuss
such questions as:

* What are some of the rost coron areas of corsmunication
breakdcwn?

> Wl steps are taken to reredy or e iminate these breakdowns?
" bnat exactly does the term "huran relations’ rean?

* Wrat are the functions of the Hu—an Relatiors Cormission?

Tepe an editorfal from a lecal parer,and atlow students to
discuss whether there 135 effective presentation of & particular
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point o{ view. (See Use of Audic-Tape Recordings. Appendix A,
p. 302.

* Using a prepa-ed tape, stress the “who, what, why, when,
where, how" o Vistenirg and ask students to pick out trese
items,

Emphasize that comnunicating is like selling sorething. If
a good job s <one, people are "sald"; if a poor job is
done, pecple will resist.

Emphasize that the effectiveness of communication can be
evaluated by analyzing the benefits derived through a
conversation or discussfon. Ofscuss the Teacership rote
that comes fram the cormunicatian,

Have studerts role-play situations in which the solution to a
prodlem depends upon communicating or "sellirg.” Allow students
to evaluate approaches used, [{See fole Playing, Appendix C,

p. 309.) Some sarple situations might be:

Student wants to use car; father needs to be convinced.

Student wishes (or does not wish) to go to college, to go
to work, to go into the service, to get married; parents
need to be convinced.

Stucent as employee ¢3n see ways of improvirg his Job
situatfor; employer needs to be convinced.

Student disagrees with peer-group decision or action; group
needs to be convinced,

Pose the following questions far discussions

* ¥hat is the speaker trying to communicate? What §s his
purpose?

* Does he present all the necessary facts, figures, etc.?
* What d1d he say? What is he trying to say?
¢ What questions were left umanswercd? Are there questiors?

* What effect would he have on any decisfon we might raie?

Ask Brea erployers to serve as a parel to discuss quastions
sinilar to those on the mext page. Give this 1ist to stugents
prior to the parel so they can plan their questions.
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STUDENT INFORMATION SHEET

DISCUSSION GUIDE

Why should one strive for accuracy on the job? b.
Why {s there a real need for a good working relationship with
one's boss and fellow workers? Of what practical value is
this relationship?
what might vresult from a poor relationship between 2 worker
and his boss? Between a worker and his fellow employees? c.
¥hat might be the result of an employee not adhering closely
to company rules and regulations?
Why should an employee try to be courteous to his boss? His d.
fellow workers? To business customers?
. Does an empioyer have the right to expect his employees to
complete an agreed-upon amount of work punctually? Why?
7. Why does an employer have the right to expect his employees

n -
N -y
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suggests ways of making the work more efficient or the
product better, or do you appreciate an employee who does
his work as he is told without ever saying anything about it?

employees who are having difficulty on the job and who also a.
encourage athers to do better and more efficient jobs?
11. How would you regard an employee wha encourages his fellow

employees to get a difficult job done on time even though b,

many problems and obstacles kept interfering? c.
12. As an employer, which worker wwqd you promote to & higher

paying job - one who works hard on the Job and always gives d.

& full day's work, or one who takes it easy and doesn't want

to tire himself out on the job? Why? e.
13. Does personal appearance and grooming help or hinder one's

Job success? Why? f.

2. Put yourself in the role of an employer while answering
these questions. Do you want employees 4n your
office or store to wear neat, clean clothes or

If you were to select a man from your shop to talk to
customers during busy times, would you choose someone
who wears extreme styles (i.e., flaming colors and
fancy tailorirg), or would you pick a person who
customarily wore neat, tlean, work clothes?

Does the type of care a person gives to teeth affect
his relationship with the customers, his employer,
and fellow employees?

In what Gccunations would personzl cleanliness be
{mportant for job success? Why? (Stucents may
contribute their ideas concerning as many occupations
as they can and give the reason for the importance
of personal cleanliness in each.)

to complete a certafn amount of work per hour, per shift 14, Do a worker's eating habits have anything to do with his success|
or per day? on the job?

8. Would ysu prefer to hire a man who tries hard to find new and &. Should a worker eat a good breakfast each morning, or
better ways of doing his work, or would you want a man who may he skip breakfast and eat a good lunch? Why?
Just follows directions and doesn‘t attempt anything beyond b. Can eating too much hurt a person's chances for job
that?t Why? success?

9, Do you think more highly of an employee who occastorally c. Khat kinds of jobs require a high calorie intake?

(Contrast the calor{e intake needed for workers fn a
variety of occupations such as clerk vs. truck
driver.)

10. How do you regard employees who try to help thefr fellow 15. Do a worker's 1iving habits affect his job success?

Do you prefer to hire workers who come to work after
2 good night's sleep or workers who are tired after
having fun late the night before? Why?

What effect does Yack of sleep have on worker safety?

Would a hangover have any €ffect on the way a worker
acls on the Job? Explain,

Does {t make any difference to an employer if a worker
has a few {alcoholic) drinks while on the Job? Why?

Is it all right for a worker to take a few mornings
off occasionally if he has a bad hangover?

what do you think of employees not showing up some
mornings because of hangovers? “hy?

Should a worker be able to smoke on the job? Some-
tires? Always? Expiain.

dirty, «loppy., 01d clothes? Why? 16. What do you taink of employces wha get many personal phone
calls at work?
17. Would you discourage a great deal of chatting and hoiseplay
on the job?

1 185
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Organize several student parels which will lead class

discussfons Tn 2 varfety of areas that may profitably be discussed.
Include such topics as:

* Judging an employer's attitude

» The $mportance of talking things over
* Is life always fair?

* Unintenticnal abuse

* Racial prejudice

¢ How to explain yourself unemotionally

* How to quit a job

Set up a self-analysis crart similar to the fellewing sp that

each student may rate himself and become aware of areas which need
improvement.

STUDENT ENFORMATION SHEET

¥

OO0~ Q1 B P

n.

. Promptress
. Cooperation

. Cleanliness

. Accuracy

. Patterce

. Physical energy

SELF-ANALYS[S: RATE YOURSELF ON THE FOLLOWING

High Medium Low

Mental alertness
Reliability

Orderliness
Thoroughress
Ability to get along with uthers

Set up bulletin board displays of helpful rules 2nd suggestions

for better employer-employee relationships

[ see Uses of Bulletin

Boards, Apgendix A, p. 304 } similer to those on the following

Student Information Sheet.

O
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STUDENT INFORMATION SHEET

. - - »

ATTITUDES EMPLOYERS WANT IN YOUNG PEOPLE

A place of business is not for social contacts; not for
outside interests.

Workers are members of 2 business arganization and must work
and not play.

The world does nat cwe one a living; and an employer is
entitled to a day’s work for a day's pay.

When working with many other persons, one must Jgarn to
cooperate.

One should study tre job and discover how to improve one's
position.

HOW YOU CAN HELP YOURSELF

Train yourself - learn a skil.

Show and develop an interest in the work.

Cevelop a goal for the future,

Learn to take criticism that is meant to be helpful,
Don't waste time - Tearn good habits.

1f you finish one job, ask for somethirg else to do.

WHAT TO DO AFTER YQU GET THE JOB

Have the employer sign the “"Pledce of Employment" form.

Get your working papers promptly. This is wowr responsi-
bility.

Notify agency that referred you to the job.

Learn relee, regulations, rights, resporsibilitice,
privileges.

Be sure to f111 out al1 forms - social security, income tax,

etc.
Be loyal to the company or person for whon you work.
Be ¢n time the first day and every day.

HOW TO GET A PROMOTION

Be »4117ng to do more than you are getting paid for doing.

Do as 1{ttle griping and complaining as possible.

Learn about other jobs 1n the plant or office.

Never be Tate or absent except for legitirate ressors.

Xeep yourself, your desk, your workbench, or table as neat
as possible.

Continue to study and learn.




Students need to develop the necessary understanding and
attitudes for better interpersonal relations on the job. Begin the
class by presenting the following case history:

A fellow in ene of my other growps told us that recently ke
valked on* on a good job. C(omditions were pleasmit, the work easy,
and the pay good, but one day his employer eaid, "Boy, take this
package over to the ehipping department,” and he eaw red. He
ehouted, "No one talks to me Iike that., I quit!” He slarmed the
door as he walked out.

After presenting the case, ask for reactions to this situation.

ANTICIPATED RESPONSES

s | once quit a job when a boss insulted me.
from anyone,

I take no guff

[0

I would say, "My name is Andres, not 'Boy'.

Maybe ft's the way he dressed and acted.

Talk it over with the boss. Let him know how you feel.

Ask the boss why he treated him 1ike that.

There's an ad in the subway that says, "'Boy' is what you'll
be called the rest of your life if you don't get an education.”

My boss told me my work wasn't good enough, so | quit too.

No one is ever going to talk down to me and get away with it.
I'd fight and show him,

You're already in a one-down position with an employer, so
you might as well compromise.

SUGGESTED DISCUSSION GRESTIORS

* How do you feel when you are called "Boy?" Why?

what does befng called "Boy" mean to you?

¥hat do you think it meant to the employer?

How do you judge an employer's attitude toward you?

How would you explain to the empleyer hew you felt and what
his remark meant to you?

. ‘{“ ‘s it not wise ty jer ardize a good job Jjust because of ore
El{l-fc"enﬂ What things ¢'ould be taken into constderation?

187

* Have you ever insulted anyone else this way without any
intention of hurting his feelings?

¢ Is there a difference between healthy and unhealthy pride?
Explain what it is.

* Why 1s it important to talk things over?

* Do you think it's hard to talk things over when you feel
hurt?  Why?
* Is life always fair? One hundred percent of the time?

* Do you understand a situation better if you are sensitive to
the other person's needs as well as your own? Why?

* Why is compromise sometimes necessary?
ANTICIFATED RESPONSES
+ Everycne has a right to pride.
* No one has a right to talk down to you.
* If someo e insults you, that's it.
e If you know your own self-worth, no one can down you.
¢ [f you're educated, you won't need t0 have a menial job.

* If you act with dignity, no one will treat you with disre-
spect.

To swrarize this learning sequence, review the following
themes which were developed during the sessions:

e Racial prejudice - stereotyped irages of pecple, the effects
of education, the varied aspects of respect

* How to explain yourself without getting angry
* How to leave a job in order to get a better one
» How to keep a job when an employer 35 hard to get along with

for additional foliowup to this sectior, discuss sore of these
topice:

* How to get a good reference if you have to leave a job

* How to develop self-confldence through understanding other
people
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¢ How to disagree amicably
¢ How to press your point and stil) remain friencs

» How to maintain self-confidence through respensibility and
competence

» How to influence others
The purpose of this sequence is to develop a more positive
attitude toward attendance through the exploration of reasgns why

people tend to be late and/or absent and the resulting impact on
Job relationships,

Oistribute duplicated copies or read any of the follcwing
vignettes to the group.

CORITY
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WHY CALL?

I worked in the offfce. It was an O\K. Jek. ..

On my last Jok,
0 great ahakes, I was only there £ eeks when our babysitter
T kad to etay

left us to go Fack hore because hep winle had died.
home with the kids. I didn't bother to eall the office to eay that
fvag gotng to fe out. Whem I got back, the Jet wes jitled,
The precedirg vignettes mey be utilized to initiate:

* QOpen-end discussions

* A buzz-group sessicn

* A role-play session
SUGGESTED DISCUSSION QUESTIONS

' What's going on in this situztion?

-

khy do pecple behave this way?

Hew should he have handled it?

How would you have handled it?

"self-defeating behavior."

Sometimes you hedr the erpression,
{them-

Has this person {these persons) defeating himself?
selves?) Why?

Why do you thirk he acted a5 he did?

Are there any cther aiternatives?

If you vere tie boss or teacker, what would you have dore?

Why?t
ANTICIPATED RESPONSES
* Sore students Tay ro .ot regatively and reject the concept of

"self-defeating behavicr" by lateling the prctlem as being
outside of thetselves.

Some students may fdertify with these sitvations ard realize
that this has bappened to them.

Sc-e students may react neg>tively and refuse to view their
re onsibility in a job or a Tearning situation objectively,

Some studants ray qatn Irsight as to thelr responsibilities to
themselves, to thelr jobs, or to their learning situations,




Help students tu examine their reactions and behavior which
may develop as a resuli of changing situatfons so that they may
develop attitudes needed for adjusting and copfng with changes.

Begin the session by giving each student in the group a letter
announcing a change in centers and instructiors for traveling to the
new center (see circulars below). Explore the students' reactions to
the change.

STUCENT INFORMATION SKEET

July 18, 15
T0: AL STAFF MEMBERS
FROM: MARTIN MANN, TEACHER-IN-CHARGE
RE:  CLOSING OF BUILDING

The entire building will be closed for repairs beginning
tomorrow.

Report To:

Williamsburg Training Center
35 Arion Place

Brooklyn, New York 11206

See attacked circular for traveling instrustions.

ash

Williamsburg Training Center
Arfon Place
Brooklyn, N.¥Y. 11206

TRAYELING INSTRUCTIONS:
BMT Sroadway-Brooklyn Line, Myrtle Avenue Station
ar
BMT Myrtle Avenue E1, Broadway Station

Eastern Parkway/Broadway Junction Station on iND Line {3 a
changeover paint to the BMT.

New York City Training Center
45 Rivinglon Street
New York, K.Y, 10026

Any bus to Brooklyn Bridge; transfer to bus over bridge;
get off at last step.

IND - "D" Train, Second Avenue Station
BMT - Broadway-Brocklyn Line. Get off at Bowery Station
IRT - Lexington Avenue Local, Spring Street Station

Mid-Manhattan Training Center
212 West 120th Street
New York, N.Y. 10029

TRAVELINS INSTRUCTIONS:

IND - "D" Train, 125th Street Station (This stop is closer
to the school.)
IRT - Broadway-7th Avenue Line, 125th
Avenue)} Station

Street {& Lenox

Harlem Training Center
132 West 125th Street
New York, N.Y. 10027

TRAVELING INSTRUCTIONS:

IND - “D" Trafn, 125th Street Station
to the school.

IRT - Broadway-Tth Avenue Line, 125th
Avenue Station).

{This stop 1s c¢loser

Street {4 Lerox

Jamafca Trafning Center
150-14 Jamaica Avenue
Jamafca, New York

TRAVELING INSTRUCTIONS:

IND - "E" or F" Trafn, Parsons 8lvd.
Bivd, Statfon,

Station or Sutphin

E

O
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Hand cut 2 circular to each student. Say to the students, "I
have sore instructions for you." {Allow students to reac. to notice
of change (approximately 3 minutes). "Any guestions?”

ANTICIPATED RESPONSES

o Anxious: This is awful. I dont know how to get there.
Why do we have to move? I 1ike it here. Wiy
do they have to fix the building while 1'm here?

s Negative: Forget itl They can Just forget zbout me - I'm
not goingl

Explore with tre students their various anaieties.
SUGGESTED DISCUSSION QUESTIONS
« What's wrong, you seem to be annoyed?
Possible Responses
» [ don't Tike to move,

know who they've got over there?
going to another place.

I'm comfortable here. How do you
[ didn't plan on

* If things change rather suddenly, we tend to be upset about
it. I wonder why?

Possible Responses

* You know where you are now. You don't know what things
are 1ike where you are 90ing, You get accustomed to a
place and know everybody. You werry about starting all
over again,

When we have to change a place of work or start a new job, we

be?in to think about all the problems we may have to enccunter;
al

the unknowns.
* How will it be meeting new people?
* How will they like us?
« How will we tike them?
« Where will we find comfortatle places to work and eat?

This 15 perfectly ratural, Human beings do not like to
change, particularly when they have adapted to the present
place. (Can you think of a work situation where yo. might
suddenly have to Change?

Possiile Responses

« A nurse who Fas to move to another ward after she had
Y adapted to her present cne.

ERIC
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< An offi.ce worker who has to move to anather unit.

« A machire operator who has to transfer to ano'her plant.

« An elevator operator who is 1aid off because of auto-
mation.

* In other words, there are some situations where we may have
to change, not oit of choice. How do we dea. with it?

Possible Responses

« 1'd be miserarle, but I'd go.

« I want the jos. 1 have no choice. 1'd go.
. It'? more imp.rtant that 1 work at this Job. 1'11 stay
with it.

To surmarize the lesson:

* Encourage the group to define the problems involved in any
specific change.

* Ask the students to suggest ways of controlling feelings
{panic, fear, anger} so that they do not act on these
feelings.

s Ask group members to summarize what they have learned about
change.

« Most of us get upset when we have to face charge, partic-
ularly when we haven't made the choice.

- One reason we get upset is that we fear faflure. We
have to reassess our own abilities to see if we can be
effective on the new job.

+ Ne fear the unknown or the action it takes to adjust o
2 new situation once we are comfortzble in the prez.at
one.

+ Once we krow why we're upset, we can better accept the
new situation.

« The fact that we want a job cr training helps us to
accept tne charge.

As a followup to the lesscn,discuss the following:
* The role of choice in a change situation
s Tnhe consicderation of needs in a change situation

o The role of self-confidence in a thange sit.atien

This sequence is designed to assist the individual in acepting
to new situatfons fnvolvirg superiors and peers and in cealing with
change successfully. This material may be used with groups which
have developed some cohesiveness ard sore skill in prodlem s0Vving.



Begin the class by citing a case study to evske the irner feelings
of self-worth of group members. Tell the students about the
following situaticn:

John kas been wverking for the samc corpany for yeave. He re-
ceives a reascriable 8alary, enjoys his vorkyand likes the peeple en
the job, John has teen emploped in the capacity of an offize worker
rerferming euch daties as filivg, anevering telepkome calle, od
tuping correspovdence. Ore roiming he was called tnto the office by
his supervigcr and given the followxing dircetic

"Boy, T umit pou to finteh the filing I gave pou westewiz. T
%ove gorme new vorx I want to give wou"

Lead a discussion Lo stimulate student reactions.

SUGGESTED CISCUSSION QUESTIONS

What's happering in tnis situation? Can you explain the
supervisor's bekavior? Explain possible reasons.

Why is a man called "Boy?"

How will John react?

How would you react?
ceaction.

Give specific reasors for your personal

ANTICIPATED RESPONSES
* I would be zngry at the supervisor!
* What could 1 do about it?
* That's the way things are.

FOLLUWUP DISCUSSION GUESTIONS

* What is your attitude toward your supervisors?
ment to coworkers? Why?

Your adjust-

* Why do people form groups or clicues? Give sore exawples.

* Do you see any alternative ways of coning with John's sitvation?
¢ 1f recessary, plan to direct grw? activities toward additional
considerations of situaticns fnvolving thenge.  For example,

John might have trouble introducing himself to a rew enployee.
John has to meet a new boss after adjusting to the ¢1d wne.

O
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ANTICIPATED RESPONSES
* 1 would leave.
* 1 would be angry at alil of ther.
* Maybe Jokn is imaginirg they don't 1ike him.
* Joha has to show some initiative himself.

¢ [f Jotn wants the job, he Fas to adjust.

SCRIPT

I'n going to tell you about an apprentice who was quite upset
by what happened to him on the job. As you're T{stening to what
happened in this situation, see if ycu can figure out what went
Wrong.

Trainee 1: There was excitement at the printing plant this week.

Trainee 2: What happened?

Trainee 1; Well, there I was mixing tne pigments far the irk I was
suopesed 1o be preparing when this new foreran ¢ores up
to me qut of nowhere and says, "khat are you using that
color for?" He actually tried to pull the stuff right
out of my hand! #e said, "I'm the foreman here."

Whe is te anyway? He wasn't even on that section before.
I knew what | was dofng. 1 read the work order on tre
chart! But he wouldn't stop. | told him | wasn't going
to talk to him - he could go see ry boss. 1 tried tc
walk awdy from him,2nd he grabbed me by the arm. 1
don't allow anyore to touch me that way!

well, he went and complaired about re to the printer |
work for. If 1 Fada't had my hands fuit. [ wou'd have
hit him.

Students need help in learning how to cope with pegple in
autherity at work. They will reed ts explore alternatives in deal-
ing with thise who seem threatening. The session can te developed
by the following methods:

* Read or play a tape recording of the above arecdote, Lhen haye
the students role pYay the 2necdote.




* Read or play the tape recordirg to idertify attitudes toward
pecpie in authority.

SUGGESTED DISCUSSION QUESTIONS

* What are your reactions to this scene?

Responses
I would have done the same thing. 1§ don't
like people pushing me around either,

I wouldn't have answered at alt. [ would
have punched him right in the nose.

~ Angry:

» Aggressive:

* What do you think the foreman was trying to do? Why?

* Why did he grab the apprentice’s am?

* Why do you think this happened? Give specific reasens,

Ask the students to role play to understand the reasons for
the behavior of eack one. Ask for volunteers to play the roles of
foreman ard apprentice. At the conclusion of the first drama, the
players reverse rcles.

How did you feel when you were the foremar?

How did the apprentice make you feel when he tried to walk
away?

when you were the apprentice, how did you feel toward the
foreman?

Wha'. did you think he was trying to ¢o?

How would you handle this situation differently?

Ask students who suggest other apnrnaches to f1lustrate their
ic¢eas by role playing, then ask the gruup to evaluate the second
rete-piaying session.

« Will this way work tetter?

* Did the foreman becore angry in this session? Why? or Why

not?

s what did tra apprentice do in this situation which stopped
the conflict?

Help students summarize the situztion somewhat as follcws:
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Semetimes we have to understand hcw people feel about their
Jjobs. Sometimes a fcreman does things to prove tochimself that he
is performing well. The worker may have to go along with the gzme
so that conflfct does not result. Sa, 1f the foreman is saying in
effect, "Let me show you that [ am in charge tere," we have to learn
to acknowledge this. Even a foreman can feel unsure of his position.

Students need to become aware of positive relationships between
people and to recognize the need of relating positively to somecne
on the job. To begin this lesson use a word game te help students
recognize trustworthy relationships already extsting in their 1ives.
Mso,use a buzz session to give each stucent an opportunity to
corsider how and why he Fas developed a feeling of trust towards
certain people in his life. Say to the students:

Ke're gotng to etart with an aetivity tedzv,
give each ong of yeu a liet with scme names cn tt,
cf a perscn peu veuld go
*

I'n going to

Ctrele the nare
to 1F pou had a preblen gand reeded to ialx
2

over,  Think of the real pecple ©n pour life.

STUDENT INFORMATION SHEET
mother boyfriend counselor fellow worker reltigious adviser
teacher husband neighbor  cousin brother
boss wife aurt father grandrother
airl friend landlord uncle sister grandfather

Give the group sufficient time to thirk about the relation-
ships swuggested before asking them to indicate {by show of hands)
their choices. Then list those persons most frequently selected
by counting each choice. Say tc the students:

fathers
fer vhi?

Mgt people eeleated their mothers am {cr vhatever

grcwp rroved the kighest froguency). I

ANTICIPATED RESPONSES
* Well, those are the only peiple anyone can trust.

« You rust ke kidding.
landlord.

I'm not going to tell anvthing to my

« 1I’ve always been able to talk to my sunt. She's 0K,

o ] couldn’t pick anybody on that list,



Say to the students:

I wonder what there 18 about these people you've chosen that
makeg it poesible for you to trust them? Let'a break up into
small buza groups and try to find some answers.

Organize the groups in any of several ways. It {s important
that students who chose no one or only one person be placed in
groups in which there are students who chose many persons. Buzz
groups will probably have four to five members. Direct each group
to arrange chairs fn small circles at d*fferent corners of the room,
then walk around, observe the groups, and restate the task for any
group not wtrking.

After 10 minutes, suggest that all groups return to the large
circle,and ask that one person from each group tell some of his
group's jdeas about how and why people decide to trust someone.
After & volunteer concludes his comments, ask if anyone in that
group wants to add something.

Note the similarities in trusting relationships and comments
about them.

ANTICIPATED RESPONSES

* People you can talk to about anything are people you can
trust.

* | never realized how often I visited my cousin Just to talk
things over.

* Mst of us felt we had one person ve could go to when we
needed help.

Corment to the students:
S0 there are pecple you can truct. Do you think you could find

meone you could trugt cn the Job as well? Someone you could go
to 1f you had a problem on the Jjob?

ANTICIPATED RESPONSES

» Angry: 1 doubt it. Everyore's out for himself.

T l{lC
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s Passfve: 1'd never go to anyone. 1'd keep everything

to myself.
» Realistic: 1'd Took around and see if there wasn't at
least one person,

Encourage students to sutmarize and add any important ideas
omitted. The summary might include the following fdeas.

We all seem to need someone we can talk to or rely on. They
are the people we trust., Trusting someone makes the whole scene a
1{ttle more friendly; you don't have to feel alone. Sometimes when
we do trust people, we're able to work on some of the problems that
get {n our way. Even on the job, we can look for someone to trust.
Job situatfons have problems too. Sometimes we have to work them
out with people on the job. You don't want to talk about every job
problem with your family.

Construct role-playing sessions similar to the following:
A student has a problem with his Job. He has to ask somecne for help.
What does he do? What happens?

TEACHING MATERIALS
PAMPHLETS

New york State Department of Labor. State Office Campus. Albany,
N.Y. 12223.
Why young people farl to get and kold jobs.

Science Research Associates, 259 E, Erie St., Chicago, [1t. 60611,
what erployers want.

Unfted States Department of Labor, Washington, 0.C. 20210.
We'ra never {oo yowng to tvarm safety.

FILMS

Tereonal qualities for job eucoves. CORF. 1952. 11 mén. sd.
color. b & w. R-SYRCU,
Outlines the elements for job success - fnitfativ2, good
personal appearance, dbusinessiike work habits, v+ §1)lingness to
take criticism, and the ability to get along with others.



SECTION XII - PROBLEM SGLVING

GENERAL TOPIC

What are socially acceptable behawvior patterns which can be
ysed in meeting and solving personal problems?

TEACHING OBJECTIVES

To help students solve realistic problems

To develop rational, rather than impulsive,ways in which
students can respond to  turbing written communications
from organizations

To learn to deal with personal anger and frustration caused
by policies aver which the individual has 1ittle or no
control

To i2arn to cope mith feelings of rejection

Tc teach the use of the group process

To help studerts deal with personal evaluaticns with which
they do rot agree

STUDENT UNDERSTANDINGS

+ Analyzing personal probiems as rationzlly and unenoticnally
as possible helps one find & workable soluticn.

Emotional responses 1o problems often result fn dirrational
and poor sulutfons.

When dealing with problems, one should supress initfal anger,
resentment, panic, ar grief before deciding on a solution.

when confronted with a problem, ore showld try to imagine
how other ndividuals affected by the problem tend to feel.

Discussion of 2 problem with others ofien helps an fndividual
arrive at a ratfonal solution,
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CONTENT

* How can one control his emotions when confronted by disturb-
{ng situations?

» How can one adjust to unexpected personal injuitices caused
by impersonal bureaucratic orgarfzations?

* How can one benefit by discussfng personal protlems with
others in a group?

* How should one react when he feels he has been unjustly
treated by someone in an authcritative position?

TEACHING METHODOLOGY

Give each student fn the grovp a sea’ed letter (see sample on
the next page) with hfs name and hcme address on it. The letter is
from the City Board of Educaticn and asks the student to provide
Mr. ¥olin, of the trafning allowance unit, with certain information.

Prior to p.ss5ing out envelopes, say to the group:

Make Felieve that you wake up torormw romiing, cat brezkfast,

vaegh uwp, get dressed, oid leave the kouse. Onm the vay to schocl,
you etop off ot your mailbox and find one of these letters vaiting.

DISCUSSION QUESTIONS
¢ How do you feel about receiving mail?
« ¥hy do you have this reacticn?

* What are your first feelfngs tefore opening tre letter? Why?
The group is then asked to open and read their letters.

4 what will you do? Why?

* ¥hat will you rot do? Why?

* What s your feeling tonezrd the City bcard of €ducatfon? Why?

* How will your feeling toward the City Board of Education
{nfluence your behavior?



¢ What is your general feeling about recefving mail from
agencies? Why?

¢ How have your feelings influenced your behavior?
* What alternatives do you have?
¢ What are the consequences of each?

STUDENT INFORMATION SHEET

City Board of Education
Training Allowance Unit
1841 Broadway
New York, N.Y. 10023

August 28, 19

Mr. Richaid Jones S5# 60-085-095
445 W, 49th Street
New York, New York 10016
Dear Sir:
{will be ;
Your Training Allowance payments [are being) delayed pending
receipt of the item(s) checked below.

Please return this letter and the requested documents fr the
enclosed postage-free envelope.

Your birth certificate or other proof of age
Birth certificate of your
Your social security card or your unemployment insurance book
Copy of your last income tax return

Yerification of employment

Other

Prphp———
et A

Yery truly yours,

Saul Velin
Manager

Starting Date: July 1, 13 |

ANTIC!PATED RESPONSES

Students may react passively, impulsively, or hostilely. Sore
will put the letter away and say they will respond when they have
time. Others will go directly to the employment office instead of
going on to schoo) and later mail in the requested information. A

Q) ren destroy the letter and raise & fuss about having checks
E lC‘Some will follow the letter's Tmstructions.

Aruitoxt provided by Eic:
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Teathers may wish to arrange individual or group sessions with
those students who have evidenced forms ot self-defeating behavior
in cther contexts:

* In reacting to failure to learn

¢ In reacting to directions from a school aide

¢ In reacting to a cthange in training plan or Sschedule

* In reacting to criticism by a teacher

» In reacting to criticism by a fellow student

Nistribute letters from the Department of Social Services.
Some letters will findicate approval of requests for supplementary
Give the following

assistance, and others will deny assistance.
introduction:

Fretend that
o1 to aqyply for
2l Sercfoes In order
xa lctter ¢

STUDENT INFORMATION SHEE

DEPARTMENT OF SOCIAL SERVICES
330 Jay Street
Brooklyn, N.¥Y.

Letter #1

April 9, 19

Case #754026
NWE:  Joseph Famsey

Unit 182
Brooklyn Center

(Madam)
Dear (Sir ):

This is to inform you that your applicaticn for supplerentary
assistance has been accepted. You will receive 2 semircnthly
check of $10.00.

Very truly yours,

Rebert Sullfvan
Caseworker

RS/hf




STUBENT INFORMATION SHEET

Letter #2 DEPARTMENT OF SOCIAL SERVICES
Jay Street
Brooklyn Center
January 11, 19___
Unit 082 Case #7540

Brooklyn Center NAME: Kenneth VanDenburg

{Sir )
Dear (Madam):

This is to inform you that your application for supplementary
assistance has been denied.

Very truly yours,

kobert Sullivan
Caseworker

RS/hf

SUGGESTED DISCUSSION GUESTIONS
* What is your reacti = to the letter of reply?

e Why 40 you react this way? Give specific reasons for your
reaction.

ANTICIPATED RESPONSES
o Now | know 1 am getting some money at last,
* Only $20.00 a month? C(heapskate,
* What do you mean only $20.007 1 am not getting anylhing.
* How come you and not me?
* \'hy do they give to some and not to Cthers?

* [t fsn't fairl
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Comment to the students:

¢ recetved the sare lettar, Some
tanee and others are rnot.

It eeers that nol everyo
reople are going to get as

SUGGESTED DISCUSSION QUESTIONS
* What do you think is going on?
* What happens now?

* Where does this letter leave you? Explain from a personal
point of view.

ANTICIPATED RESPONSES
* You can't fight city hall)

» wWell, I would want to know why 1 wasn't accepted. I would
Tike to find out and know the reason.

* 1 would go down to see the caseworker and ask him what it is
all about, Maybe it cam be changed.

» Sometimes caseworkers are prejudiced. You never know.

e Maybe there are some papers you cdn bring to prove that you
need the money.

Make the following statement:

Sore of prw are eq
rere DLICr

.

te

; T ;
& e caaiy th

ANTICIPATED RESPONSES

¢ Becavuse they are mad. When you get very angry,you can't
think.

* You just want to do sormething to somecne - get back at sorecre.

Assist the grc.p in developing the following ideas to sumwarize
the lesson.

* Dealing with large agencies can often be frustrating.

¢ Sometimes when we are very angry, we can't think of a proper
course of action.



* We may hava a right to be angry, but we also have a need to
be able to solve problems rationally.

» Hating doesn't help us to solve anything.
* We have to decfde what to do and where to get help.
If necessary after the conclusion of the lesson:

» Refer students who need cdditional help in working with the
Department of Social Services to the social worker.

* present additional information about supplementary assistance,
qualificatfons, and other related matters to a group of
students who are having difficulty 1ivirg on their allowances.

Distribute the following letter describing allowance procedures
to all newly enrolled students in the group.

STUDENT INFORMATION SHEET

CITY BOARD OF EDUCATION

TRAINING ALLOWANCE UNIT
1841 Broadway, New York, N.Y. 10022

March 20, 19__
Dear New Student:

Your request for allowance has been granted. However, there will
be a 2 or 3 week wafting period befocre you will begin to re-
ceive your checks regularly. You will be in probationary training for
11 to 16 weeks. At the end of this period, you will be admitted to
permanent training status. Ouring this transfer pericd, there will
be another delay of 2 to 3 weeks before you will recefve your
allowance checks again on a regular weekly schedule.

Because of the fncreased rumber of students requesting allowances
we have been unable to process papers as rapidly as we would like to.
Therefore, there will te occasional delays in processing your No. 952
Forms.

We would apprectate your cooperation and patience.

Yery truly yours,

wWalter wadach, Superviscr
Training Allowance Unit

O
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SUGGESTED DISCUSSION QUESTIONS
* s this something you knew about?
* What questions do you have about this?
* How does this affect you?

* Kkhat do you think about the sftuation?
reaction?

Why do you have this

* What plans do you need to make?
ANTICIPATED RESPONSES
* [ can hardly manag~ on this allowance even if it weren't tate.
* Why can't they hire more clerical workers?
o [ guess I'11 try to put away a little bit every week.

* 1'11 try to look for & part-time job to go along with this
one.

* ['d better let my wife krow about this and talk it over with
her.

Encourage group members to explain their frustration and all the
problems they anticipate as a result of these procedures. Schedule
individval conferences for those who are unable to talk freely in a
group. After the group presentation, lead the students into a
discussfon of available choices and encourage experienced members to
report on the methods they have used in handling money problems.

Also mention delays occastored bty absences, incomplete addresses,
missing names on matlboxes, and the yse of wrong social security
nunbers.

As a follewup to this lesson,discuss the following:
* Necessity for regular attendance

» Necessity for recording all checks received and keeping
related inforration

* Necessity for planning family spending procedures

* Necessity for dealing directly with frustrations and anger




Tape-record the dramatization below entitled "The Nosy Counselor.”

Advise the group that the tape describes a conversation between two
students who just attended their first group counseling session.
Play the tape.

SCRIPT
THE NOSY COUNSELOR

Bert: Gee! What do you think of that counselor today? What a
session! He's so nosy. He always wants to know our business.

Joe:  You think he's like that all the time or Just when he's with
the group?

Bert: Geel I don't care what he's like all the time, but, boy, he
sure s nosy with the group; and he's always asking us
questions.

Joe:  Yeah, soetimes he gets to me, tco.

Bert: What do ycu mean he gets to you?

Joe:  Ch, | dunno, sometimes you're right; sometimes he gets a 1ittl
nosy, and he wants to get into my tusiness, and I don't like i

Bert: But he has no right; he's got ro right to ask about our
business; that's private.

Joe: Yeah, but I've been here a 1ittle longer than you, and I
noticed that sometimes he tends to be... ke means wells he
can't always help me, but he means well,

Bert. Well, 1 don't think he means well. 1 don't sce it that way.

Joe:  You don't see any point in having these groups, eh?

Bert: Yeah, I think it's great. 1 think it's nice for 2 thange,
you know, to chat. But we can just talk about things that we
do, what we did last weekend, or mayhe thirgs about the jobs.
But why s<hould he ask us questions about our private lives
uid how we feel about things?

€
t

SUGGESTED DISCUSSIUN QLESTIONS
* what <o you think bappened?
* khe da you have this opinion?
(€)

g T

* How do you react to chatting in the group sess1in as one
student suggests?

s Why do you think the sessions are scheduled?

* What kind of work do you think this group will be doing?

s Uporn what basis do you make this conclusion?
ANTICIPATED RESPONSES

* We have to talk about our problems.

* The counselor may be able to suggest to us what to do,

» 1 don't care about other people's problems; I have enough of
my own,

Assist students in identifying the tasks of the group. Help

them 1ist functions such as the following:
* To work on personal reactions that may interfere with success
in the program 2 .d on the job
* To share ideas for mutual berefit
* Tu learn to make better choices and decisions
* 7o learn to be a problem-solving unit so that every rember
of the group can get help when he needs it

* To
to

pinpoint personal strengths and voaknesses and to worl
improve weaknesses

The counselor should arrange for the group to get as much
practice &5 15 necessary to develop a task-Oriented atmosphere.

Explore student records to identify the strengths of each
student in the group. Then prepare individual i2tters indicating
that ea:h o7 four students has been rejected for sorme {nadequacy in
an area in which the student is actually adequate or even outstand-
ing. )The counselor distributes four letters. (See samples on next
page.

Letter #1 - Acaderfc: The letter states that achieverent is poor
ard the traince cannot be continued in the pregram, This letter is
to be given to a student with a good achieverment record.
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STUDENT INFORMATION SHEET

January 22, 19__
Mr. Donald Farmer
22 Lafayette Place
Brooklyn, New York 11201

Dear Mr. Fammer:

Qur records indicate that your academic achievement in this Cen-
ter does not meet the minimum standard for continuing in the program.

We regret that your termination with the Center must be effective
as of March 11, 19__.

Sincerely,

Austin Nelson
Administrator

Letter #2 - Interpersonal Skills: This Tetter is to be given to a
student who has good interpersonal relationships with others.

January 28, 19
Mr. William Worthington
£4 St. John's Place
Bro~klyn, New York 11201

Dear Mr. Worthirgton:

We regret to inform you that your services will be terminated a5
of Merch 15,19 _ .

It kas come to our attention that you have been jnvolved in
several disputes with your fellow workers and that this critically
interferes with the operatior of our plant.

Cooperative relationships e ong workers {s essential in our line
of work. We believe 1t is in the test interests of our employees
and managerent that your services be temminated at this time,

kindly report to the personneloffice for your final check.

Sincerely,

{ourtrey Dolan
Froduction Manager

Letter #3 - Atterdance: This letter §s to be given to a student wie
has an exc1lent attendance record,

January 30, 19_
Mr. Frank Buckley -
54 St. John's Place
Brooklyn, New York 11201

Dear Mr. Buckley:

Please note that your record to date indicates a total of 34
days absent.

The Brand Production Company understands the necessity for ab-
sences due to extenuating circumstances. However, your record far
exceeds the maximum number of days allowed for illness and personal
business. Under the circumstances, we must ask you to terminate
your services as of the 30th ¢f this month,

We regret the necessity of this action because your work record
appears satisfactory. MNevertheless, the management can no longer
maintain your position on the payroll.

Sincerely,

Gaylord Yan Guilder
Assistant Manager

Letter #4 - Appropriete Dress: This letter is to be given to a
student who is well-aroored at al) tines.

January 30, 19
Mr. Francis Fish
2¢ Lafayette Place
Brooklyn, New York 11201

Dear Mr. Fish:

This is to inform you taat your services as waiter will te
terminated as of March 13, 19 .

The Windsor Restaurant requires a minirum starndard of greoming
for its staff, a standard v.hich, accerding to our cbservations and
records, you have failed to mee'. Mr. Shallew inferss re that this
ratter has been discussed with you on repeated cccasions and that
yCu have rmade no effert to inprove.

Kindly repert to tre persenrel office on tre 2nd tlcor for your
fira) check.

Sincerely,

Jarcs Lawliss
ferscerrel Director

Q
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Each student in turn recds his letter to the group and his an

opportunity to talk about his reaction.

SUGGESTED DISCUSSION QUESTIONS

* Mr. X, how would you react to this letter?
Possible Respcnses

+ Angry: Tnis is a lie! They're picking on me.

* Passive: ] guess it's so if they say so. They know bet-
ter than | do how I'm doing.

+ Confused: 1 thought I was dofng well. Somethinrg is
wrong here,

How did you feel when you read the letiar? Why?

Do you thirk that the statements are true? Why?

Does this information differ in any way with your evaluation
of yourself in this area? How?

khat are you really like?

How can we know whet our strergths and weaknesses really are?

Suppose you think this letter js unfair to you. what would
you do aboul this situatior?

kWhat would you do if this Fappered on the job?

* How can we correct ar erorecus impression others have of us?
Possible Responses

» Angry: They're 2 burch of Yiars,and 1'd go doun there
and tell then off,

« Passive: I'd forget abcut it.

< Realistic: I rea'ly feel this is an unfair evaluation.
I kncw I am good 2t this. [ guess 1'd go
dowy to the employnent office and ask to see
the results of my test and then perhaps ask
for another test.

felp the students arrive at conclusions similer to the following:

If we‘re not sure of our own abilities, we have difficulty
explaining ourselves to others. If we're the least bit
unsure of our best pcints, we become angry or upset when
scmeane tells us we din't have ability.

Seme people are easily defeated. Trey become very angry and
want to strike put at anyore,

A reailistic approzch jrvolves collecting accurate infomatipn
atout yourself and getting pecple to consider it.

Rs 3 feliowup to this class session:
* Hold sessions with different letters for ear~ student.

* Set up vole-playing situations in whick tne stucent dis-
€usses the letter with nis ewrloyer.

SECTION XHI - FORMS AND PAPER WORK ON THE JOB

GENERAL TOPIC

with what kinds of forms should a student seeking erploynent be

famiiiar?
TEACHING OBJECTIVES

* To develep undecstanding of tra significasze of all fores used
by bus ress, industry, or givernrent agencies

* T provide preparation for sore of the questions tre erplayrent
will probably face
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* Tz foster un understanding of the importance of being pre-
pared to answer questions ca various fcms

* To provide experience in 1illing out sa-ple forrs accurately
a~d reatly

* T provide practice in follow? | directions for £illirg cut
ferms



STUDENT UNDERSTANDINGS

* Most business, industrial, and governmental agencies keep
detailed personnel records.

* Employmert records provide employers and personnel directors
with data concerning the employee's,and the potential
employee's,background, educatfon, experience, etc.

* An application blank often reveals much about the applicant;
f.e., his neatness, accuracy, degree of preparedness, etc,

CONTENT
* Why is it important to fill out forms accurately?

* Is past information concerning previous jobs, school records,
and military service fmportant?

* Are records of things such as hospitalization, pension plans,
and vacations important?

* What are the major dffferences in such health plans as Blue
Cross, Blue Shield, Major Medical, H.1.P., and GKI ?

TEACHING METHODOLOGY

Mimeograph a chezklfst cf information that each student is to
fi11 out and bring to class. Ask that they practice making legible
Tists.

Sample List:

Name (Last name first)

Address

Social Security Number

Date of Birth

Age

Evidence of Cittzenship

Service Records

Employment Experience (Lates)

Names and addvesses of former employers

Collect a variety of forms (preferably fn class quantities) from
local fims and government agencfes. Using an overhead projector,
111 out one form with the class. Ask that the fomms be handed fn,
ond creck them for legfb{l1ty and accuracy. Utilize the afd of the
counseling staff far constructive criticism.

ERIC
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Spend some time in teaching students how to apply for a social
security number. [If possible, obtain blanks from the local office
for practice. If not, use the sample explanation and form below.

STUDENT INFORMATION SHEET

When you apply for a social security number, you have to fill
out a white card. Below is the information you will be asked to put
on the card. Even 1f you already have your social security number,
put the fnformatfon that s asked in the empty spaces. Frint all
the informatfon except the signature. If you don't know the infor-
mation that is being asked for in any ftem, write "Unknown."

1. Fill in the name you gave your present employer, or, if unemploy-
ed, the name you will use when you are employed. If you use no
middle name or inftial, draw a line.

First name MiddTe mame
2. Malling address

Last name

No. and st., P.0. ity State Zip Code
3. Print full name given you at birth e
4. Age on last birthday 5. Date of birth
onth Uay Year
€. Place of birth o
City State County

Father's full name, regardless of whether living or dead -
8. Mother's mafden name (before marriage)
9. Sex Male . Female

Have you ever applied for or had 2 Social Securfty or Railroad
Retirement nusber? Yes No Don't Know If the answer
is yes, print the state™Tn which you first applied and when.
Also print your account number if you know it.

Date Account Number
If unemployed, write "Uremployed.”

State
V1. Business name of employer.

Employer’s address
No. and Street

Tty State  27p Code

12. Today's date _

Titten”

Write your nare as usually w

invite a representatfve from the incore tax division {0 explain
the variety of forms used. Explain the nature of the class.and ask
him to bring forms #n sufficfent number for prectice work. Ask him
to cite the corman errors which cost the taxpayer money.



PERFORMANCE RATING

FIRST SECOND FINAL  CHECK ONLY UNE STATEMENT IN THE FOLLOWING GROUP

EmpTcyee’s Name Department
Division Position
FIRST SECONU FINAL  CHECK ONLY ONE STATEMENT IN THE FOLLOWING GROUP

L

P

ERER
!

l
]

l

Output 1s unusually high

Output is consistently ahove average

Average work output

Requires more time than average to complete work
Output is extremely low

CHECK ANY STATRMENT THAT APPLIES:

Leains new tasks -2pidly

Stow in understanding fnstructions

Pays fnsufficient attention to his work
Displays enthusiusm in his work

Demonstiates a ¢-sire to improve his knowledge

CHECK ONLY ONE STATEMENT IN 1HE FOLLOWING GROUP

Keeps accuracy of work exceptionally high
Accuracy of work 15 cons’stently above averige
Makes more than the average number of errors
Habitually makes careless errors

CHECK ANY STATEMENT THAT AIPLIES:

Talks a great deal on the job

Makes a good appearance

Work 15 neat

Does not take his Job serfously

Has potential to do more challenging work

Takes unpleasant jobs in stride

Can be relied upon to complete a job properly

Sits around without informing supervisor when
ke has no work to do

Cooperates to the fullest when asked to perform
unusual assignments

Requires 1i{ttle or no supervision

Requires less than the average amount of super-
vision

Requires the average amount of supervision

Requires more than the average zmount of
supervision

Almost always has to be told exactly what to do

H
L

CHECK ANY STATEMENT THAT APFLIES:

Gets along well with fellaw employees

Voluntarily helps fellow employees when oppor-
tunities arise

Frels abused when fairly criticized

Seeks and does additional tasks beyond those
required

Date
QVERALL RATING

Above average
Average

Below average
Supervisor

Remarks

T S ST R A YT AW AR T AR AR AV AT EAEEEE TET YRR ET AT EE TR e

Above average
Average ___
Below average

Supervisor T

Remarks

R . E el e e L L L TR TR TR TP T T PR R

Alove average _
Average -
Below average
Supervisor

Remarks

. R T e . TR YN Y RV YN VR EY Y mE YT eR FRAE TR AT AT R AREATARAT R AE
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Duplicate several preceding application forms,and fill them out
for fictional personalities. Give one a govd work record and a good
attendance report; give another a spotty record, poor attendance.
$ti11 another might have 8 criminal record.

Ask students to role play the part of a prospective employer
and make 3 decision as to which one he might hire.

Arrange for several faculty members to set up individual con-
ferences offering constructive criticism of student practice
forms.

Write for application forms and pamphlet material from Blue
Cross, Blue Shield, H.1.P., GHI, and others.

Discuss the {nfoymation necessary to fill out these applica-
tions.

Invite an insurance representative to discuss the difference
in coverage.

Distribute copies of the performance rating form on the preceding
page to the students. .xplain to them that supervisors and foremen
have forms such as these to fill out for each employee in their section
or unit,

Ask the students who are presently employed part-time to rate
their own performance on the job as they think a supervisor would
rate them, Pick several student volunteers to explain to the class
how they ratcd themselves. Have them explain the justification for
eath rating. Conduct the class according to the procedure explained
in Appendix €, On-the-Spot Technique, p. 3I1.

Ercourage the studenls to a3k questions similar to the following:

* Why did you rate yourself above (or below} average in this
characteristie?

* How did you determine what the average was?
* What could you do to ru11 up your rating in this charicteristic?

* If you were a supervisor, would you want to hire 2 person with
your rating? Why?

In order to help trainees become familiar with the contents of
erployment applications and the procedure of interviews tetusen tre
employer and employee, secure employrent applicatiors {aramples,
Macy's, Korvette's, U.S, Fost Office}, and give advance noticc that
the 4 v f1119ng out trese forms,  Instruct them to briry any

rl: lC«ey feel will be telpful in preyiding frformation reeded.
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SUGGESTED DISCUSSION QUESTIONS

s What kind of information does one need in order to fill out
an application and/or have @ job interview?

Possible Responses

Social Security card

Draft card

Discharge papers from service

Complete Tist of past employers and dates employed, dates
employment terminated, wages earned, reasons for leaving,
names of supervisors

Dates attended grade scheol and high school, date left
school

Names, addresses, and phone numbers of personal references

Pocket dicticnary

* How important is the employment application to your being
hired for a job? Khy?

s What does an employment applicaticn tell an employer about &
pessible employee?

o Wrot criteria do you think an employer uses in selecting an
employee? Give specific examples.

Anticipated Respcorses

s From the application
- Neatress of acplication
- Correct spelling of wo-4s and correct word usage

Fenmanship

work history: s it s.ablesor are there unexplaired
gaps between jobs?

Educatfon: Has he completed high schaol, or does he
have trade training? 1s training applicable to the
job for which he is applying?
the interview

Manners

Presentation of qualifications:
confidence Tn his ability?

Poise: How hr carries himself

EbiTTty to explain his situation clearly

s Fron

‘

‘

Does the persen have

The followirg day renind the students what was erpected of them
in the way of prepa~ation for “his rmeeting. Then distribute the
erploy=ent applications ard 211cw sufficient tire foar their corpletion
Collect the applications,and select four volunteer applicants whe
Teave the room while you assist the group in setting up the criteria
for selecting a job applicant. Select ore student to play the role
of the intervieaer, After setting up tre application form of each



volunteer so that it .an be easily seen on the Overhead projector or Give the group the opportunity to ask questions and to make
viewer, call each applicant in turn and proceed with an interview. corrents after completing the interviews. Encourade students to
Have the student interviewer ask the same questfons of each one. take notes and to help each applicant by assisting him to identify
his strong and weak aveas according to agreed criteria.
TEACHER INFORMATION SHEET

After intersiewing al1 four students, take a vote and encourage

INTERVIEW QUESTIONS the students to discuss how they should decide who to vote far.
¢ Education ADDITIONAL ACTIVITIES
» Why did you leave school?
» From what school did you graduute? o Homework: Ask each student to list his strong and weak areas
+ What kind of training course did you taze? in applying for a Job.

Employnent
+ Why did you take your first job?
+ Why dfd you leave it?
» What have you done between Jjobs?

» Schedule fndividual conferences for students who have obvious
problems which they must plan to overcome.

» Set up mock interviews between students (later {n the school

* Training . year) so that they can all practice the skills necessary for
- Why did you select this particular training? applying for jobs.
.« What is involved in this particular training?
- What have you learned? TEACHING MATERIALS
* Trave) .
+ Would you consider traveling as much as 1 1/2 hours to a PAMPHLETS
job? Why do you feel this way? eensburg, Pa. 15601,
* police Record ny oy Aok e, 3.

> §1.98.

+ Have you ever been arrested for a crime? I
g adults), 4g9¢,

+ Have you ever been convicted of a crime?
* Pay

Shote oy R d
¢ (For adults 2w you

+ How much do you expect to earn? TRANSPARENCIES
 How much would you Tike to be able Lo earn within the next| ;. w .- ru WPOM, 1968, Ko. Z catalog, no. 120620. P-VFOSR.
y Outlines the U.S. taxing system.
* Hours
- which nours of the day do you prefer to work? Fervecral cheoring aeecreits ond Tnecme foone MGHTL 30 sheets,

P-MGHT.
Includes carpleting tax forms, opening a checking 2ccount.

Marital Status
- Are you married?
- Do you have any chiidren?
+ po you have soreone to care for them?
« Would their care necessarily heep you from working?

Health Status
+ Mave you had a physical examination lately? When?
Goals

« What {s your main gcai in Tife?
+ Would you iike to owh your own hore?

Dirome far B7te. IRS. 32"x44" charts, F-IRS.
Interesting general foyms and problems,

® Associations
» Do you 3et alorg with coworbers?
y Fave argurents with coworhers ever forced you to quit 2
L R )
ERIC
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SECTION XIV - PREJUDICE IN EMPLOYMENT

GENERAL TOPIC

How does prejudice affect memders of minority groups in getting
and keeping jobs?

TEACHING OBJECTIVES

¢ To foster understanding about the relationship of prejudice
and ignorance

¢ To davelop methods for constructively combating the effects

of prejudice

e To inculcate attitudes of tolerance, even toward the
fntolerant

* To provide information regarding Vegislation dealing with
antidiscrimination

STUDENT UNDERSTANDINGS

® Prejudice results from a certain type of fgnorance.

The educated and wealthy may be as intolerant as the
unschooled and the poor.

Intolerance often has led to discrimination in employment
and housing.

Patterns of prejudice are passed from parents to childrea.

Intolerance and prejudice can breed a divisiveness dangerous
to our national security,

CONTENT
¢ Khat 15 prejudice?
¢ No all people have some fom of crejudice?
* Are all prejudices corcerned with certain groups?
O
ERIC
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Do people have preconceived jdeas about fndividuals who make
up minority groups? How can prejudice afrect obtaining or
keeping a job?

¥hat are some occupational areas that have been "out-of-reach
of minority groups? Why?

* Mow do prejudices start,and how might they be changed?

Are there prejudices about the majority?

C~>n prejudice affect one's chances of getting a job or job
promotions?

Dces public opinton play a role in corbating intolerance?

How du stereotypes hamm intergroup relationships?

Why is Tt necessary to be conscious of the dangers of
prejudice to all groups as well as your own?

if the right. of one minority are {n danger, why are the
rights of all minorities jeopardized?

Can a rember of a minority jeopardize the position of his
group by being vocal and poorly {nformed?

What groups tike pleasure and profit from disuniiy within
the Unfted States?

TEACHING METHGCDOLOGY

Bring to class a bundle of sticks of varying sizes and colors
and a piece of cord with which to bind them, Ask a small student
tu select one stick and to break ft. Then bind the sticks together
tightly and ask one of the physfcally larger and stronger <tudents
to break the bundle fn two. This is relatively impossible and
sh$uld serve as a means of kicking off a discussion of the value of
unity,

Plan to spend a 1ittle time setting up the vocabulary necessary
fo- understanding the materfals to be presented. Write each of the



following words on the chalkboard. Ask several students for defini-

ticns. Wren the group agrees on a definiticn write it next to the
word.
immigrant preferential
erigrant quota
discriminaticon native-bor:
intolerance naturalized
prejudice foreigner
displaced person alien
racist

It is preferable to begin the study c¢f this unit early in
february so .hat by the last week of the mcnth the class can take
part in Brotherhood Week. Obtain program materials from the
National Conference of Christians and Jews, 43 West 57th Street, New
York, N.Y. 10019. Students may also take part in Race Relations Day
sgonsored by the Katfonal Council of the Churches of Christ of the
Urited States of America, 475 Riverside Drive, New York, N.¥Y, 10027.

After prelininary discussion, show the Filn Fueyylodu's Frejudiced
(see the biblfogrephy in this section}, which f1lustrates the very-
ing degrees of intolerarce and the reactions of the bigot. Discussion
questions should be set up to elicite personal erperiences encoun-
tered by merbers of tre class. Ask the studeats to share perscnal
experiences and give examples of people who overcame such attitudes,

Fead or tell the students the following story:

Whon Jacky Fldneon var fivet Mavd Ly a rafor e
olud, ke varied that &7 ke wae the ff Yepre 1
rroiticn,attitales and peactiong night deter the futire of cuk
cproriwittice for kis pecple. Be aleo eautfened that there
right be ongre oclling an? vioions sormenite,  There Veore porme inoid
Put eocn the fo.z' onthuatfaer for Fobineon, kie abflitice, ol thed
reepcet for ke w aid tolenince far cuteighed ooy cther omotion.

SAYPLE QUESTIONS

* Have you ever been angered by nare callers? tiw did you

react? Why?

Would retaliating *n Lhe same fashion make you any better than
the person insylting you? Wiy?

Have you known anyone denied a job because of race, color, or
religiga?

Have you knewn anyore denfed hausing tecause of race, color,

O ligien? wro?
ERIC
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What kind of organizations rave discrininated groups set up
to help themselves?

Does & persor in a mirority group have to strive to develop
his talents to an even greater extent than c¢ther people?
Why?

Can a person's study of the facts about bigotry and
intolerance cushion him against some of the shcck of reeting
unpleasant situations? Why?

Why should every person know as much as possible about his
cwn backgrcund and that of his neighbor?

IMustrate the fact that mary minority groups have faced
problems and that the total result is ofter more far reaching than
simple group destructfon. Read or tell the students the followirg
story:

In 1432 the Srwiieh ronarche crdered the extinction
@d all Meere,  Their puycee was to create a pegpulo!
qualtty of saeveea,  Sinee the Jewe and Moors were
they Jid wot it iwto the Jpaid
Spain thetr liter
redieine, @i tra
raticr
vere
firct-rate 1.

ef ell Jevs

irn that kala

SAMPLE QUESTICNS

* Can a tountry affcrd the Tcss of its potential talert because
of prejucice? Why?

What is meant by the tem "brain drain®?

Is "sameress” & desirable qualily?

Why did 2 rovie Vike ueor Whin'e (o
stir in an area Vike Hawaii?

Do r create ro

Using such refererces as »%-'e Wi {v revior and Tropos !
Efeangie, mike a Visting of the hare addresses of "00 rotables who
are rerbers of rinority groups. Give sevzral addresses to each
merter 0f the cla's,and ask that they write letters tn these fecple
askirg for advice for 2 young person growing up ¥n teday's cities.
Ccllect these lTetters in ome blrderm and roquest funds of tre cente
fcr having them reproduced by offset printing, [f furds are une
avatlable, appoint a student corrittee to solicit funds from
comrunity leacers who desire to act 3s patrons, Tre findshed wovh



may be sold,and the funds used for field trips, references,
photographic supplies, etc. Make certain that the project gets local
newspaper coverage.

SAMPLE LETTER

Learning Laboratory
State Street

Albany, New York 12224
September 15, 19

The Honorable Richard Brcok
United States Senate
Washington, D.C.

Oear Sir:

Our class is compiling materials obtained from outstanding men
in order to compile a booklet entitled'They Made It - You (an, Tjo."
Since you are a member of & minority grdup, we Roped that you might
give us some advice ir. overcoming the problems of prejudice that we
stil1 face today.

Since your own life is an inspiration to many, we would
appreciate any suggestions you can offer.

Sincergly,

William Martin
Cormittee Menber

L

Have the class do a photographic es.ay ¢f inner-city youngsters
in their homes 2nd at play. Ask them %o capticn each picture with
an anecdotal account which indicates each child's particular problem.
Request permission from a large department store to set up a display
in one of {ts windows and to prcvide pertirent newspaper publicity.

Use The . - oo by Leroee Bennett, Jr, {Johrson Publishing
Company, 1964) to study the cultural environment of the Arerican
black man. Set up a series of bfographical refererce topics,and
ask rembers of the class to coliect as many materials as possible on
tte people assigned. From these, students ray create bulletin toard
displays and 111 file folders.
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Dancers Television
Bi11 Robinson
Katherine Durham
Pear] Premus

Clarence Williams I11I
Dianne Carroll
Richard Hooks

rtists

S

Stngers

Jacob Lawrence
Mitchell Barnister
Hughie Smith
Morman Lewis

" nry Tanrer

James Brown
Pear] Bailey
Mahalia Jackson
Leontyne Price
Nat "king” Cole
Diara Ross
Eartha Kitt fovies and Stage
Dorothy Maynor o -
Sidney Portier
Jimmy Brown
James £arl Joaes
Diarne Carro}}
Paul Robeson

Writers, Poets, etc.

Frank Yarby
Richard Wright

Countee Cullen Lena Borne
Arna Bontemps
Gwendol;n Brooks Composers

Ralph E¥lison

Jares Baldwin
Langston Hughes

Paul tawrence Dunbar
Alexandre Dumag
Fhyl1{s Wheatley

1ouis Amistrong
Dule Ellington
W. €. Handy
Fats Waller
dirmy Launceford
Dizzy Gillespie
Count EBasie

Arrange for a field trip to the Metrcpolitan Museum of Art in
New York or a suitable local ruseum. PRequest a guide who ¢an discuss
the merits of Afro-Arerican art and who will make a point of showing
the work of such men as Herry 0. Tanner. Also contact the Detroit
Institute of Art for coplies of the work of Newberry winner, Lester
Johnson, Jr.

Purchase I & £ 1z | -:, a series of 10 sound filrmstrips
in color {Bowwan Pecords E400V), and request the ~id 0f a loca)
rusic instructor in interpreting and (eaching the »elections to tre
class for 2 possible school "sing-out™ program.

Set wp bulletin board displays for Negro History Week, (heck
Trest Neimves fact i Teosont by Adams, Afro-am Publishing Corpany.
1963.



Discuss the problers of other American rincrity groups,ard shaw
Fow 2aca has much in which it can tate pride. Lse €ilnsirips
wh'ch show thz art of Yicretangelo &-d Da Vinci {Italy), E1 Greco,
Yelazqu~z, Picassg, {Spain), etc. to illusirate the artistry of
various pecples.

Sirce Lthe students in the class are ghettc residints, it is
necessary for them to understand the tontept of the gretto, the
faciors which segregate or isolate a s'ngle group.and the factcrs
wkich cin allow mumbers of that group to escape. Surprisingly,
within the ghetto itself, there are opportunities which do not 1ie
outside, just as there are dedilitatirg influences. This should be
peinted out.

Rzaé or tell the students the following story:

The werd ghetta dates Lack to the 16th century vhen Buth church
and etvi? law {n Ttaly foriade Jews and (hrietiuns to live together.
fo far back as the 13th century, Jovs in Spain vere cegregated
redhin i welled vity arcas. The fmetituticn “elame eorvien throughout
Furcpe but wvas rartially alolieked during the Fremek Fevoluticn and
tie noverevit for equality, Iv the 1830%2, the Naaie azain puseed
o to lring tho Jewish population into concenvrated areas af part
¢

DISCUSS 10N QUESTIONS

Since laws usually reprasent the will of the majority, how
could laws setting up or perpetuating chattos exist?

Does a 12+ which darages the fiuman richts of eny part of the
nopslation darage the total population? Wny? (For example,
do 1aws interfering with the education of 16,000,000 norwhites
in America in any way affect the stancards of the total
popuiatfon?)

Why should minoritie. be as well informed and as vocal as
possible in stating their cases?

New York City has one of the largest Jewish populaticns in
the world ard has never had a Jewish mayor. Does this
{rdicate anything about the fer 1ngs that must exist within
the controlling pulitical parties?

Adam Clayton Powell's wife contends that he is 2ctually not 2.
Wegro. Why has his color been a pclitical asset?

»

Both Dudbiin, Ireland ard Lordon, Ergland have had Jewish
mayors. Ooes this irdicate arything about Lhe feeling of tre
1"--:1anon?

ERIC
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Prople from norrhito foreign countries find easy acceptance
in college comwnities and yet ronwhite Americans often have
difficuliy. What possible reasons might exist?

Why does our State Departnent worry when some :onwhite
ambassado,” frow & foreign nation fs mistreated in an American
motel or restauranc?

why do Americans in general lack infcrmation about blacks,
Indfans. ¥exfcan-Americans, Oriertals, and Jews?

Why do wany Winority groups lack infcrmation about themselves?

Tape the chapter from J. Edgar Hoover's Masters of Deceit
showing how minoryty groups have been used by anti-American jroups
to undermine cur goverrm, .,tal structure. Request a speaker from the
F.B.I to discuss this problem with th2 clasz. (See Auperdix B,
Inschoci Speakers, p. 305.)

After the problems of piejudine have been the.. - ughly ciscussed,
analyze the relationship between prejudice ard job &nd vecationa)
discrimination. Have the class 19 .t occupations from which certain
groJps are extluded or are hired caly in token numbers. Ask students
the following questions:

Although many ncwhites work in stcres, what types of jobs do
they usually have?

What percentage of trade unfon mermters are nonwhite?

Are nany nonwhites employed by banks, insirance companies,
etc.?

.

Using the city directory, 14st the names of the tank presidants
in your city and make 3 guess as tp their cotor end religion.

What percentaze of the population of your city is nunwhite?
Is this percentage reflected on the schrol bodra? |n
tegislalive representation?

Plan a field trip to one of the large companies in the area,and
have a committee of students do a photo essay on thelr tour. Fave
them do an informal survey of the number of representatives of
mirerity groups they see employed in executive jositions.

Set up ¢ panel discussion to te cusered by the Jocal .ews redfa,
ind 2sk that the speakers representing local industries bring certaly
Lypes of personne) data with trem. Ask that they discuss the



percentages of nonwhites, Jews, Italfens, Pusrto Ricans, or other
minoritfes whom they employ. For example, ask that a local 1nsurarce
office specifically cite the number of bYack agents as compsred

with the number of black executives. If pno figurec arc avaflable,
ask that they hazard a guess.

fontact the New York State Commission on Human Rights, 270
Broadway, New York, N.Y. 10007 for information concerning the methuds
by which an aggrieved individval or crganization may file a varified
conplaint since this program, thrcugh the use of enfo.cement and
education procedures, is aimad at preventing and elimir.t.ng discrim-
ination in employment, housing, places of public accommedation,
and in educatfon based on races creed, color, national origin, sex,
or age. Enforcement §s obtained by secking court orders affiming
the Comission's decisions. The educational procedures are conducted
through such activities as mass media publfclty, speeches, ccnferences,
workshops, consultations, public meetings,and training pm?rams.
Under this program, the Comnission processes complaints filed by
irdividuals as well as inétiating its cwn complaints.

Feques* a speaker whu will discuss the variety of conplaints
received and the metheds used n alleviating unsatisfactory
conditions. Send for their pamchlet materdals in class quantities
for prelimiaary study before the arrival of the speaker s that the
students may prepare relevant guestions.

Pamphlets ava{Yable are.

* Lay Againat Discriviv tiom

* Egual Rights ix Kew Jork (English and Spanish)

s The older Werker

* Boueing Righte {n New York State

® Pre-Pploygrent Inguirive

Contact the New York State Gffice of the Attorney General,
Derertment of Law, 80 Centre Street, New York, N.¥. 10013 for
information as to how to obtain assistance from that offfce regarding
discriminatory practices in employment. This program {s designed to
assure 311 menbers of the publfc, regardless ¢f race, color, or creed,
the full exerclse of their civi) rights through enforcement of varjous
statutes agairst discrimfnation {n public housing, employment, and
public accormodations. The program s also designed to qive special
atlentfon to the needs of the poor for legal representation doth in
¢ivil and criminal ratters. There are also federal funds available

\‘1' development of nefghborhocd Yaw offices. Request class

quantitias of parphlet mater{als for study and a repreentative to
answer periinent questions.

Pamphlets avaflable are:
» CLvil Kights in New Yorck State

* Yous Rights if Arrceted (English and Spanisn)

Write for materfals on mirority oroups which can be set vp in
file folders or ysed for bulletin board disnlay.

Sarples
« Indlans: U.S5. Dept. of Iaterior
Bureiu of [ndian Affairs
Haskell Institute
Lawrence, Kinsas 66044
« Negro: Anerican Travelers Guide to Negro history

910 5. Michigan Ave.
Chicaga, 11, BOECS

Check the newspapers for television replays of old movies deai-
ing with the problems of prejudice. Assign for class viewing, {f
poss fble, or requast the Yoan of the movie for inclass snowing.
Sume feature movies which would be excellent for this purpose are
The Fearl, Faiein tn the Swn, Centleman'e Agrecrment, To STr with
Love, and #cet Stde Starw.

Set asfde one day In which a certain group of nonminority
students are taggad by some device and must use only one lavatory,
one drinking fountain, and ore section of the cafeteria. Assign
them seats in the back of the class, and 1gnore most of their requests
for better treatment. Ffollow with an on-the-spot discussion the
next day 1n which each one has & chance to divulge his reactions,
{See Appendix C, On-the-Spot Technique, p. 311.)

The purpose of the following teaching sequence {s to 11lustrate
the common problems that mirority groups have experienced, to help
students to identify common stereotypes, and to examine tieir fixed
attitude: about people.

Tel) the students you are going to read a story from the nows-
paper which concerns the problems of minority groups in the city.
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Thece oitiiens are aq great Biwdenm on the tarpayers of the city,
regutring aestacanms for food gqnd elothing, the money for uvhich they
cainct er M1 not earw themselves., Moy come to the eity from a
coreiderchie dietance aud kove diffienlty with English, Thedr
refghborkoods ore dirty, their housee are rundowm, garbage ie throwun
out the wind.wa, aid in swiner the roise and dirt are almoet witear-
able, aceording tc ctvilized siandarda.

Crime 2 go wurimon as to be almost an aceepted wey of lfe, and
the chances of youtha getting {ito trouble with the lav are twice
thoce of youths in other arcas of the city. Strawgers entering these
axr 'ag at wight do ac at their oun risk, and policemen muat travel in
paire after awndown, Stnce 80 many are wirkilled, the, can omly get
the Jjoba no cne elge wants and if Chey get trainikg, thcy are knowm
te work for lesa,causing corplaints :iat they are taking Jjoba avay
from people who have become accustored to higher salarice.

Unlces something drastic {8 dome evon, the people in these arecs
may become ev digcoiraged a3 tc nmot wamt to rige cbege their
surrowndingc,  Thug tha Ameriean ideal of every mam's right to better
himaelf rmay te denied to this large rwnbcr of New Yorkers. Ie it not
a da.ger, too, that the anger coming from this discowragerment eould
te a cause o violence and peril to all New Yorkere?

SUGGESTED DISCUSSTON QUESTIONS
* Does anyone have 2 comment about this article?

* Does 1t describe any part of the ¢ity with which you are
familiar? Where?

¢ Do you thirk that it §s a fafr description? Why? Why not?
¢ Do you agrce with the writer's ‘deas? Why?

* What group of people {: befng descrided here? Upon what do
you base your opirfon?

ANTICIPATED RESPONSES

+ Some students state that every paper §s writing sbout
ninorities these days.

¢ Certain group members may {dentify specific areas of the city.
Others may recagnize that the story is nat specific.

¢ Some students may Feel that §t is too hard on the residents
since only some are untidy and lackéing {n ambition.

e Spme may express
or even extreme anger,
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After stme discussion, interrupt and state that tre article
appeared on Noverter 26, Y877 1n the New York World; that the area
described is Pirk Avenue belween 42nd and §6th Street in New fYork
City; ard that the minority group desc® .bed is a mixture of German
fmmigrants, who }iad begun settling in the area 40 years earlier.

ANTICIPATED RESPONSES
* Surprise, disbelief
¢ Relief
¢ Recrimire..on
¢ Exbarrassment
¢ Anger
SUGGESTED QUESTIONS FOR FURTHER DISCUSSION
o Eﬁe:n]" people have prejudices and fixed ideas? How do we ge*

¢ Are all prejudices concerned with race? Explain your opirfon,
e What s 2 mincrity group?

* Are there many mincrities? Give some examples, What makes
them minority ¢roups?

¢ What prejudices are there zbout the majority?

* Why 15 it fmportant to recognize tiases? What makes a bias
1imiting?

* What ere some ways by whizh a stereatyped 1dea may be changed?
The teacher should sumarize the discussion by explaining a
variety of kinds of biases, such as not Viking a man with & rustache

or a woman with green eyes, 50 that students eventually atcept
prejudice ag a cormon failing.

SUGGESTED FoLLOAP

¢ Present some job limitations and cpportunities for mincrity
group merbers, Exptain reasons for the {imitatiors and
opportunities,

¢ Give an sccount of the assistance that may be offered for
minority group members,

¢ Peview the history of mirorfty groups in the United States.



The purpase of this teaching sequence s to show the students
that we are all prejudiced in some way, that net all prejudice is
harmmful, but thai prejudice Is harmmfu. only when it affects the lives
of other people Or when it 1imits what they can do. This lesson wi11
also help students reccgnize their own strong feelings about males
and females.

Administer the following word-reaction exercise to demonstrate

that each person has ircational {ideas cailed prejudices. Tell the
students:
Lo going to give pow 2 puper with eome vonde on 1t You will

Lice @ chaiee to fearm comething aleut yeureclf vnen pou vrite vhat
wou think alout cash werd,

STUDENT INFORMATION SHEET

WORD-REACT 10N EXERCISE

Sircotfone:  Select the ftem you ke most 1n each columr  Write ¥
next to 1t. Select the ftem you 11ke least in each row. 'rite L next
to ft.

I il 111 Iv v vl
__dog __green __ cabbage __eels pig __ alligater
_cat  __blue T lettuce " snafls T cow  rattiesnake
__bird __red __spinach "~ sharks __ deer __ jellyfish

If members of the group have difficulty reading, read the words
to the group. After the students have finfshed, ask them to raise
their hand to indicate how many liked .i-p least, cat least, I¢rf
teast, and 30 on to each word in each of the six columns, Tally the
replies on the chalkboard, Then ask the students these guestions.

s Why do you 1ike dog less thanm ;i ipJ?

v Why do you ke grven less than } Jue?

s How dfd you arrive at a decisfon?

ANTICIPATED RESPONSES

o Occasfonally a student may offer a rational reason taken from
a personal experience for selecting one word over another.

» Cenerally the choices will be irrational,

ERIC
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SURGESIED DISCUSSION NUESTIONS
s What {s prejudice? Give sore erénples.

» Do you think we are all prejuliced about something?
your response.

trplair

+» Do you think you are Yiked or disliked?
your decision?

How d1d you reach

» How will preferring blue over green affect your }ife? The

lives of others with whom you work?

» When {s prejudice harmful on a joeb? Give sonme specific
examples.

Give the group time to think about prejudice and the possibility
that we are all prejudiced in some way and to some extent, Some
individuals may resist making any admissfons of being p-ejudiced.
Develop with the groups some meanings of prejudice. (Prejudice fs
fumping to a conclusfon before considering adl the facts. It is an
frioijonal rather thar a logical decisfon.)

After the students understand what prejudice is and can dea?
with the fact that we are all prejudiced in some way, they can move
int~ discussdons of stereotyped beliefs shared by men concerning
wemen,  Say to the students:

+ N PR 03 s, af IR
Eorme ron rabe pnmo e plhi

Voot

oA e de Dt L .

PRI LS I

Fegrx

Ithe e te poep oI et G0 Lo Pt

Girle are only wfter pour roney.

Raricd ren o Love giel frdendey marelod vomon maat e

faf thfud,

WL te women e e vopeet Seen ron

s biren Logeen e ne goed,

Seme women mabe ctateronte co0h ae theeer

s Moat mon erpect oo ing ond proe o B0
O Mgt i e mon vt ol one Thing frie g hegne o nan.
cd,

8 Mest AZre maol e v

¢ ' never vork foroa voe o,



SUCSESTED DISCUSSION QUESTIONS

Ask each of the following cuestions §n relation to each of <re
preceding statements:

* Is this statemcnt ever true? When? s it always true?

What effect do you thirk such fdeas have on a person? At
heme?  On the job?

What can you do to learn whether an fdea is true cr not?

Encourage the group to consider all the ways In which "fixed”
fdeas about females frterfere with success at horme and on the job.
Followup thfs lesson as reeded in the following ways:

Schedule individual conferences with students whe have problems
daaiing with sex roles.

Suggest that students role play rew ways of acting in
situations to which they have reacted 1n a stereotyped fashion
in the past. Examples:
* Every time a female teacher tells me what to do, I get
angry.
* If I go for an fnterview and ft's a woman, I know I won't
do well,

Ercourage students who react negatively to malaes or females to
try a different behavior and repcrt their success to the group.

Prepare studetts to deal with the problems of race in employment
sractices by preseating the dialog in the next column efther as &
tepe recording or by handing a zopy of 1t to the students to reas. A
jreater sense of reality can be obtained by presenting 1t cn tape,
woweyer,

Enphasize to fndividuals who are not rembers of the minority
jroup that the opposite sftuation 11 a company fs entirely possidle.

JUGGESTED DISCUSSION QUESTIONS

What do you think about the situation presented? Why do you
react this way?

kre these person~el policies fair?

(ar you see yourself as an applicant fn this situation? What
would you do?

» Hru A

\‘f vy thirk the white applicart will react? The Negro

ANTICIPATED PESPONSES

* Trere s nothinyg fair about this.

He was rot accepted entirely on his merit. He {tre black} is
getting hetter treatment since the company pollcy s aired aL
heiping dlacks.

His coworkers might feel that he is getting special ~onstd-
eralfon and give hir 2 hard time. He also may oe the first
minority group member there and may have ‘o prove himself,

He probably will get alorg sfnce he has an engagirg person-
ality.

I think the white s teing treatea unfairly,

This §s 2 gocd policy because .

SCrieT

This 15 a tehind-the-scenes meeting of a personnel manager and
department unit head Yn a large corpa .y.

P. Mot Mr. Smith, T advertised for trat cuslover's clerk 85 you
requested, and I have two top candidates you can Trterview
today.

Mr. s: I hope that they are deth black. As you kncw, company
policy 1s aimed toward cetting more integrated departments,
and ft has come to my attention that =y depari-ent is
Tacking in this respact.

P M.i 80lh candidates are qualified, but one ts5 whitle, and esen
though the white fellow's references and experfence look
bettar, tne black spplicant seems to hive 8 rore engigfng
persunal{ty.

Mr. Sz I'11 take the black spplicant. No interview fs recessary.

POSSIBLE FOLLOWMUP DISCUSSTON

* How can you Yearn or "test" the policy or reputaticn cf a
corpany §n relation to mirorfties? In relaticn to whites?

* How does policy conceriing werking conditiors and prorations
affect the we “xer?

* what choices do you have,and how do ycu cecide what 15 tha
best plan for you to follow?



Scheditle individual confe.€nces for students who need to change
their at'itudes and caunot deal with the subject of race in a group.

TEACHING MATERGALS
BIOKS

Adams, Russell. Great Negrocoe pret wd preecnt. Chicago. Atig-
American. 1963,

Angell, Pauline. 7o the top of the world: the etery cf Feuy mi
Eenecn. Chicago. Rand Mchally. 1964,

Sennctt, Lerone, Jr. The Negro mood, Chicago. Johnsom. 1964,
Bonham, Frark. Dwrango street. New York, Dutton. 1965,
. Mystery of the fat cat. New York, Dutten. 1968,

. The mitty aritty. New York. Dutton. 1963.

Chambers, Bradford, (hronicles of #egro proteat. New York.
Parents Magazine Press. 1968,

Clavke, John. Rlack eoldier. New York, Doubleday. 1968,
Cohen, Robert. I%e color of mo:. New York. Random louse, 1968.
Coles, Robert. fcaf cnd echocl. Boston. Little, Brown. 1968,
De Leeuw, Adele. The tarred road. New York. Macmillan. 1954,

Efnstein, Charles. willie Maye: coast to coast giant. New York.
Putnam. 1563

Goldman, Peter. Civ.l righte: the challenge of the Fourtcenth
Avendment, New York, Coward-McCinn, 1965,

Goldston, Robert. ke Nejre ~voiution, New York. Macmillan, 1ve8.

Graham, Loren2. Ncrtk tam. New York. Crowell. 186%,

Seuth toom,  Chicago. Follett. 1958,

Hardwick, Richard. charles richard Drew: picmeer @n tleod recearch,
New York. Scridbrer. 1367,

Karris, Jaret. The lcng freedom rocd:

the oivil righte etcry, New
Yorti, rcGraw. 1967.

Henlnﬂ‘.lNAt. Jarx ocuntry. New York. Harper. 1965,

ERIC

213

Hoover, J. E. Miaters of deceit. New York. Holt. 1958.

Hughes, langston. rfarmcus degre hercea of amerioz.  New York. Dodd,
Mead. 1958,

Yunter, Kristin, Tk soul Irethers and eicter Tou. New York.
Scribrer. 1968,

Jackson, Jesse. (all rme Charley. New York. harper. 1968,
Lipsyte, Robert. he cuntender, New York. Harper. 1967,

Means, Florence. (rest diy in the mcaiming,  New York., Houghton
WifFfiin, 1964,

Tutliver. MNew York. Hoighton Mifflin, 1963,

Meltzer, Milton, ed. In their cua werds! a kietory of the A=eriom
Kegro, 1916-136€, Vol. 3. New Yock. Crowell. 1967,

_ lavgaten Hughee: o Hegnaplp. New York, Crowell. 1968.

Qlson, Gene. The tall cve. New York., Oodd, Mead, 1956,

Peare, Catherine. Mary Mcleod Pethuve. New York., Vanguard Press.
1951,

Preston, Edward. Martin Luther Kina: fighter for freedo-, New

York. Ooubleday. 1958,

Richardson, Ben. Grrat Armericms Negrcee; rev. ed. New York.
Crowell, 1856,

Robinson, Juckie & Ouckett, Alfred. Ercakthrowgh tc the Fig lezzues
the etery of Jackie Rclirecn, MNew York., Harper. 1965,

Robinson, Loufe, Jr. New York.

Doubleday. 1967,

Arthur fehe, tennie ohrypicn.

Rodman, Bella. Zicwe tn the vay. Chicago. Follett., 1966,

Sprague, Gretchen. A queetion of kzmcnp.  hew York, Dodd, Mead.
1965,

Steinbeck, John. ke reari. New York. Watts. 1966,

Sterling, Dorothy. Fezr doum the wvalle! a hifetory of thv dmerican
oivfl rizhta mcoement.  New York. Doubleday. 1963,

Sterre, Emma. I kave a <rer. New York. xnopf. 1985,

Stirachan, Marqaret ®. a%kere vere pou that wear? New York.

Wasthurn, 1985,



FILS

Amerlome all, MOT. 1945, sd. b & w. R-SYRO.
Shows instances of intolerances in the United States, and presents
statements by varfous American leaders zbout racial and
religious discrimination.

Everybody's prejudiced, NFBC, 1961, 21 min. sd. b & w. R-SYRCU.
i’Iustrates the various degrees of prejudice, for the necescary
prejudgmcnt practiced in making minor decisions to the {rrational
and highly emotional reactfons ¢f the bigot.

Flotures in your mind, 1FF. 1949, 16 min. sd. cclor. R-S'RCU,
Trircugh animated symbolism, this film wraces the background and
growth of racial prejudice. It emphasizes the fmportance of
reexamining cne's own mind to determine whether mental pictures
of other men are realistic or historical.

TEAGHING PICTURES

Black Amerfca - pesterdry and todzy. DCC. 1969, $3.95,
Twenty teaching pictures and a 40-page manual contrast the old
and the new.

SECTION XV - SOCIAL SECURITY

GENERAL TOPIC

What {s socfal security, and how does ft affect one?

TEACHING OBJECTIVES

» To develop an urderstanding of the function and operatfon of
the Socfa) Security System.

¢ To develop the skills necessary for completing socia) security
applications

STUDENT UNDERSTANDINGS

The Socia) Security System 1s financed by contributions from
the emplcyer and the employee.

The Socfa) Security System provides {ts members with protectfon
against Joss of {ncome due to permarent disabidities.

The Socfa) Security System provides medical {nsurance for
retired members.

The Socia) Security System provides retirement benefits to
fts members.

L

The venefits of socfa) cecurity sre not automatic but are
ava$lable upon applicatior.

CONTENT

]:lk\l'icre the purposes of social security?
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* How does one become a member of the Social Security System?
« How does the Socfal Security System function?

« How are social security berefits financed?

« How does one apply for social security benefits?

TEACHING METHODOLOGY

Order sets of free teaching aids described in the bibl{:- raphy
of this section which are available from the Governmen Printirg
Office. The publicatfon, Suzzceted Cutline for Studuing Social
Security, 1s divided 1nto three sectfons covering the history, the
practical details, the socioceconomic aspects, and the four programs
of socfal securfty. cach section contains lesson plans, questions,
reference materfais, and bibifography.

Obtain free wal) charts from the Department of Health, Education,
and Welfare through your loca) socfa) security office for use in a
bulletin board display. A set of four wall charts fn 2 large
44" x 34" size fs avaflable. Small 10" x 8" sizes may be reproduced
as overhead transparencies.

¢ Saetal Scourity Truat Funde S81-61
Shows the source of social security funds and how *hese
funds are disbursed.

» Frem Scelal Sewarity Nieer to Ferefit 551-62
Shows graphically what happens from the time a worker is
{ssued 8 socfal security card unti) he and his family apply
for and recefive benefits.



o L ffoare,  5$51-64
Details the benefi., available frum basic hospital
insurance and from voluntary medical insurance.

Obtain booklet #551-35 entitlad Yeur Scofal Svourdty in class
quantities from your local Socfal Security Office. This {s a
complete and popular explanation of the social security program of
retirement, survivors, and dicability cash benefits, and health
fnsurance for people 65 and over (Medicare). 1t describes exactly
how the systers works and May be used as & classroom text.

Assign various students the task of reading one of the 1%
sections Tisted in the table of contents of Your Social Seourfty.
Have the students explain thefr particular segment to the class,

Ask the rest of the class to read the book¥let also and to prepare

at Teast three written questions which should be answered in class.
Collect the Questions for later use. Set up a Speaking schedule from
the Tist below.

STUDENT INFORMATION SHEET

REPORY TOPICS

Amounts of Monthly Payments
Disability Payments

Family Payments

An Application [s Nacessary

If You Work After Pa;ments Start
Reasons why Payments Start

Your Hospital Insurance
Enrelling for Medical Insurance

Your Medical Insurance
The Trust Funds

Kinds of Work Covered
Social Security Cards
Checking Your Record
Right of Appeal

Social Security Offices

Contact your local Social Security Office for class quantities of
all ty.s of cards which may be necessary at ore t'me or another. Set
asfde class time to £111 out materials. Collect, ccrrect, and arrange
practice time for those .o demonstrate the need for more practice.

Contact the nearest Social Security Office and make arran?emen!s
for films which derocstrate the four aspects of the orogram. (See
1sting under Teaching Materials on the next page).

After the complete orfentatfon of the group, contact the local
Social Security Office ané ask that & representative speak to your
class and arrange tc show films and sltdes. He will be glad tn an-
swer anytechnical quastions which arise and discuss the basic
princtples underlying soctfal security. The address and telephone
prehaw n€ vnyr pearest distefct office are in the phone hook under
S Q Ity Adninistration,

ERIC

Have a studeat tape the social security representative's spoech
for use during later class discussion and veview. Makz ceitain that
the speaker rovers such areas as:

Identification procedures

Adjustment reports

Withholding tax statements

Retirement, gisability, and survivors benefits

Medicare

Lo i~ .
A _f',i _ e
Using the sete of three written questions prepared by the
students, set up teams to take part in a program patterncd after
TV's College Eocl, Assign one student the role of moderator,
another that of timekeepes, and another that of scorebeeper, and
ancther to check the accuracy of answers. Bring in buzzers for the
team menbers to signal their readiness to answer, and allow the
winning team to challenge a team from another class.

Determine the nurber of students who already have socfat
security cards, and arrar -+ for each student to obtain 2 social
security card.




TEACHING MATERIALS
PAMPHLETS
Loca»1 Social Security Offi-e.

g pour ecefal seourity benefite, Leaflet DASI-3E.
pogocal eenwily - ponr medicare handcd

Hoalth ivaurance b

Leaflet UASI 87

. Lleaflet QASI-24,
Leaflet $S1-35.

¥o ,u an tal cewo
Newspaper Enterprise Associatior, 1200 West Third St., {leveland,
Chio. 44113,
Kodioare avd eceial cocwrity by Joha Trozn.

u.S. Government Frinting Office, Hashington, D.C. 20402,

Feeontizla of conial rcmmm . ke United Statce. leaflet
0AS1-B72.
Foate 2dout old aze and cavivers' tngwraios trust fund.
Leaflet CASI-872.
Ta help teath pocial eecwdtn, Parphlet 551-65.
Supgeated ewtline for etwlidng eoeful cocatity.,  Parphlint
$S1-60.
K118
Local Sociea) Security Office
Freo teaching aivde te kelp tesoh eoxial ececwrity,  CAST-806.
Tecchen's ecofal ecourfty Fit. Folder OASI-413.
FILMS
smige mic.  USSSA.  rev. 1963, 20 #in. sd. coler. F-LSSA.

Jone Delgado was a farm worker. He was a good provider but
hadn't been able tu save any money. 1% wasn't until his death
that Jose's family and friends discovered that socisl security
1s not Just for old folks, The film is introduced by the late
Leo Carrillo, (Spanish cnly.}

fcfore the diy. USSSAL rev. 1963, 11 min. sd. b hw.
This 15 the story of 11fe in Anerica before the day social
secu-ity started...the story of what happens before the day on

which the first social security check arrives.,.th2 story of gecple

whe can face the future witk greater confidence because they
know the Social Security System they have built is wcrking for
then long before the day of need occurs.

Chopdfe S~fe3. 0 USSSA, 1965, S mir. sd. color. F-LSSA.
Charlie Smith, & fomer slave, 15 the oldest person getting
cnrial cecurity berefits. He was sti1] picking oranges in the

of Fiorids sn 1855~—at the age of 112!
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F-LSSA.

(Available in Spanish.)

By payfrg social

oo Meona,

Ida Fuller.

The focn Bichop chod

e

The gueet foroecon i1y,

le

Houre.

security contributions on his wages, Cherlie joired the millions
of Americans whose earnings records are kept throughout their

working years at social security headquarters. As scor as he had
enoJgh work to qualify, Charlie began to get his monthly checks.

USSSA. 1365, 5 min. sd. c¢w,or. F-LSSA,

In 3 fertile valley at the bottom of the Grand Canyon live the
Havasupai Indiars, Dan Vanna, a merber of the tribe, is disabled
and receiving menthly social security benefits for himself and
his family. The social sectrity message shows the various steps
in processing a persor's application for benefits-.from the Social
Security uffice, to the State agency, to the natfonal social
security headquarters in Baltimore.

USSSA. 1965, 5 min. sd. color. F-LSSA.

Miss 1da Fuller of Ludlow, Vermont, was the first person in the
country to recefve a social security check. Tke year was 1340,
and she has been getting monthly retirevnent benefils ever since.
In January 1965 she recelved her 300th social security check to
celabrate 25 years of payments. A brief animated sequence
reviews the history of socfal fnsurance and the development of
sccial security in this country,

USSSA. 1964. 15 min. sd. color. “-LSSA.
Criginally released as a pa~t of the "Social Security in Action”
televisfon series, this show features an interviaw by Arlyn Carr,
district manager of the Hollywood Sccial Security Dffice, of
Joey Bishup, on the set of his then popular situaticn-comedy
program, A highlight ¢f this film is the inclusion of several
"flubbed" scenes of Joey, Abby D2Yton, and Cordett Monicz. Carr
explains to Biskop the varicus types of benefits available wnder
socfal security.

fong dimd. USSSA. 1963, 15 min, s¢. color. F-LSSA.

This 1s the dramatic story ¢f serdine fisherman Joe F-rrante and
his fight to provide for his family in the wake of a crippling
accident. 1t 1s a story of hcpe—as Jee fights back against
fnjury as be once fought back against the cruel sea—ard fings
he has support he had not expected. (Available {n Sparish.)

USSSA. 1966, 10 min, sd. color. F-L55A.

By the use of symbols—a square for hospite) insurance and a circle
for medfcal fnsurance—this anfrated f{im explaing the Medfcere
program for pecple €% and over. It graphically st~ws how each is

a separate part, with different benefits and servicss, but how

they can ke combined to provide broad coverage, {Availzble in
Spanish.}

USSSA. 30 min. sd. b B w. F-L554,
B series of three 3d-mirute filrs produced by the Coluriia
Lilversity Press for the Natfonal Educatioral Television Network



under the auspices of the Social Security Administration and the
U.S. Public Health Service.
In case.
This film looks al the case histories of people elfgitle for
dfsability benafits, depirts the work being done by social
security flelu representatives who handle these and explore
aspects of rehabilftation.
The dependent child.
The dramatfc history of the ways in which society has dealt
with children who have tost the support of a working parent
through death. {Acc.pted for showing at tne 1965 American
FiIm Festéval.)
Pendy for Edna.
014 age is the topic of this film which shows the broad
range of health services needed to protect the well-befng of
the elderly.

The Richard Gordon Story. USSSA 15 min. $d. cdlor, F-LSSA.
The story of Richard Gordon, 2 cerebral palsy victim, and the
vocaticnal rehabflftatton program which help: Afsabled people
learn productive work., [t tells the story of a young man who
overcame 2 ?reat handicip to become an independent tusinessman.
1t 21so tells about the soctfal security beneffts Richard Gordon
received durfng the years before he became self-supporting.

San'l and soeial security. USSSA. rev. 1964. 5 min. sd. color.

F-LSSA.

Sam'1 J. Pilgrim §5 the name of an animated character represent-

fng the average American worker. Starting with the zany decade

of the {wertfes, the film shows the concern for the future and

the need fur some securfty. It driefly explains the beainnings

of our social security system fncluding benefits and contributions,

as well as the major 2ddftions to the program over the years.

Sitver dollar eity. USSSA. 15 min. sd. color. F-LSSA.
The Naticna) Festival of Craftsmen demonstrates do-ft.yourself
projects--Ozark style. Making scap, spfnning wool, and building
a log cabin are Just & few of the dozers of skills featured st

the festival. It {s a story about the people who relped make
Amerfca great and the protection most of them are now receiving
undcr socfal security.

Sezp box derty. USSSA. 15 min, sd. color, F-LSSA.
This is a story z5out Terry Brazfl, a boy who tackled a job and
who had the courage to do without a father to turn to for advice
and inspiratfon...a boy who had his reart set on & goal which he
knew would be hard to reach. The f{Im also explains how soclal
security survivors benefits help protect the Brazil family.

Soctal vecurtty in Americy. USSSA. 1967. 15 min. sd. color.
F-LSSA.
Miss Deborah Ann Molftor, crowred Miss Dakota of 19€6, received
socfal security survivors benefits until she reached 18, Then,
because of a change in the law, she was able to get student
benefits and could contfnue her educatfon. The fflm visits her
hometown of Onawa, lowa, follows her activities at college, and
goes behind tha scenes to record the excitement and glamour of
her participatfon in the Miss America Pageant at Atlantic City.
Social security benefits for students are explafned.

The ecetal coourity ¢t USSSAL 1962, M mir. sd.

F-LSSA,

Nancy Carrcll, a young newspaper reporter, has an assfgnrent to

do 3 story on the <oci2] securfty headquarters near Baltimore.

To get the viewpoint of 21 older person, she persuades her

grandfather to accorpany her. Together they learn the basic idea

of the retirement, survivors, and disability frsurance program.

The film follows them on a tour of the largest recordkeeping

operaticn in the world.

color.

You and Meecare. USSSA. 1966, 27 min. sd, color. F-LSSA,
harrated by E. G. Marshall, with an $ntroductfon by ¥ice
Prestdent Hubert Humphrey, this film is the story of Karl
knoltan, 65 years old and retired, who discovers for himself
the real story behind hospitat and medfcal insurance under social
secyurity—Medicare—how {t works, who's eligfble, and what
benefits are payable.
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SECTION XVI - UNEMPLOYMENT INSURANCE

GENERAL TOPIC

What kind of protection and assistance can [ get through
unerployTent insurance?

TEACHING QOBJECTIVES

To develop an appreciation for the varfety of services
offered by the unemployment insurance offices

To provide an acquaintance with the benefits of
vnemploymeat {nsurance

To stress the fart that rehsbilitation, guidance, and
employment are the afms of this agency

STUDENT UNDERSTANELINGS

-

Unemployment fnsurance is protection for those out of work
through no fault of their own.

'Hng vne. loyment insurance tax is pald for by employers
only.

The unemployed must file their ¢laims 1n person,
There are certafa restrictions in qualifying for ben.fits.

Unemployment fnsurance offices provide counseling and can
sometimes set up educationa) allowances for trainees.

CONTENT

E

RIC
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what is unemplcyment fnsurance?
Who pays for uremployment insurance?
How does an ucemployed person file a claim?

What areas of occupation are not covered by unemployment
insurance?

“‘*'i i« eligible for berefits?
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* Wnat is the benefit ratc?

» How are benefits paig?

®* Can the dezisfon of the incurance office bs contested?
* What are the disability benefits?

* Does the protection extend to those recently discherged from
service?

TEACHING METHODOLOGY

Obtafn class quantities of the pamphlet Why Young Feople Fail
to Get aid Eold Jobe from the Tocs) K.Y.S.E.5. office. Since the
booklet is set up 1n arecdotal style, the students wdy role play the
predblems of the individuals preserted for (lass discussion 20d
evaluation. {See RoTe Playing, Appen ix C, p. 309.) In many ways,
this may be a review of some materials presented previously, as well
as new and additiora) materfal.

* Sample Topics

Appearance

Attitude and behavior

Ignorance of laber market facts
Misrepresentation

Sens{tivity about a physfcal cefect
Unrealis tic wage demands

Failure to notify employer of absence
Insufticient trafning

Insistence on own jJob concepts

Refusas to comply with entry requirements
Applying for a Job with & friend or relative
Inab$1ity to get along with others
Unsuitability for the job

Reputation for unreliadility

No sense of responsibiifty

® e * v e e oam o= oaeoaa

Invite 2 representatfve of the N.Y.S.E.S 1o discuss the pitfells
of job ippifcations and to specify the assist. whick his anency
offers the jobseeker,  Ask trat he incluce materlals on counseling,
aptitude testing, and trasning programs.



Since the unemployes are oftea unskilled, intorm the students
of the free training progeams set up by the State-federal Manpower
Development and Training Act (MDTA) and the State Training
Program {STP).

Mary unemployed also recejve weekly payments while attending
courses. Arrange for a group of students to visit the local State
Employment Service Office and to fnterview @ representative and
tape the interview for class presentation. Interview questiont
similar to “he following can be prepared by students.

Who can get training?

What kind of trainfrg will be given?

Where 1s the trafning given?

Can trainees obtain money allowances?

Can training be approved for any of the students at the
center?

How d 25 one apply for approval of training?

Can a person receive unemployment insurance while taking an
approved course?

Does & person have to take work that conflicts with his
training hours?

After completing a training course, can one count on the
State Employment Service tu help find a Job?

Assign a group of students to study the area Youth Opportunity
Centers of which there are 12 located in different parts of New
York State. Suggest that they do a photographic essay and a taped
interview with ane of the representatives. Have students develop
questions simfiar to the following:

« What 1s 2 Youth Opportunity Center {YOC)?
* Can the y0C get you & job?
* Wi1) you be able to choose what you want to do?

* Suppose you need trafnfng for a job ski}1 that employers are
Tooking for?

. U\.T. ather kinds of help can you get from the YOCL?

Aruitoxt provided by Eic:
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« How can you get this help?

» Where are the YOC's?

gbtain class quantities of the booklet v Yor: Ctate Dowyplo
ment Ingurance for Claimante, Using the tadble of contents, make
assignments to individual students to study variivs topics to explain
to the class. Contact the local office for representatives who will
explafn the benefits even more fully.

Role play a situation where an unemployed person visits the
Tocal unemployment offfce to make a claim for benefits. Instruct
the fnvestigator to ask for the following items:

» Socia) security account card

* Insyrance dook, calendar insert, and claim card for those
who have had bennfits previously

» Record of employment »11ps received from 311 employers worked
for in the past 52 weeks and anything else which shows:
* The name under which the employer does business
* His unemployment insurance registration number
* The address where he keeps his payroll records
« The appifcant's payroll or clock number
« The address at which the applicant worked

kave *he person role playing the representative explaic the
benefits to which the applicant fs entitled. In order to insure
accuracy, ask 3 student to visit the local office and ask a
representative to make the explanation for tape recording

Obtafn pamphlet materfals on the type of working papers necessary
for those who are under 1B and seek part.time employment. Post
these on the bulletin board.

TEACHING MATERIALS
PAPHLETS"

Oflﬂce of Economic Opportunity, 509 Madison Ave., New York, N.Y,
0022,

New Yor §tate programe to afd the dfealvwdopl.

The State of New York, Departrent of Labor, Division of Employrment,
Albany, N.Y. 12201,
The Wigh eotioel eondor's Shoise = eohool op FOIT
if you dnp cunte,,
Infermation for olaimraite.



Lowts governtag erpleyment of ninore tw New York Stoto,
New York State wnemployment inswrane. for claimaits.
Oppertunities for begirners.

fecnagere under 12,

Irainivg - your ticket to a good job.
Why young people fail to get arnd hold jobs.

* QOther current pamphlets may be obtained from these sources.

SECTION XVII - LABOR UNIONS

GERERAL TOPIC
What berefits does a worker obtain from union membership?
TEACHING OBJECTIVES
* To provide some backgrcuna on the history nf Tabor movements
*» To develop uncerstandirg of the purposes of unfoms

* To establish awareness of the difrerences hetween craft an.
{ndustrial unions

¢ To stress the necessity for meny workers to join a unfon
¢ To atd understanding of the benefits of union membership

STUDENT UNDERSTANDINGS

* Unions rave done 2 great deal toward obtaining better
conditions for the warkers.

» Most unions require the compietion of cra‘t training.

¢ Unfons today protect the rights of workers and continually
seek new benefits.

« ‘orking for the unfon itself may present occupatforal
opportunities.

¢ It 15 necessa-y for union members to understand the position
and function o r.ragerent.

CONTENT
* Why is it necessary for laboring men to urion)ze?
* Whit sre the advantages of belonging to a union?

ould a worker apply for memtership in a particular urion?
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Is it easier for sons of union members to join the unfon of
their father than it is for outsiders to join?

Is it possible that a union can demand too much from a
company? Why?

Who are scme of tha leaders of today's important unions?

What berefits have the unfons gained far the worker's over
the years?

Wrat are some of the cutiooks for the future of some unions,
such as bricklayers or painters?

TEACHING METHODOLOGY

Contact the 1ocal offices of labor unfons and the natfonal
offices of the A.F.L. - C.1.0. for information absut available
programs for Labor Cay.

C1%p 2V1 newspapers for stories featuring the Labor Day
celebration for use as part of a bulletin board display. Redquest
pamohlet materials from local unions which also help arouse
interest and curiosity.

Set up ditto sheets which provide ihe meanings of union
terminology, such as the following:

Coll:ctive bargaining Open shop

Podiatfon Pirketing

Fringe benefits Strike

Arbitration "Sweetheart® contracts

Contributions to unemployment MWorkr.an's compensation
Tnsurance 01d 2ge, survivor's, and

Automaticn disability insyrance

Cneckoff Katfonal Labor Relations

Closed stop Board



Ofscuss the major types of unfon organizatfon.

* Craft tnfons,such as:
* Carpenters
= Macninists
* Plumbers
* Electricians
* Sheetmetal worke
* Bricklayers

* Industrial Unfors
* Includes a1l skilled and unskilled labor th same
industry; ¥.e., United Mine Workers

Discuss the crganization of the major unfons, then arrange
for representatives from local unfons to speak to the class. With
the aid of the class, prepare an outline similar to the “ollowing
of matezials he should cover and a list of questfons to be
answered.

* The aims of unjons
* Wages
* Hours
« Working conditions
* Background
» Ladoring conditions - $Q years ago
* Laboring conditions ~ 17 years ago
« Laboring conditions - now
* Yocational goportunities
+ Jobs wigﬁ the unfon organizafon
* The union’s role as a Job agency

Have students analyze the local unjon by seeking answers to
the following questions” from the union speaker:

* How does a worker spply for unfon membership?
* ¥hat sre the requirements for joining?

¢ Is there a unfon apprenticeship program? What are the
entrance reoulements?

® What has e unfon accor;1ished for the workers?
* Does the unfon bave ,_holarship funds?
@  Mat are the terms under which & worker ¢an Join?

EMC hat are the activities of the unjun?
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o Who ar: the leaders of the union?
» What are the average dues?
* What job opportunities exist working for unions?

* What are the advantages and disadvantages of unfon status?
Of nonunfon status?

Have students prepare a photographic essay of some of the labor-
management disputes in the area. They may utilfze tape-recording
devices to pick up opinfons from striking, picketing workers. A
class comittee should be assigned to set up pertinent fnterview
questions.

SAVMPLE QUESTICNS
¢ How are workers affected §f they have to go out on strike?
o What are thay strikfng for?
» What benefits will they receive?

* How does the worker meet his weekly expenses duriny a long
strika?

Have a student committee canvass the area and make a 1{st of
a1l unfons. Trey should also fnclude data concerning dues, require-
ment; for membership, ete. Students should fnform the class of
their findings.

Canvass the class to determine how many of the students or
thefr parents belong to unfons. Invite several to came to a
meeting of the class and discuss some of their personal experfences
in belonging to a unfon. This might be a good opportunity to
discuss some of the problems which might (xist within sore unfons,
such as discriminatfon, pressures, and racketeering.

Set up an evening program and fnvite & congressional represen-
tative to speak on labor laws which protect the individia). Contact
radfo, TY, and press for adequate coverage. Suggest that he touch
on such matters as Federal and State minfmum wage laws, emplcyment
restrictions for woman and minors, safety and health regulations,
disadility benefits, workmen's compensation, and the new }aws
regarding discrimination,




Have a student committee contact the Federal and State Depart-
ents of Labor for infomation regarding labor laws, protecticn of
workers, and job vpportunities. They may use this material for
bulletfn board displays and for inclusion in file folders.

Have 3 student commSttee follow the local newspapers and clip
articles relating to the problens of labor today. Set up & schedule
of "announcers” from the committee whe will make daily labor
announcements to the ¢lass., They should cowcr such topics as thase
1isted delow:

* Autemation

» Mcbility of Yabor force

o Immigrant workers

* Slum condittons in large cities

» Discrimination of workers

» Supply and demand for certain types of workers

* Training opportunities in vocationil-technical schools and

local fndustries

Arrange 2 panel discussion of speakers from such unfons as the
Brotherhoed of Railroad Workers, Transportation Werkers, Cormuni-
cations Workers, United Steel Workers, Internattonal Uniomr of Trade
Organizatfons, Internatfonal Ladies Gaimert Workers,or others. Ask
that they discuss the pechlems facing the modern worker as well as
the aims of modern unfons. Ask also that they cover such questions
as those 1isted below and have students tape the entire presentation
for later discussion.

* What do you cansider the major function Of unfons to be?
* What {s the Job of the union business agant?
* What do=s industry expect of the beginning worker?

» What grievance procedures exfst to settle potentisl disputes
between employees and managenent?

o Yhat fringe benefits are offered to workers {n your union?

* What effect do government regulations such as the Taft-
Hariley Act have on the operation of your unfoni
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* Are goverment health and safety regulations important to the
workers in your y-ion?

» Is there need for more government safety regulations?

* Bow important {s workmen's compensatfon to the workers in
your unian?

* Do Federal or 5tate wages and hours laws affect your members,
or are they of no importance because of the union contract
with management?

« Do members of your union have to take advantage of unemployment
{insurance quite often?

Show how the development of new machines and certain inventions
has caused displacement and loss of jobs for workers in our
{ndustrial development.

For example, the development of the automobile industry
temporarily displaced many persons working in the carriage and
wagon industry; the invention of the electric )ight put the oil
lamp industry gradually out of busfness. List several other
industries that have ceased to exist, and discuss labor's concern
with the effects of automation., Cite ways in which the worker can
protect himse)f from entering jobs which are becoming obsolete.

Invite several representatives of maragement from large firms
to discuss their relationship with unions. Ask that they discuss
their respensibi1ities to employees and unions.

Ask students to role play a bargaining situatfon in which
representatives of the union rmeet with the representatives of
ranagement to sdolve a wage dispute, Let the rlass evaluate the
approaches of each and cite any omissfons in techniques.

TEACHING MATERIALS
BOOKS
Arnold, Pauline.

1963,
1949.

The gutomation aze. New York. Holiday.

Austin, Alefre, Coward-McCann,

Barbash, Jack.

Later etery.  New York.

Fractise of wnicvife~. New York, Harrer. 1956,

New herizone for A=eican lator,

1962,

Befrne, Joseph.
Pubiic Affairs.

Washington,



B -

Brooks, Thomas. JIoil and trauble, New York, Dial. 1364,

Buckingham, Walter, Axtomation: {ts impact on business aia
people. New York. Harper. 1967,

Chase, Stuart. Live and let live. New York, Harper. 1960,

Danfels, Walter. Armerican labor moverent. New York. Wilson.
1965,

Dayton, Eldorous. Walter kovthen. New York. Devin-Adair. 1958.
Diehold, John. Automation. Princeton. V¥an Nostrand. 1952.

Dulles, Foster., ZIchor in America: a histery; 2d rev, ed. New
York. Crowell. 1960,

Dunlop, John. Autoration and tecknological change, Englewood
Cliffs, N.J. Prentice-Hall. 1962

Gagliando, Domenico, Introdustion to collective barpaining., New
York, Harper. 1953,

Ginzberg, EN11. Arerican vsrter in the twenti:th century., New
York, Free Press. 1963,

Gompers, Samue), Sferenty yrars of life aond labor. New York.
Outton, 1957,

Herling, Jokn. Llalor wnions in 4merica, New York. McKay. 1964,
Lens, Sfdney. werking rmen. New York, Putnam, 1960.

Orth, Samuel. Arwes of latos. New York. Yale. 1919.

paradis, Adrian. Labor in action. N, fork. Messner, 1963,

pelling, Henry M. Kistory of trade wifenism, New York. St.
Martins, 1363,

Peterson, Florence, Arerican Iatcr wiicne; 1'd rev, ed, New York.
Harper, 1963.

Rachlin, Carl, rlalcr Ia; rev, ed. Dobbs Ferry. Oceana. 1955,

Rayback, Joseph 6. History of American Talcr, New York,
Macmitlan, 1959,

Shippen, Katharine. Ihis wnicn ozuee. New York, Harper, 1958,

Soule, George, Mev, wagee w.d e pleprent {n the roaderm U8, coonry.

Now vt{ New American L$brary {Mentor MD 15). 1954,
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Taft, Philtp. Organized ldbor in Americen history. New York.
Harper, 1964,
velie, Lester, fLabcr, U.S.4. todaw. New York, Harper. 1964.

PAVPHLETS

A.F. of L. and C.1.0., 815 16th St,, NW, Washington, D.C. 20006,
ABC's of trade unioniem. Pub. #30.

Bureay of Apprenticeship and Training, U.S. Department of Labor,
Washfngton, D.C. 20210,
Plamed training—your future security.

Bureau of Labor Standards, U.$ Department of Labor, Washington,
b.C. 20210,
Young workers wnder 18 today and termorpou.

Ch;gbgg of Commerce of the U.S., 1615 H St., NW, Washington, D.C.
006 .
Applying the ant.orust lavs to wnicre,

Eribbin and Sexton Co., 700 N. Sacrameato E'vd., Chicago, 1M1
60610.

A teemazer's gutde to it eusceee.

Education Department I':7irnal Association ~¢ Manufacturers, 149
East 25¢h St., New Yoray §.Y. 10010,
Your Jobs in iudwetry aa a ekilled craftemam,

Fund for the Republi<, 60 East 42nd 3t., New York, N.Y. 10017,
"Right to werk" in prastice.

Industi {al Relations Divisfon, kodak Park Vorks, Eastman Kodak (o.
Kochester, N.Y. 14650,
What 1rLa:ry locka for in the high eohirsl grafuate.

U.S. Jepariment of Labor, k‘asMngton. 0.C. z0210.
Scrme farte for wowng verhere about wepk aid latcr 1z0e.
Bulletin 423

They ar America,
Wage 2nd Hour and Public Contracts Divisfoms, U.S. Departrent of

Labor, Washingten, D.C, 20210,
Han "J refercnre guide to the fair lalcr etmilirds axd.



FILMS

drbitration in gotien. AARA. 1950. 58 min. sd. b & w. R-INDU,
UILL.
Explains a complete arbitratior hearing from the swearing in of
the arbitrator to the analysis of the dispute.

Automation - what it ie and whet it does. CORF. 1966. 14 min.
sd. b & w. R-BEF, SYRCU, UJLL,
Explores automation from the electric can operer to transfer
machines in the assembly Tine to & computer-controlled
petroleum refinery.

Let's face it, part I. AEF. 1950. 20 min. sd. b & w. R-AEF.
Presents the varfous costs of producing a product and shows the
need for cooperation among management, labor, and the stock-
helder.

Let's face £t, part II, AEF. 1950. 16 mfn. sd. b & w. R-AEF.
Shows that clese cooperatfon among Tabor, management,and the
stockholders can dncrease preduction.

Fiee of crganized [abor. MGHT. 1960. 18 min., sd. b & w. R-BEF,
SYRCU, INDU, VILL.
Explains the ecoromic conditfons which encouraged workers to
Jofn unions and shows how the unfons buflt their organizations,

Strike in towa. NFEC. 1956, 39 min. sd. b b w. R-BEF, SYRCU,
[NDU, ETLL.
Showslzhat hapgens when a tuwn's maln industry s threatered with
a strike.

Yl S workers sffected if they have to go owv. on strike?”
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Whot fa autemation? FA. 1965. 14 min. sd. color. R-1NDU,
UILL.
Indicates tre advantages of automativn, and shows the aperation
of a bakery that has been completely avtomated.

Working together, EBE. 1952. 24 min. sd. b & w. R-BEF, SYRCU,
INDU, UILL.
Shtws a strike being erded by compromise and the grievance
machinery befng set up to further mutual understanding,

ADDITIONAL SOURCES OF MATERIAL

Economic Trends: An Qutlook {monthly)
AFL-CI0 Economic Policy Committee
815 E. 16th St., New York, N.Y. 10009.

Chamber of Commerce of the U.S,
1615 H Street, NW, Washington, D.C.  Z0006.

Business in Brief {monthly)
Chase Manhattan Bank
18 Pine Street, Mhew Yor:, N.Y. 10005.

Federal Trade Commission, Pennsylvania Ave. and Sixth St.,
Washington, D.C. 20580,

Commerce Review (monthly)
Hew York State Department of Comerce
Albany, K.¥. 12201.




SECTION XVIII - OFF-THE-JOB VCCATIONAL TRAINING

GENERAL TOPIC

* How does a student attain the technical knowledge and sxills
necessary for participation in the world of work?

. Arek_a'cademic skills related to participation fn the world of
wor

TEACHING OBJECTIVES
s To provide informetfon corcerning names, locations, program
offerings in private schools, technical-trade centers, and
evening classes
* To encovrage students to further their educatfon

¢ o encourage awareness of the opportunitfes available in the
area high schools for those who may drop out before graduation

. {o a}erl students to the courses offered on 2 postgraduate
eve

STUDENT UNDERSTANDINGS

s The cester can offer infimation concerning occupational
training programs.

* Further educatfon or training {s & "must® for occupational
advancement. BN

* Ther2 are a variety of opportunitfes in the world of work.
CONTENT

* Through what kinds of programs does one attein the technical
knowledge and skill necessary ¢o enter a desirable occupation?

* What occupations require preparatfon at a trade school?

* What octupations require on-the-Job training; k.e., an
apprentice py gram?

) ¢ What occupations reyufre only on-the-fob experfence before
O promotion?
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* . 2 there self-help devices; 1.e., magazines, books, pro-
fessional Journals, which afd in Jab trafning?

* Do academfc skills help one enter 3 worthwhile occupation?
* khat are the off-the-job training pos.ibilities?

» What possibilities of institutionai or higher learning are
made aviflable tnrough the Educational Opportunitfes Program?

TEACHING METHODGLOGY

Invite representatives of agencies or {nstftutions offering
off-the-job trafnfng to speak to the class and provide information
concerning avaflable programs and the qualffications necessary for
partfcipation. Include such programs as The Manpower Training
Program, The Job Corps, the Cooperative Educational Services, as
well as area vocatfonal and technfcal schools. (See Inschool
Speakers, Appendix 8, p. 305.) Request from these agencies pamphleis
and other printed materials which the students may use for later
class discussfon.

Invite edmissions offfcers from local universities or comunity
colleges to speak about major course offerfngs, career possibilities,
opportunities for advanced study, requirements for entry, placement
services, etc. (See Inschoo! Speakers, Appendix B, p. 305.

* Ask studenls to prepare charts of personal qualifications and
compare their qualifications with those necessary for entry
to the average fnstitution.

* Discuss these charts and suggest that students prepare a
115t of steps they coyld take in order to qualify for
adnission. Invite counselors to assist the students fn the
preparatfon of these charts and to discuss preparatory plans.

Mimeograph & Tist of private trade schools,ind have students
write for §nformaticn concerning prerequisftes, courses, tuition,
and costs,

* Have studenls study cosls, such as transportatfon, bocks,
and laboratery fees,



» Arrange for yisits to the schools in which members of the
class have expressed & definite fnterest.

* Contact representatives to speak to students fnterested in
specific courses, (See Inschool Speakers, Appendix B,

p. 305,

Encouraje individual students to visit any local off-the-job
training agencfes and to share thelr Impressfons with the rest of
the class, They might add a third dfmension to their report by
making a tape or fi?m record of some of the sfghts and sounds of
areas visited. (See Field Trips, Appendix B, p. 307; Use of
Audfo-Taps Recordings, Appendix A, p. 302.)

Conduct a class discussfon which deals with the value of
acquiring academic skills, Include questfons 11ke the following:

¢ Do academic skills help one to enter a worthwhile occupation?
« Is it easy for you to talk to people?
« Do people understand you easily? Do you have any trouble
understandfng them?

O
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+ Can you understand printed fnstructions easily?

* Do you have trouble understanding certain words used fn
particuiar occupations?

» Could you keep accurate written records on the job?

« What persondl activities associated with employment require
academic skfl1s?

¢ How will you calculate the amount of the wages you will earn?
Consider such varfatfons as tfme and a half for overtime,
State income tax, Federal income tax, socfal security tax,
medical insurance, and union dues.

Make available to the students current fnformation about
vocational trafning opportunities open to them,such as evening
vocational education programs for adults, Manpower Training Programs,
ang private trade schools, A 1ist of local vocational schools can
be duplicated for each student.

An up-0-date copy of the Directory of Private Trade Schoola
{published annually by the New York State Education Department,
Bureau of Occupational School Supervision, 112 State Street, Mbany.
New York 12224§ should be avajlable to students at the center. This
Eublicaﬂon 1ists only New York State schools, A national directory
y state, American Trads Schools Directory, is available from
Croner Publicatfons, Inc., Queens ¥§1lage, New York 11428,

TEACHING MATERIALS

PAPHLETS

National Education Association, Educationad Policfes Comissicr..
1201 16th St., NW, %;ashington, D.C. 20036.
Education and the disadvcntaged American.

United States Department .f Health, Educatfon, and Welfare, Offfice
of €ducatfon, Washington, D.C. 20202.
Education for a changing world of vork,

United States Oegarbnent of Kealth, fducatfon, and Welfare, Dfffce
of Program Aralysis. ‘faskington, D.C. 20203.

Jdmited educatinal attainrent: extent and consequences,
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SECTION XIX - PROBLEMS OF THE UNSKILLED WORKER

GENERAL TOPIC

What are possible solutions to some of the problems that the
unskilled worker will face?

TEACHING OBJECTIVES

To demonstrate that remafning un-killed will perpetuate the
student's problem

To show that many phases of tne individual's life are
affected by lack of skfl}

To develop thz realization that remafning unskilled often
means advancement {s difficult

To encourage the awareness that unskillted workers have 1ittle
chance of realiziny their amb.tions fn the areas of incore,
housing, and possessfon of luxuries

To show that continuing education and tradning, such as the
center offers, will enhance the student's chances of securing
4 satisfactory position

STUBENT UNDERSTANDINGS

. Althou?h 2 center greduate may hav> to start with an
unskilind job, he {s better prepared to move 1nto the mora
highly skilled areas of emplo, ment.

¢+ RemainTng unskilled neans Yoss of opportinities for an
in fvidual,

* "Growing” on the Job or within a corpany fs often dependent
vpon contirved education and training.

CONTENT

* What was the status of the unskilles smployee in the past?
What 1s his status now? What will ris status be in the fyture?

e Why is the unemployment rate o g% for the unskilled fn
Q “~e American working world,
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¢ What steps can be taken to become better skilled in an
occupation?

* How does being unskilled affect a person’s social, economic,
and educational growth?

TEACHING METHODOLOGY

Provide students with copies of unemployment reports gffered by
the Chamter of Commerce, Bureau of Munfcipal Research, and others.
Cite rates of uncmployment from each of the £ areas, the rate of
pay of a sampling from each group, and the benefits.

Jiscuss the nurber of skills withia the class $tself and suggest
reans of self-improvement.

Use studfes to contrast the Tearnfngs of th» skilled, the semi-
skilled, and the unskilled. Illustrate what the differences mean in
terrs of necessfties and luxuries.

Invite 2 socfologist and a psychologist to dfscuss how many of
11fe's uncertalinties ?job. future, family, etc.) can be gvercore
through learning 2 sk§ll,

Invite a per-unnel director from a large area manufacturing
plant to talk about the number of jobs he can provide for unskilled
workers.

UsTng the overhead projector, discuss data concerning the
percenta%es of unskilted who are unemployed compared with those whe
are skilled.

Ask students to 1ist the Jobs §n which they are interes‘ed.
Ofscuss the training necessary for each one.

Proyide the students with fnformation about jobs that reguire
the development of extracrdinary skills,such as artiutic or musical

talent.




Check resource persons in the community for speakers w"o TEACHING MATERIALS
developed new skills late in life and who became succcssful in
their newly chosen occupations. * Want ads from local newspapers

¢ Lists of job open’ngs from the unemployment office

* Help-needed chart: and pamphlets from the chamber of commerce,
municipal research organizations, banks, and local industries

Continuing aducation and training will enhance the student's Field trips to large companfes in the area help students to ocain
chances of securing a satisfactory position. {nsigit {nto the demands of many jobs.

Q
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SECTION XX - STARTING A SMALL BUSINESS

GENERAL TOPIC
Is there profit and satisfactfon in being self-employed?
TEACHING OBJECTIVES

To develop an understanding of some of the problems of
operating a small business

To explore the advantages and disadvantages of owning one's
own business

To present goverament regulations affecting small business
establishments

-

To provide information concerning governmznt regulations
regarding labor laws, safety laws, and tne protection of the
worker

To introduce business terms and vocabulary used 1n business
and commerce which should be common knowledge to everyone who
fs a consumer of goods and services

To show how individusl initiative and enterprise are still
fmportant parts of Averican 1ife for those who wish to be
independent ard self-employed

STUDENT UNDERSTANDINGS

* The center afds a student with information about seif-
employmer.t.

* Certain people are better suited to self-employment than
others.

o There s prestige {n self-employmert, as well as continued
cpportunity for advancerent.

o Trere are varied resporsibiiities in self-employment,
CONTENT
Q © ‘low does 3 small businessran obtain know-how and capitai?

Aruitoxt provided by Eic:
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* What factors determine business success or failure?
* What kind of personalfty {s necessary for self-employrent?
* that agencies will provide services to the self-employed?

TEACHING METHODOLOGY

Spend a class perfed discussirg necessary vocabulary.

Duplicate
a 1ist of definitions for reference:

STUDENT INFORMATION SHEET

BUSINESS WOCABULARY
Wholesale Promotfon
Retail Lead ftems
Ket profit Overhead
Gross profit Rental
Markup Jobber
Markdown Manufacturer
Collateral Hiddleman

Begin with an introductory statement of the problems and
benefits of the small businessran similar to the following sample:

Have you ever walked inte a ataticnery etcre, gos atatiom,
epcrting goode etore, cr delicatereen, and theught, "I'1L bet thie
rerecn rigkes a Lot of renep?"”

Ferkuge ke does rave a good inecme, and Fertype ke hae a toat
aid a new ear. Kace you ever giopred to thivk of pome of his
protlemal? Eow mamy Roure a veek doce ke work? Eoe much rmovey hze
re irveeted in the turivere? Eew did ke pet kie tratning oid
exrerience? (o ke leave kie tusineea o0 o on o vacation?
e put in eharge 1f ke leaves the tuetreca fir § weeke?

who will

Fhere are raoy cocpencaticne and adventag
cone Rie oum lieiwees, ut there are ale: &'

& to the perecn who
i fagee,




. e ey

In thig wnit we will explore some of the problems found in
cperating a 8mall buainess.

Arrange for a series of panels of resource pzople (see In-
school Speakers, Appendix B, p., 305) to discuss such topics as:

* The independent businessman type

« The experses of opening a small business

+ Seasonal versus year-around businesses

* Service businesses

» Recordkeeping

* Governmental regulations

» Chances for success or faflure fn a given area
* Purchasing and inventory

* Pitfalls

Arrange for a panel of rescurce people (businessmen, bankers,
etc.) who will discuss capitalization. Ask them to provide {nfor-
mation concerning credft and loan procedures for small businesses.
{See tnschool Speakers, Appendix B, p. 305,

Conduct a serfes of class discussfons.

¢ Formulate a 1{st on the chalkboard of the responsibilities of

the small busfressman, Some of them may be:
» He must meet his customer's needs.

He must use good Judgment when selecting a location.

He must train his own help.

Ke must arrange for banking services and insurance,

He must do his own buying.

He must keep his own records.

Fe must make his own store layout.

He myst arrange his own window displays.

He must ?romote customer good will through advertisements
and sales campaigns.

» Develop a profile of characteristics describing an fdeal
businessman, for example:
= iourceful
1 of inftiative

O
E MC iires financial security
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Desires independence
Energetic

Skillful with people
Willing to learn
Courageous

Alert

Ditto a checksheet of typical business expenses,and ask each
student to develop 2 list for some business in which he might
actually be interested. Suggest that he check the 1istings fn
classified or call real estate agents for rental prices. He may
contact wholesalers for pricas on merchandfse, etc. The checklist
should fnclude;

» Wages (including the salary + Taxes
drawn by the proprietor)

Insurance
s Rent

Interest on borrowed money
« Advertising

s Repatrs
* Supplfes other than stock

* Improvements
s Light

* Delivery services
* Power

Invite certain types of busfnessmen to discuss specific business-
es; dry cleaner, gas statfon, diner, bakery, catering, beauty paricr,
barber shop, jewelry, florist, grocery, etc. (See Inschoo)

Speakers, Appendix B, p. 305.)} Set up checklfsts of questfons for
these speakers to answer simflar to these below:

+ Why do different types of busfnesses require different
capitalfzation?

* How much capital would be required to establish & business fn
this field?

+ How much of thi< could be borrowed?

» Where could this amount be borrowed?

+ How often does the stock turn over during the year?
» Do sales vary by months or seasons? Why?

s What fs the mortalfty rate among new businesses of this kind?



What is the most common cause of failure?

How many last through the first year?

second year? fifth
year?

How much money can one expect to make in this business after
expenses are patd?

what kind of person would be most successful in this business?
what should his qualifications be?

How can a person get the necessary experience to be successful
in this business?

How much experfence is necessary?

Would you advise a young man to enter this business today?
Why?

Proprietors of some businesses may have to be licensed by the
government, and the proprietor must adhere to complex sanftary codas
t \‘1 usiness.

ERI
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Ask small groups of students to chack a variety of business
types in the community and to contrast the flow of traffic, rental,
income, sales, general appearance, etc. Suggest that they utilize
their oicture-taking techniques to dring materia) back to class.
(See Use of Still Prints and S1ides, Appendix A, p. 303.) Have the
class use collected material for developing a set of rules simflar
to that below for choosing potentially good business lccations.

Choosing a proper location requires knowledge and thought.

A businessman going to a new community should have 3 good
reason for doing so,

One should check with the local bankers, chamber of commerce,
and the State Department of Cormerce.

One should observe the pattern of flow of traffic, both
vehicular and pedestrian.

One should check on other establishments similar to the
business he intends to run.

One should check such things as tax rates, fire protection,
and police protection.

As!. students to read biographies or biographical sketches of
the Tives of men who established great business enterprises in the
United States. (See sample 1ist below.) Have them report to class
on these businessmen. (See Group or Individual Reports, Appendix C,

p. 308.)
Woolworth's Du Pont Corporztion
A& P, Firestone Rubber Company

Ford Motor Company Potarotd

Arrange for field trips to local small establishrents,such as
dry cleaning shops, repair shops, restaurants, gift shops, service
stations, and beauty shops. (See Ffe'd Trips, Appendix B, p. 307.)
Have the students report their findings to the class; follow each
report with class discusston and questioning.

Assfgn a group of students to make a survey of businesses in
the cormunity that have gone out of business during the past year
and determine why some businesses fail while others succeed. Have
students fnterview the proprietors of these businesses to determine
factors crucial to their success or fajlure.




Select students who are interested ‘n starting their own
business. fncourage them to pick tre type of business they want to
run, Have them investigate a business of this type in the community
by finding the answers to the following questions, which are
mincographed and given to ther.

STUDENT INFORMATION SHEET

SMALL BUSINESIMAN [NTERVIEW

Is there a need for {rsurance on the business? Why?
How much insurance of each of the following types would be das{rable?
How much would each of these cost?
Loss or destruction of property through fire, windstorm, flood,
explosion
Protection frem lawsuits resulting from injury or damage to the
person or preperty of other
Protection frum lawsiits resu ting from injuries to erployees?
How can_the businessman getermine .me demand for each of his pro-
ducts?
How can he determire the amount of each item to keep on hand?
How does he deternmine the kind, brand, or quality to sell?
How does he select a supplicr?
How does he place his erder?
Fow does he have the m:rchandise skippec?
How can he keep track ¢f the sales trend of the item?
Kow does ke know when to order more?
What {s ihe most econosical way to buy?
Whit kind of records must be kept?
Does tre busiressman nred to borrow perfadically frar the bank?
When coes he pay this back?

Rhat kind of advertisirg {5 necessary?

How are potential custorers riast easily reached?

¥hat per cent of gross sales must bo spent on advertising?

Does this business have to sell on credit?

Khat kind of credit account must be gffered to custoners?

What goverament regulations affect his business>

Are special licenses needed to conduct this busiress? How are they
obtajned?

Are there special safety or sanitary reguletions which rust be
cbserved by this business?

What lator regulations gertafr to this tusiness?

Bre there any labor problems usuzlly associated with this type of
business?

How much corpetition Is there in this tyoe of Lusiness?

Send to the town or city government, as well as to the county
and Stae goverrments, for raterials regarding 1{censing and other
regulations. These should be rade avafisble fer class perusal and
discussion,

ERIC
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Make transparencies of materials in the daily newspapers
concerning tusfness opportunities and places of business for sale.
Discuss in class why these would be good or poor investrents.

Ask students to relate experiences trey have had working or
things they have observed while working in varfous places of busiress
that have helped nr hindered the success of the business.

TEACHING MATERIALS
BOOKS

Allen, L. L. Starting p:d euzcceding in yeur oum erail bucivess.
New York. Grosset, 1968,

Breom, H. N. & Longenecker, J. G, Srall Pusinees ramazement; 2d
ed. Nes Rochelle, South-Western. 1966.

Bunzel, I, M. simerlomt emell Pucincecmen. Mew York. Knopf. 1962,

Grinshaw, Austin. Frchlers of the independent tueinese s, New
York. HMcGraw. 1355. o.p.

Haltzman, R. S. & others. Sucinces methede fep the e7211 Dueivece.
New York. McGraw. 1952, 0.p.

Jones, 7. B. ko tie Mere own etart Fie con Busivers,  Kew York.

Pilot. 19¢8.

Kahn, Harold. 107 Profwcescs wou om etart ot e ek
$4,500. Englewcod C1iffs, N.J, Prentice-tall. 1%¢8.

Lasser, J, K, =
Moo-aw, 1980,

Droes oo

: iterent Boofoct; 2d ed. New Yorx.
0.p.

Ex to mer g oemall dioinese; M ed. rev. by Rernard Griesran,
Hew York, McGraw. 1963

Leavy, M. L. [zv Ay tie ;uall fuefncse~mi. Debbs ferry. Oceana,
1953,

Lew1s._?. D. B Lewic. 3. No #72f copim spgat

fal
fr:; 2d ed. New York. Fatrchild, 1963,

it

Lieters, Arthyr, #cy ¢ cucocea I tuefnees. Hackensack, N,
Wehman, 1564,

McGregor, €. H, set 7 Taiaerent ppcllene of emall @ f e i vegeias
etvree; 3 ed. Hovewood, 111, ITrwin, 1982,
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Mahoney, Tom. The great mercacnte: America's foremost retail

inatitutions and the peogle who made them great; rev, New York.
Harper. 19€6.

Mangnld, M. . How to buy a small Business. MNew York. Pilot.
1960.

Mi1t n, Mark. Iree for teens. Washington. Ace, 1969.

Proxmire, William. Cot small business survive? Chicago. Regnery.
1564.

Wingate, J. W, Em{ing for retqail stores; 3d ed. New York.
Prentice-Hall. 1953. o.p.

Winter, E. L. Your future €n your oum businese. New York. Rosen,
R. 1966.

BOOKS - SELECTED PIOGRAPHIES

Baker, N. B. Nickels and dimes; story of F. W. Woolworth. New
York., Harcourt. 19%4.
Burlingame, Roger. Penry rord. New York. Knopf. 1955.

bugan, James. Awerican Vi» nc: the éaga of Hane Iebrandtsen and his

shipping empie. New York. Harper. 1963,
Faber, Doris. Frinter's devil to pudlisher: Adolph S. Ochs of the
Kew York Times., New York. Hessner. 1963.

fanning, L. M.
America.

Charleg Martin Holl. Pittsburgh. Aluminum Co. of

Titaia of Hwineee. Philadelpria. Lippincott. 1964.

Jennings, Walter. Tuenty gionte ¢f Avertoan businese. New York.

Exposition. 1952,

Latham, J. L.
York.

Yoing ma in a4 hurry: the etory of Cyrue Fleld. New

arper. 1958,
New York. Dodd, 1951.

Dodd. 1960.

Lavine, S. A. Fawus tnduetrialiete.

Fettering: raater inventor. New York.

Levine, 1. €. Electronice picnees: lee De Forcet.
Messre~. 1964,

New York.

L. frventive wieard: George Weatinghcuge. New York. Messner.
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. Miracle man of printing: Ottc Mergenthcler. New York.
“Messner. 1363.

Paradis, A. A. Americana at work. New York. McKay. 1958.

Regli, Adolph. Rubber's Goodyear. New York. Messner. 1941.

Shippen, K, B. Mr. Bell fuvente the telephsne. New York. Random
House. 1952,

Wall Street Journal. Millfonaires and how trey made their fortwies,
New York. Random Mouse. 1961.

Young, R. M. Bogs Ker: a life of Charlee F. Kettering. New York.
McKay. 1961.

PAMPIRETS

Am;ggégn Instftute of Cooperation, 1616 K St., NW, Washington, D.C.

Buginese {n owr cormrnmity.

Chamber of Commerce of the Unfted :tues. Economfc Research Depart-
ment, 1615 H St., Washington, D.: 006.

Small businecs: tte role and its rwl lera.

Coffee Informatfon Service, 300 E, 44th S5t., New York, N.Y. 10017,
Do-1t-yourself coffee houscs.
Mellingis Co., 1554 S. Sepulveda, Los Angeles, Calif. 90025.

Fow to {mport and expcrt.
Nattonal Associ.tfon of Manufacturers, Education Depa-tment, 2 East
48th St., New York, N.Y. 10017,
nel.

Feeearch and evaluation fer the emall tusineze. Free.
Kational Cash Register Co., 50 Rockefeller Plaza, Kew Ye:ik, N.Y.
10020.

Frefit by adiquate tusinees records.  Free.

New York Life Insurance Co., Box 90, Madison Square Garden, New
York, N,Y. 100t0.

Sheuld you go in tueinees for youreelf,

N.Y. State Dept, of Cormerce. 112 State St., Aldany, N.Y. 12207.

Pusiress maagerent eerice. Free,

Sara Coventry, Inc., Newark, N.J. 07971,
C.P.I. - carcer pctential inoome quotient test.

Smead Manufacturing Co., 600 East 10th St., Hastings, Minn. 5503J.

File axd find it ravual.



U.S. Dept. of Agriculture, Office of Informatfon, Washington, D.C.
20250,
Consumer quick credit guide.

20425.
Small

U.S. Small Business Adninistration, Washingten, D.C.

Building acund credit policies for small stores.
marketers aids, Annual #1.

Buying a 8mall going concern. Small marketers aids, Annual f2.

Checkliet for going into buginese. Small marketers aid #71.

For sale booklets of rmall business administration. Free.

Free management agsistance publications of a amall businees
adninigtration. Free.

Handbook of emall businese finance. Small business management
serfes.

Management aide for small business. Annval #1, 1955; Annual 12,
1956; Annual #3, 1957,

Management aide for small mamifacturers. Annual f4, 1958; Annual
15, 1959; Annual #6, 1960; Annual #7, 1561.

Recorsvcﬂ(eeping systems - gmall etore and service trade.
f

Annual

Retatling. Small business bulletin #10.
Starting and managing a emall business of your om.

* Other current pamphlets may be obtained from these sources.

FILMS

color. F-AF.

An Ameriocan legemd. FtC. 22 min. sd
including how products

The story of the Fuller Brush Compar,
are made and distributed.
Law of demand and ewpply. CORF. 1952. 11 min. sd. color.
R-SYRCU, UILL.
Uses graphs and familiar terms to illustrate how the law of

demand and supply affects supply.

Mr. Stuart answers questiona. UWF. 34 min. sd. b L w. R-BEF.
The owner of a small retall store finds an answer to increased
competition and corrects bad selling habits.

Porisait of a mon. VENN. 28 min. sd. b & w. F-AF,
The story of J. C. Penney, a Tegend in thz develcpment of American
business.

Say it with gervice. APPC. 1963, 15 min. sd. color. F-APPC.
The film emphasizes that the best way a dealer can s&i} his
services and parts to a motorist is to give good service.

Small bucinees U.5.A. DBI, 1965, 30 min. sd. b & w. F-NYSDC,
This presents the busfness techniques of the small businessman.

SECTION XXI - JOB OPPORTUNITIES IN SELLING

GENERAL TOPIC

Hcw may the student prepare for a variety of oppurtunities in
sellirq?

TEACHING OBJECTIVES

To provide information about the varlety of jnbs {n the
sellfng field

To stimylate an awareness of the tmportance of good speech
and good grooming

Yo develop an understand g of the vast numbers of Jobs
related to selling

* To stress an appreciation of the importance of representing

(S ‘i company and a good product
ERIC
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« To encourage cons-fentfous attitudes toward employer and
buyer

STUDENT UNDERSTANDINGS

« Thousands of salespeople have routine jobs selling
standardfzed merchandise,such as magazines, caudy, cigarettes,
and cosmetics.

Many sales jobs do nod require specfalized training, so sales
trat.ees often learn their vuties on-the-job under the
tutelaze of experfenced salespersons.

The salesman whu sells complicated products or service:
(Examples: electronic equipment or Yiability insurance) has
a Job which differs from that of rast retadl sales clerks
since it requires more training and spectalized knowladge.



- B Lt T

« Real estate salesmen or brokers are often at the center of
most property transactions. Thoy must study tax rates, zoning
regulations, insurance needs, :tc.

« Mznufacturer's salesmen sell to other businesses,such as
factories, railroads, banks, wholesalers, and retailers.

« A good szlesman knows his product and his customer.

CONTENT

« How flaportant are gocd grooming, courtesy, and general
personalfty to the success of a clerk or salesman?

* By what methods does a person obtain information about his
merchandfse?

« Why are principles of estabiishing rapport with people
important?

« What are some of the characteristics of the public that
buyers, clerks, or salesmen must deal with?

s What are the opportunities for advancement in this area?
TEACHIRG METHODOLOGY

Suggest that the students consider an ordinary buying
sftuation such as the purchase of a pair of shoes. Discus; some of
tha points to consider:

e what is a well-made shon?

s Is size important?

* s style §mportant?

¢ How wearable §s the material of which the shoe is made?

« Should the salesman be able to provide informaténn concerning
quality and price?

Ask students to role play the purchazing of a vool suft, a hat,
or a sweater. Let the class evaluate the salesmezn’s performance by
discussing these questinns:

» Did the salesman know about quality and sizes?

¢ Was the salesman interested in the customer’s needs?

O
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* Was the salesman courteous?

Assign to two students the project of visiting a vced car lot
and inquiring about one of tre vehicles for sale. Let one tape the
“sales pitch" while the other speaks to the salesman. Make sure the
interviewer asks jquestions about make, mcdel, orice, insurance, and
extras. Let the class evaluate the salesman’s attitude according
to their own standards,

Arrange for several field trips to local stores, shopping
centers, wholesalers, and manufa:turers. Make certain to request the
service of some executive who can explain plant operation and
arswer questions. In latar discussion, ask the students to explain
the type of selling done in the areas visited. Examples:

¢ Check-out clerk n supermarket

* Manufacturer's representative

s Wholesaler's rupresentative

s Clerk in a small retail store

Invite a serjes of resource people to address the student: ind
discuss suggestions they would give anyone contemplating entering
the selling field. Inclide:

« Retaflers of men's and women's clotuing

« Registered nurse

s Dentsl hyglenist

s Hajr stylist for men and woren

Ask students to role play [for laughs) the variety of types of
customars they might have to deal with in a typical departrent store
today. Suggest that they include:

« A hippie type « A woran who can't speak
Engiish
¢ A conservative school teacher

s A woman who is confused
* An elderly Yady

s A bolfsterous young man
¢ A ran who {s deaf

* An angry custorer




Reprod.ce an article on fraudulent sales prectices for discussion:

* Are the practices mentioned in the artitle reputable?
+ Wy can't a gocd salesman afford to be dishonest?
» To what extent 1s any business buflt on "repeat" clients?

« How does the building of a personal clientele benefit the
salesran who changes jobs?

TEACHING MATERIALS

PAMPHLETS

American Telephone & Telegraph Company Marketing Dept., 32 Avenue of
the Arericas., New York, N.¥Y. 10012,
A Elueprint for telerhore celling,

Ideal Products Co,, 430-0 Goldie Ct., Goodlettsville, Tean. 3707Z.

Maxing pen ealee.

Success Motivatfon Institute, Inc., Box 7514, Waco, Texas 76710,
Opjortunity wilinited.

FILMS
. 1 [ittie time for Femry. RSC. 12 min. sd. color, F-MIP,
Ask the students to role play the types of clerks they find a4 / s AR
most distasteful. Tape record their dramatizatiors for later A cartoon film abo.t a salesman’s ranagement of Mis time.
class discussion. Setsibative edoation WDE. 16 min. so. b & w. R-BEF, InDU.

Introduces opportunities in retailing, selling, 2dvertising,
buying, a-d merchanditing.

Discuss the role c¢f the salesman in society ind the depencency

O fur joconony opon s ki1l Open the Sficussion with the Cee? 0fT1 it sceaiore, SAUM. 1965, 6 142 min. sd. color. R-EEF,
: Describes how a salesperson can build a clientele.
Worters 1% eafee corgaticong kelp =~ it peeeitle for pecple — P . 5 .
N : - o fow 1t ewolved. NET, 1963, 30 min, sd. b bw. R-I%0U,
te by, t c .d Ty oo fee, grode an
redind ?,t;irrﬂ“ci h ﬁr’rfﬁt}:a o ifz‘”;’.f ;j‘,‘hﬂ Traces the evolution of Aserfican business metheds from early
-ﬁ_”‘l’: :"t--;:(t;v";vﬁ o el e ’_Im_;_'ﬁw e tand colonfal tioes to noderr-day corporate procedures.
W Aybe  JRCY Gl I J d Fonams S o s Land,
@il eecuritice, Irpeptaoce of ectling, BEF. 20 min. sd. R-BEF, 5YRCU.
Des:ribes the structure of typical sales organfzations, the
DISCUSSION QUESTINS dutfes of sales executives, and the Importance of selling.
CY 4 o d ? . o esr .
* What kind of gerson makes a good salesran? Tie dinioidal {n the rodemivorld, (GM. 28 min. sd. b & w. F-AF.
Discusses the problems facing mankind fr a fast-changing
¢ What qualities do sou apnreciate in a salesman? frdusteial {zed society.

* In an economy Such as ours, what §s the role of the salesman?

Q — 2306
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The managerial revolution. NICB. 26 min. sd. b & w. F-AF,
Traces the growth of American industry from Henry Ford to the
space age, and Highlights the forces and factors of mass
productfon, revoiution, birth of big Industry, relations between
labor and management, and the expanded role of government.

Matter of form. MOORE. 23 min. sd. color. R-BEF.
Describes automation in business and {ts importance to modern
commercial transactions. Discusses the simple salasbook and
complex forms used in high speed electric printers,

Once wpon a punched card. 1BM. 9 min, sd. color. F-1BM.
?emnstrat,es an efficient way of hand1ing a routine accounting
ob.

Salesmanship: art or science. GM. 25 min. sd. color. F-MTP.
The many creative and rewarding opportunities in sales are shown.

Story of distributive education. SEARS. 21 min. sd. color. F-AF,
Shows the preparatfon for careers in buying retailing,
financing, and advertising.

This i advertieing. ANA. 1962. 27 min. F-AMA,
Explains the vital role of advertising to salesmen, dealers,
employers, and community groups.

This 18 Lloyd's. LOL. 35 min. sd. <olor. F-AF.
Shows the vast operatfons of Lloyd's of London.

Mo throw that manke‘? wrench? 1FB. 9 min. b & w. R-BEF, SUNYB.
Poirts out several incidental errors cormitted by retail sales
clerks which create custorer dissatisfzction.

The world {8 youre. MONW. 27 min. sd. color. F-MTP.
Deals with the origins and growth of medern retailing and
marketing rethods of Montqomery Ward.

FILMSTRIPS

Accepting site. NABAC. 1967. 12 min. sd. color. R-NABAC.
Outlines in a step-by-step analysis the proper handling of
money to reduce error.

Avh’;d;;gn in tedzy's modem office. FRIDEN, 20 min. si. color.
F-FRIDEMN.
Companion reading script points out the $mportance of automation
and career opportunities it offers.

Q 237
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Peing a good teller. NABAC. 1967. 13 min. sd. color. R-NABAC.
Discusses sirple do and don't behavior and work patteris.as well
as detection of money frauds, handiing teller differences, and
teller act{vity during and following a robbery.

Cash registering for quick service. MER. 19 min. sd. color,
P-MER, R-BEF.
Teaches ethods of collecting federal and Tocal taxes, detection
of counterfeit money, handiing exchanges and errors, and the
mechantcs of ringing up the sale,

Bandling difficult cuatomers. WER. 10 min. sd. P-MER. R-BEF.
Shows techniques of handling difficult customers.

How tu keep custcmers buying in a self-eervice store. NCR. 1963,
15 min. sd. color. F-NCR.
Deals nith the art of selling.
How to gerve the custorer in a eelf-service gtore. MER. 13 min.
sd. color. P-MER. R-BEF,
Demonstrates varfous techniques.

Let's look at your b, MER. 10 min. sd. P-MER. K-BEF.
As a salesman,{t s important to be weli groomed and knowledgeable
of your merchandise and customers.

Merchandisisa by the food broker salesman. LIFE. 3884, 13 min.
sd. colcr. F-NFBA.
Indicates how a salesman deals with a store manager to secure
the best possible space for the disptay of a specific product.

Frobicms in food etore chesk etands. NLR. 35 min, sd. color. F-NCR
Concerns common procedures ‘n checkout areas and the accuracy and
competence of food store checkers.

TRANSPARENC[ES

Conmrgr motivatione. YPD3M. Packet no. 25. Catalog no. 405905.
P-¥FD3M.
Introduction to distributive educatfon. VPUM, Packet 23.
Catalog no. 403903, P-YPD3M.

Marketing procves. YPOR. Packet no. 24. Catalog no. 404904,
P-YPDIM.

Sales eduocation 1 & 2. ¥PuX. Catdlog no. 7002, P-YPOIM,
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SECTION XXII - JOB OPPORTUNITIES IN CLERICAL WORK

GENERAL TFOPIC « What specfal knowledge is necessary for a person applying fer
a secretarial job with a doctor? A lawyer?
How may the student prepare for the variety of available
clerical jobs? « W t procedures are useful In finding available clerical jobs?

TEACHING OBJECTIVES * Where §s the civil service office in our community? Where
are civil service jobs or eraminatfons Tisted?

To cultivate realization that many new jobs, such as in data
processing and computer operation, are available * Why must a clerk cultivate accuracy?

To provide Informatfon concerning area trainfng centers where TEACHING METHODOLOGY
people can learn clerical skills

Discuss the role of the clerical worker in our economic struc-

* To foster an awareness that a clerical Job Is often an entry ture. Bring in fdeas about the types of Jobs available and the
which provides opportunity for those who seek advancement services related to each. Ctlerical oczupitions offer work opper-
tunities to hign school ~raduates, especially to those who have
s To develop an understanding of the importance of the clerfcal studied ty.ing, bockkeepina, and related courses. Consider the
worker in a private company or a government establishment following:
¢ To stress the need for many conscientious persons in some + Bookkeeper « Messen;er, office boy, office
phase of <lerical work girl
* cookkeepirg machine
STUDEHT UNDERSTANDINGS cperator * Gffice clerks
* The opportunities for employment now and in the future are * Calculating machine » Peceptronist
growing because of expanding industry and high turnover rates. operator

s Sterographer

A specfalized clerk or secretary (1.e., law, medicine, Cashier
construction, or engfneering) must have knowledge of the s Tabulating equipment operator
fundamentals and terminology of a perticuiar field. Dentist's or physician's

receptionist v Telephore operatrr
* Many corpanies cooperate with local schools, business schoels,
and training centers in setting up cffice education prograns * Grocery checker s Teller {paying or receiving)
under which students werk part-time under the supervision of
tratned personnel while sti31 attending school. « Hote' or rote) clerk s Ticket clerk
s A good secretary or stenographer must have 3 knowledge of * Key-punch wperator o Typist

spetling, vocabulary, grammar, ard correspondence procedure.
In addition, he must be able to take dictalfon and type.

Arrange for field trips to banks, business houses, comerciat

CONTENT estab1ishrents, etc. Make certain that the preparation fcr each
trip 1s made meaningful by a conplete discyssion of the services
« What persinality traits can aid % person to be a good clerk? being rendered. (See Appendix B, Field Trips, p. 307 .)
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STUDENT INFOPMATION SHEET

THE JOB

Secretary,
Stenogranher

Office-machine
operator {(billing,
adding, caleulat-
ing, duplicating,
tabulating)

Electronic data-
processing per-
sonnel {console
operator, tape

tibrarian, con-
verter operator)

THE QUALIFICATIONS

Business course helpful.

Take dictation at 80
words a8 minute; type
40, Competence in
speliing and grarmar.
Neatness.

Training on machines
and some business
arithmetic. Typ'ng
desirable, On-the-
Job training
available.

A good record in all
high school subjects,
especially math.

Some flmms require
college. On-the-job
training availadle.

THE QUTLOOK

Very good {n all
kinds of businesses.

Excellent, especially
in large manufactur-
ing fims, insurance
and banking firms,
retatl and wholesale
companies, govern-
ment agencies.

Excellent in large
organizations: banks,
government agencies,
trsurance fims,
publfc utilfties,
and publishers,

THE QUALIF]CATIONS

High school minimum
with courses in
business. Many rise
from ranks.

THE JOB THE QUTLOOK.

Purchasing agent Very good in all
kinds of businesses.
Good prospects in
hospitals., Pay

ranges widely.

Business courses and
typing helpful.
Neatness and accuracy
required. On-the-job
training availadle.

Cashier Vey good. Try
retail stores,
theaters, super-
markets, banks,
restaurants, hotels.

Advancement 11imited.

Good advancement
for those who learn
to use automated
equipment.

Bustness courses
helpful. Mathe-
matical aptitude
needed. Also speed,
accuracy.

Bank teller

Mimecgraph charts of the above occupational information so that
each student may have a reference copy.

Arrange for a visit to one of the Yocal schools specialiaing in

data processing or computer operdtion.

Eefore the trip, make

certain that the function of the sciool has been completely analyzed.
Contact the manufacturers of varfous types of data processing

machines for exptanatory materfals on their products.

Request that

a manufacturer's representative call at the center to explain the

workings of their machines,

p. 305.)

(See Appendix B, Inschool

Speakers.

Collect several types of recards kept {n an aserige business.
Utilize the overhead projector to show the use of each.

» Time cards

» Inventory sheets

* Matl records:

ERIC

Aruitoxt provided by Eic:

Tetters received and answers
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» Appointments: date, time
- Receipts

» Payments made

Utilize resource persons to explain the need for clerical help
in government service, big business, 1ittle business, professicnal
offices, etc. WMake certain tu be thorough in preparing for speskers
50 that the vis{ts will be meaningf-1. Ask that each resource
person prepare materiais on:

* The type of records kept in their particular business a-ea

* The need for accuracy

» The need for dependability

* The job cpenings avaflable

The opportunity for advancement




Ask students to create a bulletin board display of career
information utitizing want ads, civil service announcements, news-
paper clippings, and pamphlets.

Using treasparencies and the overhead projector, set up
exercises to show the results of small errors such as the following:

- A check entry for $1,543.50 instead of $15,435.00

* A typed measurerent for a steel bearing 31.70" diameter
instead of .3170" diameter

» A dimension of 6" fnstead of 6'

» A check made cut to Mr. H. L. Smith instead of Mr. L. H. Smith

» A receipt for $60.45 irstead of $64.05.

TEACHING MATERIALS

PAPHLETS

Royal McBee Corp., Westchester Ave., Port Chester, N.Y.
Teping kinta.

10573,

Royal Typewriter Co, Educatioral Services, 150 Mew Park Ave.,
Hartford, Coan. 06105,
The eusceseful gecretary.

civa de'v and don't'e.

W. A. Sheaffer Pen Co., 301 Avenue H, Fort Macisen, lows. 52627.
How to {rprove poir handoritdng,
S-ead Marufacturing Co., 500 E. 10th St., Hastings, Minn. 55033,

File md find (¢,
Filina and finding rade ey,

O

ERIC
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FILMS

Duty of a scerntary. JNEF, 30 min. sd. b & w. R-BEF, UILL.
The right and wrorg ways of beirg a secretary are 11lustrated.

The eecretary: a rormal day. CORF. 1986. 11 min. sd. color.

R-BEF, SYRCU, INDU, UILL.

Covers the secretarfal dutfes of maintaining the daily scredule,

handling the mail, using the phone, operating business machines,

teking dictation.

Your carcer as a eecretary., MLA. 1962. 27 rin, sd. color.
P-MLA. R-MLA.
Emphasizes the importince of study to advancement,

FILMSTRIPS

Besie daty proceseing. FRICEN, 20 min. sd. coloe. F-SRIDEN,
Discusses data processing at the sources.

The magic windaw. [BM. 1963. 16 min. sd. color. F-IBM.

Demonstrates how the punched hole is used for verifying,
classifying, end reporting {nformatfon.

World of work - fet J. MWGMT, 3-33 1/3. 6 fr. sd. color. P-LA.
Introduces verious occupations.

TAPES

Crpertuwnities in retefiing span the cciturice. MER. 1968, 11 nin,
F-MEPR.
Shaws the challenges of retailing.

TRARSPARENCIES

Clerk turiet eceles. VPDM. 17 units with 20 tr. in each. F.yPD3Y,
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SECTION XXIIl - JOB OPPORTUNITIES [N SERVICES

GENERAL TOPIC - What constitutes good service in a restaurant or an
automobile <ervice station?

What jobs are available ¥n the service field?
» How does the success of 2 busfness often depend upon the

TEACHING OBJECTIVES quality of {ts service?

* To develop familfarity with the variety of jobs available in TEACHING METHODOLOGY
the service field
Reproduce parts of the classitied sections of different news-
« To become aware of the coatinuing rise of opportunities in papers for class distributfon. Discuss the vartety of service jobs
the service area available fn the area,and point gut the fact that 1t is often
necessary to scan more than one newspaper source.
o To learn of the opportunities avatlable in public service;

for exar.le, firemen, policemen, and detectives On the chalkboard, 1ist the jobs mentioned fn one fssue of the
dafly paper. Discuss the qualifications necessary for each. Try to
STUDENT UNDERSTANDINGS fnclude the types of Jobs for which students will eventually qualify,
such as:
» Service workers as an occupational group provide services
which add to people's comfort, Lealth, safety, and enjoyment. « Appliance serviceman * Pajnter
« The number of jobs available fn service industries has risen o Apprentice truck mechanic * Fikery routeman

over those available in production industries.

* Car washer Security guard

The number of jobs has risen bacauvse of the increase in
Tefsure time activities, the expansion of educational and * Dishwasher
medical factlities, and the growing demand for repair services.

Short order cock

¢ Gas station attendant Stockman

There are service jobs availadle In laundries, beauty parlors,
barber shops, theaters, restauvrants, private homes, nursing o Janftor
homes, service stations, marinas. and repair shops.

Tax§ driver

* Meatcutter Driver, private school

There are service jobs available with lozal, state, and

federal governments; for example, firemen, policemen, watch- * Mover * Gardener
men, elevatcr operators, and guards.
CONTENT provide references {see materials section) in which students can
check job information. Discuss data ¢n class. Select a particular
* What are some of the occupations in the newly expanding Job,and use questions 1ike the following:
fi11ds of work?
* What are some of the problems that more leisure time will * Why are you fnterested Tn this job?
create?
* Why is §t n-cessary to have police and security guards « What opportunities for advancement does Tt offer?

in a1l cormunities?
O
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s What trainfng is necessary?

s Where can you receive training for this Job?

Arrange field t-ips to places which employ service workers.
Make certain that thire is a full class discussfon of the purposes of
this facility before making the visit, Appoint reporters and
photographers to collect data for later class discussion. (See
Appendix B, Field Trips, p. 307.) The following are possibilities
for field trips:

s Police Department s Newspapcr
* Fire Department o Automdbile Assembly Plant
s Telephone Company » Bakery
s Banks * Dairy
* Filtration Plant * Hotel
* Lighting Company * Restaurant
* Afrline

Arrange for showing films that are available from varfous
agencies, (See Appendix A, Use of Commercfal Films, p. 301.)
Films are often available from:

s Civil Service

* State Health Depariment

o State Education Department

¢ Government agencies

o Private conpanfes located in the commy/ ity

Arrange for a panel of resource people who will discuss the
various service needs in 8 comunity. Include such people as a
hotel manager, & bakery supervisor, & nursing home superintendent,
etc. Ask these people to dfscuss the varfeties of available jobs,
the qualifications, the responsibilities, and the fringe benefits.
Before the discussfon, make certain that the class fs alerted to the
intent of the speakers and the content of their pretentatfon  (See
Appendix B, Resource Persons and Inschooi Speakers, p. 305.)

ERIC
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Invite center graduates who are involved in service occupations
:o visit the class and discuss the kinds of work if which they are
nvolved.

Good cooks are always in demand and often cormand hich salarfes.

and expeifence usually prepare one for this

On-the-job trainin
? educational requirements are minfral 1f one can

occupation, Fforma
produce on the Job.

Provide opportunities for students to see all service aspects of
the facility visfted., Arrange to have some member of the plant staff
discuss the advantages of working in certafn areas and answer 211
pertinent questfons. (See Appendix B, Field Trips, p. 307.)



Develop file folders of information regarding the service FILMSTRIPS
employees hired in varfous Yocal businesses. Collect pamphlets,

clippings, and other data for interested students. Freparing for wvork, UMINN. N.D. P-UMINN.
A series of Tilmstrips containing such titles as:
INSTRUCTIONAL MATERIALS Wiy do peopls werd?
Your Job aquplfeation.
PAMPHLETS Loes it matter how I lock?
Neow 1 want a job.
United States Bureau of Labor Statistics, Washington, D.C. 20402. Job interview tipe.
Job guide for young workers. The raintenmice werker.
Ocewpaticnal outlock handkook. The restaurant worker.
Service to reople.
U.S. Civil Service Cormission, 1900 E. St., NW, Washington, D.C. The salea elerk and the office verier.
20415, A lock at other Jols.
Current oivil gervice awmouncerments. khat do yo do 157 (Serfes A)
Jeb guide for young workers. What do wou do if?  (Series B)

Thinking about your job?
world of work, Set I. MGHT. 3-33 1/3. 6 fr. sd. color. P-lA.
Shows phases of jobs 1n gas stations and in hospitals.

SECTION XXIV - PROFESSIONAL AND MANAGERIAL JOB OPPCRTUNITIES

GENERAL TOPIC CONTENT

What jobs are avallable in the professional and managerial
career areas?

TEACHING OBJECTIVES

s To help students realize that a better educatfon and further
training are necessary to attain the role of a professional

What education distinguishes professionals from all others?

Why does the demand for professionals exceed the supply?

What are the characterfstics of a good manager?

.

Why do both the professfonal and managerial fields require

or manager people who retate well to others?

* To 1nform students that several years of education are e What are the blg differences fn requirements for professionals
required tc secome a topflight professional lawyer, doctor, corpared to the other career areas? (Differences §n education,
teacher, or engineer training, and experience.)

STUDENT UNDERSTANDINGS TEACHING METHODOLOGY

« Only 2 small percentage of people attain professional and Discuss the folluwing topfes:

managerial levels.
* Management's role in running & business
¢ Beginning students must develop 1nitial skills and obtain
experience before beginning managerial training. » The employee's obligation to the busiress

o 243
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« The difference between profit and 1oss
» The pros and cons of union membership
» Yarious benefits and opportunities within a company

» The proresses involved in producing the company product{s)

Use newspapers and telephone directories (yellow pages) for
ascertairirg the location of area schosls. Contact theN.Y.5.E.5., the
U.S.E.S., and the civil service agencies for ad” * i-“r—ation,

Asy students to write to the schools 1n v ic v =ré interested
and fil, out data sheets similar to the followir.. .nis naterial
may be utilized for class discussion and later placed in the file
folders for reference.

STUDENT I%FCPMATILY SHEET

SCHOOL DATA SHEET
Name of School: Residence e
Location: - Age o
{Street) TCity] (State) Health
Type of Community: Small Town _ Large City Expenses: T
Type of School: Business __ ~ ~ Mechanical __ o Tuition
Flying __ ___ Television __ Books 0 :.,_----,. T
Art ___ Data Processing Fees T
Orame _ __  Other Housing i _.__j_—_—__;
Health Service Public S Transportation
Technical _ Private - Personal ——"—“:‘_T_:"— -
Distance from home: Housing Facilities: o T
In-town _ Dormftories
cﬁ?::::ge Private Homes .
Out-of- Student Apartments R
towr School Facilities:
Program: Library SR
Certificate offered ____ __ Shee
Degree offered __ Leboratory _ =
On-the-job program e Counseling e en
Length of program . Placerent _ o V_ -:
Pdrissiaon Fequirerents: Studeny Ald: o
High School Diploma e Scholarship Afd .. . —
Entrance Exans Student Loan Funds .
Subjects Necessary R work Study Progragms —_—
L O S
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Arrange for field trips (See Ffeld Tréps, Appendix B, p. 307.)
to as many schools and as many industrial areas as possible.
Appoint student reporters to compile data for later discussion.

TEACHING MATERIALS

BOOKS

Finkel, Lawrence & Krawitz, Ruth, How to study. Dobbs Ferry.
Oceana. 1964,
An {nformal easy-to-read guide to study which takes students
through the steps of listening pivperly, teking notes,

scheduling time and place for study, how to remember, how to
review, types of tests, and other valuable tips. Humorous
11lustrations.

Halacy, D. S. The robrta are here! New York. Norton. 1965.
Concerns the history and development of machfnes that can learn
complfca.ed tasks that once were performed only by man. Tre
author explains the need for the human brain, however, to make
the machines useful.

Paradis, A, A. You and the rext decade. New York. McKay. 1965.
This gTimpse into the probable world of the 1970's will help {n
selecting a career.

SECTION XXV - JOB OPPORTUNITIES FOR THE SKILLED

GENERAL TOPIC
What jobs are avaflable to the skilled?
TEACHING OQOBJECTIVES

* To cultivate awareness of the varfety of Jobs requiring
skilled workers

v~ To stinulate the desire to embark upon one of the training
programs available to those who desire a skilled occupation

* To develop consciousness of the benefits of employadbility as
skilled labor

STUDENT UNDERSTANDINGS

* Most trainfng authorities agree that the best way to learn a
skill s throush a formal apprenticeship program.

Large numbers of young men in the Armed forces acquire skills
which qualify them for skilled civilian jobs, suzn as avto-
robile mechanic, electronics technician, afrplane mechanic,
electricfan, and office rachire repairmran,

Skilled workers have a higker earning capacity, rore ,ob
security, better chances far prorwtions, and greater
pot:nﬂﬂ for vpening thetr own businesses than unskilled
workers.

ERIC
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¢ Because of industrial growth and tech:ological advance,
employment of the sk'lled wili fncrease throughout the next
decade.

» The center can provide fnformation concerning certafn skill
areas,

s Becoming a skilled worker may demand hard woerk, extensive
training, and other sacriffces.

CONTENT

v What is a skilled worker?

Why 1s a skilled person in a particular field considered an
expert?

what s the current demand for skilled workers?

How can one becore a skilled workman fn 2 particular field?

How may one obtain information about training to enter a
particular skitled field?

Why do rost skilted workers jofn unfons? What terefits do
they derive from rertership?

What apprentice progrars are available ir the area?
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TEACHING METHODOLOGY

Spend a class perfod in orfentating students to tha varied
categorfes intc which ski)led workers fall. OQutlire such broad
occupational categories as rechanics and repairmen, construction
workers, and skilled machining operations. Skow the dependency of
the unskilled and/or semiskilled worker upon such skilled men as
toc]l and die makers and pattern makers,

Set up broad general categories in which specific students may
do research Tn accordance with their interests. The file folder
system may be used as a drpository for pfctures, clippings, and
other collected data. (See Appendix A, File Folder, p. 304.) See
examples below:

s Food Industry

» Crop Raising: famer, horticulturist, tobacco grower,
market fermer, florist, nurseryman, dafryman, poultry
and stock raiser, beereeper. {Related occupations:
landscape gardener and forester.)

« Processing and Marketing: butcher, baker, cook, grocer,
butter and cheese raker, candymaker, beverage maker,
trucker, shipper, canner, and other food processors.
{Related uccupaticns: fisherman, trawler, lobsteman.}

¢ Qlothing Industry
+ Preparation: woc) carder, knitter, leather goods worker,
sewing machire pperatcr, dyer.
- Design: desigrer, taflor, dressmaker, garment maker,
seamctress, glover, hatter, milliner, shoenaker,
salesman,

¢ Transportation

+ land: station and ticket agent, roadraster, yardmaster,
loconotive engineer, fireman, switchman, cenductor,
cook, waiter, telegrapher.

« Water: captain, mate, engineer, fireman, purser,
electrician, radioman, pilot, cook, steward.

« Air: pilot, engineer, navigator, ground crewman,
stenardess, radjc and radarman, detective, guard.

¢ Cormunication
» Rzdfo and T¥: writer, producer, director, advertising
salesman, technica) aide.
» Telephone and Telegraph: serviceman, operator.

¢ Manufacturing

* Raw Katerials: miner, driller, Tocator, surveyor, analyst.

\)- 'oo‘lqukfng: inventor, designer, draftsman, pattern maker,
_molder, machanic.
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» Construction Industry

« Plapning: draftsman, surveyor.

» Building: brick, stone, and concrete mason, excavator,
structural iron worker, tather, plasterer, roofer,
tinsrith, plumber, steamfitter, electrician, painter,
paperhanger, decorator, finisher, floor layer, tile
setter, building inspector, glazier, coppersmith,
wood carver.

» Machine Dperating: woperating engineers drive bulldozers,
pile drivers, hoists, cranes, and grading equiprent.

A career in surveying offers a healthy environment and interest-
ing work to those who eajOy working outdoors.

+ Graphic Arts {Publishing)

« Printing: typesetter, desigrer, layout man, cumposer,
proofreader, estimator, hand ccmpositor, 1inatype and
monotype operator, press feeder, bindery worker, copv-
holder, electrotyper, paper stocimar, photograprer,

» Others: editor, critic, advertising sslesman, artist,
engraver, circulatior ranager, publicity ran, writer,
reporier.

¢ Medicine

* Afde: X-ray technologist, Yaboratory technician,
dietician, therapist.



» Additional Categories for Study

Air conditicning Merchant mavine

. Art * Nutrition

= Aviation » Photography
« Banking * Real estate
« Computers + Sanitation
« Electronfcs * Welding

Arrange for penels of resource persons from the various fields
described above to lecture on the opportunities for skilled workers
in thetr specific areas. Utilize the material in file folders to
set up bulletin board displays. Meke certafn that students are
v.ell schooled fn the subject areas to be discussed so that the
speakers' presentations zre valuable.

Invite executive personnel from various types of trafning
schools to come to the center to discuss their offerings to tiose
who wish to enter the skilled trales. {See Appendix B, Inschocl
Speskers, p. 305.)

¢ Business machfne schools

» Mechanical technfcal schools

o Electrical schools

s Flying schools

o Art, music, drama schocls

¢ Hospital training centers

Have students develop a questionnaire that would provide them
the opportunity to compare the trafning needed by a skilled persen
in a particular field and to rate his own qualifications for this
field.

Irvite a New York State Erployment representative to explain
the oppertunfties available to skilled persons and to hand out
written Information to show the steps to to talen to prepare to
erter various fields. (See Fesource Fersons, Appendix R, p. 305.)

Invite union representative, to talk to stude~ts regarding
requirements for jobs, Yength of #oprentice training, toportunities
for skilled worbers. {Sea Resource "ersons, Apperdix B, p. 105.)
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Make assignments to
specific students to go
out 1o observe, to take
notes, and to taps record
interviews with skilled
people and to report their
findings 1n class. (See
Out-of-School Interviews,
Apperdix B, p. 305

Have students choase one occupation with which they are
familfar and Tet them tell the class all they know about the job.
Ask them to find out what training is needed for many of the jobs
and where they tould qet that training.

Discuss apprenticeship and apprenticeship training for varicus
Jobs:

o Inform students about the unions in the cormunity which
provide appre .ciceship training.

o Lis* qualifications for becoring apprentices in specific
trades.

o Contact kospitals for inforraticn corcerning training pregrass.
Utilize this inforration in & tulletin board display.

Have studerts study the cevses for changing job patterns.
include the following points in the discussion of their findings:

¢ The changes that took placz when the autorobile replaced the
horse drawn carriaje.



¢ The effect of this on such poople as harness makers, wagon
builders, feed merchants.

+ The changes that occurred in industry when:
homes was converted from coal turning te oil.
changed from gas and kerosene to electricity.

Heating of
Lighting
Sailing

vessels were reptaced by sieam and diesel powered vessels,

* The nes jobs created as a result of the above innovations.

« Circumstances which motivated Job changes.

* The need for government regulaticns in certain industries;
for exaple, why licenses are required for barbers and
beauticians.

Mimecgraph occupational information for inclass study and
discussion, ({See the following Student Information Sheat.) Follow
up by having representatives of the various fields mentfoned wisit
the class to provide additional information. {See Appendix B, In-

- THE JOB
Plumber, pipe fi.ter

Appliance service-
nan {washing
machines, refriger-
ators. ranges.)

Laboratory
assistant

Carpenter

Television and
radio serviceran

school Speakers, p. 305.)
STUDENT INFORMATION SHEET
DCCUPATIONAL INFORMATION SHEET®
TE 04 ‘— e XE _THE QUALIFICATIONS THE_OUTLO0K

High school plus 5-year
apprenticeship preferred.
Some localities require
licerse,

High school courses in
electricity or physics
helpful, Most begin as
nelpers.

High scheol courses fn
ctenistry, biology,and
generdl scieénce. Post-
high school training
required for many
positions.

High schoct olus 4-year

apprenticeship preferred.

But many learn on their
own.,

vocaticral or trade
school training needed.
On-the-job training
available.

Excellent for
skilled journeymen.
Pay 15 excellent.
Apprentices get
regular increases.

Very good, espe-
cially for those
who are tratned in
electricity and
electronics.

Yery good. Some
employers, such as
chemical, drug,
fooa, and cosmetic
fims, may pay cost
of part-time
schogling.

Excellent far
skilled workers.

Geod for well-
traired serviceren.

High scheal courses in
auto repair helps.
Apprentice programs
available, but many
begin as helpers,
statfon atte-dants,

Very good fir the
skilled.

Auto mechanic

Excellent. Worx on
sinple machires or
on electrenic
equipment.

High school usually
required. On-the-jod
frstruction from
manufacturers available.

Bus iness machires
servicemen

TJeo! and die maker Excellent, especi-
ally in space,

electrical, machine)
and metal in-

custries.

High school courses in
math and physics; righ
mechanical ability and
finger dexterity. Cn-
the-job training needed.

Commercial field
crowded, but

cerand will te
strcng for tech-
nical and indus~
trial protographers.

High schocl usually
nended, Orn-the-job
trairing with
corrercial stug’o
avajlable.

Photographer
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SECTION XXVI - JOB OPPORTUNITIES FOR THE SEMISKILLED

GENERAL TOPIC
What Jobs are available to the semiskilled?

TEACHING OBJECTIVES

To develop awareness of the types of jobs that are considered
semiskilled

To foster the realfzation that becoming semiskilled requires
training

To fnculcate an appreciation of the benefits of being a
semiskilled worker

To Frovide data concerning the many jobs classified as
semiskilled and to explore these areas of employment
thoroughly

To ascertain the berefits of attendance at area training
centers

STUDENT UNDERSTANDINGS

-

semisk§l1led Jobs may be entry Jobs, some of which have a poor
future while others can lead into a better opportunity.

Most persons employed in semisk§lled jobs work in manufacturing
industries.

Semiskilled workers are more likely to lose thefr jobs during
a business recession than skilled workers.

The semiskilled myst be dependable workers who zome to work
regularly, pay attention, and follow fnstructions willingly,

A person who takes advantage of the many educational oppor-
tuntties available in his comunity s not permanently cut
off from advancement.

CORTENT

E

Q the difference between 2 job and a career?

RIC
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do on a job?

Is past perfzmmance important in predicting how 2 person will

Is it impartant to wo'» for a company which provides advance-

ment for those who Shu: interest and ability?

Is it more important to take a job that pays a higher start-

ing salary than one that pays less in the beginring but
provides greater opportunity for advancement?

Do some workers ook for responsibility while others prefer

to Just do thefr work and let somebody else do the worrying?

Are the chances for promotion to better jobs as great fn semi-

skilled occupations as they are fn other occupational areas?

TEACHING METHODOLOGY

Make a 1isting of people working at various Jobs at a commer-
cial afrportiand ask that the students categorize each as profes-
s{onal, skilled, semiskilled, or msnual labor. They may f{11 in the

blanks with P, 5, S5, or K,

STUDENT JNFORMATION SHEET

Pilot
Copllot
[ Flight engineer
Afr traffic control
Steward, Stewirdess
Mechanfcs
a. Mechanical
b. Electrica?

c. Hydraulic
4, Sheet retal
| Fuel handler
Pursers

Afrline dispatchers

Tfcket agents and clerks

Ground radfo operators and
teletypists

Parters

Cleaners
_____Maintenance
a. Carpenters
b. Plumbers
____ ¢, Painters
—___d. Electricians
Clerks
Secretarfes
T Stenographers
—___Typists
Tabulating machine
operators
fovd and beverage handlers
Cafeterfa personnal
Baggage handlers
Guards
Nurse, health services




1Y

"
4

kY

Semfskilled workers, also called operatives, make up the
largest occupaticnal group in the Nation's tabor force. More than
12 million workers, about 1 {n every 6, are employed fn semiskilled
Jabs. They recefve only brief trafnfing on the job. They work under
close supervision, often repea'’'ng the same operation throughout the
working day. '

Ask students to make a 1isting of six semfskilled jobs in which
they are interested and with which they have some fa1jarity.

Make a compilation of the interests specified, and discuss
varfous aspects of the jobs mentioned: qualifications, duties,
responsibilities, wage scale,

Invite personnel directors from area industries to speak to the
g~ 737" ing opportunities for the semtskilled. Ask that they
l']: lk\l‘c«ln specific questions which have been under discussion

200

in class. (See Appendix B, Inschool Speakers, p. 305.)

SAPLE QUESTIONS

e Compare the percentage of semiskilled employees to those who
are skilled.

® what type of training program is available to the semiskilled?
» What are the promotional opportunities for tne semiskilled?
e Compare the wage benefits of the skilled and the semiskilled?

Tape recard each speaker for later inclass evalvation and
discussion,

Make interview assignrents for certain students who w,11 con-
tact area resource people and obtafn data concerning opportunfties
for the semiskilled.

o Industry maragement officials

« State and Federal emplayment agencies

* Civil Service personnel

* Arwed Services personnel

* Guidance directors -

* Former students

« Businessmen

(See Appendix B, Qut-of-5chool Interviews, .. 305.)

Discuss the relationship between personality factors and job
selection, Have the students check the following qualifications for
Jobs in which they are fnterested to deternine their fitness for
these jobs:

e Trere 3s 8 need to genuirely 1ike peopte.

» There {5 a need to Yike to work with tools and mechanical
things.

e There §s a need to be able {o maintafn an even dispesition
under pressure,



o lhere is a need to be in good health and physically capable details of the affair,such as:
of hard work.
* Invitations
o There 1s a need to follow directions very carefully.
» Booths and tables

Ask students to select an industry, other than aviation, in * Publfcity
which they are fnterested, and 1ist as many jobs as they can.
Using varfous books and pamphlets, they may gather as much infor- o wudiovisual aids
mation as they can regarding opportunities for employment, training
required, wages, and other related information. s Pefreshments

TEACHING MATERIALS

Have students contact a varfety ot community service clubs

{Rotary, Better Business Bureau, Chamber of Commerce, EVks, PAMPHLETS
Knights of Pythias, etc.) and request their aid in conducting a
Corriunity Job Fafr at which actual student interviews may be U.5. Superinterdent of Documents, U.S. Government Printing Office,
conducted and part-time jobs awarded to the semiskilled. Students Washington, 0.C. 20402.
may also request the cooperation of radic and Tv personnel in Oematicnal cutlock handbocky emplopment Infor-aticn cn
setting up publfcity. Set up student committees to handle the ocoupations for uce tn guidoice,
GENERAL ToOPIC picker, self-service elevator).
What Jobs are available for the unskilled? . ?Tr,ce unskilled jobs are usually repetitive, little trafning
s requtred.
TEACHING OBJECTIVES
s Unskilled workers must develop the ability to get 2long well
o To foster an awareness that a job as an unskilled worker can wWith others.
be a stepping stone to other occupations
. CONTENT
s To develop a consciousness of the number and location of jobs
for unskilled workers s How are unskilled workers contributing merbers of society?
STUDENT UNDERSTANDINGS v Should a worker regard erploynent as unskilled labor as an

entry into a larger career? Why?
v Ary occupation, no matter how humble, afds the §adividual

to be a contributing rerter of socfety, o Why §5 early career pla<ning irportant?
» Mans jobs requiring unskilled help are of 2 terporary nature. o What kind of unskilled jobs can lead to seif-erploy ent?
* Jobs for the unskilled often require physical strength. TEACHING METHODOLOGY
v Many jobs for the unskilled have been eliminated by the Adninister voca fora tests, such as yuder, Strong, New York
\} oduction of machinery (examples: cotton picker, lettuce State Employrent Services Iniepest heohlict, and Arco, to establish
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some type of guide for the student and the counseling staff. Set
up interviews for individual students so that they may have the
opportunity to discuss preferences. (See Qut-of-School Interviews,
Appendix B, p. 305.)

Discuss the role of the unskilled worker in our society.
Investigate certain firms and businesses wnich employ large numbers
of unskilled workers. Set up & field trip sO that students may
appreciate the function of such fims. {See Appendix B, Field
Trips, p. 307.) In a later discussion, explore the {dea that a
Leginning job in such a firm may lead to a better Jjob or self-
employment,

Invite owners of garbage collection businesses, scrap iron
businesses, or moving concerns to discuss their use of unskilled
labor. Ask that they cover such areas as the advantages of a
physical cccupation, the wage scale, and the opportunities for
advancement.

Ask studenis to do a pictoral essay on the number of unskilled
jobs available in their community area. (See Appendix A, Use of
Sti11 Prints and S$11des, p. 303.) VUse these as a bulletin board
display.

Ask students to follow the classified ads for a week to
determine the number of jobs available for unskilled labcr. Keep
a 1ist on the chalkboard or the bulletin board to determine both
types and frequency of job openings.

Invite a personnel director from a large retail store or a large
manufacturing concern to discuss his need for unskilled labor. (See
Inschool Speakers, Appendix B, p, 305.} Asx that he caver such
paints as the nurber of jobs available, the opportunities these
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Jjobs present, and the type of person necessary. Tape his comments

for later inclass discussion,

Contact publishers for sample copies of trade journals, and
assign several Students to make Tistings of jobs available to the
unskilled. Ouplicate material so that students may have individual

copies for discussion.

Building Progress -
Stamats Publishing Co.
427 6th Ave., S.S

Cedar Rapids, lowa 52406

Citrus World
P.0. Box 823
Winter Haven, Fla. 33881

Construction News
P.0. Box 2821
Little Rock, Ark. 72203

Contract Cleaning
254 West 3lst St.
New York, N.¥Y. 1000}

Farm Technology
37841 Euclid Ave.
Willoughby, Chio 44034

Grocer's Spotlight
707 Fox Bldg.
Detroit, Mich, 48201

Heavy Construction News
481 University Ave.
Toronto, Canada

Do
<l
ro
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Kotel Bulletin
543 Madison Ave,
New York, N.¥Y, 10022

Modern Maintenance Management
855 Avenue of the Americas
New York, N.¥, 10001

Public Works
200 S. Broad St.
Ridgewood, N.J. 07450

Refuse Remnval Journal
210 fast 53d St.
New York, Ny, 10022

Vegetable Growers Messenger
Preston, Md, 21655

Water and Sewage Works
Box 1315
Lansing, Mich., 48904

Wines and Vines
16 Beale St,
san Francisco, Calif, 94105



SECTION XXVIII - JOB OPPORTUNITIES IN THE ARMED FORCES

GENERAL TCPIC

What kinds of employment and educational opportunities exist in
the Armed Forces?

TEACHING OBJECTIVES

* To develop familiarity with the nature and benefits of
employment in the Armed Forces

* To gafn {nformation co-cerning Armeu Forces entry requir-
ments

» To learn about the types of jobs and training avaiiable

STUDERT UNDERSTANDINGS

* The center can provide informatfen about Armed Forces
employment ,

* There are a varfety of occupatfons in the Armed Forces.

* The Armed Forces offer occupational trafning.

* The recrufting officers offer advica and Information.
CONTENT

* What kinds of jobs are avaflable in the Ammed Forces?

* What educational opportunities are svaflable to those erter-
ing the Armed Forces?

* How does the Armed Forces wage scale compare to the civilian
wage scale?

* What are the nonwage .ringe berefits of saryice ir the
Army, Navy, Coast Guard?

* What element of prestige exists In enployment fn the Armed
Forces?
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TEACHING METHODOLOGY

Set up a debate among students see Appendix €, Classroom
Debates, p. 310 ) tp discuss the pros and cons of enlisting or
waiting for the draft. Tne resolution to be debated can be:
Resolved: Men are better of f enlisting in the Armed Forces rather
than waiting for the dri *. The following information can be
provided for students who will debate:

STUDENT INFORMATION SHEET

* Arguments in favor of enlisting:
« Eliminate waiting for inductfon with {ts accompanying
uncertainties.
© Take advantage of the various enlistment plans offered.
* Finish military training; then continue education or

career,
¢ Choose, 1f qualified and needed, @ preferred branch of
service and specialized trafning.
* Request preferied forefgn theater for army service.
 Benefits are available to veterans.

* Argumurits 1n favor of waiting for the draft:

* Provides an opportunity to complete some <ollege training

before induction.
= Since college students are entitled to defement
{1.5 classification), additional deferments may

be granted.

* Gives an opportunity to obtain a job with career oppar-
tunities and reemployment rights.

+ Offers an ogportunﬂy to enroll in & post high school
vocational trafning course 10 upgrade oneself for
rilitary sssigoment or civilfan employment,

* Frovides for a shorter period of active mil{tary service.

* Selective Service regulations are sudbje t to change before
the irdividunl s subject to call,

* Possible enroliment In 2 college which has an R.0.T.C.

progear,
* Beneffts are avallable to veterans of p2acetire service.
—




STUDENT INFORMATION SHEET

* Methods of Induction:
» Enlist as a regular in a branch of the Armed forces
« Enlist in the Natfonal Guard
« Enlist in the Organfzed Reserv2
« Join & college R.0.T.C. program
+ Yolunteer for the draft
« Awzft draft induction {occupational deferments sometimes
granied)

* Enlistment Procedures:

« Each service has developed a number of enlistment plans
to encourage young men and women to volunteer.

+ General requirements:

- Age: 17 to 27 or 34 years of age, depending on the
branch of service.

~ Men less than 18 years of age or women less than 21
must have the written consent ¢ their parenis.

« Physical: good general physical qualifications.

« Educational cr mental requirements: A1l services require
applicants to pass written examinations, as prescribed
by the particular branch of service.

» Citizenship: Appiicant must be a citizen of the United
States and show appropriate cvidence.

= Character: Applicants must be of good moral character.

« Length of enlistient period: minimum 3 to 4 years.

« Selective service ruling: A ~an may enlist in any branch
of service until the time he recefves his notice to
report for fnduction.

ARMED FORCES INFORMATION

» Selective Service Reristration Proceduros:

* The law states '~ ° young men must register on their 18th
birthday o wiv .n 5 days therecafter.

* Men must register at the nearest draft board, even 1f they
are out of town.

* Records will then be forwarded to thefr local draft board.

* Proof of birth date must be presented.

* Registration certificate will be mailed; must be kep. at
all times on the person. Selective service number 1§st-
ed on the reverse sfde fdentiffes the state, number of
the local board, birth year, standing among other regis-
trants of the same local board having same birth year.

« A ctassification questionnaire will fo%low thereafter,
which becomes the basis for classification.

* Notice of ore's classification 1s sent as soon as the
local board can act on the classification questionnaire.

selective Service Induction Procedures:

« A person classified as 1A will be notified when and where
to report for preinduction physical, mental examination,
and the Armed Forces Qualffication Test.

« A person passing the physfcal and mental tests will be
issued a Certificate of Acceptability. He cannot be
inducted for at least 21 days after this notice is sent.

« A person cannot be {nducted untfl he s 18 1/2 years of
age or over unless he volunteers after he registers.

* The order to report for induction will be recefved at
least 10 days before the date he is to report for duty.

« At the induction center, a person fs given a physiral
exam and is then sworn into service.

Request the services of recruiting officers who can explain
to the class job opportunities in the five service arras: Army,
Navy, Afr force, Coast Guard, and Marines. (See Appenuix B, In-
school Speakers, p. 305.) Request personnel who can explain enlist-
ront procedures. Mimeograph sheet such as the above which contain
relevant information students need in order to ask pertinent
questions.

Contact the branches of the Armed Forces for free informational
materfals. Distribute these materials to the class and discuss them,
one service at a time. Use questions similar to these:

* How does one decide which service §s best for him?
O
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* What factors {nfluence one’s chcice of service?
* What are the advantages of one service over another?

* What 1s the enlistrent time required for each service?

Cenduct a special session for those studenls who 2re conterplating
obtaining a high school equivalency diplora. 2sk tre guidance director
to explain those areas of the service open only to high school
graduates. (See Appendix B, Inschool Speakers, p. 305.) Have tre
speaker explafn what military jobs are civiliaa related so that
experience ang trafning could be transferred to 2 civilian job later.
The following are samples of Jobs which the students may wish to
investigate,



STUDENT INFORMATION SHEET

Yeoman: Yeomen perform clerical and secretarial duties involv-
kng typing, filing, operating office duplicating and audio-recording
Equment, preparing and routing correspondence and reports, main-

aining records and official pudlications, and requisitioning office
lsupplies. They serve as reporters for courts-martial and, in the
higher pay grades, as stenographers and office managers.

Radioman: Radiomen transmit, receive, log, route, file, and
maintain security of messages in accordance with existing regula-
tions, instructions, and procedures; operate typewriter and teletype
equipment; tune radio transmitters and receivers; operate and per-
form operational preventive maintenance and repair, and Tocate the
more common failures in radio equipment, including those associated
with frequency shifters, converters. motors, motor generators, and
power supplies.

postal Clerk: Postal clerks operate the Navy's postal service.
They man the counters where registered mail, postal money orders,
postage stamps, and other needs of the patron are met. They are
responsible for the security of mail matter and its prompt dispatch
and delivery. They uperate and maintain postal machines and equip-
ment, and office equipment. They prepare ard file correspondence,
reports, and records.

Machire Accountant: Machine accounvants operate and maintafn
keypurching and key-verifying equipment o record statistical data
on tabulating cards. They set up and operate for accounting and
statistical purposes Such puncncard machines as sorters, collators,
reproducers, fnterpreters, and alphabetic accounting machines. They
assemble incoming information and make routine and special reports.

Storekeeper: Storekeepers take charge of various kinds of
storerooms where they receive, store, and issue clothing, foodstuffs,
mechanical equipment, and other items, They take inventories,
establish stock quantities, pr.pare requisitions for stock needed,
and contact supplfiers for information on price, quality, ard manner
of delivery of ftems to be purchased.

Ship's Serviceran: Ship's servicercn cperate and manage ship's
store activities afloat and ashcre., Trese activities include barter,
cobbler, photograpker, taflor, teauty sheps, soda fcuntains, snack
bars, vending macEﬂnes, retail stos2s, Yaundries, drycleaning

shops, and gasoline statfens.

NAVY JOBS

Clerk Typist: Organizes and types correspondence, orders,
reports, and performs related clerical duties.

Medical Records Clerk: Prepares and consolidates medical
records, reports, and statistics pertaining to admission diagnosis,
treatment, and disposition of patients; classifies, indexes, and
files medical records.

Stenographer: Takes and transcribes dictation of correspondence,
telephone conversations, conference proceedings, and performs
related clerical and auninistrative duties.

Medical Aidman: Gives emergency medical treatment to those
wounded on the battlefields, evacuates wounded to the rear; assists
medical officers at aid stations, dispensaries, and other emergency
treatment facilitfes.

Medical Specialist: Assists in the care and treatment of
patients in hospitals, clinics, and other medical treatment
facilities under the supervision of a commissioned officer or enlist-
ed specialist of the Army Medical Service.

Dental Specialist: Assists dental officer in the examination,
care, and treatment of teeth.

Physical Medicine Corpsman: Parsonnel first perform the
simplest tasks, issufng and storing equipment; preparing and setting
up equipment; clezning; helping to give physical therapy treatments;
and in other ways assisting specialists and therapists. As they gain
knowledge and experience, they may be trained ir other more
advanced areas.

Medical Laboratory Helper: Peceiving, storing, and issuing
supplies; weighing. measuring, and mixing chemicals; feeding and
caring for laboratory 2nimals; making simple inspections of food and
food products; performing routine duties ¥nX-réy work; and in other
ways assisting specialists

food Service Melper: Washing. cutting, reeling. dicing frefts
and vegetadles; unloading supplies: cleanirg; riacng dough and
fcings, carryirg ard storirg sides ard cuts of teats; and in other
ways assisting rore experienced persornel.

O
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Help students in the ciass formulate cuestions such as the
following which telp to focus the attentior of the group on pertinent,
telpful information. Make sure that each student has ore or two
cuestions to ask the spaaker. Students shculd write the questions
down, properly phrased, in order to insure precise answers, Sample
questions:

What are the advantages of enlisting as a regular in a branch
of the Amied For:es?
* What are tt: .isadvantages?

what are the advantages of en]isting in the Naticnal Guard
over joining other branches ¢f service?
+ What are the disadvantages of the Guard?

what are the advantages of enlisting jn tne Organized Reserve?
+ What are the disadvantages of Joining th. Organized
Reserve?

{an one volunteer for the draft? How?
* Are trere any advintages of doing this?
* Are there any disadvantages?

Mre occupational deferments to tre draft granted?
+ For what occupztions?

What kirds of enlistment plans are available for each branch
of the Arred Forces?

*+ What are the advantages and disadvantages of each?

+ what s the length of service required by each?

What are the zge requirements of the service?
+ Is parenta] consent needed fcr 2ny age group?

What are the physical requirements for enlistment?
+ For volunteering?
» What cormon types of physical defects will bar one from
entry to the service?

What are the mental requirerents for entry?
¢ what level of readirg ability is required?
* What level ¢of rath competency?

Pust one be a citizen to enlist or bte drafted?

What 1s reant by the requirerent of "good roral character™?
+ Would past arrests cause one €0 be excluded?
~ Would corviction of a m{sdereanor?
- Would conviction of a felony?

« What are the acvantaces of making a career of tke Armed
Forces?

+ What are the disadvantages?

+ How Tong goes one have to serve to be eligitle for a
pensfon?

+ What advantages does a service career offer to married
men?

* What disadvantages are there for married men?

» What ecucation can a man get as a member of the Arred Forces?

* How does one qualify for these various $chocls?

+ Car one finish high school in the Armed Forces? How?

+ What percentage of men without hign school diplemas
actually finfsh high school while in service?

+ What opportunities are there for vocational education in
the Armed Forces?

- For draftees?
- For volunteers?

+ Which of the vocations can one work at as a civilian?
(Guaner's mate and tcrpedoman have no civilian counter-
parts.}

* What percentage of men enlisting in the Armed Forces are
taught 2 vocation while in service?

* What educatiora)l tenefits are available to veterans?

* What other veterans' benefits are there at the present time?

fnvite personnel who are now in the Armed Services and hore on
Teave to talk to the students. Have the students prepare a 1ist of
questions they would like the serviceman to answer. Give this list
to him pricr to the time he meets with tre class. [5e2 Inscagol
Speakers, Appradix B, p, 305.)

Check with your students to determine whetter they hnow of
versons who learned a professicn or trade in the Amed Services,
and who row have 2 business as an cutgrowth of tre knowledge ang
training recefved. [Discuss these various instarces and the
advantazes of their carrvover of ckills.

Compare as rmany civilian jobs as you possibly cam with sirilar
jobs in the service. Make @ tist cn the chalkbcard of civiifan
Jjobs inm one cclirn and servize Jobs in a second column, The
knowledge geired from this activity should te frteresting as well
as te-zficfal 1o the students,
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TEACHING MATERIALS
BOOKS

Best, Allena. You have to> go out. New York. McKay. 1964.
Th1s story of the United States Coast Guard is easy to read.

Best, Herbert. Parcchute. New York. Day. 1964,
Men are taught to survive an emergency parachute jump and {ts
aftermath in the Combat Survival Training Course at Stead Alr
Force Base in Nevada.

Daugherty, C. M. 4rmy: from civilian to saldier. New York.
¥iking. 1962.
Aptitudes, education, skills, and experience are evaluated for
military service.

Do?uvan. J. A, The United States Marine Curpe. New York. Praeger.

Describes the history, training, organization, and traditions of
the Corps.

Engle, Eloise. Pararescue: what men dare to do. New York. Day.
Con-tahs expleits of U.S. Afr Force pararescuers.

Evers, Alf., Selective Service. Philadelphia. Lippincott. 1962,
This book is a guide to the intricacies of the draft.

tammond, C. E. Marine Corpe: from civilian to leathermeck., New
York. ¥iking. 1962,
This gives, in easy to read form,information about training
opportunities, duties, and herdships of the Corps.

Harword, Michael. The studente' guide to military rervice; 4th ed.
New York. App1eton 1968.
This book contalns information every draft-age youth should
have.

Lent, H, B. Submarirce. New vork. Maomillan. 1562,

Easy reading descrides the tough B-week training course at
the Navy's submarine school.

ERIC
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MacCloskey, Monro. United States Air Force. New York. Praeger,
1967.
An Interesting story of the Alr Farce.

Robertson, Keith. WNavy: from ecivilian to sailor. New York.
Viking. 1962,
Questions about the Navy are answered in easy reading Style.

Steele, G. P. & Gimpel, H, J. Muclear submarine ekippers and what
they do. New York. Watts. 1962,
Life and service aboard the underwate fleet fs described.

PERIODICAL, GENERAL

High School News Serviece Feport. Department of Defense, High School
News Service, Bldg. 1-B, Great Lakes, I11. 60088. Monthly.

free,
This publication furnishes students with specific information
about current personnel programs of the U.S. Armed Forces.

PAYPHLETS

Department of the Army, The Adjutant General, The Pentagon, Washing-
ton, D.C. 20310.
Army occupations md you.

Departme: t of the Navy, Local Navy recruiting office.
U.S. Navy occupational handbook,
Life in the U.5. Navy.

Unitec States foast Guard, Commandant, 1300 E St., NW, Washingten,
B.C. 20591.
United States Coast Guard - a carcer service.

United States Department of the Air Force, Headquarters, The
Pentagon, Washingten, D.C. 20330,
U.S. Air Force cemgational handbock for airmem cf the Mited
Stateg Air Force.

United States Marine Corps, Beadquarters, Cormandant of the Mar{ne

Corps, Washington, 0.C. 20380.
what the Mirine Corps offers vou.

257

250



SECTION XXIX - JOB OPPORTUNITIES IN LGCAL INDUSTRIES

GENERAL TOPIC
What jobs are available in industry?
TEACHING OBJECTIVES

To develop familiarity with the nature and benefits of
industrial employment

To acquire informmation concerning the types of {rdustrial
Jobs avaflable in the community

To learn about the types of industrial joba. available in
other areas

To develop a general understanding of occupational fields
requiring less than college preparaticn

To develop the ability to critically evaluate vocationzl
aspiratiors against opportunities, 2chievements, abilities,
and persoral characteristics

To develop an understanding of varfous training opportunities
available and the need for a posftive attitude toward a
continuing educational program in 2 rapidly charging
technological socfiety

STUDENT UWDERSTANDINGS
» The center can provids jeb 1nformation.
* Trainirg and education are lhe keys to better employment.
» Different areas offer different job opportunities.

» Unions, industries, and erployment agencies distribute job
{nformation.

CONTENT

o What kinds of jobs are available in certain occupational
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* What variety of jobs are available in local industrial
complexes?

* What are some of the ncnwige benefits of employment?
* Are job openings in certain occupational areas increasing?

* Are some occupations growing extinct?

TEACKING METHODOLOGY

Request informational parphlet raterial dealing with job
opportunities from large area companfes. Discuss these brochures
in srall interest groups. As a followup, invite a company
representative to talk to students and to provice further infor-
mation. Request the loan of any slides or movies which discuss
company benefits. {See Appendix B, Inschool Sreakers, p. 305;
fppendix €, Audicwisual Afds, p. WB.)

Provide adequate time for students to read pamphlet raterials
and to develop questions in the areas of enployee safety, tealth,
and safety rules, good housekeeping, time cards and clocks,
gbsenteeism and how to report such, group hospitalization and Vife
{nsurarce, vacatfon policy, attendance benusas, uniforms, payrall
incentive programs, night shift premiums, bonus awards for employees'
suggestiors, profit sharing plans, retirement funds, loans and
withdrawals, rate of pay and increases. Do not assurme that the
student can absorb the details of a company handbock without a
great deal of detailed teacher-led discussion.

Discuss nonwage benefits 11 simple language so that the
student may translate these advantages irto a money equfvalent.
these questions:

Ask

» How puch does a health insurance plan cost the Individval
p-licyholder?

» How much do the uniferms provided by the ccmpany cost? Does
the furnishing of unfforms also represent 2 cawing in the
worker's warlrobe costs?

* How much §s the attention of a1 ¢~.lhe-job nurse or
physician worth?



» How do gvoup life insurance plans compare in cost 1o single
plans?

Set up a tour of an industrial establishment (see Field Trip,
Lvendix B, p. 307 ) to allow siudents to observe certain types of
job and working conditions, Ask personnel men to discuss the
value of an education, the expectations of the employer, and
proper conduct during an interview. »s @ followup, ask students to
comment on the value of the experience.

Liscuss the kinds of jobs available in specific areas in the
:trzf/?&es the names of the following:

» Arma Corporation

» Airborre Instrument Corporation

» Fairchild Camera

» Grurman Aircraft Enyineering Corporaticn

» Kollsman Instrument Company

» Repudblic Aviation Corporation

s Sperry Gyiroscope Corporation

Discuss the possibility of a student's moving to an area where
employment may be more desirable or plentiful.
expenses jnvolved, but also enlighten him concerning the policy of
major companies and areas toward §mmigrating workers.

Discuss the benefits which accrue to conmunities to which
workers are immigrating. A hundred new factory workers will bring
to an irea:

+ 359 rore people

* 100 more households

v $850,830 more personal incore fer year

* 97 more passenger cars registered

» 3 more retail establishrents

. Gslmre employed §n nommanufacturing

LS
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» $397,200 rore retail sales per year

» $284,800 more tank deposits

» 88 new homes

Ask students to report to the class about jobs they have been
working on, how they acquired them, and what skills were necessary.

Poll the class to determine what categories of cccupations their
perents, relatives, or friends are engaged in.

Discuss possibilities for learning and advancerent in various
jobs. Try to have students project where certain occupations will
Tead in 10 years. Some may be dead-end jobs, offering no advance-
ment possibilities.

Have students learn about other sources of occupational infor-
mation: vocational files in the library and vocational information
in the guidance office. Assign students to report back to the class
on these sources of information. (3ee Appendix C, Group or
Individual Reports, p. 308.)

Contact guidance counselors, industrial arts, vocational, and
technical teachers at the local high school to discuss occupatians
with the class. ({See Appendix B, Inscheol Speakers, p. 305.)
These speakers should include information about such questions as:

» What occupations are much in derard?

v What qualificatfons and training are necessary in grder to
enter these occupations?

» What are the adventages and disadvantages of each of *hese
cccupations?

Contact th2 New York State €rployrent Service for persennel to
talk to the class about the services offered by this crganizaticn to
those sieking erployrent. (See Appendix B, Inschool Spealers,

p. 205,

Esk students who are center graduates and who are working in
varices fndustries o report to the class 3bout their jobs, how
they were acquired, and the advantage. and disadvantages of thefr
work. (See Inschool Speakers, Appendix B, p. 305.)



Have students write for company brochures regarding opportunities,
working :anditions, and Jobs availzbte.

Have students contact the New York State Employment Servive for
Jjob Ynformation,

Have students contact the larg2 banks in the area for infor-
mation regarding trends, number of pecple employed, growth in
poputaticn.

Have students contact various union headguarters for information
regarding apprentice trainirg, job openings, trainirg programs, or
invite a representative to speak to the class with this fnformation.
(See Appendix B, Inschool Speakers, p. 305.)

SECTION XXX - JOB OPPORTUNITIES IN THE BUILDING TRADES

GENERAL TOPIC

What skills ard technica) kiowledga are required in the
building trades?

TEACHING OBJECTIVES

To provide infornation concerning apprenticeship programs in
varfeus craft unions

To help stucdents be aware of on-the-job traininrg possibilities

To help students Tearn about the various craftsmen involved
fn the building trades, such as plumber, electrician, roofer,
and tricklayer

To irform students about apprenticeship trairdng programs
ard on-the-job training opportunities

To Tearn about new methods and rew raterials used in modern
construction work

STUDENT UNDERSTAHNDINGS

* To become & skilled craftsran cften requires a 3 cr 4 year
training period.

e There are certafn exacting physical requirements for men in
the butlding trades,such as a good sense of talance, 2 lack
of fear of high places, and resistance to a viriety of
weather conditicns,

O

E MC 253

Aruitoxt provided by Eic:

* Young men who obtain ali-around training of the kind given
in apprenticeship programs have especially favorable long-
range job prospects,

CONTENT

» How may a stucent become gualified to enter the buiTding
trades?

What are the temefits associated with the various building
trades?

How may a Student determine if Fe is suited for a particular
job in the building trades?

Will there be continued reed for construction workers i the
future?

wWhat are some of the varieties of ¢onstruction work? (private
housing, public housing, bridges, roads and highways, srace
vehicles)

How dees a student go abcut gettirg the recuived treining?
what schools are available?

TEACHING METHODOLOGY

After exploring the variety of cccupations in the building
tredes and compiling data related to individual occupations (see
Appendix A, File Folders, p. 304 ), invite several Yoca) cortrectors
to speak to the class. Ask them to cover topics related to the
qualifications for entrants, length of apprenticeship, pay, fringe
benefits, and opportunities for advancerent in such crufts as
plurbing, carpentry, masonry, and sheet retal working. Using the



chalkboard, prepare a comparison chart which may be used for later
class discussion.

STUDENT INFCRMATION SHEET

Length of
Apprentfceship

Starting
Salary

Fringe

Trade alifications Benefits

Carpenter
Electrician
Mason
Pipefitter
Plumber
Sheet Metal
Worker

Group the students according to vocational interests, and allow
them time to do research into the following aspects of various
trades,

* Local employment trends

s Employment trends elsewhere
* lLength of apprenticeship

* Pay

¢ Fringe benefits

¢ Seasonal employment

* Possibilities of self-employment

Have students write to companies advertising in such magazines
88 Amerfon Bome, Ecuwee Foautiful, Ectter Fomee oid Tirdoe and
request printed materfa) regarding all sorts of new building
supplies, Ask them to arrange the materials fn a tosrdinated
bulletin board display.

Have students write to companies advertising in construction
magazines and request samples and pamphlet materials. Ask them to
set up table displays and to familiarize themselves with the trade
names Of varfous new products,

O
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After a 3-or 4-year training period, young men entering
the apprenticeship program gf the building trades have especially
favorable long-range employment and earnings prospects.

Discuss fringe beneffts in class and stress the fact that such
items have an actual cash value. Assign a group of students to do
research into the cost of such ftems as group health insurance
and safety equipnent. After sore class discussion, invite resource
people from fnsurance firmms and the State workren's corpensation
board 1o provide more detatled information. Prepare a suggestive
question outlire for the spealer similar to the fellowing:

* What kind of protectfon dces a worker in the building trades
require?

o If a man is out of work 3 weeks for an injury, what
could this cost him?

¢ What types of protection do reputadle firms carry?




Arrange for field trips to various construction jobs im the
immediate area, After the site has been chcsen, set up a group of
preliminary research questions for which several students may
enceavor to find answers. (Sce Appendix B, Field Trips, p. 307.)
Sample questions:

* For whom js the building being constructed?

* Who is the architect?

* Who are the builders?

* What firms are doing the subcontracting? Are they lecal?

» What i5 the estimated cost of construction?

Select a set of buildirg plans from a magazine and reproduce on
a transparency for use on an overhead projector. Ask the mechanical
drawing teacher to act as consultant to aid the class in learning
to read the plans and to recognize the kinds of skills peeded in
its construction, After some discussion, irvite a contractor to a

class session and ask him to discuss rosts involved in b.ilding this
previously studied structure.

Ask students to construct charts comparing their qualificatiors
with the qualifications required by an apprenticeship program {n
which they wish to participate. They should place these $n their
file folcers.,

Invite indivicuals who are participatirg in apprenticeship
pregrams to speak to the c¢lass. Eefore they arrive, however,
discuss the types of programs in which they are irvolved and suggest
that the students use 3 x 5 cards to write out questions to be
answered during the discussfon.

ERIC
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Have & group of students do research into area yccational
education and set up bulletin board displays stowing the names,
locations, and requirenents for various private and public technical
$Chodls. Have them pOst any materials presenting programs at
State or Federal schools.

Write for information concerning construction jobs under Civil
Service. Ditto copfes so that each student ray study job
qualifications at his leisure.

Plan several assignments for students who will study tre wark
of individual master craftsmen by the out-of-school irterview methed.
(See Appendix B, p. 305.) They may #1so do photo essays (see Aopendix
A, Use of Still Prints and Slides, and Use of Student Developed
Movies, p. 333 } or develop rovie sequences which illustrate the
duties of each man studied. These may de used as part of ircisss

discussion.

TEACHING MATERIALS

PAMPHLETS

New York Cormission Against Discrimination, 270 Broadway, New York,
N.Y. 100¢7.
Arprentioce, eXilled oraftemon, oi the Nezrv.

scierce Research Assoctates, 259 E. Erie St., Chicago, 111, 6G611.
Study wear way irough echocl.

United States Department of Labor, Offfce of Ma~power, Automation,
and Training, Washington, D.C. 20210
b ye thet 3

United States Department of Labor, Office of Manpower, Suresu of
Apprenticeship and Training, washington, D.C. 20210.

Che nat ondl Rreentiocsilr prosrares
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CURRICULUM FOR CULTURAL REALIZATION

AND DEVELOPMENT OF
AN ADEQUATE SELF-CONCEPT

INTRODUCTION v v v v v v 0 v v v v v v v e v 0 v v 0
SECTION 1 - THE STUDENT AS A QUESTIONING INDIVIDUAL, + + v « &

This section aids the individual in making an evaluation
of his attitudes toward his family, his friends, his
colleagues, and himself.

Part A - Student Self-fvaluztion
- Student self-evaluatfon checksheet
- Scoring procedures
Part 8 - Student Aralysis of Success
- Characteristics of success
- Personal data checksheet
+ Student success characteristic inventory

O

ERIC

Aruitoxt provided by Eic:

PAGE
257
258

SECTION [l - THE STUDENT AS A DEVELOPING INDIVIDUAL, + +

This section stresses the importance of each person's
efforts to the larger society.

Part A - Student Realization of the Importance of Self

- The importance of the individual

- Conformity to group standards

« The impact of minority cultures upon society
Part B - Student Realization of the Irportance of Social

Interaction

« The student interacting in the hore

- The student as a merber of the corrunity

.« Recreational and cultural opporiunities

« Participation in comrunity affairs
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INTRODUCTION

One of the primary objectives of the education of out-of-school
youth should be the development of positive attitudes toward self,
family, associates, and society in general. To achieve this
objective, an understanding of society and its culture is essential.
This seqment of the total curriculum fs designed to help the student
explore and understand himself and society.

Through the processes outlined here, the student may get an
objective view of himself as he really exists. Perhaps for the first
time, he may realize his potential for future developrment. FHe
becories awar: Of the importance of googd human relations with asso-
ciates, friends. and family. finally, he will become awore of some
of the accomplishments of the society in which he 1ives and begin
to make positive contributions to it.

This segrent of the curriculum has two major sections: The
Student as a Questioning Individual and The Student as a Developing
Individual.

The first section is designed to help each student analyze his
present self-concept, his attitudes towards others, and his 1ife-
time goals. The activities in this unit require the student to take
inventory of his feelings toward himself and others, end to
concretely determine what his goals are. Durfng this unit each
student must be candid with himself and the teacher in order for the
activities to te most effective. Two different individual teacher-
student confererces should be held in order for the teacher to
increase his contact with the students. This contact will increase
his knowledge of the areas of difficulty facing each student. Wwhen a
student's self-concept and attitudes toward others are developed
ifnto cormunficable form, the teacher can then construct an
individualized plan with each student which will allow the student
to proceed toward a realistic achfeverent of his goals. This
procedure should require 1/3 to 1/4 of the tire allotted for this
urriculum,

The second sectfon involves activities designed to frcrease the
student's awareness of his individual irportance,folloved by projects
designed to encourage him to broaden his scope of participaticn

within the cormunity. The importance of this section and the
diversity of activities which might be utilized in its development
require 2/3 to 3/4 of the time allotted to this curriculum.

This second section has three aspects. In the first,the intent
is to increase the student's acceptance of himself and others by
iNustrating the worth of the individual and the unique contributions
made to this country by minority groups. Students should be
encouraged to contribute to the class materials and informaticn
concerning their specific minority backgrounds. Those students
lacking pride in their minority group should be assigned activities
which will reveal to them the richness of that group's contributions
to the rational culture.

Students with little self-confidence should receive special
attention early in this unit. Assignments providing opportunities
to perform well should be planned, thereby allowing the students to
receive teacher and peer acclaim,

The sacond aspect of this section is interded to heighten the
students' awareness of their responsibilities as interacting rerbers
of society. fluse cooperation is needed between the teacher of this
unit and those teaching the Health and the Occupational QOrientation
sections, since the intent of this material is to reinforce or
introduce similar topics.

The third aspect of this section is intended to extend the
experience horizens of each student beyond the restricted envirorrent
of his immediate neighberhocd. The teacher should utilize every
opportunity to promote active student participation in activities for
which they display an interest. The wider the range of interests
exhibited by the teacher the rmore likely it will te for students to
become interested.

This area of study has tre greatest potential for effecting a
real change in each student's attitude, but the ferranence of the
change will te proporticnal to the amount of personal tire the
teacher is willing to contribute.

264
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SECTION | - THE STUDENT AS A QUESTIONING INDIVIDUAL
PART A - STUDENT SELF-EVALUATION

GEKERAL TOPIC

How does the entering student view himself and those who share
his surroundings?

TEACHING OBJECTIVES
« 70 aid in self-identification
« To aid the development of realistic self-concepts

¢ To have each student survey his attitudes toward other
students, neighbors, and members of his family

« To develop an awareness of existent attitudes toward others
« To encourage the student tp aralyze the basis for his attitudes
STUDENT UNDERSTANDINGS
« People must become aware of their personal attitudes toward
themselves and others before they can evaluate the success
of thefr personal relationships.

v A person's self-concept has an fmpact upon his entire
outlook toward life.

e Socially rewarding attitudes can be deveioped only through
the efforts of fndividuals.

CONTENMNT
» How should a student fdentffy his own attitudes towerd himself?
v In what ways <an the student fmprove his self-image?
* How can a student evaluate his altitudes toward others?
* How can one develop more rational attitudes toward others?

» Khat attitude changes can lead to a fuller attainment of the
student's goals?
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TEACHING METRODOLOGY

After completion of basic orientation, class registration, and
scheduling, present each student with 2 copy of the Student Self-
Evaluation Checksheet on the ne«t page.

Explain the nteat of the checksheet as an indicator of the
student's present attitudes.

Emphasize the fact that answers will not be graded.

Explain the diagnostic nature of the checksheet and its use
to the teacher as an evaluation aid.

Stress the confidential nature of each person's answers.

Upon tompletion of the checksheet, start the class investigating
the charsncteristics of so-called successful people.

As the students work fndependently or in small qroups on the
analyses of successful people, arrange 2 class schedule which provide:
for private student-teather conferences with each member of the class.

Utilize the student's checksheet as a basis for the discis-
sions.

Direct attention to those answers over which the student
appears tp have some reservations.

Allow him to discuss any area which he feels needs explaration.

Corrent on answers which vary from the intent of tre program,
but te careful to exhibit a questioning. rather than a
censoring,attitude.

Do not discuss strong feelings of the student which are chposec
to the goals of the program. Wit until student-teacher
rapport {s better developed.

Identify the student's present attitudes and tren plan a
program which ray #id him fn chariing to rore personally
rewarding viewpoints,



STUDENT INFORMATION SHEET

Part 3:
1.
2.

E

appropriate yes or no space.

RIC

of the time.
Part 1: Attitude Toward Self
1. 1 Yike myself just as I am.
2. 1 like myself, but I wish I could make a
few changes.
3. 1 dislike everything about myself.
4. Most people like me because I act natural.
5. 1 try to be like everyore else.
6. I want only to be myself.
7. 1 am afraid to express myself.
8. | enjoy being cutstanding in a crowd.
g, | prefer my life to that of my friends.
10. I usually know what I want to accomplish.
11. I can usuelly make myself complete any job
I have started.
12. | fear new experien.es because I am unsure
of what s expected of me.
13. I lose my temper quickly when 1 am treated
as an inferior.
14. 1 am often diszppointed in myself.
15, I wish 1 could thange my physfical appearance.
Part 2: Attitude Toward Family

. Everydody 1n our family can take care of

himse1f and watches out for himself.

. Other parents seem to 1ike their children

better than mine 1ike me.

. My mother {s always willing to help me out

of trouble.

.1 am usually willing to share my possessions

with my family.

. khen someone in my family yels angry, he

takes it out on the rest of us.
Attitude Toward Friends
1 prefer to spend my free time with 2 group

rather than alere,
1 thirk a2 real friend will not tell on you

siven though ke gets blamed for what you do.

STUDENT SELF-EVALUATION CHECKSHEET

Answer each of the following questions by checking the
Base your answer on your feelings most

-
=
(=)

es

I

NERRRRRN
RN

I
|
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l

Part

Part

Part

3.
4.
5.

4:
1.

2. Most employers would not promote me to a better

o e W

5:

- W N

6:

I keep quiet even when 1 disagree with the
group's opinion,

I stop iiking a friend if he lets me down
more than once.

I would rather be a follower in a group
than a leader.

Attitude Toward Employers

I only work hard enough to keep from getting
fired.

Job because they dislike my minority group.

. I work hard at a job even though 1 may not
be well paid because I like doing good «ork.
. On my jast job my employer was a fair min ard

kept his promises.

Attitude Toward Strangers

. Everybody should be willing to help another

person.

. If a2 stranger gets in trouble, it's up to his

own friends to get him out.

. The only way we zan help mcst people s by

giving them money.

. Most strangers would refuse to help me if [

got into trouble.

. People who ure very friendly usually want

something,

Attitude Toward Education

. fducation 1s required by the establishrent but

seldom helps in real life.

. I work hard on my schoolwork, but the effort

never shows.

. Most teachers are only interested in how you Say

something, not in what you say.
The best way to enjoy 2 class {5 to get the
teacher talking about something else.

. Most teachers are concerned with how all of

thetr students progress, not just a few.

Yes

. I dislike employers because they ./ emp Oyees as
1{ttle as possible and keep 211 the profits.

No
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Consult the following checklist key to determine the areas
which reyuire change.

TEACHER CHECKLIST KEY
1. Self-Concept

A. Determine the student's positive self-concept score by
counting the number of yes answers he has for the following

questions.
part Question Number Positive Self-Concept Score

1 1,2,4,6,8,2,10,11,13 12 or over = positive self-concept
2 1,4 B-12 = neutral self-concept
3 4 less than8= negative self-concept
4 1,3.4

5 1

6 L]

B. Determine the student's negative self-concept sccre by
counting the numkter of nez answers he has for tre following
questions.

Part Question Nunmber Wewtral %elf-Concept Score
) 3,5,7,12,14,15 12 or over = negative self-concept
2 - = undetenm® ed self-
3 1,3,5 contepe
4 F4 less ilhar 8= posilive self-concept
5 3.4,5
£ 1,2,3

Students whose scores irdicate a negative self-concept cn both
scales are fn reed of special help by the teacher. Other students
who do not scare positively on both tests are also in need of help,
Fcr  these students errange situaticns which proncte the stucents'
individual worth. For example:

« More individual attention durinmg classwork sessions.

« In growp work. assign tasks which studerts can do well to
restore their confidence in their ability and to erhance their
peer status.

s Allow then to {nstruct the group on & subject in whith they
have special competence. Student-teacher cooperation preceding
the presentation will fmprove 1ts quality and encourage the
stucent.

ERIC
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* Class displays of student's work on hcbbies can be used to
reinforce the student's awareness of his ability to do good
work.

* If a problem of racial origin adds to the defeatist attitude,
emphasize the contributions of this student's grcup during
the study of contritutions made by minerities.

2. Social Interaction Confidence
A. Find the amount of social corfidence a student possesses by

counting the nunber of .co arswers he has for the “ollowing
questions and cetermining his scores.

Part Question Number Positive Social Cenfidence Scale
1 1,2,4,6,8,9,13 10 or over = positive social
2 1,3,4 conficence
3 1,2 6-10 = neutral sccial
4 1,4 conficence
5 1 less than b = regative sacial
6 4,5 corfidence

B. Deteniine the amcunt of negative social conficdence a3 student
possesses by courting the nember of --s answers he has for
tie following questions and find his score cn the szale.

Part Question Number hegative Szciai fonfiderce Scale

) 3,5,7,12,14,15 10 or over = nzQative social
2 2,5 confiderce

3 3,4,5 6-10 = reyutral sccial
4 2,5 cenfiderce

5 2,3,4,5 less than & = positive social
6 1,2,3 confiderce

Students who score negatively on both scales or who are not
strengly positive cn both scales should be encouraced to participate
in activities which ircrease treir scci2l abilities. for €xa-ple:

o Group work, discussicn greups, and role playing crovie
oprortunities for developing the ability to vark wity others
easily.

Select the less-confident studerts Lo take part in trese
activities whenever possible.

Be syre these situatiors do not threaten the student vy
8ssignirg him to work with a ruch rere able gruwp of stude-ts,
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¢« Encourage successful student-teacher and student-student
relationships during these activities.

* Being dependent upon others in group work, especially before
class relations afé developed, provides an opportunsty for the
studert to dispel his fear of strangers.

* Use student irterviews of community resource persons to aid in
develeping confidence when raking social contacts.

Team less-confident studerts with those who are more friendly and
outgoing.  IF possidle, choose twd friends to avoid 2ny inftial
awkwardness.

COURSE ACTIVITY KEY TO STUDENT CHECKLIST

Many of the questions Yncluded in the checksheet are des‘gned to
initiate thought corcerning student attitudes. Content areas of this
course whll provide studert imvolvement in activities designed to
enrich their backgreunds ¢f experience and knowledge upon whick they
determire thefr attitudes.

The followirg 11st relates the guestions of 'he checksheet tu the
appropriate sectfons of the course uutline. Use student answers as &

guide to selection of pertinent individual or small group activities
Tron each content area to fit the needs of each studert.

COuURSE CUTLINE PERTINENT SECTIONS OF CHECKSHEET
Part Questier Nurmbders

The Student as a Cevelcping Individuatl

1. Student's Concept of Self an all
2. Student Evalualion of Local 1 1,5,7,12,14,15
Sucressful People k] 3
4 1.2
5 2,3,4,5
] 1,2,3.4

Yea gswers indicate a need tg
frprove the student's personal
attitudes. Select cless
activities in which the
student can ga‘n class
aprroval; for example, class
presentatiors and cormittze
leadership,

O

ERIC

266

o

COURSE OUTLINE

PERTINENT SECT!ONS OF CHECKSHZE

Pirt

Student Study of Leadership

’
Yce answers to these questions
indicate areas where the stu-
dent needs support to build
contiderce.

Stude it Realtzation of Self-
Importance

Students who arswer ;> to
these queslions nomally have
a poor self-concept. (See the
self-concept exptanation
sectfcn for detadls.)

Studert Frogram to Achieve
Personal Success

Yoo BnSwers to these questions
indicate areas which need
confidence development,
attitude change, and careful
plaaning to ackieve student
goals.

1
1
]

Student ys a Scifally Interacting

On the b

In the Hore
Pleasant hwe Yife

In the {omunity
Bereficial social involve-
rent

T —

w

(conﬁnued}

Guestian Numbers

Cormun ity
12,13,14
3

2
1.2,5
1

7,13,1%
1,2,5

7.12,12
?
2,3,4,5



PART B - STUDENT ANALYSIS OF SUCCESS

Noter Start this unit iemediately after the administration of tre COHTENT
Student Self-Evaluatfon Checksheet, (Gnce the students have
reached the sectfon in the urit allowing individual work, the
fndividual cenfererces required by the Checksheet may be
conducted,

GENERAL ToOPIC ‘ .
How can students cevelop seae of these appropriate attitudes
What is personal success, and hcw may each studenc achieve his ard behavior patterns?
¢efined syccess goal? .

What 1s personal success?

What characteristic attituces and behaviors do successful
people exhiLit?

How should each student select the attitudes and behavigrs
TEACHING OBJECTIVES which will aid in achfeving his cwn joea of personal cuccess?

+ To atd in formulating definitions of personal success

what attitudes ard behavior patterns do corrunily leaders
pessess which are different from these of gthers?

To provide frvestigation of the attitudes and activities of

rembers of the community whom the students ccnsider successfu) * Are leaders chosen becauvse of personal success?
+ lo promcte an awareness of the characteristic attitudes and TEACHING METHODOLD GY
behaviors which may result in the ackievement of personal
success. Every Tndividual's fdea of personal suzcess charges as he pears
the goal he wishes. This could mean a crange in coais and 2 widerirg
* To encourage students to analyze characteristic attitudes of achievement,

and behaviors
* Prepare a bul'etin board 1 Justrating the ¢yrbols which incicate

* To 2%d n the developrent of plans by which each student may success to most people. Use advertisements for cars, Clothing,
attempt to achleve his concept of success hore furnish’ngs, etc., from a variety of ragezines such as
Catwrdiz Faclowy, beogeine, drcr, Bostip e e
STUDENT UNDERSTANDINKGS , etc.

¢ Personal success is often the result of a combination of

Yake H1lustrated cards capticned, "Woul¢ this type of furniture

ind§vidually developed attftudes and tehaviors, indicate tre owner §s a success?” or “Would you wear this tyre
of €lothing 1f you were a success?”  to fnftiate student thounat
* Studerts may develop cevtain attitudes and behavioral patterrs aboul what syccess s a~d how it is demcr,trated, Discuss iceas
which a3d in achieving suvccess. about corspicuous spending.
¢ Successful community leaders often exhibit attitudes and v Use articles about successfol pecple collected from tocal ard
behaviors simitar to tyose exhibited by 3 malority of thelr ratiopdl ethnic rewspapers and ragazires fer » display
corrur ity group. erphasizing ditferent types of success. fer era-ple, ore
person might se considered very successful sirce he has g good
» Cowmurity ledders ofton take the tire to develop thase trash collection busiress and owns his omr trucke; wre-cas, 2
i“‘tudes and tehdviors necessary to achfeve personal success, second persen mighl be considered successful since Fis ghop

suggestices have earred hir saveral tonuses.

v
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Begir the unit by §1d1ng the class in compiling a list of {ndi-
v1du21s on internationat?, rational, and regionel levels whom students
-onsider successful.

» Appoint a recorder to write the narmes of the people chosen an
the chalkboard and categorize them under their proper
classification.

* Ditto a list of characteristics indicative of success ready
for d‘\slribution to the class.

STUDENT CHECKSHEET
—
CHARACTERISTICS OF SUCCESS
Categcry [check one)
Yeur rame International
Natfonal o
Name of successful person Regional .

Possesses Characteristic

Characteristics {check the acpropriate line)} Yes Don't know  Ne

Makes a lot of money

Is frier~ly 1o all people

Is willing to help athers

Is socially s2)f-confident

Is the 1dol of & specific age or
sex group

Protects the rights of others

Enjoys being with peaple

Sponsors activities which require
his time and/or money

Is willing to sacrifice to achieve
what Fe wants

10. Owns a big car

1. QOwns an expensive house

12, Identifies publicly with his racial,

natfonal, or relfgious group

13, Has a large, enpensive wardrobe

14, Is proud of his fanily

15, 1s confident of his adbility to do

his job

e s
I
1
]
|

0

I;s. Has other outstanding charactoristiss

¢ Appcint three students tp Fass cut three chcc\sht\els to each
student.

¢ Instryct the students to corplete Ore checkskeet each for
three perscns chosen from different categortes of the class
Tst.

Q
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* Allow appropriate time for the completion of these forms.

¢ Ask three studenic to collect the completed forms; assign each
a specific category to collect.

* If desired, have these same studénts group the foms they
collect by the mames of the individuals selected. Refer to
these forms in the followirg section.

+ Set up a large-sized, paper model of the ctecksneet on the
thalkboard tray, or use an overhead projector transparency of
the checksheet tt i)iustrate the number of characteristics
attrivuted to one successful person by members of the class.

A
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Using ~olored f1295 or pins, tally on the paper rmodel the var‘ety
of traits atirituted to the successful persons rentijored. Use
colored pens un the overhead projector transparercy.

* Set wp & summary of trafts for inclass discussior.
¢ Note those characteristics rertioned with most frequercy as

telorging to the successful people, and discuss any other
suggestions (haracierizing succers trat students have listed



E
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under the other category. Hopefuily, this ray lead to 2
broader understanding of the varfous concepts of success.

After establishing some basfc understandings of the characteris-
tics society generally associates with success, suggest certain
bicgraphies from the 1idrary or from a classroom collection. {See
Teaching Materfals.) Allow the students to select the storfes they
wish tn read ard to complete 3 success checksheet for the sublect of
the biographical study. Allow approximately 1 week.

While students are engaged in independent readird, conduct
the individual conferences required for the most effective
use of the Student Self-Evaluation Checksheet completed during
the first or second day of class.

When individua) confererces are completed, show the film Zet’e
Diecuep It which presents a variety of methads for group
discussion. (See Appendix A, Use of Commercial Films, p. 301.)

Discuss 1ts contents to establish fimly the patterns of class
discussion which will te used during the year.

Ask the class to plan the discussion of the individuals they
tave setected from thelr reading as ihe most successful,

» Reemphasize the basic characteristics for success which
reappear during this discussion,

Study 2 group of locally successful people to increase the
students' awareness of the characteristics of success. Obtafn infor-
ration needed for this study by requesting resource people to pruvide
biographies of themselves during speaking engagements or through
student tear interviews conducted at the fndividual's place o~ employ-
rent. Suggest that each student aiso complete a checklist for each
of these people.

Inform guest speakers early concerning the day, time, and place
of the talk, the scope of the topic, and the age, interests, and
educationa) level of the students. (See Appendix 3, Inschool
Speakers, p. 305.) Semple selectfons:

» Lora) businessmen who have marketed their own products

s Loca) 2uthors, newspaperren, and editors
’
» Local artists
+ Arrange tre details for tre first speaker as a class pro-
fect to $1lustrate the proper teckniques for such an
activity.
« Bgk that these speakers give examples of the opportunities

O
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which still exist for those who 2re {nnovative and
cenficent.

» Contact such organizations as Rotary, Kiwanis, Licns Cluts,
and the Chamber of Commerce for 1{sts of availadle
speakers., Include succcssful men who are employed as
g2vage mechanics, 1ab technicians, unfon workers, and
community volunteers,

.

Sorme of the people seiected by the students ray be unable to
act as quest speakers but may te willing to provide infarmation
for student interview teams. ({See Appendix B, Qut-of-Schoo)
Interviews, p. 305.)

The interviewers should complete success checksheets for each
person interviewed,as well as obtafiing other information
valvable in determining characteristics of success,

Ask the interviewer to complete the folldwing Personmal Data
Checksheet which can provide information on the diversity of
at .itudes toward concepts of succest and achievenent.

STUDENT INFORMATION SKEET

PERSONAL DATA CHECKSHEET

Answer the followirg auestions by checking .ca or nc in the
aopropriate space. The information contributed wil) be used to help
students in determining the types of characteristic attitudes pos-
sessed by varfous successful people,

Juestion Answer
Yes No
1. 1 am generally sat{sfied with myself. o
2. 1 am pleased with my Yife, e
3. 1 stil) have goals 1 want to reach. .
4. I enjoy my work. - -
5. 1 enjoy exchanging opinfors with Jthers, -
6. I usually try to act Vike myself in a group. .
7. [ enjoy new experiences. .
8, My farily has 23lweys teen wiltling to Fe'p me. -
9. My farily has few close ties. - -
10, 1 enjoy being with pecple. —
11, [ enjoy sperding tire by myself, _ -
12. I 1{ke d2fng rmy job well, _
13, My evployees/employer always show(s) fatrness in o

business transactiorns.

14, People should always try to Felp each Other. -
15, The unly way one person can ald others s with money, —
16, Education §s a valuable aid to getting a better job. -
17, Hard work §s usually rewarded, —




¢ Ask the student irterviewer{s) to include 2 description of the
interviewee's apparent self-concepts in his class report.
+ Students should be gble to make generalizations from tre
answers recorded on the Persoral Data Checksheet.
+ The teacher should provide aid in making interpretations.

After some awareness {s developed of Lhe characteristics
¢pparently associated with success in others, ask the students ¢.
make a survey to determine which characteristics they possess and
the amount of each. EBegfn this by adninistering the Student Success
Characteristic Inventory.

STJDENT INFGRMATION SHEET

STUDENT SUCCESS rHARACTERISTIC [NVENTORY

Tre purpsse of this {nventory is to determine the Lypes of
characteristics you xay have which will aid in the development of the
tharacteristics of cuccess. The following statements represent the
varfous characteristics associated with success. Record your answers
by checking the Vine at unpy poivt which you feel indicates the
position you now occupy.

Scale
I tave this character- I lack
this char-  istic needs this char-
acteristic  developnent acteristic

Characteristic

1. Jo rake money

2. To own a good car

3. Te tive in a nice house

4. To 1ive in a rice

refghborhocd

. To kave nice clothes

. To work at the job I want

. To enjoy my job 7

To te proud of rmy family ~

To te proud of my back-
ground {or minoritly
group)

O O TV

Scale
I have This character- I lack
this char-  istic reeds this char-
acteristic  develuprent acteristic

Characteristic

10. To 1ike people frum all
groups in society .

11. To enjey the company of
others e

12. To willingly talp these
ir reed

13. o willingly donate
time and noney to
worthwhile activities

14, To feel confident in 2
crowd

15. To be fdolized by a
group o

16. To sacrifice during the
present to achieve a
future qoal

17. To go against society
rather than to lose
Ty self-respect

Rnalyze the inventory resulls with the class.

Cevelop a realization of the hierarchy of characieristics, the
attairrent of which §s necessary in order to achieve Success.

bey for Teachers: Hierarchy of Sutcess Characieristics

Leve) ) - Basic characteristics

Level & - (haracterdstics whick develop from those of Leve) }
O

Aruitoxt provided by Eic:

274

Level 3 - Characteristics which, wien attiired, are viewed as
indicators of success. (Trey cerelon from Level 1 ang
Level 2 characteristics.)

B+ Tevel, the characteristics of the inventory are:

¢ Level 1 #8916, Trese characteristics are basfc and ~.-:
be developed before other levels can La fully attairad.



¢ Level 2 #1,6,11,14, 1nese characteristics may overiap those
of Lavel 1 in development at the begfrning and those of Level 3
later, as success is more closely achfeved.

* Level 3 #2,3,4,5,7,1C,12,13,15,17. These characteristics are
difffcult to achieve urless those of the first two levels have
been carefully developed.

Group these chayacteristics into the twe miajor areas of concern
descrited below,2rd fndlcate which program cortant areas will aid the
students in attaining their goals.

Yocational success

» The ;ttainment of a good and rewarding job often deperds upon
tha amount of education and trainfng a person possesses. The
Yocational Orientation section of this prugram, in cocperation
with the Computation erd Comunfcations segments, is casigned
to provide the basic frformation needed to begin the ctimb
toward the Level 3 characteristics. The characteristics from
the Inventary fnvolved in this topic are:

+ Level 1 N6
+ Level 2 41,6
+ Level 3 #2,3,4,5,2,13

The basi~ Level 1 characteristic {28 witlingress tc make sacrifices
now for possihle future benefits) should be roted, since tha students
are often returning to repugnant sftuaticns in a1 effort to better
themselves.

Self-confidence and pride

¢ The developmert and reinforcament of pride in one's family and

minority group is the second area of concern in attaining
success and 2 major concern of the Self-Fealizaticn sequent of
the program. Basic to this study Is the development of a
positive self-concept. Give constant corsfderation to the
proration of atkivities which reinforce positive student
attitudes, Thz Inventory characteristics fnvolved with this
aspect of study ave:

*level 1 £ 8,9

» Level 2 4 }1 14

» Leval 3 #10,12,13,35,17

Arrange individual confererces 1o Set up individualfzed programs
desigred to develop tra desired svccess characteristics.

* Use the completrd Inventory to assess the preésent position of
edch student.

o 266
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¢ Consider the self-corcept results of each Student's checklist
to detenrine what impact it might have upon the scope of his
plans fcr success.

* Refer to the hierarchy given to insure the correst crder of
needed developmeat.

Oetermine the students’ concepts of leadership and Lhe criteria

by which they make judgrents.

Begin this study by showing a Film such as %o £rud Mew which
compares men of authority from different parts of the wrsld.

Discuss the Film's content after §ts showing, and empha.ize the
commcn characteristics of leadership.

Ask each student to write out the name of a lccal individual
whom he considers a Vsader and ist as many reasons s
possible for his ¢hoice.

Arrange a ciass discussion to allow each student to present
his choice and explain his reasoning.

Quring the discussicn, remind the students of the characteristics
of iur_cess and the self-concept constderations which rioht
aoply.

In aduition, prepare a 1ist fo; studert discussion of leader-
ship characteristi:s separate from thcse of success. Suggest
from this 1945t leadership characteristics not mentioned by the
students as success characteristics, such as:
» Likes to be responsible for gettirg sorething done
+ €njoys leading a group even though 1t may lessen persoral
popularity
» Finds §t difficult to accept the 1dea that others can co
3 specific jot witnout instruction
+ Enjoys the feelina of tearwcrk which has developed under
his guidance

Appoint & class recorder to make a 1ist of Lhe charazte istics
mentioned by rore than one student.

Request the reccrder to T9st the characteristics indicsted
mre than once on the chalkboard or overhead projectlor
transparency.

Pass out copies of the Swccess Characteristics Irventory and
the Ferscenal Checksheet and have the students compare their
198t of characteristics with Lhose on the two dittced sheets,
During this time the teacher should try to:



+ Develcp the students’ awareness of the close tie between a
positive self-concept and apparent achievement of success
with selectfon as a leader.

+ Emphastze the possitilities of attaining personal success
without {he reed to be acclaimed as 2 leader by 2 group.
This erphasis might include a class discussion of the
need for democratic teamork rather than externally
fmpose¢ |eadership. 1€ cesired, show the film Developing
Leaderehip which fllustrates the shifting of the leader-
ship mle among varfous individuals witnin a democratic
grovp.

TEACHINKG MATERIALS
BOOKS

Ad]argnsi R, 6. Great Negrocs pact aud present, Chicage.
54,
Brief biographical sketches of Negroes from all parts of the world
and a1} pertods cf history.
Barman, Henry & others. Advewturve with wopld hoeroce,  Westchester,
111, Berefic. 1569.

Short bfographical sketckes of world leaders.

8amnan, Herry & Whitehead, Robert, 4.
Westchester, Fi1. Benefic., 1968,
Short bicgraphical sketches of American rerces. (A teacher's guide
. B. Muore is avaitable to acccmpany this book.)

wnturee TR Amertoun hercee.

8ennelt, R. A., ed.
1950.
Considers teenager's need for se) f-acceptance, self-appraisal, and
understanding of others.

MErreree. Scholastic.

crgtewood Ciiffs, N 1.

Blassingarme, Wyatt & Glendenning, Rickard.
Englewood C14ffs, N.J. Scholastic. 19€6.
Nine true sketches of frontier medics.

The frontier dootere.

Devaney, John. Fur: Stares Englewor d C1i€fs, N.J. Scholastic. 1567,

The 1ife story of the famous Green Bay Picker guarterback.

Dunning, Stephen B Eurton, Dwight, eds.
N rhrlasl'lc 1960,
Probes "the mary faces of courage"

Ceurage,  Ergltewood Cliffs,

recessary for life.
Gross, Milton, 7ar oy,
Scholastic. 1963,

Boxer Floyd Patterson's persanal revelations of forces which
thaped his 1ife.

ERIC

Aruitoxt provided by Eic:

Jver moeeif

Englewood Cl1iffs, N.J.

273

Afro-Anerican.

Hagedorn, Herman, Fleven who dared. Englewood Cliffs, N.J.

Scholastic, 1967,
Biographfes of famous men and women who “dared™ --- ard changed
the world,

McDonald, Tommy. Theu paw me to catoh Jocticlls! Englewood Cliffs,
N.J. Scholastic. 1964,

Personal success Story of one of football's greatest pass
receivers.

Moderow, Gertrude, ed.
Foresma.. 1860,
Sixteen biographical sketches of successful, famous peppie.

Fesple to memerier.  Falr Lawn, N.J. Scott,

New Yark City Board of Fducation. 2l them kervee; Beok 1 and
Book II. Morristown, h.J. Silver Burdett. 13955,
Brief biographie. of minority group members who have succeeded in
leading procuctive 11{ves despite the ohstacles of poverty, pre-
Judice, or language.

Olsen, H. J., ed. ¥.ronte of decieicn.
Scholastic., "T951.
Explores great moments in the 1ives of exciting perscnalities,
os well as prodlems of vocaticnal crofce.

Englewocd Cliffs, N.J.

Reldirg, Saunders. The fewcaire » 14, New York.
The content involves the I1ves of famous Negroes.,

Joubleday. 1958,

Shafer, R B Bernd, V.(., eds. Fercounl ocde.
N Schchsﬂ: 1961,
[ntended as &n atd to st.dents Tn developing a personal phflosophy

and code of brhavior,

Englewond Cliffs,

IRAN

Englewood CViffs. H.J.  Schalastic. 1968,
hcrl steries and essays hat §lluminate the different kinds of

otrer cyltures in our rapldly shrinking werld.

Squire, J. 5., ed.
1960.
Corsiders the nature and nobility of wan ¢3 he faces physical,
soctal, and roral survivil,

Sl Frglewocd C1fFs, N.J. Scholastic.

FILS

ferel sodestorenty, CORFL 1Y rin. sd. b A w, R-SUNWYA,
lnc udes 111ustrauons of how leadership 1n a democratic Qroup
changes with the varf:tions {n will and fnterest of {ts re~ters.

The hesd e, NFBC. 1963, 28 rin. sd. b 8 w. R-CONTF.
Coﬂpaﬂsuns of three men of authority fn three widely different

Tocalities of the world.



Irgpove pour perecnality, CORF. 11 min. sd, b & w. R-SUNYA. such as readirgs from Shakespeare, Mawthorre, Twain, etc. Volwa
Shows how personalities zan be developed and controlled, ard 2 explores moments of pcrsona) decision in literature.
encourages frank discussiom of personality traits,
i SCELLANEOUS
Let's diecwss 4t NFBC. 19%6., 27 min. sd. b & w., R-CONTF.
A presentation of qroup discussion methods. Fortinn
Time and Life Building
RECORDS Hea York, N.Y,
Will provide biographical materials on successful men appropriate
titeratire unite for high echcol. FSR. 2 records. P-TSR, for file folders and bulletin boards,

¥olume 1 offers guidance and an introduction to literature

SECTION 11 - THE STUDENT AS A DEVELOPING INDIVIDUAL
PART A - STUDENT REALIZATION OF THE IMPORTANCE OF SELF

OVERALL TLACHING OBJECTIVES

» To devclop the realfzation that there are more similarities To develep concepts of the relationship of the individual to
ameng people than differences his society

To create avareness of the contributions of mirority groups

» To ,onute appreciation of the value of individual differences To develop responsible attitudes in the {ndfvidual toward
society

» To develop the desire to be individualistic

To illustrate the weakening effects of projudice on the tota)
» T3 increase awsreness of the dlending of minority cultures social structure
into a total society

THE IMPORTANCE OF THE INDIVIDUAL

GENERAL TOPIC » To stimulate the desire to share one ¢ uiique centributions

How can an appreciation of the differences of indfviduals create STUDENT UNDERSTANDINGS
a culturally rich society?

TEACHING OOIECTIVES
* Mo indivioual ¢r group fits soctety's concept of an average
- To promote the realfzation that all pecple vary §n sore ranrer fndividyal.
fron the stereotyped socia) average

» A11 people share similar characteristics,

* Differcrces aong people ray te of positive or reutral value
» To encourag? recognition of the value of human contribetions as well a5 regative.
shich result from differences as well s from similaritfes
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* fach individual can rake his own important cortributinn to
society,



CONTERT

In what physicai and mental ways are people alike?

How does one determine an averege?

Does the concept of what 1s average change 1n different times,
places, or circumstances?

How are differeices in thought or technology assimilated into
any society?

In what ways should any individual differ from his group? Why
fs this often necessary?

¢ What rewards result from conforming? From not conforming?

TEACHING METHODOLOGY

Develop understanding of physical similarities by giving the
students 5 to 10 rirytes ta 14st as meny similarlties as possidle.
Tren discuss the ftems listed. Include such obvious characteristics
as the numter of amis, legs, eyes, and ears, or such physical needs
as food, oxygen, and water.

DeTegate a student recceder to maki a comoosite 1ist of
similarities on an cverhead projector transparency or on the
chalkbeard for class discussion.

Consult Lhe Fealth teacher to delemire which understandings
the students already pcssess in the area of the function of
the human <ystem.  Include these characlerfstics on the 11st.

Have the recorder 1{st characteristic differences, dUse
suggestions elichted from Lhe rlass, such as racial
characteristics Ircluding skin color, hair texture, ard eye
shage.

Bave the studenls discuss differences as contrasted with
similarities. Emphasize the superficiality of these
differences as 2pposed to the basic mass of similarities by
asking questions,such as:

« Can you tel! the differerce hetween a descriptiun of »
professiona] basketball player ard a professional foot-
a1l player? Fow?

+ Might there be individuals whose descripticns weuld te
hard to identify specifically?

» Can you tell the race of an mthlete using only the ysya?
redfo or TV description of his hefgnt, weight, and
playing ability?

ERIC 07
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* Are there any obvious differerces between races if you
vonove the surface leyer of skin and hatr? [The answer
is no except for pessible skeletal differences which
are not obvigus.)

* Try to deteruine from comments made during class discussior
which students have strorg raclal feelirgs. <{coperate with
tne guidance counselor in trying to reduce the intensity of
existing prejudices to allow for more successful atudy.

Discuss the similarities and differences in the mental attributes

of various groups.

* Compile a 1ist of social desires {ncluding the need for good
friends, a nfce family, a fair employer, honest tradesren,
and considerate fellow workers.

Using prepared questions, discuss these "wish 14515 and stress
the interdependency of 2:1) people and the shared reeds fur
affe-tion, respect, and consideration, Use discussion questions
similar to the following:
+ Do you enjoy being part of a group? Why?
* How would you feel if you were fgnored by the group?
* Do you tike your boss watching you work? Why or why net?
» Do yov 11ke your girl friend or wife to fix a speciat
dinner for you or o dress up to 00 04t with youd Hew
do yIu try to please her?

-

Role-playirg techniques to reveal interpersonal relationshipg
7ight be irtroduted by showing the film zo0r Fimedez [n He
Pelgtione Ipafnivg,  (See Teaching Materfals Section at the
end of this unit and Appendix C, Pale Fiaying, p. 309.)

» Role-playirg situations ta enact might fnclude:

+ Employee-employer consfderatlions: Assign ore student to
act a5 the employer who pays overtime wages wittout
checking the time claimed. Have a second student por-
tray 2 worker who charges for svertime he does rot
deserve,  Ask these two to react to the sftuation when
the e~ployer finds out he has been overcharged for tre
work actually dore. Follew the role play with an “one
the-spot™ fnterview type of class sftuation. fsk for
a volunteer from the class to deferd the actions of etther
the erployer or the erplayse. For example: A student
volunteers to defend the actiors pf the erployer.

Rllcw hin to be questianed by tre class, When Hig
defenses are exhyusted, #llow arother volunteer to take
his place "on che spot.™ The secord student should te
s2lectes to deferd Lhe employee. Adlew him to be
questiored by the ¢iass until his deferses are depleted.
Pereat this process until there are no new deferses ¢f



either individual's actions. Stress the fact that the
airing of opinions is Leneficial even when no definite
solution seems apparent. {See Appendix C -the-Spot
Technioue, p. 311.} - \

s Employee-employee relatfons: Choose a véTunteer\ to play
the role of an employee accused of breaking an &xpenSive
plece of equipment. Choose three students to pcrtray
his coworkers. Assign one the role of the employee who
{n a monent of carelessnecs actually broke the expensive
piece of equipment. Appoint & fifth student t¢f play
the part of the employer who has just found the piece
of broken equipment. Assign these role players the
task of solving the problem. Should the innocent employee
have to pay for the equiment or not? Should he tell
the employer the truth? Should the emplcyee who broke
the equipment say so even though he will have to pay for
it? If encugh opinion is gererated, utilize the "on-the-
spot” technique to allow opportunity for continued
ditcussion.

« Family interaction: Ask six students to portray a family
1n the process of completing preparations for an
outing (f,e.,, going to a party, going to a8 show, or

mentioned most should be selected, such a5 those for
color of hair, color of eyes, and type of job.

When the "average ctudent" of the class has been deter-
mined, ditto the data on handout skeets. Provide each
student with this sheet and with a corpieted
questionnaire, preferably soreone else's, and ask for
corparison. and contrasts. Ask those students whe rost
closely approach the ¢lass average to stand in frort
of the room, and ask the class to compare and contrast
their similarities and differences. Stress the jm-
probability of beinq a perfect average. Mention the
fact that the average American family has 3.5 children.

STUDENT INFOPMATION SHEET

]
INDTVIDUAL CHARACTERISTICS

fnstructions: F131 in all the spaces below by giving irformation

about yourself, Do .-: put your name on the paper.

tzking a ride to the country). Just as the preparations

are complete, nave the father enter fn a bad temper and

cancel all of the plans.

After the actors have expressed

their reactions, conduct a class discussion to evaluate
the situatfon and {ts basic causes.

Efter creating an awereness of the similarity of basic needs
among peop'z, explore the concept of "the average person.'

* Ask several stuients to pick & numtr from oOne to ten.

+ Pecord these ¢halces.

+ Total and divide by the nuwber of choices to obtain the
average pumber. The relaticnship of any number to the
average obvioisly has Tittle relatforship to the nunber
ftse1f and can provide the students with an awareness
of the superficiality of judgment based uper positions
superfor or inferjor to an average.

* Provide students with copies o the following questionnaire

which they are to complete fn order to develop sore concept of
F{nd the average for each of the qualities

an average student.
Tisted. Avold dcking questions about salaries, skin color,
nurber of ¢hildren, 1.0., and age.
+ Contact the comutation teacher for possibie ways to rabe
this activity relevant to current classwork,

« Appoint a student comittee to procr,s the data and estad-

115t the characteristics for the average student in the
Q  class. For data «hich cannot be averaged, the choice

LRIC
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Height: _ . feet __ inchkes
2. Wefght: . Pounds
(olor of hair: ({check ore;
Brown_ _ Black _ _ Blond ____ Fed __ Qther__
Color of eyes:
Brown_____ Bladk bray _ __ fveen __ Blue

Vandedness: {check one)
Right __ __ left

Marital status: (check one)
Single____ Married _

Type of job: ({checx one)
Clerical
Meckanica
Sales_ |
Corstructicn
Other__

+ NMlustrate the charging irage of what society considers
average by using the trend in ren's clathieg from 1920 - the
rresent.  Show pictures or ads token frye a variety of tens
year intervals to show the chifting .n tocfeta) averaies.

Use suth 1ters as tre lecqths of woren's shirts ard/cr a
viriety of car advertiser»sits to provide i1lust-atiors a0
e olviry social norrs,



¢ Ask students o create bulletic baa-ds from ads and other
simitar materials and ') rxplain how averages ard cpinions
cnange vith the tires,

Use ausiovisual afds,svch as ‘ransparencies for overhead
Frojectors and opeque pru_ectors,tt show printed §1Tustrations
cf relevant materials.

Corstruct a bulletin Loard on a technology which has advanced
through a series of innovations; for eramgle, the evolution of
printing.

* Origin of printirg in Chira

* Transfer of this 1nformition to the Western Hemisphere

» Development of blocksprinting in the Western venisphere

» Changes to moveabTe type and 1o metal type

* Present methods of printiag

Organize the (less into srall research groups to collect data
on incividual stages of the developmental process, to delermine the
projression of events and the contributing conditions.

* Request that tre corvurications teacher id each group in

developing a presentation explaining fts pirt in the
overéll process.

Encourage the students to {1lustrale thefr presentations with
such materials as pictures, charts, and pamphlets, as well as
sarples of different kinds of rmodern typeface. Students may
2ls0 speculate on what the fulure may hold in the fleld of
printing and illustrate their predictions by tre use of
avdfovisual aids.

¢ When surmarizing, emphasize the fdea that often the reorginiza-

tion ¢f known material results in the creation of new technigues.

Working with the cormunications teacher, plan join: assignments
which will reselt {n reports on articles or books dealing with the
difficulties enzcuntered by innovative thinkers. Include norwhites,
but caaticn students no. to assume that these difficulties were the,
result of racial prejudice rather than resistarce to independent
thought. (Sea the sectfon on Teaching Materials.)

+ "Tre Maxican" by Jack London. A portion of the story of
Diego Rivera who led *he revolution against Porfirio Diaz.

* ‘Doctor Dan" Im dgiirsy the 70,
heart surgery.

The story of the first

* "He Was Fired” by Arna Bontemps in saufnct the 0 3d-,
story in the publishing fielg.

A success

invite 2 guest speaker from the lucal oranch of Junicr Achieve-
ment, and a5k him to present a program emphaskzing experiences of
arca Junfor Achievement compzaies. [See Appendix B, [rschool
Spearers, . 305.)

* Fequest the services of a decorator from the dispiey cepartment
of & Tocal department storeyand 2sk that he ¢iscuss the nead
for nncvative fdeas {n display work. A-k thet he filustrate
ris presentation by developing several aisplays advertising
the same product and explain why some are more effective
than otkers, te might also stress the additional concept that
there are multiple approaches to particular problems,

Invite an exprrt fn the field of racing cars to discuss Ways
in which engines are being modified to increase their power.
Te sure the speaker is knowledgeable and t' st he fs aiso able
te cormunicste with the students. Contact such crganizalfons
as rally clubs, sports car ¢lubs, racing teans. etc. for
possible speakers,
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CONFORMITY TO GROUP STANDARDS

GEHENAL TOPIC pressures and confortnty, dev.,op a series of role-piaying situations
to illustrate the dangers of unthinking and uninformed conformity.
How can a desire to conform to a group standard be 2 dange

as well as a benefit? * Drug use: Cast threa or four group members wio Supposedly
use drucs and one who does not. Instruct the “users” that
TEACHING OBJECTIVES their attitudes should indicate suspicion that the nonuser
either feels superfor to them or is a coward. They also fear
« To develop an awareness that cre's fmmedfiate group may differ the possibility of his informing the police. B8y his actions,
from the accepted patterns of Society the nonuser Shows that he tzally wants to belong to the
group although ka2 s reluctant to take drups. What <an he do
« To develop an understanding of the necessity for positive to stays "in" with the group? 5 it desirable that he do so?
standards
¢ Strike voting: Five students play the pert of workers in an
o To stress the Smportance of indfvidual or family behavior to industry which §s about tn be struck although 2 new contract
the welfare of the entire society favorable ‘o the workers has been negotiated, Company officials
have announced that they must close {f the agreement is not
STUDENT UKDERSTANDINGS accepted, but the unfon leaders oppose ratification. Trey
fe21 they may cbtain more benefits through the pressure of a
» Demands for .nformity to the subgroup's mores exert pressures strike since the company was so 2greeable to union requests
on the fndiviosal and cause conflicts with the mores of the without any pressure. Have three of the role players express
Varger society. the opintar held by a majerity of tie workers; f.e., that the
unfon knows best, the workers deserve everything they can get,
o Group loyalty may cause disagreement between the standards of and that the company s Just bluffing about closing., Mave
society and those of an individual's group. the other two students portray workers opposed to strikinc
since they f2el there 12 no reason to pistrust 3 company vhic
o Moral or ethical judgrments of proposed courses of action are has #lways been truthfyl Lefore. They feel also that job
desireble before making a decision. conditions sre good and the benefits of the rew contract are
equal or Superior to any in the area. They know that {f they
CORKTEKTS strike they will have to use accurulated savirgs. Allow the
role players to diccuss the ratter until some decisfon is wade.
o Poes my group represent a cross section of the entire society In this role-playing situstior. players may Switch viewpoints
or have they established separate standards for themselves? during the discussion in ordcr to see the pros and cons in

all argurents,

How can ore evaluate the stardards of his own group?

Considering admission of & rew ¢lub revber: Tre setting is a

« How can ore avofd being pressured §ato amoral or 11legal club rmeeting at which the recbers are deciding wrether to
tehavior? accept a new apblicant w'o has a reputation for teling very
tough and for having a rough following. Mest of the ¢lut
e How can fnforration and education safeguard re? feel he w11l take over 1f ke 5 adnitted but are afrafd to

vote agafnst him sirce they fear physical violence if thev do.
TEACHING METHODOQLOGY Choose three students to play the roles of those afrafd ©
vote 272inst this applicant and three to portray those whao

Q crhing with the counseling and health teachers to review are wilifng to refuse rectership. Allew the students to dedate

rraE lC ch will te recessary for fuller understanding of group the fssue a7d to change sides during tre discussion. Ccrplete
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this lesson by having the players and the other class members
vote independently whether or not they would admit this
applicant. 1f the vote is indecisive, further class discussion
might be advisable.

Aiding in a dangerous situation: T7he plot of this sitvation
might be a mugging or a store rcbbery being observed by a
crowd. The roles would include the persen committing the
crime, the victim who is trying to resist and calls for help,
and five onlookers who must decide individually whether or
not to get involved. Have them dramatize several varfations
of the basic idea,such as:
+ The victim is 2 healthy individual about the same size
and strength as the attacker.
+ The attacker 1s armed with a knife or gun while the victim
is unarmed.
» The victim is a relatfve of two people in the crowd.
» The victim s an old person, a child, or a gir) who is
unable to protect herself.
After the above dramatizations, ask the students guestions such
as the following:
» Would you te wi1¥ing to try to help the victim physically?
« Would you at least phone the police for help?
« Doos it matter whether you know the victim?
asseilant?
« If the victim was your mothker or sister, would you hope
that the crowd would help them? Why?

Or the

Developing new frierds: Divide thc action into two parts. in
the first part, boy A, who 1s part of the "in" group fs asking
two of his cronies what to do atout a new boy in the
nefghborhood who wants to be friends but who is a "real drag."”
The two students, playing the roles of his friends, should
advise against peing hospitable, In part two, boy A meels the
"drag" and carries out his friends' suggestions. When the
action 1s corpleted, appoint a student moderator to conduct

a class discussion conterning such issves as:
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« Is there any reason to be friendly to a person of whom the
crowd disapproves?

« How far can you rely on the opinions of friends?

+ Should you poll friends' opinions before making up your
mind about & persen whom ycu know to be reputable?

» What is a friend?

+ Do you judge friends by quantity or quality?

+ How can being part of an "in" crowd be 2 drag?
inconvenience?

Or an

Show 2 movie 19\e & Trrmyet for the omic (11sted in Teaching
Materials at the end of this section) to contridute to the students
awareness of ethical and moral cuestions which require {ndapendent
thought and action for solution. (See Appendix A, Use of Cormercial
Films, p. 301.

Reenact playlets such 2s %ree Str Fon and Jhooider on Jnoenm
stret {1isted in Teaching Materials - Bools section) which are
especially designed to inftiate student thought and discussion cn
the necessity for individual conscience.

Write to /75 magazine far reprinls of materials showing the
history and achievements of minority groups. These are obtairable
at low cost for class distritution or bulletin board displays.

Buy a class set of copies of .ot . ‘% £¢:/7, publisted by Fucket
Books, Inc., 630 Fifth Avenue, New York, fiew York: utflize the
tesson plans set up in Dantel M. Fader's k:-ie i cn 2oiie, publisned
by Berkley Medallion Books, 15 East 26th Street, New York, hew York
JL010.  Since this book has been produced as a movie and the
soundtrack of the music §s avajlable, capitaléze upon student
fam$ifarity with the materials. Use the story to show how corron
hatreg leads to cormon tragedy. An expurgated editton i+ available
from oo ;e magazine, c/o Scholastic Fubifcations, New .ork, few York,



THE IMPACT OF MINORITY CULTURES UPON SOCIETY

GELNERAL TOPIC

what effect do varfous minority cultures have upon the lives of
the members of the comaunity?

TEACHING OBJECTIVES

To provide acquaintance with the minority cultural organiza-
tfons of the community

To stimulate realfzation of the contributions to the community
made by minority organizations

Where can the cormunity obtain the specialty foods identified
with various minority groups?

What kinds of special cultural events are sponsored by ninority
group organizations in the community?

How can the student increase the community's awareness of his
minority group's contributions?

How can the student help his minority group gain increased
cornmunity acceptance?

TEACHING METHODOLOGY

To provide motivation for sharfng {n the varfety cf culturat
offerings within the community

After the students have established friendly or at least tolerant

working relationships among themselves and with the teacher, tegin

To develop pride in {dentity with a partfcular minorfty group

the study ot varfous cultural groups by first defining the term

"minority,"

STUDENT UNDERSTAKRDIHNGS

Certain cultural minority groups exist within every comnunity.

Each of these minority groups has contributed to the community.

Each minority group has contributed its special custams,such
as food, music, and dance,to the general culture.

»

There are many types of minority cultural offerings supported
by the general community.

There is great value in the contributions made to the
cormunity by minority groups.

There are vartous ways to develop 3 favorabte fmage of 2
minority group and to promote fts acceptance by 'he comunity.

CONTENT

* What mirority cultures exist within the comrunity? Kow may
the be identified?
* Do these minorfties haye their own organizalions? Wwhat
() butions to the entyre comunily have these organszations
ERIC 2
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Lompile, with the students' help, a 1ist on the chalkboard
classifying cultural grnups in some way, such as by religfon,
race, or national origin. Ask the studants to compile treir
own Vsts of groups whom Lhey feel represent minorities.
especially within the Jocal romunity.

Discuss these 1ists so the stucents can realize the nurber of
minorities that exist, If such termns as "wWop," “Coon,” "Spfc,”
and "Guirea® occur during the discussica, it might also te
valuable to introducc the lopic of group prejudices.

+ Use the publication, ire . ifev - [ o .s?.’u LI
applicable data. {Note: The accorpanying logboow
relies too heavily upon essdy answers,) Cooperate with

the comrunications ski11s teacher to provide greater
use of th's roiource for better student understanding
of its corie

sisS pod Telitle I Yoap Fe. T i Emeent
anllinS interesting raterial on the history of prejudue
fn the United States, (See Teaching Materfa's.) Altkcugh
it is too difficult for study by most students, tre
teacher could extract sore interesting and in® rrative
material to present 3s a lecture and maintain student
interest by allowing coTent and guestions curirg the
presentation, as well as a discussion afterward. If
pcossible, rake the presentation a joint effort with the
cormunications sktils teacter.

for

w e the gmae



- Set up role-playing situations (Appendix C, Role Playing,
p. 309 )} to increase the students' awareness of their
own prejudices towar¢ others. Keep the situation well
under contrel to prevent the class rapport from being
serfously dameged. If external conflict s carried
into a normally tension-free class, .o n:t wee this
technique until the external problen is resclved to
avoid 2ny permanent damage to the class relatiorships.

when the students reach the stage where they are able to define

culturai minorities without using dercgatory gereralizations, set up
a serins of fndividual assfgnments similar to the following:

ERIC
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tist the minority groups present in the cormunity, and classify
them by religious, national, rackal, or ethnic orfgins.

Use such resource materfals as the telephone "Yellow Pages,”
newspaper acco.nts of ethnfcally sponscred events, and
charber of comrerce meterials sucn as thore on the history of
the community which usually include a description of the
"founding fathers.” Discuss the findings to develop the
realization that this minority group is Just one of many and
that fts differences ccntribute to the cultural wealth of the
area.

vake 1istings and identify the active cormunity orgyanizatiors
whose memberstips are based on ratioral or religicus orfains,
Encourage stuents to contact memtership chairmen to discuss
the varfed purposes of each group.

Assign students or groups of students to determine the types
of cormunity services performed by each of these organfzations
or a representative sampling of them. These community tervices
might vary from church-sponsored Foy Scout troops to
organizational volunteer work. Allow students to select the
groups they wish to investigate. Estadlish the unlerstanding
that the sample must be representative of all growps. Stress
that Informzticn miy be obtained throtgh student interviews of
orgw.fzation Teaders or group members. (See Appendix B, Qut-
of=School Intarviews, p. 305.) Allocate time for the presen-
tation of infoma.ion to the class in order to broader each
studeni's exposure to the corrunity cortributions of 1ts
minority group organizstions. Encourage student participation
tn the diverse minority group offerings,

Frevare a bulletin board display of menus, advertisements, ard
focd <ontafners featuring "foreign foods.” (1.e., piz:a, <hiti
con carre, saverkraut, etc.} 'nd 3 tadlewire ¢isplay ot such
iters 35 chopsticks and Chinese soupspocns, Explain this
display briefly to promote student fnterest in fnvesticating
Q variety of foods 3vailable {n the cormunity,
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In additicn to the above assignments, choose some of the follcwing

activities which will interest the studants the most:

» Discuss the 1avorite foods of class members, and point Qut
trefr tastes may rot be consistent with their racial, ethnic,
or religious backgrourds. List an the chalxkboard Some of the
favorite foods of students in the class. After completing the
list, ask merbers of the class §f they know the ethnic origin
of as mary of the favorite foods as possible. For example:

Fish and chips - English

* Pizza - Jtaltan
- Fugels - Jewish
« Chop suey - Chinese
« Spaghetti - 1talian
« Kfelbasa - Polish
+ Paella - Spanish

Provide the class with samples of a variety of specialty foods;
{.e., Jewish halvah, Japarese cuttlefish chewing strips,
Mexican tortillas, Chinese fortune cookies, ard Puerto Rican
plantain chipe.

Organize a communal Tunch where e2ch stude~t may bring in 2
sample of a traditiona) family recipe. Set up cormittees to
plan the affair. lrave students elect a coomittee from the
class to organize the event. They should.
+ Determine the date of the Tunch, providir
week's advance rotice.
v Brrange for a suitable place to Fave the lunch.
« Request students to contribute two regular portions of 2
fanily specialty.
+ Make arrangements for the necessary tableware.
» Provide for adegquate teating or cooling of the foods.
« Appoint a cleanup cormittee responsible fo- gererat
mafrtenarce of the Tunth ared and the return of the
distas,

a8t ledst a

With the cooperation of the comruniiations skills teacker, set
up research toptcs irvelving food origine, Tre dictionary
food nare provides ¢ jood beginning source of information as

to origin. {See Rprendix €, Smatl Group Projects, p. 309.)
Suggested topics: okra, garlic, tomatoes, corn, potatogs,
chocolate.

Using the yellow pages of the telephore directcry, compile 2
1ist of ethriz restavrants fn the community. After fnvesti-
gating several of the restaurarts which most inierest the

students, 8 Tunckeon ray te planned at one, {hocse 8 Mearby
restaurent, 2 Jewish delicatessen, or a pizra parler.  Vake
reservations, giving the owrer the date, tite, #nd nurter of
erydents Invilved. TriS insures good S8vvice and preserves

the school's retations with the comrunity.



Arrange a field trip to a Vocal supermarket to increase the
students’ awareness of the variety of ethnic foods available.
(See Append;: B, Field Trips, p. 307.) Again, make arrange-
ments with tne manager to avoid peak pericds of business so
that ke may meet with students and be free to answer questions.

Hold a contest for 1isting the greatest number of specialty
foods labeled with th2 country of origin found in the super-
market. The teacher may 1imit the contest to either fresh,
frozen, canned,or dried foods, or to 2 conbination of these.
The contest rues may be enlarged to include all foods which
can be assigned a country of corigin,

If money is available, arrange a dinner at a restaurant special-
fzing in Chirese, Jtalian, Greek, or other exotic food. En-
courage students to try foods new to their tastes. If

practical and desirable, invite members of the families also.

Display notices announcing Internationa) Nights sponsored by
local service clubs, ethnic groups, or churches. Provide
room for students to ;ost any such announcements.

Make group or fndividual assigrments to allow the students to
gather information on the history and present meaning of certain
holidays, such as Christmas, Hanukkah, and the Swedish Feast of Lights,

tave the students choose the holidays to be investigated. If
possible, without causing resentment ssign {ndividual studunts to
investigate ho'idays unfamidiar to them. 1his increases their
exposures to other cultura) baclgrounds and tends to recuce 2ny
prefudicial attitudes toward th: unfamiliar, Suggested procedures
for investigating holidays are 3fven below:

v Since the Jewish Festive) of Lights (Hanukkah) falls in late
Oecember, the class might also investigate the customs of this
holtday. Ferhaps a nefghborhood woman®s group might be
prevailed upon to sponsor a Latke {Potato Pancaleg party.

Have fndividual students or small groups of students interview
clergymen of the community including priests, radhbis, and
minfsters. (See Appendix B, Out-of-Sthool interviews, p. 105.)
+ Intervlew the rellgious Yeaders concerning a specific
totiJay of thefr faith,
* 1u-e students prepere questions, such as:
- when was the hollday firsi celetrated?
- Why was ¥t first celebrated?
- Fow has fts celebraticn changed over the years?
~ Are the pecuple more active celebrants now? Why?
+ Have students ask the fnterviewee 1f they ray borrow perti-
) rent obfects to erpiain during their ¢lass report about
W re interview,
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faiths.

* Collect Christnas sorgs
and legends from various
countries and allow the
class to tape a pregran
for school use, Arrange
for parties and utilize
the decorations coatrit-
uted by (.ass rerbers,
Those of Spanfsh origin
might construct a pinata
of paper maché or other
materials. The pinata §s
2 bag filled with sweets
and decorated lixe a bird,
animal, or man. It is
suspended from a .ord and
everyone has a chance to
break it and spill the
contents for everyone to
share. This could be
another cccasfon for the
sharing of specia) food
Such as:

+ Spiced gingerbread
men from france

» Marzipan and Chrisiras
honeycale fror
Germany

« Chopped reat pies
from polard

* Ercourage the students to wisit places of worship of other

* Since Thanksgiving §s a holiday celebrating the suctess of

the first frmigrant qroup, set vp 2 serfes of prograzs that

could provide this awareness.

Sore sarple programs are:

+ Thanksqiving 1.0: Quizzes on the facts, history. and
traditions of tre holiday are avaitable from Arerican
Heritage Foundation, 345 €. 46 Street, MNew York, hew

York 1007

« Thanksgiving service: The haticral Council of Churches
bas prepared an Order of Service for a harvest festival
suitable for corrunity observance, (opies are 5 centy

each.
» Tharksgiving collection:

Classes may cooperate w th tre

Salvation Arvy by collecting aed distrituting focdstuffs

to the needy.



« If a specific group is celebrating sore particular naticnal
holiday, ask the president of the group or the chafrnan of
the festival to provide informatioun atowt the occasion.
Cbtain their rames from the publicity releases in the locai
newspapers or from trne chamber of cormerce.

« Utilize Vibrary reference materials, such as books on the
music, songs, and costures of specific holidays. Repro-
duce the music, songs, ard costumes for class presenta-
tion, using audiowisual methods. (See Appenax A, Lse of
tie Overhead Projector, p. 3035 Use of Aulio Tape
Recordings, f. 302.5

« Set aside time for each group to prepare a report for class
presentation, Mimeograph a Tist of fnstructions abcut
what the report should include. Sample direciions:

- Explain the materials used while celebrating the
holicay. [f possible, skow the ftems themselves,
f.e., Christmas tree ornarents, menorahs, etc.

- Describe the history and origin of the holiday.

- Give brief examples of activities typical of the
holiday. For example, present thre dances or music
of the day.

- Use records or taped exarples of typical musie. If
possible, give a 1ive performance.

Lescribe the history 0f a typical roliday costume,
and give 1ts meaning.

Try to extend the knowledge cf those groups within e local
cormunity 10 a1l national groups whose merters form a minority outside
of their home country, Arrange tc hawve the center Spensor and pay the
expense for a class theater party at the showirg of a foreign film in
a loca? theater. {It §5 desirable that all #tudents see the same Film
as a basis for further study, altrough ft 1s not necessary that they
see the fi1m as 2 group.)} After the showing,arrange for an fnformal
class discussion, In preparation for the discussfon:

s Set up a 19st of questions about the film to fncrease student
awareness 0f the varfety of minority groups and the criteria
by which all) ceople should be judged.

* [ntlude such discussion topics for corsideration as <lothing
styles, 1ivirg conditions, ecoromic life, social systems,
social values, vocstional opportunities, and food preparatior.

Conclude this unit cf study with assignrents givirg pach studert
the task of aiding {n the presentatfon of a class program dealing with
his specific minority cultural backgrannd, This ray require the
divisfon ¢f the class by minority groups and should not be assigned
until the rapppry tetween student-student and student-teacter fs well
e & dopefully, the old prejudices wil) have been replaced
wE lCH\.des. Sorme sarple assigrnments are:
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* Develop efther a Ltill
film or a rovie aro-
duction story of sore
specific minority group.
{See Appencix A, Use of
Student-Developed
Movies, p. 302.) Sore
topics which may be
developed are:

« The Diverse
Cultures of
America

+ Cultural Groups fin
Qur Kelighborhood

+ The Afro-American
Cultyre

+ The Culture of
Puerto Rico

« The Cyltural (on-
tributfons of the
Anertcan

< Little Italy

« Ghettos - Today
and Yesterday

« Chinatown

» Mayve students prepare
the followirg:

o A narrative script
to outline the
toplc -

« A 1ist of pictures
or scents to be
included

« A list o appre-

jate sownds to

orded

Aoproprinte tach-
qgrourd rusic

ecessary pictures ard
saucd tapes,

Enoeditirg corrittes
sheuld te celected to
wt tre predutticn
stter srmeothly,

Siudent Froduction



» After recessary practice in presenting the program, the show

e Present the history of one specific minority group.

may be presented to:
< The student body of the center
« The cormunity
< Youth groups

Use an
outline Tike the one below.

STUDENT INFORMATION SHEET

THE

A. Peasons “or Immigrating
1. Time
2. Condition: at home
3. Conditions here

B. PBecomirg Accepted
1. tanguage problems
2. Adjustment problems
3 Job problems

C. The _ . Today
1, HausTng dvatladble
2. Jobs availadle
3. Organfzatfons

Supplermentary activities which the teacher may wish to conduct
are listed below:

ERIC

Invite forefgn students or professors present in the area to
speak to Students about 1ife and <ustoss fn tiefr countries.

Brotherhood Week: Contact the National Conferenc: of Christians
and Jews, 381 Fourth Avenue, New York, Kew York 10016, for
materfals suggesting how groups may teke part 1n the national
observance.

Sponsor & Scuth Arerican Carnival at which the student
calatierce ¢an fnvite thelr ren:-ritaz. Decorate with balloons,
colored confetti, and utilize Latin Arerican motifs an’ mucic

Contact a travel agent to show f1..8 of tours of countries in
which the students are interested, particularly those “hich
corstitute their own natfonal backgrounds. Ask that he
provide pamphlet materfal for distritution.
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Fader, D. M,

Goodyroontz, William, ed.

Traferd le walis

work with local art groups in sponsoring an exhitition of
represf.atative art work from as wrany different national
backgrounds as possible.

Sponsor an international pageant open to 8}l area perforiers.
Feature such acts as Indian war dances, ‘apanese judo exhibits.
Danish parallels, Gernan gymnasts, Spanish tangcs. Swedish
wand drills, Swiss flag dances, French adagios, Viinnese
waltzes, etc.

Folluw 2 variety of pztterns and help many different causes,
such as Friendship Trafns. C(itizens' Purd) Overszas FPrograr
(CROP), CARE packages, and other collettions,

Sponsor a round-the-worid tour luncheon. Ask travel agenties
to provide posters for decorations and restaurants to provide
the menu. Serve German borsch, Russian caviar. Enalish beef,
Norwegfan smirgdsbord, Italfan olives, French pascry. and
Turkish coffee.

Contact the Bureau of Intercultural Education, 119 ), 57th
Street, licw Yors, New York 10013 for teacher ' manuale,
classwork units, and copies or thefr monthly ragazines. This
group spectalizes in studies of racial, ethnic, religious,
and economic aspeets of discrimination fn American life.

Contact B'naid Brith's tiatiural Corrmission on Aericaniss and
Civic Affairs, 1003 b Street, M.W., Washirgten, D.(, for aid
in obtaining information, films, and speaders for inter-
cultura) programina.

TEACHING MATERTALS

BOOKS
Brothwell, Don & Brothwell, Patricia. Fovdiv otloei .. Mew York,
Praeger. 1969.

A description of ancient diets obtained by evaluating details
from works of art and early written records.

Jeckefon doie. New York, Berkley Medallion. JCFE.
Contains Jessor plans for teaching svet o i ot um.,

“Three for you," pp. 93-100, i, ".i'v,
EngTewood C1iffs, N.J. fcholastic. T19€E.

A playlet frcluded in a collection of short stories and plays
designcd to iaftiate student thouaht on aspects of prejudice, and
discussion of ractal questions.



Lipset. S. M,
present.” Ty
York. Praeger. 1969.
A concise history of the evwc'ving targets of prejudice ir Arerica.

“Prejudice and politics in the American past end
[FTe . Glock, €. Y. & Siegelman, £llen.

hew

Racgowar, Venmeth. &iini rin coacen. MNew York. Delacorte.
Background 2nd beginnirgs of the filn industry, the work of
various types of studic techniques, and the questicn of

censorship.

1365,

Regnfer, George § Matzkin, M, A. 7 ; For Dwowdvoos s
satenr. New York.  American Photographic Book. 1959,
Producing, directing, and editino for the home moviemaker.

Sle teohn e

Rese, Reginald. “Thunder on Sycamore Street,” pp. 128-153. fieluiioe,
the i ofofble wall. Goodykoontz, Willlam, ed. Englewood CHiffs,
N.J. Srholastic. 1968,

Play to inftfate thought and distussion on the need to act as an
fndividual, separate from the crowd.

Shaftel, George A Shafted, Famnie, ~<:71, plaving, the prodles etor.
Hew York. Natlena) Conference of Christians ard Jews. 1962.
A discussion of the techniques of role playing.

Shulman, Irving. wer!edic etore,  New York.
A story showing the tragic results of hate.
*brpurgated edition availadle from Scope magazine, ¢/o Scholastic

Fubl{cations. New York.

Focket Books. 1961,

Spiegler, L, 6., ed. .7
1967,
A collectfon of storfes erphasizing an individual’s struggle for
SuCCess.

e the e, Merrfdl.

Colurbus, Dhio.

_ Ceerace widor fYree 1967,
“T R tollection of storfes involving individuals who take action
because §t {5 necessary even though they are in the mirority.
o Th e firet, 1967,
A collection of storles ewphasizing the characteristics of greatress
found in prople who dared to be first,

Witte, €. ¥ a-ofonn 1io rghice,  New York, Holt. 1968,
A selected group of blographies 11lustrating fndfyidual strength
of character.

FiLMs
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doreTrd i CCRFL )Y min. sd, o B w, R-SUNYA,

cE K
S toth the Sacrifices and the rewards cf responsibility.

e
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Eroy i b Jwdteeos NFBCL 138Y. Zlomin. sd. b b ow. R-CONTE.
Examples of comron prejudice ty faitiate discussicn.

Iredzpat?on. EBF. Tlmin. sd. b & w, R-SUNTA,
An explanalion of the waves of {mnigration inty the United States
from cclonfal tines to the present.

Loteargk.. TFBL 19360 11 min. «d. b B w, R-IFB.
Introduces the use of chotography on a high schoo! level.

cretie makdng fuoteorggers, [FB. 1956, 11 min, sd.  color.
R-Bailey, IFD.
Tllustrates self.expressicn and creativeress, as well as problers

in picturemaking by teenagers.

Privting i the o
Traces the developm
present,

EBF. 14 min. sd. b & w. R-SUNYA.
of printing fror arcient tires to the

ihe Fafer Cohwe ovoetoan, SFLO 19630 55 win. 5d. b A w. P-SF.
Story of Rafer Johnsun, World Decathlon Champior, captdin of the
1960 U.5. Dlyvpic Team,

Fele plawivs dn e mopelati e tradins, NEAL

R-SL4YA,

Descrites five social role-playing situations and treir PUrpUSES.

Also shows followip distussions and acticn procedures.

25 rin. sd. b bW,

ATt Sopothe .. MWPBC. 1866, B win. sd. b A w. PR-SF.
Desigred to initiate distussion ¢f ethica! and reral questians

concerning race.

et

ADDI TIONAL MATERIALS

American Heritage Foundation, 385 E, 46th St., New York, N.Y. 10017.
Cuizzes are availadle on the facts, history, and traditiors of
Thanksqiving.

B'fiat Eriths Natfonal Cormissfon on Arericanfsm and Civic Affairs,
1003 K St.. N.W., Washington, D.C.
Infcmation source for materials, speakers, etc., on interculturas
topics.

Eureau of Interculturel Education, 119 W, 57th St., New Yore, %.¥. ‘0019,
Teacrer's maruals, classroon work units, and ronthly ragazires cn
the effects of discriminatfor by race, retigicm, ethnic orfain, or
€conomigs .

National Confercnce of Christiary and Je. 5, 38% &th &ye., “ew Yeel,
.Y, 10016,
Miterials cn Erotherhood Keel.



PART B - STUDENT REALIZATION GF THE IMPORTANCE OF SCCIAL INTERACTION

GEWERAL TOPIC

How can the teacher refnforce studert awareress of the need 7or
cooperative fnteraction cn the job?

TEACHING OBJECT]IVES

» To place emphasis on the relationship between a student's
overall attitude and F{s on-the-job attitudes

* To retrforce awareness of behaviors required by employment
situations

* To {ncrease awareness of the necessity for cooperative effort
with both employer and fellow employees ir a job situation

STUDENT UNDERSTANDINGS

An fndividual’s self-concept and his attitudes toward athers
affect his behavior.

Every cccupstfon requires a generalfzed set of cooperstive
tehaviers,

Personal difficulties, such 25 domestic problems, should not
be brought to work,

* work problems or complaints should not be brovght hore.

CONTENT

Kow 15 a person's behayior affected by his se)f-concept?

How may 8 person's attftudes toward others affect ks
employment possibilities?

How can & person prorote his own acceptence anong other
2mployees in a few job situation?

¥hat attitudes should 2 person develop to “screase his
chances for promgtion?

ERIC o

‘

A person's job behavior §5 an extenslon of his general tehavior.

* What types of tehaviors should be avoided in any job
situation?

TEACHING METHODOLQOGY

This topfc receives emphasis in the Cccupaticnal Crientati n
Unit. (See Sectien XI, Getting Along on the Job.) Cooperate with
the cccupational grientation teacker when planning content and when
determining the areas to stress dvring class discussions.

Review those aspects of the Occupational Grientation Unit,
especiatly Section XI, Getting Aleng on the Job, which directly
involve personal attitudes end self-concepts.

* Discuss possible alternative actions in situaticss such as
the following:

+ What 20 3 new emplcyee do to gelb atong with fellow
workers?

+ How can a person offer assistance to fellow workers
withcut drawing attention to their errors or irsuiting
trer?

+ khat atbitudes should a new employee take when a rore
experienced person tries to explain how 2 Job should
be dene?

+ How should fellow workers react to an enployee who,
becavse of family problers, fs difficul® to work with?

* What should &n wahappy emplnyee do to try to meke his
Job situation more pleasant?

* {ooperate with the occupatiorad orientaticn teac.er by inviting
8 member of the Hu :n Relaticns Commission to repert cn his
program and to cite ¥ncidenis which have arisen because of
poor communicatfons between people or groups. (See Appendix
B, Intchool Speakers, p. 335.) Ask that the cormission
nerber discuss previously prepared questions,s ch as:

* What are some of the most comcn areas of communicatiors
breakdown?

+ What steps does your commissfor teke to reredy or elfmirate
these breakdowns?

¢« How do you deflre the term tim v pelatd i gl

+ What &re the furctions of the Human Relations Coamigsion?



» Arrange tne class time for a continuotion of tre erployer's
can€) gdiscussion of the questions pre.ented in t.e Discussior
Guice in Section XI, Getting Along on the Job. Jaze the
discussion for later inclass evaluation of opinions presented.
Stress the questions oan the list which the cccupational
orientation teacter has irdicated as important or of obwigus
interest to the cless

Discuss the personal attitude aspects of the statements
cenidined under the headings of "What Employers Want from
Young pPecple " and "How to Get a Promotion " 1n the Student
Irformatfon Sheet in Section KI, Getting Along on the Job.
Use discuss¥on questions such as the following:
* To what extent must a person cooperate with feilow
erplayees?
* Should he be quiet ever when he knows there fs sorethirg
11leqal being done?
* Does silerce make him an accessory?
* For what reasens should a person continua o study even
after gradvating as a <rained worker?
* What should a person do 1f he thinks tre behavior erpected
by the employer Is too strict?
*+ Urder what circumstances showld a perscn do another
person’s work when he isn't getting patd for 11?
* bhat kinds cf extra jobs are an frposition on a worier?

Inclade consideration of several themes cor tafned within the
beoklel, i " oo iny 2oicls fop i Coiewcidnz On the pages indiczled,
Ceoperate with cccupational orfentation teachers In cocrdinating

THE STUDNT INTERACTING IN THE HOME

fiote! Since mary aspects of lhis program segment involve topics
covered in greater detas) in the health curriculum, the emphasis here
shifts from the psychological and physiologica) effects of the
individual's behavior on the fanily to tre effects of his tehavior
upon himself,

TENERAL TOPIC

Hew can the student increase his urderstandirg of the relation-
Ships whith exizt Jithin hig farfly?
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materials. Certain themes may be of particular yalie: in developing
awareress of the types of cooperativa behavior Tikely to be requirecd
by a job situatier,

Sarples

Problew-Solving Behavier: Dealing with Teacher Evaluations,
p. 5.

Self-Defeating Behavior ip 4 Job Sett'rg, p, B,

impulsive Reaction to Agency Procedures, p. 12.

Dealing with A~ger and Frustrztion as a Reaction to Agency
Policy, p. 13.

Developtng Skills i1 ~andling a Jeb Interview, ¢. 15.

Learnirg 1o Adapt to Change in Job pr Training Situatigrs, p, 19.

Learnirg to Adjust to Change in Pelationships with Superfors
and Peers, p, 21,

Utiiize the §nstructions included 1n each exercise,

TEACHING MATERIALS
BOOKS

New York State Educaticon Departrent. ;7 aiez

g oo die rorosn
Albany. The Departrent.

13¢9,

v T,

TEACHINR OBJECTIVES

» To develep an awareress of the variety of emgtional and
physfcal needs of the different 29e groJps within a faryly

¢ To dncrease understandfn? of the causes of various types of
Seviant behaviar which place stress ypon fanily relaticrships

* To previde information on the stresses created within
fanlly unit by the preserce of alcoholise or drug addicticr



» To davelop fariliarity with the comrunity seryice offerings
which atd in lessening family tensions and in improvirg
interpersonal relations

STUDENT UNDERSTANDINGS

Emotional and physicel needs vary with age.

A family composed of groups of varying ages often experiences
interpersonal strecses as a result of the differences in
emotional needs.

Individual behavior probTems are often symptomatic of mertal
or emotional 111ness.

Clor{munity agencies provide atd for the rentally and emotionally
in.

Community organizations like Al-Anon provide farily counseling
service to afd 1n alleviating family stresses.

CONTENT

® How can the varying ercticnal needs of different merbers of a
family create stress within the group?

* What organizations provide for individuals with rental hea'th
problers?

* What comunity facilities aid familfes wiln members afflicted
by alcchelism or drug addiction?

TEACHING METHODOLOGY

Cooperate witt Lhe health nstructor in preparing the content of
thls section since many topics overlap., Be careful to avoid
duplicetion of invitations to corrunity resource persons unless they
express willingness to donate extra time to the center.

Plan the discussions fn order to fncrease student awareness of
family situations which Snvolve a varfety of fnterpersonal difficulties,

¢ Ask for a 1ist of sftvations which {1lustrate Fow one merber
of a family ray couse family difficuity, such 35 the following:
+ John's younger brother {s detemired to drop cut of school
2s socn as he can.  John warned him that §f he does
ke'11 "bedl him up but good." However, he Just sa,ses
John and tells him that ke can't rnake him stay in school.
How tan John change his mind?

O
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+ "My nother always screams at rmy brothers and me 2nd says
that we are no qood, and lhat all we do is qet in
trouble, and that if anything happens to her w2'l} all
end up in jail. We'va plready been picked up by the
police a couple of Limes but rever charged with inytring
50 how car. we keep her off qur bacis?"

v Discuss the sftvations presented,and ask that the students
select those whicih represent the rost cormon dffficulties.

» Appofnt various students to record specific situations and to
present these to the guest speakers for evaluation of cause:
and for possible suggestions about the alleviation o certain
problems.

Irvite comunity ressurce persens to discuss iopics concerning
family relatfonships on an authoritative basis. (See Appendix B,
Trschool  Speakers, p. 305.) For exarple, a gerzral practiticrer
nddresses the class on the topic 0 tae general potterns of emotional
behayior which may be the result of age and detemiired L+ physical
condftions such as impending puberty.

¢ Invite & memter of the ioctal Mental Health Assaciation to
explain the fanily counseling services available which provide
afd in varfoys temily situations. [f possible. request tni .
the doctor and mental health representative prepare a joint
precentation to € 1asize the irterrelationships Hetueen
physical an? mental necds and ohservea Lehavior.

Invite 2 represantative of Al-Aron, tre crgarfzaticn for
families of atcoholiics, or Alateen, the crganization for
teenagers with al¢cohelic pare ts, to speak o~ the fimily
problers which result from alcoholism. Contact these grouns
through the local Alccholics Anonymous orqanfzation. Ash tte
quest to emphasize procedures which are 15ed to lessen
frpact of the alcohol sm upon the family,

Fsk a rember of a socSal servites counseling 3gency to discuss
the aid avatlable to fanily groups and/or individuals whe are
experienting difficultfes in thelr fnterpersons) relatiorships,
{See Socfal Services in the Yellow Fages of the telephone
directory.)

Consider also the wide range of family relatfonships by fmiting
guest speakers to address the class on Olher related toplus, such as:

¢ The mental ang physical reeds of senfor citfzens and the reans
by which Lrefr faily rerter: can work to reet them. Select
speakers fror the staffs of serfoe citizens centers, rursira
tomes . or hospitals specialtzing in gerfatric care.



« The effects of unplanned parenthood: Invite speakers from
plannsd parenthood organizations and social services tounsel-
ing agencies who will explain the services they provide,

« The effect of absence of children from a family unit: Invite
speskers from adoption agencies and from social service groups

Fhotegraph 1
to explain adoptive procedures and foster home arrangements,

Strand
Scene [~ Italy

Use Other techniques to increase the students’ awareress of
family interretationships and the stresses exerted uPon them such as
tape recordings produced by the New York State Narcotic Addiction
Control Commission. Tape No. 7 in this series is relevant since it
presents the account of an addict whose marriage is being destroy~d
as a direct recult of his habit, After playing the tape, divide
the class into small groups =¢ four to five students and suggest
reiated discussion questions.

¢ Would you date and/or marry a girl who uses drugs?

» Would you encourage your fiance or wife to take drugs on
aer own? To keep you company?

Invite studert uiscussions to show the impact of poverty ard
unemployment upon thz fomily. To {ncrease sels-understanding and
understanding of parents by learning about the cormon effect of
unemployment and poverty on farily relationshizs, pass out the
following photograchs among the group so that cach member has &
chance to study them. Photographs are shown on this page. Say
to the students:

I mpacetngy o photie arciond the reom, Tabe powr e, ook
at cach one ap Li%g ae p.w like md thew pacs it on. (The photos
may be shown to the class on the opaque projector.)

Metegragh 11

SUGGESTED DISCUSSION QUESTIONS S Frily

by Fugere Smith

e Let's talk about the first photo. (Itavian family) whet
do you see happening here?

Possible Pesponses

« They're all out of w~rk. 1hey're poor. They live in
a rotten section of town.

+ How come they don't have any shoes on?

« It's a family, right? And they're all standing arourd
tecause they don't have jobs.

e Let's talk about the seccnd phato. (hegro family) What do
you see happening here?

Q
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Possible Responses

« Something's wrong. He's lost his job or somebody died.
» He's really lost control of his feelings.
+ Thev loock poor; maybe he doesn't have any money.
* Are you trying to say that when people are out of work or
pnar, it affects the family?

What can happen to 2 fanily when there are job and money
problems? Explain.

e What do you think people feel 1ike when they are cut of work?
How do they behave? Wwhy?

* Do you understand how someore could feel Tow; could give up?
E plain this feeling.

* What are some of the feelings ycu have had when you didn't
have 3 job? 17 you were angry, whom did you take ft cut on?

Help the students come to conclusions similar to the foliowing:

* When people are poor and out of work, they sometimes take it
out on the whole family.

* Sometimes when a family has money problems, the breadwinner
(wage earner} becomes angry at the world,

» 1f the father {or mother) thinks he is a faflure, he may act
out his enger at home. In an atmosphere of anger, sometimes
even the chtldren feel angry and they don't know why. Not
everyone shows his anger in the same way.

THE STUDENT AS A MEMBER OF THE COMMUNITY

OVERALL TEACHING OGBJECTIVES
* Yo prorote an awareness of existing comrunity facilities for

~ecreational activity and cultural enrichrent,such as parks,
2005, museurs, and cultural centers

O
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ADDITIONAL DISCUSSION QUESTIONS

* When neith2r giving up nor taking it out on the family works,
what else can a person learn to do about anger and failure?

* what s the role of each family member in budgeting, making
plans for the future of the family, and getting out of the
cycle of failure? Give specific examples.

TEACHING MATERIALS
PAPHLETS
Pudblications Distritutions,

1969.

New York State Education Department,
A1bany. N.Y. 4.

Floning =i

Public Affairs Pamphlets, 381 Park Avenue S., New York, N.Y
10016

Mot al heslen T f3 “dair. 1949, Public Affairs
Pamphlet ho 155.
s mental TiDees strives wr Ja 1951, Public Affairs
Pamphlet No. 172.
TAPES
falcs timer omaeestis 2 ations NYSNC, ) reel.
F- HYSNC

Interview with @ young man about the destrictive effect of drugs
on his narriage. Tape ho. 7.

* To encourage the expanded yse 0f COTunity facilities

* To ercouraze participation {n comunity activities for
perspnal enjoy-ent ard for tre torefit of tre corrunity



RECREATIONAL AND CULTURAL OPPORTUNITIES

GENERAL TOPIC through the center as described in Appendix B, Field Trips, p. 307,

What comrunity fac{litfes are available fur recreational
activity and cultural enrichment? kid the class in fnvestigating tther community recreational

. . facilities by conducting a student survey,
TEACHING OBJECTIVES ) ]
* Use 1ocal, county. city, and special interest rapsi city

» To encourag: use of the community’s pa-t ard picnic areas directories; telephone books. Use file folders for collectirg
newspaper and pamphlet {nformation.

To groote ar. acguaintance with 2005, museums, theaters, etc.
* Mimeograph charts which provide information on adrission costs,
To introduce cormunity wmusical and theatri:al organizations hours of operation, location, 3 .d availahle transportaticn
from students' homes.

To “evelop awareness of special ceorunity cultural offerings,
such as forefgn films, diznce troupes, Broadway plays

Invite a gquest speaker from the City Parks Department or the

STUDENT UNDEKSTANDINGS County Highway Cepartment (see Appendix B, Inschool Speakers), and

suggest that he discuss the cperation of his orgarized recreational

» The cormunity supporis many public parks, pfcnic 2reas, and progra~, Ask that he als50 answer questions which have arisen durfng
1005, the students' prelirinary research,

» There are many area museums housing displays on 3 varfety of
subfects. ksk Lhe guidance counselor to outlire the types of {nformation
the speaker rigkt provide about availeble jobs in his departrent,
* The comunity supports several musical and theatrical groups
and encourages special cultural offerings.

Set up assignments for photographic essays.

CONTENT “
* Suggested topics
* What area parks 2nd picnic areas are for public use? = People Polaxing
= People at Play
* What types of arimals a-e housed in the Yoca) zo0s? = A FamBly Picnic
* Music 1n the Park
* krat kinds of museuns are open to the punlic of this area? < Tre 100 Story
s fre there active area rysical and theater groups? Frovide the photograshic materials so trat studerts ray take 2
sertes of pictures explaining an assigned topic. PBrrange a tire
s Are there groups which sporser special rusical and/or darce schedule for class presentation, and suggest that the accorparyiry
concerts, films, plays, and lectures? rarrative te dore orally or in capticrs,

* Mow are those events scheduled?
i Iriterclass and intriclass athletic corpetition can be reld 2t 2
TEACHRING METHODOLOGY local park on a formal or inforral basfs. Tris activity shauld be
sponsored by the certer to provide adequate fnsurance coverace.
Q ce the students to an area park by sponsorirg an ,penirg
ul: lC~1urch. Cue to the early scheduling, make arrargerments

092 288
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Encourage the participation cf a center team in a Tocal sports
league and request @ certer faculty advisor.

Set up a student cornittee to compile informatfon on the
location, hours, and admission fees of all the local zoos.

Allow the class to chobse a site for a desired field trip
according to the procedure outlined in Appendix B, Field Trips,
p. 307. If desired, the teacher may encourage Students to invite
thefr famiiies to enjoy the day with then. Conduct a class contest
for the best candid photographs taken on the field trip to neighten
frterest.

Uiscuss the personal experiences of those students who have
visfted museums and wko may have inforvation to offer the others as
an introductfon to local museums. Check the center file folders for
pamphlet and newspaper materfals on the types of museuwss available
to the community, their content, hours, location, and admission
price. (See Appendix A, File Folders, p. 304.)

Have students arrange interviews with people who prepare exhidits
and displays using the procedure outlired fn Appendix B, Qut-of-Schoo)
Interviews, p. 305. These resource pecple can provide valuable
information but are seldom available for spesking engagements.
Allocate clats time for student reports on the information gaihered.

Invite guest speakers to pmvidesagdcd scope and data. (See

hrpendix B, Irschoo) Speakers, p.

* Select speaters who have reputations as leaders in a particular
field whose tontent is on display at a specific museum.
Museurs usuvally have educativral staffs whase merbers are
available as speakers.

Constder the fnterest of the students §n the specfalty cf the
museun. (See fohi-~le i Muroae, the New York State Education
Department parphlet.)

Provide the speaker with {nfonration covering the character-
{stics, knowledqe, ard frterests of the students and the
specific material undar discussior. Give him a list of
auestions for which the students desire answers. After the
prese~tation, use student-ard/or teacher-prepared questions to
frisiate discussicn and to stimuléte Interest 1n seefng tre
pictures, paintings, or other exhibits mentioned, I[rtroduce
the field trip,and appoirt 2 student chairman v arrange
details,

O
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o [f there is more than one museum in the cormunity, the class,
after having developed some knowledge of their offerings, may
vete to dectde whirh onels) to visit, [See Appendix B,

Field Trips, p. 30,.

If 2 consensus cannot be reached, divide the ¢lass into small
f+terest groups of four to five students, and allow each group
‘& develop its cwn field trip. (See Appendix %, Small

Croup Projects, p. 309.) rhese groups may then puo) their
experiences through a series of culminating class reports.

Ercourage students to bring in recordings of various types of
music. Introduce the study of community music offerings by a class
discussfon on one or more of the following topics:

« A recent area concert (possidbly attended by ¢tudents.)
¢ Folk records

* Soul music

s Rock and roll

¢ What music does for the individual

s lavite the publicity ard manbership chairren of some local
musica’ groups to speak to the class.

« The chotce of speakers should sten from discussion of the
mus fca) types enjoyed by the students.

« A student committee should handle the details. {(See
Appendix B, Insciioel Speakers, p. 305.)

« At 2 later tice, invite a guest whose music fs unfamiliar
to the students to broaden thefr exposure to all types
of music. Contact lecal musicians urdors for free
offerings and 1ists of performers.

- To prepare the speakers for the type of students they
will spezk to:

- Acquaint the speaker with the varied musical back-
grourds of the students.

- Ask the speaker to fnclude esarples of the music
teing discussed in his presentaticn through the
use of tapes. recordings, or frstrurental
performances.

- Ask that the speaber Include Inforrat on on “F2
pcssibilities for studert fnvolverent with the
rus 1ced craantzation under discussion.

Arrange for individual ttudents or groups of ctuden®s to visit
p-actice sessions of the varicus musica) groups. Ask the
guest speaker for defintie fnvitations for frterested studerds
which include the date, tire, and $lace cf the rerearsal,



» Arringe for class field trips to:
« Comnunity park concerts
» Free musical performances
« Touring musical group performances {Students rates may be
available.)

* Arrange for a student talent stow to take place at th. center.
€lected student committees should handle arrangements. The
executive committee should:

» Determine the date of
the show and arrange
for center clearance
for the use of the
auditorium, The
show may be planned
to coincide with the
lunch hour to pre-
vent work conflicts.

- Show the film, The
Meeting, to all the
students before
auditioning begins.
The topic will pro-
mote discussion con-
cerning the amount
of support an
elected group should
recefve from fts
elected body. This
may {ncrease the
support extended by
the student body.

« Appoint an audiuov.in?
committee respoasible
for setting up an
avdition schedule frr
interested students
after 3l1lowing
sufficicnrt tina for
rehearsals. Ine
cormittee can also
be responsidle for
arranging times and locations for tryouts, and develop-
Ing a criterfa to use fur judging the auditioners to
select the acts.

s Appofrt a publfcity comittee responsidle for notifying
the student body of the 2:ditions, the perforvance, and
for generating student fnterests in the show. They may
extend thefr efforts to the local comunity §f desired.

+ Aopofnt a staging cormittee responsidle for arranging

scts to provide for some varfety in the presentations,
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rather than grouping similar acts together. They should
2150 clear the music so that two acts do n~t choose the
same songss as well as check the timing to ‘etermine the
length of each act and the length of the shwe. If
recessary, they may schedule a number of shows to insure
that all acts chosen may be heard.

Acquaint the students wich both professional and amateur local
groups by means of the following:

Set up a file folder containing data on resident professional
groups, volunteer amateur groups, area instructors, and
performers.

Ask students to discuss any plays attended or seen on TY as
an introduction to the study of cormunity theaters. Ask for
opinfons concerning trends in modern drama.

Have committees create bulletin board displays from theater
playdills, newspaper and magazine ¢lippings, drama criticism,
etc. Assign the watching of a particular TY show and discuss
the newspaper reviews of that show to encourage student
evaluations.

Invite guest speakers who are part of the publicity or member-
ship comittees of local amateur groups. Notify the speaker
prior to his speaking date concerning:
+ The interest area(s) of the students and thefr ranges of
theater experience
» The extent of class coverage of the 1oc3) plays and theater

trends

« The desfrability of an explanation of the types of activity
{nvolved in a theater production

» The center's fntent to fnyvolve the student In theater
activities

Invite Yocal theater members to provide a skit to fncrease
student interests.

.

Ask local theater groups to extend invitations to the students
to attend retearsdls. Arrange for the speaker or some other
competent person to attend the rehearsal with the students
interested in attending.

Invite professfanal treater groups to provide guest speakers,
or arrange for student volunteers to intervies theater per-
sonne} at the theater or rehearsal hall, (See Student
Interviews, Appendix B, p. 305.)



« {ontact the direc.>r or some member of the publicity staff,
and arrange for students %o attend working rehearsals to
provide a behind-the-scenes look at varfous techniques used
{n theater productions.

» Amateur nroups may provide free passes to dress rehea sals
{f prior arrangements are made. Rehearsals are usually
scheduled for weekend afternoons.

» Professfonal groups may also provide free passes to dress
rehearsals but will more 1ikely extend a reduction in
prices. Not all groups hold public dress rehearsals,
If they are open, scheduling varies w*th the production.

® {ontact touriny professional groups. Th: following provide
opportunity fir student exposure to the theater:

» Touring companies sponsored by community theater
associations often sell tickets at reduced student
rates. Inquires made of the publicfty comittee can
provide basic fnforma*fon concerning scheduling, costs,
etc.

« State or Federal agencies sponsor touring companies for
the purpose of providing educational theatrical experi-
ences. Inquire of the assembly planners im area school
systems for information on way$s center students may
share school performances.

* Discuss TY programs,and arrange to visit a TV studio to observe
2 1ive performance. (See Append{x B, Field Trips, p. 307
Address 211 visitation requests to the station manager or the
director of & show in which students have expressed interest.

» Discuss 1ive TV dramas in which the actors are supplied
only with the general plot,not specific 1ines. This

PARTICIPATION IN COMMUNITY AFFAIRS

GENERAL TOPIC

What types of student participation in cormunity affatrs are
possible?

TEACHING OBJECTIVES

o To stimulate participation in cormunity cultural activities in:
» Musical groups
- Bands; {.e., dance, marchirg, jazz, etc.
- {horal groups; 1.e., glee clubs, choirs, etc.

O - Or:hestras
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should add another dimensfon to the students' under-
standings of theater.

« Cooperate with the vocational teacher in obtaining guest
speakers from the local TV station to <iscuss the more
technical aspects of producing areas,such as sets,
l{ght{ng, camera work, etc. Request that the speakers
stress the occupational possibilities of tuch work.

Specfal {nterest associations n the community often presant
programs, such as modern jazz groups, national danc: troupes,
touring theater groups, or foreign films,during a specific
season. Encourage student use of these offerings, and arrenge
for exposure to as many performances as possible.

Prepare bulletin board displays utilizing publfcity materfal,
posters, student rate costs, newspaper ads, and ¢lippings.

Discuss the performances of varfous actors and actresses, the
music, the choreography, and the stage settings of any
performance the Individual members of the class plan to see.

Invite guest speakers from the publicity cormittees of the
sponsoring groups to speak to the class on thelr planned
seasonal program. (See Appendix B, Inschool Speakers, p. 305.)

Arrange for class attendance at some performance of interest.
Have a student cormittee compute all costs and make
arrangements ti collect the miney or to request funds from
the center. Include cost of transportation. Family members
may be encouraged to participate. (See Appendix B, Field
Trips, p. 307.3

~ Opera corpanies
- Dance ?ruups
- folk dancing
- Social dancing
- Modern dancing
- Native danrcing
- Ballet
* Theater groups
- Actors
- Set workers; {.e., set builders, pafnters, electricians
- Makeup artists
- Costurers



To fntroduce the students to community service agercies and
their functions

To provide orfentation to volunteer services in various
comunity agencies

To encourage volunteer participation within one or more of
these agencies

To provide the opportunity for experiencing the personal
benefits which accrue from volunteer work

STUDENT UNDERSTANDIHNGS

There are many varied voluteer activities within the
cormunity.

There are many cormunity benefits which are the result of
volunteer service.

There are opportunftics for participation within the
community’s cultural and service groups.

Volunteer service can afford much personal satisfaction.

CONTENT

» What types of musfca) groups are active in the comunity?

In what kinds of music do they specialize?

what kinds of opportunities for group participation do these
grouwps offer?

How are new mermbers selected?

what types Of dance groups invite community participation?

In what type(s} of dancing do they specfalize?

Do they 2ccept new merbers?

what are the membership requirerents?

In w at capacities do the corunity theadter groups invite
participation?

Are trere cpenings for new renters?

- vas 4

o pes Of service organizations exfst in tre cormunity?
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* What kinds of help do the community serviccs need?

* How may the center dnitiate and encourage student volunteer
activity?

TEACHING METHODOLOGY

Discuss the use of lefsure time after showing the film, a%en
Yeur Time Je Your v, Since this film suggests many possible
Tefsure time activities, it can {nitfate 2 discussion of the needs
of the local community, If there is dissat{sfaction with the way
things are or an expressed desire for change, these may be used as
stepping siones toward productive action.

* Introduce cultural opportunities by any of the following
methods :

» General coverage films, Such as The Nme Arte, Iighte a0l
Sounde nf ¥Youth.

- This fiim may be introduced by a brief class discussion
covering areas of student artistic fnterest,such as
music, drawing, or sculpture. Questions may help
initfate the discussion: "Do you like to sing?”

“Do you dance?" "What kinds of dancing do you
enjoy?" “Have you ever done any clay modeling?"
"Finger painting?"

- After the film §s shown, continue the discussion. Try
to involve ali students by posing questions such as:
"Which type(s) of actiwit- did you Yike best?' “[o
you think you could 'y sormething similar?” "Did
the film giv2 you 3y ideas to try at home?”

- Encorrage the ctudents who shaw in‘e est fn a specific
area of {nvclvement dy providing further information,
especially on the te:hnfques needed, through the
use of books, pamphlets, and filnms.

+ Show specific Filme of fnterest or of particular pertirence
to a rajority of the class and follow with a discussion
which erphasizes the relationship of the raterials
presented in the film tc thelr personal lives. (See
film 1ist covering a variety of areas,such 25 art, :
rusfc, dance, and Lhe theater,et the end of this unit.)

» Invite guest speakers representirg the rortership coreittees
of various groups to encourage students toward active
invelverent.

- Infom the spealers fn advance about the extent of tre
program, furafsh fafomaticn concerning the
characteristics ¢f the class, and fnclude such
inforration as their ages, abilities, and interests.

- Request that the speaier extend irvitations to tre
students to visit reliearsals ard to work 09 shows,



- Make definite arrangements with the speaker to serve
as host and guide when students attend a rehear.al.
(See end of this unit for a 1ist of possible
cultural groups that may provide guest speakers.)

Encourage independent exploration resulting from {ncreased
student interest in specific topic areas which may have been
revealed by the cormunity cultural survey. Encourage willing
students to cooperate with the comunications teacher in making
topfcal reports. They may obtain needed information from the
teacher's reference 14st included at the end of this unit; from
locally concerned groups; from the councils or centers for the
arts which may be found throughout the State. (See fntroductory
14st or resource addresses included at the end of this unit.)

introduce the students to the varied spectrum of community
service agencies by developing a bulletin board containing pamphlet
information and publicity posters, Students may obtafn data from
the comunity United Fund agency, social services agency, or the
individual agencies themselves.

Assign a student or a small group of students to investigate
one particular comunity service agency and compile materfals
explafning the function and structure of the agency. They may
interview agency personne) to determine the agency's role fin the
community 1ife. They may ascertain whon they serve, how much work
is done by volunteers, and what the need is for volunteers. (See
Bppendix B, Out-of-School Interviews, p. 305.) Set up time for
students to dellver reports to the class so that all of the students
may recefve an overview of the community's service ayencies.

Invite a guest speaker to conduct a general discussfon of the
varicus cormunity agencies. Notify the speaker about the general
scope of the information desired, the fntent of tue teacher to
involve the students in cowmunity affairs, and the varied
characteristics of the students, including their attitude toward
volunteer work.

Invite a guest speaker who will stress the fmportance of
©olunteers 1o these agencies and will descrite the amount of work
volunteers contribute. The guest speaker may represent the
cormunity’s volunteer bureau, United fund staff, or local chamber of
commerce, Ask thet be provide informatior concerning the variety
of agencies desiring volunt.ers and the nuver of avafleble positions
open. He might also spes:fy the varfations in wie amounts of time
] ‘m"“'*"{' may contrilute.
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Use a film 1ike The Lonz Way Back which stresses the need for
mental health volunteers. Utilize the serv{ces of & counselor to
point out the vocational opportunities w'ich may develop.

After establishing a background for volunteer work, invite a
speaker from the volunteer bureau to visit the centzr to act as a
service recrufter. Since most agencies need male volunteers, they
are anxious to schedule men into any availadble time perfod.

Arrange the students' time so that tiey may be able to volunteer
individually, in small groups, or as a class. The center might also
provide released time clearance to afd the tiwirg problem. 1If
desfirable, obtafn center permission to publicize the students'
willingness to volunteer, Use a student cormittee i~ Aevelnn
releases for the press, TV, and radfo.

Arrange a time for group discussfon 5o that there can be 2
shar{ng of experiences. In this way, the students can better
appreciate both the diversity of volunteer opportunities and the
nonmonetary rewards of their efforts,

Point out additfonal benefits which may accrue to those work{ng
as community volunteers,such as:

» Acquaintance with community members who may act as valuable
references for Yater job placement.

» Knowledge of occupational fields in hospitals, schoois,
charitable organizations, and other service agencies,

TEACHING MATERIALS
BOOKS

Faison, A. L. Art tcure gnd deteurs in New Yerk State,
Random House. 1964
A description of the contents of selected museurs fn New York
State.

New York,

University of the State of New York, State Education Department,
Division of the Humanities ard the Arts. Bricoumter with the
perfeming arte. Albany. The Department. 1368.

A report on the 1967 Performing Arts Convocation which includes
the major daddresses, synopses of performing arts curriculvm in
varfous schools, and a1 extensive resource 1ist,

207



PAMPHLETS

Unfversity of the State of New York, State Education Department,
Curriculum Development Center. Albany. Schools and Puseuwra.
The Department. 1968,

A synopsis of the services available from myseuns which might
be :?eg to widen the exposure of students to topics befng
studied.

University of the State of New York, State Education Department,

Division of the Humanities and the Arts. Albany. an invitation
to the performing arte. The Deparbrent. 1967.

FILMS

Amazing what eolor cun do. AF. 12 min. sd. <olor. F.AF,

A picture which demonstrates the use and appe:l of color in
modern 1iving.

Art from ecrap. CRAF. 1955, 5 min. coler. R-IFB.
Sixth and seventh grade students are shown producing creative
works from scraps of felt, pipe cleaners, and candles.

Art: what ie £t7 wvhy e £t7 EBE. 30 min. sd, color. R-SUNYA,
John Canaday demonstrates man's preoccupation with art and fts
various facets througl the ajes,

Cormnity reepeneidilities, MNFIC, 1955, 10 mir. sd. b b w,

R-CONTF.

A general coverage film of the duties of the members uf a community.

Fye ¢f an rriist. WFBC. 21 min. sd, color. R-BAILEY, IFB.
A lesson in observation, showing the ;eauty found in nature, in
unusual shapes, colors, and textures.

John Hirech, a portrait of a man and a theater. NFBC. 1965.

28 min. sd. b w. ©-CONTF.

The story of the four ng of a community theater, the Manitoba

Theater Center.

i%e lcmg way reck, IFB. 1963, 22 min. sd, b & w, R.IfB,
Informs potential volunteers how they might provide a link
between the comunity and 1 patient Sn 2 mental bospital.

Marchivg the colcre. WFBC. 1942, 3 min. sd. color, R-CONTF.

The portrayal of & mar<' by the use of moving colors.
Monoture privte.  BACKRR,  Rev. 19693, 5 min. sd. color.
R-BAILEY, 1F8B,

Tucteates the process of making monotype prints by using

& ment on giass.
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Mwsic from cil drums. FRSC, 15 min, sd, b & w, R-8F.
Describes the stee) drums of Trinidad and shows hcw they are
made, tuned, and played.

The nay arts, eighte and sownde of youth. NYSED. 1969. 30 min.

sd. color. R-TG. F-DHA,

A f1lm fntended to involve students 1n the arts as they are now

concelvad,

Portrait of @ artiat., NFBC. 1964, 28 min. sd. b & w. R-CONTF,
Artists from Africa, 8rezil, and Cenada comment on the meaning
and function of art.

Seulpturing 18 fun, UWF. 10 min. sd. b & w. F-UWF.
[Nlustrates the art of soap sculpture in simplified form for
beginners.

The theater, "RE. 30 min. sd. color. R-SUNYA,
Considers tie three main elements of & play - the play itself,
the actors, and the audfence.

Tom paper. BACHRR. Rev. [96%. § min. sd. color. R-BAILEY, [FB.
Demonstrates this unique form of art expression,
Toronto jaas, NFBC. 1965, 27 min. sd. b & w, R-CONTF.

Features a cross section of jazz bands Tn Toronte, regarded as
the third largest jazz center in North America.

Vaillancourt. NFBC. 1964, 18 min. sd. b & w. R-CONIF.
Introduces a Montreal sculptor who creates abstract fron art works
usfng hammers, axes, and cutting torches im his foundry studio,

We have no art. BE. 1967, 26 min. sd. color. R-8G,
Art structure fn action utilfzing fnspirations from street <ceres
and Madison Avenue ads to quotatfons of famcus men.

When pour time ie powr cvm,  KFBC. 1965, 22 min,
ilustrates possible uses of lefsure time.

sd. b & w, R-CONIF,

COUNCILS ON THE ARTS AND COMMUNITY CULTURAL CENTERS

CENTER FOR THE ARTS AT [THACA

Mrs. Mary ¥. John, Manzging Dfrector
213 E. Seneca Street

ithaca, New york 14850

COUNCIL ON THE ARTS OF CLINTON AND
ESSEX COUNTY

Plattsburg, New York 12902
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JOKN F. KENNEDY EOUCATION, CIVIC
AND CULTURAL CENTER

Silas Edman, Executive Oirector

County Executive Building

Mineola, New York 11501

LEAGUE OF INDEPENDENT CULTURAL
AND EOUCATIONAL ORGANIZATIONS
Dr. Nicholas Gualillo, Director
417 5. A, & K. Building
Syracuse, New York 13202

NEW YORK (OUNCIL ON THE
ARTS

121 East Genesee Street
Syracuse, New York 13201

NORTH SHORE COMMUNITY ARTS
CENTER

¢/o Executive Director

236 Middle Neck Road

Great heck, New Yorh 11021

ROBERSON CENTER FOR THE
ARTS ABD SCIENCES

30 Front Street

Binghamton, tew York 13902

WESTCHESTER COUNTY CENTER
Tarrytown Foad
white Plains, New York 10607

Cultural opportunities in the corymunity may lead to great
satisfaction through the wise use of leisure tire.

Aruitoxt provided by Eic:

“Fave you ever done any clay modeling? How about finger
painting?”



THE ODDS ON TOMORROW

The following rater:al is for use with the filmstrip, The 0dds
cn Torvrnow, See Append x A, Techniques for Using Audiovisual Aids,
for instructions on using the filmstrip. This filmstrip is desigred
to give a general overview of a program for unemployed, out-of-school
youth which can be conducted using the gufdelines and curriculum
materials conta'red in this publication,

The filmstrip, available from Yocal superintendents or super-
vising principals, is designed fn- use with potential supporters of
an out-of-school youth program - school boa~d members, local
educators, and community leaders; staff menbers being oriented prior
to the establishment of a 1ocal program; and unewplcyed youth who
are poteatial students in the program. Thus, the filmstrip will be
useFul {n gaining the necessary community suppert to establisk an
out-of-schocl youth program, orienting new staff members to the
program, and recruiting stucents for the proram,

SUGGESTED QUESTIONS FOR DISCUSSION

Sinte The {dds on T-morros may be used for different types of
audiences, three sets of discussfon questions are 1ncluded below
which can be used for the type of audfence indicated. These
questions may be used after the presentation of the filmstrip to
promote further understanding and fnterest.

COMANITY LEADERS

1. Do you think there is & need fn our community for a program
suth as this?

2. Is anything being done in our comrunity now 1o help the
high schpol dropout? Explain.

3. How many stydents could be recruited for this prograr?

4. How can we find the potentfal students for this program?

5. How can we fnterest the dropout in joining the program?

6. Where can morey be found to finance this program?

7. Should a temporary committee be crgantzed to explore the
feasibility of pstablishing a orogram?

8. What varfous cormwiity 2gencies and organizations would be
fnte-ested fn representation on such a committee?

STAFF
l: \l)‘Cpu foresee any prebless An establihing our program?
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Is our situaticr in this community substantially different
than that purtrayed in the filmstrip? Explain.
Should our program operate as the one fn the filmstrip?
What modifications may be advisable?
Wnat qualftfes should a teacher {or counselor) have to be
able to work successfully with this type of youth?
what physical preparations should be made to insure that
such & program will be?\‘n smoothly?
6. What can we do now to help staff m:mbers be prepared to
meet the new Students when the leater opens?
7. What specia) problens of these students should Lhe staff
te aware of on cpening day?
B. what special problers will be iikely to presert themselves
during the first month of operation?
9. MYow can each of the above problems be alleviated?
10. What special satisfacticns are there for those working wilh
this type of student? How cen they te realized?

o

o e w

POTENTIAL STUDENTS

1. Lets talk about Pete and Anila as they were at the beginnirg
of the story. Do you thirk there are young people around
*his neighborhood who feel 1ike Pete ard Anita did before
they went to Lhe learning 1ab? why?

2. 1€ you are Just langing around the street, with no steady
Job, Tfke pPete at the beginnirg cf the story, what §s the
next best siep you can take? What could “ate have done
insteas of going to the tearning lab?

3. If you wire Pete, what course of ackion would you have
taken? Why?

1. Do you thirk Pete got anything ouvt of goir3 to the learning
Vob, or was he just going for the morey?

5. Could Pete have rade Just as much money hustling in Ais
reighborhood as going to the learning 1a%? Why do ycu
chick he agreed to go in the first place?

€. Why dij Pete stay in the learning 1ab even thiugh he had
drojped out of high school?

7. Do you thirk Fete enfoyed going 10 the Yearning Tab more
after 3 few weeks of {t7 Why?

8. What do you w.ink will eventually happen to Fete? why?

9. Would any kids arcund here want to go to a learning tab if
they had the charce? why?

10, Do you thirk such 3 Jearning lab would be prpular here? Why?



TEXT OF THE SCRIPT (5) Mo text

The following text of the filmstrip is provided to assist
discussion leaders who wish to read {t defore the formal presenta-
tion {s made in order to better prepare themselves as a discussion
Teader.

Sound Frame

(1) warrator. Now this fsn't such
a bad place. A man comes here
and hangs around because here's
where it's at, for hir.

(6) Wo text

(2) He can get the odds on
tomorrow here; and the feel
of the ground under his
feet is as hard as a rock.

(7} Marrator. The way Pete
Tooked at it, the most honest
thing that he did was to quit
school. He wasn't learning
anything. He could have
stayed and been pushed along
and maybe graduated. But
he'd had enough.

(3) To a man who hasn't had his
feet on the ground for a long

(8) rete. Look, most of the time
time that's something.

I didn't know what the
teachers were talking about.
I couldn't do the homework,
and who needs it anyway?

(4) 7THE OIS ON FCMUAR *

(9) The guys like me I see wurking
don't need math or Engli.h...
or science, or history. Most
people 1 know, never use what
comes out of a schooibool .

Q 301
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(10) You take ballplayers, singers,

fighters « §f you got it, and
get a break, you make it, and
school doesn‘t mean a thing,
Well, I'm no star so 1f some-
one's got an angle on how to
make it, 1'31 listen.

{11} Karratcr. Anita dropped cut

of high schoo) when her
mother died, She went to
work to help keep the
family together.

{12) Pete always found himself

with very 1ittle to say
when she was arourd. This
time Anita Fourd sorething
to say to kim,

{13} a=i2a. Fele, 1 hear you

dropred cut of school.

Fete. Yeah, Wt was getting
to be a waste of Lire,

Have you gol a job

Feten No, 1 thought t'd
just took around for
awhile.

(K4} 502z You right not T{ke

what you find - take it
from me - [ wish that |
didn’L have to work where
1 do.

Q
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(15) Fere. MWell, I can't stay in

(16)

Qan

[8)

{19)
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school with those kids any-
more. That's for sure.

Nar ater. Pete and Anita
bejan to see a lot more of
e.ch other after that.
Tete's spirits weren't
wsually very high,

¥hat work he cculd find was
Jrskilled, without much
promise for the Yulure.

There was gettirg to be as
Tittle point §n woriing as
there had been in going Lo
schoel,  Kagbe ke <ould rake
his tread sore clhey way,

At keyl You cen help
re celebrate tonfght - I
quit ry job in the laurndry!
I'm going back to school -
kird of - only rot with hidec
in the old may. And I'm
going to rade scre rerey
while dofrg il ton?




(20)

(2n

(z0)

(23)

E

I'ete. They couldn't get me
back in school even if they
paid me,

Narrater. Pete talked
tough, but inside, he
thought that maybe he had
made 3 mistake in quitting
schoal. He hadn't been able
to get anywhere withnut it,
but he felt that he couldn't
go back to the same old place
with those ycung kids.

[t wasn't too hard to get
Pete to go along to the
first session the following
Monday morning.

Sohneon. 1'm going to come
right to the point. Each

of you is here because you
need to learn enough to yet
3 job with a foture. We've
made 1t possible for you to
earn endugh 1o live on, while
yor're here - and we hope to
make it possidble for you to
learn while you are here.

we're going to help you
find out what you want and
need from us, and then
we're going to help you
get it.

Q
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(28)

{25)

(26)

(27)

(e8)

Y

J

Narrator.  After the meeting,
everybody split up into small
groups of students and staff

merbers. To start with, each
student filled out some "self-
evaluation” sheets,

The Student Success Inventory
asked each individual to
determine how much, or little,
he had of each of those per-
sondl characteristics which
lead to success.

The Job Qualification Check-
Tist dealt with the student's
opinfons regarding his
characteristics, interests,
and skills.

The Qccupational Preferances
sheet permitted the students
to Indicate their gosls in
life, ard the types of wark
they most wanted to do.

S eoders This ds oan
interaction seminar, Trat
reans that all of us have
got to open up and get into
the discusston. Let's start
by talkirg about the kird of
work you'd Tike to do.




(29)

(30)

(3}

E

Studeme. Are we going to level
with each other here?

Stafy meter, Of course.
What's on your nind?

Student. Well then, let's
face gne thing--1 don't care
what training we get, or how
smart we are--most of us
baven't gct a chance at real
Jobs. What good‘s an
education 1f the orly jobs
we can get are frying
kamburgers?

Staff =elens 1F you

belfeved that corpletely,

you wouldn't be here. You
kaow what's been hdppening

25 wel) as 1 do. Many cood
Jobs are gotng btegging,

Tooking for qualified

mircr ity people. College
space §s teing provided for
those even partially qualified.

Se, if that's the way you're
thirking--you're just copping
out. You've got to build
sore conficence in yourselves
and 1r your ability to Tearn.
Trat's gosrg tc te ore of tre
big things we can ai¢amplis!
bgre.

Q

RIC

Aruitoxt provided by Eic:

(33)

{34)

(35)

(38)

khen I was a kid I used to
dream about being an airiine
pitot. 0o you kncw how many
guys 1ike me are airline
pilots? Mot many! It takes
years of training, werking and
waiting, and very few make it.
But--do you know how many cther
900d, well-paying, responsible
Jobs there are fn aviation?

There are the men and woren
who handle passenger service,
ticketing, and reservaticns,

Thousands of tors of valuable
freight are now airlifted
across the country and arourd
the world dafly by s«illed
ground and air crews.

Post airlises operete large
corpuler centers which central
and cocrdinate all of thair
cperatfors. A1l kinds of new
Jots heve opened up here.  Jots
that you c3n train for--ard adl
a rart of the tean that beeps
the plilets flyina.

In the weeks ahezd we'll tale

a lock at jcobs that interest
you in infustry ¢nd governrent.
We'll visit sore of then or have
their cepresentatives visit us,
Let's take a treak,




(38)

(39)

{40)

(a1

(42)

E

Narrator, During the break
they discussed the ele--ion
of student representatives

to the govarning body of the
learning lab. Every 2
weeks, @ new set of repre-
sentatives would be chosen
by the students. In this way,
all would have an opportunity
to take a hand 1. guiding the
groups activities.

In order to develop reading,
writing, and arithmetic skills,
it was decided to divide into
small, ind{vidually tutored
groups .

This was alternated with
seminars devoted to telf-
understanding, understanding
others, and the relationships
of people in socfety.

Similated job interviews
deve nped poise and the
2bility of the students to
express themselves and feel
at ease n new sftuations,

Field trips to offices,
helped students to under-
stand their job opportu-
nities dbetter, such as
those fn the cormunications
areas and advertising,

broadcasting and pubrishirg...

Q
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(43) ...the uses of writing and
art in communication, and how
these were translated into
print and film.

{44) For those interested in
exploring further, visits to
art classes offered insights
into the learning process of
the arts...

(45) ...the relationships betwzen
students and teachers...

(46) ... and an opportunity to
express themsalves as weil.

{47 The graphic reproduction process-- [
ranging from handmade art prints--




(48) ... to righ-speed photo
1ithography and all of
its {nvolved skills,
offered a seemingly
endless variety of
interesting work
opportunities.

(53} Pete and Anita are on their
way. Trev're going to get the
knowledge and skills they reed
to "make it."

(54) wmether it's in a Tab or a
shop...in the arts or in
business...they're going to
find their place,

(49} By understanding the
pkntographic process,
students were able to begin
to make their own audio-
visual presentatfon.

(52) Field interviaws and surveys
conducted by the students
helpei to develop their
comrunications skills and
feeling of involverent with
Lthefr community.

(55) Tre street's a little emptiar
and a 1ittle Tonlfer now, with
Pete gone. They xeep telling
each other that he'll be dack,
but no one belfeves it for sure
and the street feels colder and
harder.

(5i) public employees in charge
of comunity facilities
provided added (nformation
about Tocal conditicns and
about job opportunities Tn
civil service.

{56) A1} ren and wcrmen need some way
to reke a better life for them-
selves...ard 2 place where they
“belong.” Cnly, §f that place
is the street...then it's
rowhere,

{52) Successful business managers
of varying backgrourds offered
valuatle advice about Job
opportunities in their
industries...especially those
which had good futures.

{57) End titie
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APPENDIX A:  TECHNIQUES FOR USING AUDIOVISUAL AIDS outlines 301
suggestions for students and teachers to promote effictent
and creative use of a varfety of classroom aids.

* Commercial films and filrstrips
* Student-devaloped movies

o Yideo taplig

* Audio-tape recordings

o Stil) prints and shices

* Qvertead profectors

« Opaque projectors

« Bulletin boards

« File folders

APFENDIX B:  TECHNIQUES FOR USING COMMUNITY RESOURCES ki
svggests procedures for the utilfzatfon of area perscnrel

and far the prometion of gocd public relatfons between tre

citizenry and the center.

* Resource persons

v Inschoo) speakers

v Dut-of-scheol Interviews
v Fleld trips
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APPENDIX C: TECHNIQUES FOR ORGANIZING STUDENT ACTIVITIES
contafns projects desigred to stimulate ceoperative staff-
student {nyolvement and participa‘ion.

Student informing zctivities
Survey assignments

Group or fndfyvidual reports
Teacher-led discussions
Student-frvolvement actfvities
Student-teacher plannirg
Discussion groups

Small seminar qroups

Small ?roup projects

Role playing

Classroom debate
Ir-out groups
On-the-spot technique
Student-produced 'I?stening 1apes

4 e 6e e s e

APFENDIX D:  PRODUCERS ARD DISTRIBUTORS ccntafns & coded,
anmotated, alphabetfc 11sting fdentifylr- producers and
distributces of films and filmstrips runtfoned 1n the
teaching material bibliograpates.
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APPENDIX A - AUDIOVISUAL AIDS

Aydiorisual alds can provide enormous variety to classroor in- - Does it reflect current conditions or roverents in
structfon 1f the equipment, both hardware and software, {s kept in such areas?
good repair and the materfals aeceesible to both students and teachers. « The plot
Representatives of equipment suppliers are often willing to provide - Is the problem presented true to 1ife? Ooes the film
preservi:e orfentation 1n the use of audiovisual equipnent for the or filmstrip preseat realistic solutions to prodblems
instructors. Instructors,in turn, should be ready to sur .t ways whizh the student faces?
in which students may use these teaching afds as part of tnefr
participation in classroom activitfes, Cormercial films apnd fiimstrips that meet tre above criterfa
are becoming fricreesingly available. The instructor sShould, however,
"Involverent” {s the keyword for successful {mplementatfon of consfder the possibility of students making their own films by using
an audiovisual aids program. After absorbing techniques from pre- super B rm. equipmert and a taped script. (See rext section.) They
pared programs, both teachers and students can and should prepare right alss plan a f1lm program with neighboring learning laboratories
transparencies. posters, photos, slides, movies, tajes, video tapes, 8s an intergroup activity.

file foloers, and bulletin Loard displays.
v Preparaticn

1t is not enough that the frstructor 5imply inform the students + Arrange the seats, screen, 2nd projection units so that
that the equipment {s available, nor can he expect that an explanaticn €ach student can se2 and hear.
of how to cperate the equipment will {nsure {ts proger and frequent « Provide for adequate ventilaticn.
use. He must explain the potentfial of each particular audfovisue! « Check the projecter for mechanical problems.
afd and then encourage the student's creative and responsible + Darker the room.
exparimentation. He myst also create oppc tunities for eizh student
to present his effort to the class. This s an essential culrinat- * Freshewing frstructicon
ing expe-ience, an aspect of the prograr which can stirulate tie « Explain the relationship between the concepts presented
student's personal commitment to the total learning process. in the fliim or filmstrip and the course of Study.
Eventually, experfenced students can evel act as fnstructors ard « Freview the film to clarfify any ambiguous concepts
coordinaters of audiovicual aid teams, servicing an entire system. presented {n the film or filmstrip.
« Suzgest thet tre sludents rote certain aspects of the
COMMERCTIAL FILMS AKD FILMSTRIPS narrated diszussion.
+ List on the chalkboard ary guestions which arise during
* Choose films and filmstrips carefully., Consider: the preliminary discusston.
' The purpose ' * Present a 11st of qucsticns which are answered by the
- Will the f4lm or fiimstrip Intrcduce, refnforce, or film or filmstrip.
broaden specific concepts? (Do not allow the fiim + Pead and follow relevant sujgestions in the teacher's
or filmstrip to dictate instructional objectives.) guide.
* The {dentification factor « Werk out @ scheoule which alloms enough tire for the
- Bo the characters {n the film or filmstrip refiect introduciion, the filn or filmstrip, and the followup
the socioeconomfc levels, the ages, the racfal or question-and-answer session.
ethalc groups fam!lfar to students?
- Does the film ar f1Imstrip present situations with « Stewirg the film or filrstrip

which students {dentify?
+ The setting

Begin imrediately after your intrcduction,
Maintatn volume at a proper level,
) - Does the f91m or fiImstrip portray @ familiar Maintain 2 sharp focus.
LS environment? Be prepared for te:hnical erergencies, such as burred-out

EMC 1 bults or broken Filrs,
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» followup procedures * Develop a tape library of naterials presented by outstanding

* Evaluate the film or filmstrip so that students can {dentify resource persons:
the understandings to be derived. + Unfon and company representatives
+ Review preliminary questions,and allow the students to « Minority group leaders
determine whether the film has given sat{sfactory answers. . Vocauona? advisors
+ Ask specific students whether they felt the film presented
a satisfactory point of view, Discuss these opfnions. * Set up a library exchange program with other centers,
STUDENT-DEVELOPED MOVIES AUDIO TAPE RECORDINGS
o After some fnstruction in the use of &mm. carmzras and pro- * Instruct the students in the mechanics and the usage of the
Jectors, students way proceed to the production of their Cwn tape recorder:
{deas. Students may prepare: » Explain proper care
+ Documentaries: 1.e., This Je My Neightorhoed Cr Jcb » Demonstrate uses
+ Commercials + Provide directions for each student
* Playlets » Have each student record and play back a brief message
* Newscasts
* Encourage the student to use the tape recorder as a rmeans of
* Sugjested procedure improving communication skills:
* Read the article on student-made films in the December » Tape a class discussfon, Ask the class to 1fsten and
1968 fssue of (rade Teacker entitled "Seeing It Like It notice those students who:
Is" by Edward Cubrowsky. A copy 13y be obtained free - Always talk
of charge from Urban Media Materials, Box 133, Flushing, - Nerer talk
New York 11365, - Carefully develop coments
« After 8 general {ntroduction to the topic area, divide = Jump to conclusions
the class into groups of five, and 3ssign such tasks + Encourage students to tape oral reports before a class
as the selection of an idea or the creation of a script presentation, This practice helps develop:
outline. Caution students against planning any nftial - Clarity of tore and thought
f4Im venture longer than 10 minutes. - A varying tone of voice
+ After the groups present ideas, the class should select - A sense of timirg
the most suitable and make added suggestfons. Using ~ An effective pace

the fdeas culled from this discussion, volunteer writers,

afded by the fnstructor, should begin to set up the » Tape fnterviews with such cormunity resource people as
actfon. They might also plan an accompanying narrative employers, shop stewards, successful employees, and comrur ity
to be taped. leaders who cannot address the group n person. Replay for 2
+ Conduct tryouts for parts, and set a rehearsal schedule. class discussion of the expressed opinfons and the values in
» Arrange a careful shooting schedule to forestall un- the frfurmatfon provided. Discuss aVso, the success of the
necessary editing. interviewer in attaining his odjeclives through a smcothly
» Conduct & "film festival™ of features made by various conducted fnterview.

classes competing for specialized awards.
= }f equiprent s available, do ¥ideo tapingby the rethods

Frovide sore time to tape informa) discussions of current

already outlined for developing movies, problems. Exchange tapes among classes.and collect further
data by adding each group’s reactions. Replay to initial
VIDEO TAPING groups to expcse them to other solutfons and viewpoints. Yeep
the tapes for use at & later date for further evaluztion of
» Yape resource persons for lectere followup. (See Appendix £} changes fn ¢pinfons or attitudes.
« Encourage students to use tapes to:
» Use the tapes 35 a device for reviewing subject matter or for - Imprave their ability to express themselves

making up sessions for sbsentees, - Listen to thefr own fdeas on tape

- Revise explarations to clarify meaning

- Request teacrer evaluation to reinforce learnirg
\‘1 . ex;eriences
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STI{LL PRINTS AND SLIDES

After instruction in camera procedure, students may desire to
add visuil informatfon to written and/cr oral discussion.

* Use prints to stimutate class discussion af job cpportunities,
recreational facilities, and job conditions.

* Assign topics for possible visual compositfons,such as:
« My Family
+ My Neighborkood
* A Botly ‘
* A Cream
s Add desired explanatory materiai.
+ Written captions
+ Taped ex?hnations
+ Qral explarations

By observing classwork, teachers and counselors may gafn fnsights
into the students' yiews 0f the world which may be valuatle for
better understasding.

s Urposed snapshots taken by the teacher or 2 student during
enfrated grosp discussfons or role-playing situatfors can
previce the student with information corcerning his class
participaticn, his attitude toward other r=hers of the
discussion group, and his own self-control. (A polaroid
camera offers the advantage of almost fnmediate _se of the
graphic withcut the wafting time recessary For the developing
of negatives taken by corventional cameras.)

The following sources of inforration may be of finteres: to
bott students and teachers:
+ Taking better pictures
- To take better pictures ncre easily, obtafn 7¢ Iire
That Guammtee More Good Pictures. Yirginfa Photo,
Inc., Box 7, Richmond, Ya. 2320).
+ Tips from the experts
- One of the leading firms in tre photograpoic business
offers 2 series of excelleni booklets free of
charge, Busie Ficture Taking, Frefeseional Fhctopnghy,
and Appifed Fhotography. These booklets also 1ist
the best svailable materials on photogréphy. Eastman
Kodak Company, Editorfal Service Bureav, Rochester,
N.Y. 14608,
o Folby Filmg
- Yhis great catalog of films contalns many on popular

hobbies. It also fncludes tips on showing these
Q films effectively. Pvblic Information Department,
. Natfonal Assccfation of Manufatturers, 227 Park
EMC Averve, Wew York, W.v. 10017,
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« The photography bug
- Photoyraphy can be an educatfonal and profiteble hobby.
Tvice the Fun and How to Build Your Oum All-purpcee
Dark-Roor Cabinet are Ynvaluable alds. Both booklets
explain varigus techniques for setting uvp and using
darkrooms. CEhrenreich Photo-Optical Industries,
Inc., 623 Stewart Avenue, Garden City, N.¥Y. 11530.

OVERHEAD PROJECTOR

After some instruction, students,as well as teachers.may use
the overhead projector as a means of giving video-afded
Tectures. .

Cistribute duplicated forms of & transpirency which require
detadled procedures for completion. Using an overhead
projector, demonstrate the correct procedure s students
follow on thefr copies.

Pregare a baskc diagram of 2 process containing severdi steps
such as setting up an assembly line, 11lustrating the four-
strckes of an engfne, and the wirirg of 2 doorbell.
+ Draw an arrow to each part ynder discussion.
+ Extend & 1ine through each section discussed to indicate
the sequertfal order {n the process.
+ Use different colors to indicate different occurrences,
suth as piston streies §n 4-cycle engines.

Prepare an outlire of a lecture, and uacover fre rafn pof-ts
as they ire presented.

Prepare simple stick figure scenes, and ask students to supply
appropriate dialog.

Ask 3 student to copy & sample of his wOrk onto & transparency.
Use these steets to encourage stucert self-evaluation, to
stirulate students to do good work, ant to provide worthwhile
rodels.

Entourage 211 students to prepare transparencles for use in
tlass presentatiors. They ray use stick figures and simple
diagrams 1o preduce adequate detail.

Prepare simple quizzes on transparencies:
« ¥ultiple chofce
+ FI11 §n the blank
+ Diagrams
+ On a seccnd transparency, which fits over the flrst, indicate
the correct Bnswers. This second sheet may be used for
self-carrectfon of the quizzes by the students



* Using transparencies, students may discuss kinds of informa-
tion needed in specific trades, This may be uone for a class
group or for an individual ut{lizing frex time.

+ Matheratical concepts (Fractions - percents)

+ Linea~ measurements

s Illustrate the varfous types of graphs and charts useful
in certain kinds of work

Many of the materfals for overhead projectors will be available
at the instructional rmaterfals center of the school district,

Professionally prepa: *d transparencies plus guides

Professionally prepared mastersheets for makirg transparencies
at the school

Clear acetates for making transparencfes

Reprocessed X-ray €i1m sheets

Colored a .etates

Wax pencils {opaque)

Felt tip marking pens with water soluble fnks
OPAGUE PROJECTORS

Use opaque projeclors to show pictures, charts, graphs, and/or
printed materials from sources such as magazfnes and books. The
projectors provide enlarged pictures exhidited on a screen so that a
class.size audfence may use materfal from a single bosk or magazine
without fts removal from the source,

The plcture to be projected should 1€ very flat on the screen,
otherwise portions will Se out of focus even after adjustment. In
order to avoid delays. arrange pictures in a pile fn the order of
presentdtion. Open books to the proper page ahead of time, or if
several pages from 2 bock are to be projected, open to the first page
to be used and fndicate other pages.

In order to ser the projectfons properiy, the room should te
darkened to a greatzr degree than {s recessary when using filretrips
or moving picture films. Experiment with some of th> plictures to te
shewn §n advance of the class to determipe whether sufficient darkness
can be obtatned. At this time, the proper distance between the
profector and the screen can be deternined. Gererally, an opaque
profector must be placed much closer to the screen than a filrstrip
projector. Use an extension cord to achieve desiradle mancuverability.
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BULLETIN BOARDS

Bulletin boards are of more fnterest {f they are the creation
of students or display good student work.

Set up « colorful display of captioned pictures related to a
topic soor. to be discussed.

Prepare a display of information related to an {ndustry or 2
community topfc under discussion.

Invite factorfes, stores, and/or milftary recruiting offices
to display materials which might create fnterest in occupaticns
available,

Borrow a collection of book jackets from the local library
and display under the caption, Eazve Yeu Foadl

Contact The League of Woren Voters fcr posters and pamphlets
relating to electfon procedures and citfzenship responsibility.

Provide a current events section on the bulletin board te
déisplay newspaper and magazine clippings contributed by the
students and the instructor.

Provide colored ccnstruction paper, scissors, tacks, old
calendars, travel posters, pamphlets, and a set of large size
Tetters for students who wish to create displays.

Suggest that students collect materfals for display while
on fietd trips or cornducting 1nterviews.

Prepare a collage of assarted materfals from various sources.
Invite an art fnsteuctor from lhe local schaol system te
discuss tecknigues.

FILE FOLDERS

A collectfon of fsle folders conlaining current materfals on
selected topics provides » quitk and easy source of infoerration to
the students, These materfals may be stored in the classroo™ or
1fbrary and arrarged alphabetfcally by sublect. (Exavples: 1lator,
Jabor laws, laQr unfons, rarpower, occupaifons: baker, carjenter,
dreftsran, etc,

* Folders should contafn:
+ Newspaper ch?ing;
Magazire articles
Chamber of corerce 1iterature
Industrial information
Lists of speakers



Students' snapsnuis

A city directory

A telephone baok

Assorted pamphlets (health, safety, socfal security,
etc.

e Teachers and interested students can share the tacks of
keeping the files up to date and in order.

* Suggest that the students yse the materfals to seek answers
to questions and to find materiais for bulletin board displays.

APPENDIX B - COMMUNITY RESOURCES

INSCHOOL SPEAKERS

* YJarious community agerciks provide speakers who can assist by
providing data ccncerning occupational and cultural
oppertunities,

* Speakers provide a change of pace, and their appearance in the
classroom can gererate fnterest {n the community.

* keep file folders of newspaper clippings concerning area
speakers whom your class may invite to speak.

* Investigate the speakcr's background and fersonzl preference.
« Does he prefer to spesk formally to large groups or
frformally to small groups?
+ Does he reed special equiprent?
+ 1s the speaker competent tu speak avthoritatively on the
desired topic?
* Does the speaker corverse 2asily with students?

To prepare for the <ecker

* Provide the speaker with & st of suggested topfes and with
data concerning the studenis' batkground ard interests.

Set an approxfmate time Vimit,and allow for a questfon-and
answer period.

Give the speater definfte {nforralion about the date, time,
and place of the progran.

Select students to act a5 husts. They, in *urn, should choose
2 ttajrman to fntroduce the Speaker. Sugges® to Lhe students
that they arrange for rcfreshrents to be served atter the
aiscussion period, at which tire they may talk inforrally to
their guest.
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Issue fnvitatfons to other staff memters and their classes so
that more than one greup can benefit from tre talks.

Provide the class with data on the speakeér's background sc that
they can fully assess his views. Include such items as:

« Occupation

« Attitude toward pertinent cormunity issues

« Past services to the corrunity

+ Reputation {n the community

Assfgn 2 student cormittee to work with the teacher on
disserirating radio and newspaper publicity., Clear all
publicity with the speaker befarc release to press and radio.

Students should investigate the topic and prepare advance
questiuns for the speaker.

After the presentation, appoint 2 student t0 write a "trark-
you note” for the class.

Discuss the fnsights proviced by the speaker. PRefrforce
raterfals by:

+ Individua) or class assignrerts

s Fialé trips

¢+ Sprakers presenting other viewpoints

The ¢lass and the teacher s™¢uld determire the effectiveress
of the speaker and ptace this faformation in tre topic file
folder. ({See Arpendiz A, File folders, p. 304.) Data {s
then avallable when another invitation s issued to the sare
speaker.

< Place & reswe ¢f reactisns and otker data in the file folder,

OUT-0F-SCHOOL THTERVIEWS

Chocse an interviewee ¢n the basis of tackground data:

* Subject ratter corpeterce



Fublic stand on 2 particular issue; f.e., a milfitant, 2 * Image a5 a successful person
conservative, etc,

Tre follewing interview quide m.y be reproduced so that copies
Job success can be given to all st.derts.

Contribution to community efforts

STUDENT INFORMATION SHEET

STUDENT INTERVIEW GUIDE

The fnterviewer{s) contacts the chosen reseurce perscn + For the fnterviewsthe faterviewer(s) shouid:
{interviewee) dy letter 1f possible. The letter shouvld Dress afprr.. ‘ately; f.e., scrool clothes to frterview 2
fnclude: mechanfc fn > garage; a Jacket and tie to fnterview 2

« The names of tke interviewers businesiman 11 his offlce.

« Thefr source; $.e., the center Arrive on time #ith the appropriate equipment.

« The proposed topic of the fnterview Leave on t me f & spe:ific time has been syecified.

« Three or four possible dates for the interview., Allow Be familfa,; with questions to be asked,

encugh time to recefve & reply tefore the first date Make a written 1ist for easy reference curing the interview

mentioned. and leave space after each question to record the
« A suggested time for the interview on each date given; a aaswer.

chafce of times if possible. » Allow the resource person time Lo answer the questions,
« Inclvde Five or 5ix general guestions which the interviewee Don t interrupt.

might answer during the interview. <« Go on tactfully with the interview if {1t becomes rbvious
« Request any specfal factifties which might be reeded that the interviewee is unwilling to answer certaia

during the interview, f.e., provisfo~s for videc taping. questfons.

Fequest samples of the product under discussicn,
Thank the Interviewee for hfs time and courtesy.
Write a followup "thank-you note” in the name of the class,

« If after a reasorable time there fs no answer, tall and
express concern over the possibie 1gss of the original
letter. This may speed up @ reply.

e while waiting fur a reply, the interviewer{s) should: Preparation of Class Peport
« Frepare a detailed 1ist of questions for use during the
fnterview to supplement the general questions pre- o Edit a1l tapes; develop all prolographs.
viously submitted.
» Determine the method{s) to be used to record the infor- s Arrange all audiovisual raterfals ir a logical sequence.

mation; f.e., noles, tape recorder, cameras, video tare,
etc. * Have all questicns ard answers duplicated for class discussioan.
» Become fam1114r with the operation of any special equip-

ment to be used. After the presertation

+ Make arrangements 10 borrow necessdry audiovisual equip-
ment from the center. Reserve it for the dates of the * heturn all borrowed materials and equiprent to the center.
{nterview a~d the dater class presentation,

« Make sure the equipment can be moved easily from the * Return any materfal borrowed from the inte: ¢iewee.

center to the Interview and back agiin,
s Place any ratertals to be kepi by the c135% or teacker in the
appropriate file folder.
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FIELD TRIPS
Purposes

s To develop student awareness of such community facilities
as {ndustries, parks, youth centers, etc.

+ To encourage student use of community facilities

» To increase awareness of the working conditfons ercountered
in particular occupations

Field trips need careful preparation.

¢ Teachers should visit every area before fnvolving students.
+ To determine the usefulness of the particular experience
{Does it contribute to the course objectives?)
+ To check the time needed for travel
» To estimate the time required fcr adequate use of the
ared and make arrangements for a possible tour

- }f organtzed tours are avallable, check to
determine 1f their orfentation is of value.

- If tours are not usudlly provided, irquire as to the
possitility of arranging one. To aid arrangements,
indicate the type of tour desired and possible
topics to be covered.

« To arrange for factlities and make specific reservalions
for:

- The number of students {nvolved

- The date of the trip

- The tiae of arrival and departure

» To use 2 guide {f possible. Inform the guides of the
type of class and the class interests before the trip
so that he can fncorporate these interests Tnto his

ran,

« To be swvre necessary facilities are avatlable; {.e.,
restavrants. restrooms

« Teacrers should recefve center clearance by obtafning:

< Addristrative permission

« Clearance with other teacthers 1f thedir class tires are
involived

« Materials required for fnsurance coverzge,such as
parental permission

+ Transportation
~ Scheolbus
- Publi¢ transportation
- {hartered transportalion

- Means for covering costs of:

l: \l)‘C - :;:?sp?rullon
B - ssion
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~ Rdditfonal meal:
~ Film »nd rr <essing
-~ Tape

¢ Teachers should provice studeats with preliminary inforration
cuncernirg:
» The 2rea to be visited
< The date of the trip ard tre place
+ The time of departure from the ceater and the time of
return to it
< The necessity for specta) clothing
+ The amount of morey required and/or provided for the trip
+ The reason for the trip
- Orient the group to trhe significance of the area or
plant to be scen, and indicate the main {tems for
which they sre to Yook,
- Develop questicrs o be answered by the trip. These
mady be develcped Ly the teacher and/or the class.
» The pame and pociticn of the person or persens responsible
for dofng the quidir:, if a guide 1s to te used,

* 7o insure that rececary “rnfsrmation s obtafned ty the
students, a general culline shovld be used.
« Pravided by the teztter
« Developed by tre class through discussion

Group participation is desired. Jf this is impossible, request
that one or severa! stugents visit g particular facility and make a
report to the class.

¢ Assign all student- ¢r app-ictcd reporters to:
» Complete the ou' " ‘re

» Take notes for - -szna) yse
« Collect ha~de 2 Yiterature for class distritution or file
folders

« Tape record tre erjerience
« Take pfetures (slides, prints, movies)

In scre cases ft may b ussid’e for the students to bring
others In thefr farfldec witr them or the trip. This ray be arranged
at the discretfon of the -e-* r cff: jaly and *he teacher.

¢ After the trip t+  ‘e2i“cr should:

v Summarize wit' ite class tre important pofnts noted during
the trlip by tre guide, Leacter, or students.

» Obtafn the studerts' corentls as a guide to future use of
the trip.

» Request an orai report corcerning the trip from a pre-
viously appointed reporter,  Suggest:
- An {nforma) report such as reading to the Llass mtes

taken on tre Llrip

ko



- A& formal report as described fn the appendix section
on oral reports. This would be of value if only a
few students fn the class had made the trip.

* Request that specific students write letters of thanks to
the quide and/or the individuals responsible for the
trip arrangements.

APPENDIX C - STUDENT ACTIVITIES

The use of the folluwing techniques can help the teacher in
providing students with basic knowledge or necessary content for
the achievement of the unit's objectives. The rajor 17mitation of
these techniques it that the student involvement 1s rominal. Studant
use of these methods can aid In the acquisition of specialized
raterfal ;or presentation to the other students, (See Appendixes A,
B, and C.

SURVEY ASSIGNHENTS

Assign a serfes of general topics covering the tasfc infermation
needed for the students' understanding of the unft:

* Topics are most useful when written as questions.

» Wherever possible, use an outline form to 1ndicate each
topic's relative importance.

» Provide materials from which the student may gather data.
List such sources as reference books, magatires, and file
folders. {See Ap?endiu A, File Folder, p. 304,)

¢« Provide a bibliography fndicating pessible reference
sources, Cite title, author, publfsher, and copyright
date for special books om desfgnated toplcs.

+ List such comunity resources as the chamber of conmerce,
specific “ndustries, and unions.,

» “wmpile ard arrange source materfals collected directiy
from the sources or from recorded personal experferces.

GROUP OR INDIYIDUAL REPORTS

Make 25signments to sfnole students or to comittees to do
research in particular areas and to present reports to the class.
This provides active student participation, as well a5 the more
passive Information gathering,

o See discussfon of such methods 0f student Information transfer
as oral reports in Appendix A and conducting interviews in
Appendix B,
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« See Appandix A for discussion of technigues to enhance these
reports.

« See Appendix 3 for discussion of use of comunity rescurces
through field trips and guest speakers.

AUDICGVISBAL AIDS

It may be recessary to use teacher-provided {nformation in
certain lessons, such as how to fill out a Job application or how to
read a blueprint. Although the informatfon orfginates with the
teacher, use of audfovisual technigues increases the students’
awareness and participatfon. ({See Appendix A for a description of
audiovisual techniques.)

STUDENT-TEACHER PLANNINSG

Cooperation in selecting topics for study increases student
fnterest and participaticn.

e Before involving the students, the teacher should:
» Review the obJectives of the unit to be preserted.
» Develop & 1ist of topics covering the unit objectives and
understarding for each major area within the unit,
» Prepare 2 5 to 10 mirute capsule summary of each unit to
acuaint students with the purpose and content.

* To {nyolve the students, the teacter ray chonse cre of the
following technigues:

s Present the prepared Vst of topics to the students ard
a11ow them to choose those which are most interesting
to the growp, possibly two 1n each major area.

+ Add student suggestions to the prepared 1ist and allow
them to choose.

« Allow students to suggest trpics of interest in the rajor
areas,

+ After several structured situations, use the teacher-
prepared unft sumary, and #1'ow the students to determine
the major study areas and ti¢ topics recessary to
investigete the wnit.



* To 21d the students in giving adequate consideration to the
topics, .he teacher should conduct preliminary discussions
of proposed topics. Give consideration to the follewing
questions:

Is this topic kelpful in understanding the protlem?

Will investigation of this topic help the students to
better understand theie comrunity, their fellow Students,
and themselves?

will investigation of thi, topic aid the students in
discovering their talents? Their job interests?

Will investigation of this topic expose areas of infor-
mation new to th2 students?

Wi11 special equipment such as overhead projectors, tape
recorders, and cameras be required? Is the equipment
avafladle?

Is a rajority of the class interested fn the topic,or
should 1t be investigated fndependently?

Is preliminary investigation of the topic desirable
before final selection of this topic?

Will students be able to do the amount of research
required to adequately Investigate the topic {reading
of boaks and pamphlets, interviewing of resource
people, etc.}?

Wil1 {nvestigatfon require the servfces of outside
speakers ard eaperts, such as employers or employees?
Are these services available?

Wil the planned serfes of activities accomplish the
purpose af the unit?

Students should investigate the topics and major areas
selected by using sppropriate techniques suigested above. They may
present {nformation gathered to the class through the various
technfques below.

DISCUSSION GROUPS

Tiscussion consists of {nformal exchanges of {sformation between
studerts. Discussfon groups may be comprised of subgroups of the
class or the ertire class, The teacher may act as an observer Or an
equal participant, but rust mate a conscious effort to frevent him-
self from tecoming the second party fn all cronversation exchanges
until the students tecore more familiar with =ludert-studant
exchanges,

SMALL SEMINAR GROUPS

Seminar groups are generally rore informal in their exchange of
inforration than discussion groups.

* Instructions
y Divide the class fnto urits,and select a team leader for
LS each.
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< Make assfgnments on the basis of student interest.

* Suggest that each group irvestigate 2 serias of selected
topfcs included in two major areas of a unit.

+ Some groups may assign individuals to investigate a tepic
during the evenings or on a weekerd.

« Group fnvestigations may involve meeting in plants,
business establistments, educatioral {nstitutions,
community theaters, volunteer bureaus, and neighborhood
centers rather than in a formal class on certain days
or evenings. The purpose of these meetings would be
tu talk wfth personnel directors, adult education
leaders, and community leaders: to observe workers on
the jobi and to help in cormunity projects. (See
Appendix B for information on the use of cormunity
respurces. )

* Allow each greup to develop the results of the varlous types
of {nvestigations for cless presentations,

e {ompile data and place in 2 file folder for future reference.

SMALL GROUP PROJECTS

+ Divide the class into groups of three to five to werk on
special interest assigrments, with each group responsible feor
the development of a project. (Example: a picture essay
describing the neighborhood fn which students 1ive.)

* Salect topics which dea) with major interest areas. Deterrine

. Student-teacher planning
* Gmup discussion
« Teacher assignment

* Suggest that students prepare topics for class presentation
and include:

+ Gathering frforration from corunity resources, conducting
Interviews, and taking field trips. (See Appendix B.)

« Production of visual aids, such as overhead projector
transparencies and filming, ({%ee Arpendin A.)

« Practice in deliverirg the presentation by use of a tage
recorder. The student becores his own criticai
audfence on the replay. (See Appeadin A,)

ROLE PLAYING

Afms

* Yo generate student involvement of sufficient ntensity to
prayfde practice in beravioral control and to develop
attitude awareress.



* To provide for identification with a group on controversial
topics without threatening a specific student or generating
antagonism within the class.

* To encourage candid student participation.

Preparation for role playing

Discuss the situatfon to be portrayed with the class, and
descn{ibe the attitudes that are held by the individuvals
involved.

Choose role players with the assistance of the class or work
with a volunteer cast.

Discuss with the role players the attitudes and behavioral
patterns about to be portrayed. .

After the class has had some experience, give no performance
preparation to role players so that reactions will be
spontaneous.

Techniques

Ask the students to reverse characterization; f.e., from
nasty to nice, from a positive attitude to a negative one, or
from grouchy to pleasant. Ask them to play the roles twice,
once for each character{zation.

Ask students to exchange roles and replay the situations:
for example, swncMn? from employer to employee and from
interviewer to interviewee.

Encourage role players to enlarge the number of roles as the
enactment develops. Select volunterrs to assume these roles
as the dre2ma proceeds.

Encourage e students to replay the situation and to add new
characters to the s{tuation to enlarge the scope of the
role-playing involverent,

Add additfonal dimensfor through the use of audiovisual
equipment. (See Appendix A.)

+ Fila video tapes and audfo tapes sre useful and exciting,
since students are able to see anifor hear themselves
in role-playing situations. This develeps greater
personal awareness.

* 8orrow telephones from the telephone company for use §n
such role-playing situations as: making appointments,

) requesting Interviews,or inquiring about jJobs. Tape
v the conversations so that individual participants can
EMC evaluate themsel'ws and/or obtain group opinions,
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CLASSROOM DEBATES

Procedure

* Selection of topics: After preliminary discussion of
appropriate themes, the students or the teacher may select
topics which reflect the fnterests of the group.

Phrasing the topic: Topics are always affirmative statements.
(Example: "Resolved, That students of the Dansworth Learning
laboratory Center shall be provided with one hour of free
time for lunch.")

Assignment of teams: Assign two students to the affirmative
team supporting the resolution &nd two students to the
negative team opposing the resolution. Make team assignments
a week in advance to provide sufffcfent time for adequate
research and preparation.

Instead of two students on each team, designate four-man teams
with two speaking members and two advisory members who do not speak
during the debate. If a high degree of class involvement fs practica?
and desirable, divide the whole class into two teams, one afffrmative,
the cther negative, with two spokesmen designated on each team to do
the actual debating. In this sftuation, three judges must be secured
from students outside the class.

Encourage debaters to spend adequate time on research and pre-
»aration, and suggest that they tape their speeches for preliminary
self-evaluation. Provide time for consultation among team members
during the preparation period.

® Time intervale: Thrc2 time fntervals are provided for each
debater, Change thc number of minutes 2)located in each
fnterval to fit the class perfod and the ability of the
participants to us¢ the time adequately,
» Sample time schedule:
- Constructive speech:
- Cross-questioning:
- Rebuttal: 3 minLtes

4 mirutes
1 172 minutes

Timing: Sfince accurate tire k2eping 1s essential to fnsure
each team equal opportunity for discu.ision, appofnt a time-
keeper and provide him with a stop watch with a sweep second
hand, a set of cards ‘mprinted with the numbers ¢, &, 2, 1,
and 1/2, and the word stcp.  Instruct him to hold the cards so
that they are clearly visible to the speaker and to stand
vhen presenting the stop card,since the speaker must end his
tresentation at that time.



« ConduL. Of the debate: During the constructive speeches, the
members of the affimative team present their arguments for
adopting the debate resolution. The members of the regative
team present their arguments for not adopting the resclutfon.
The negative team mzy attack the arguments presented by the
affirmative and/cr present new arguments showing the detri-
mental effects of adopting the resoiution.

Irmediately after each constructive speech, one member
of the opposing team pruceeds to question the speaker. Each
tean member §s allowed one quastioning period. The first
aff{rmative speaker begins the debate with his constructive
speech, He fs then subjected to cross-questioning by a
member of the negative team. The first negative speaker
follows the end of the cross-questioning of the first
affirmative speaker. The second affirmative and Second
negative follow Tn turn, A 2—minute recess follows to
allow for & shert conference between the members of each
team before beginnfng the rebuttal.

During the constructive speeches, debaters should take notes
about their cpponenis' arguments to use as a basis for cross-
questioning and for setting up arguments for their rebuttal,

« Order of speaking: The first negative speaker begins the
rebuttal, followed by the first affirmative, then the second
negative, and finally the second affirmative,

Judging: Each of the three Judges selected ty the class
records his de.isfon in writing and presents ft %o the timer
who, after allowing quest’oning from the floor, announces the
winning team,

Questioning from the floor: Following the last rebuttal
speech, the timer, acting as moderator, calls upon varidus
students in (he audience who wish to question : embers of the
debating team. ke §nstructs each questioner to designate the
rerson to whom the gquestion 15 addressed tefore asking the
question, This activity may continue as 1ong as time and
interest remmit.

O
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IN-OUT GROUPS

Ancther fnnovative technique for discussion of 3 two-sided
question s the fn-out group. Two groups are formed (black-white, -
for-against, or parents-children). They form concentric circles, ane
group sTtting Tn a circle surrounded by the other group. The
teacher directs a question or ¢wo to the fnner group. (Example:

How do you define black power?) As the fnner group responds, the
outer group remafns quiet. Wnhen discussion bogs down, the same
question is put to the guter group,and the inner group remairs
silent. Then members of the Inner group may question members of the
outer group. .

ON-THE-SPOT TECHNIQUE

Use on-the-spot class discussfons after rote-playing sftuations
or other class activities which generate diverse opinfon. Begin by
asking a volunteer to defend one of the positions taken during the
discussion or role play. Allow questiors from the floor untl? he has
eshausted his defenses, Ask for a second on-the-spot voluntcer to
defend the opposite position. The class then repeats the questioning
process untlil the second volunteer's defenses are exhausted. Ask
for a third to take the on-the-spot position, and coatinse until all
arguments for both sides have been heard, Stress the fact that the
alring of opinions is beneficial to the eventual solving or easing
of problem situations,

STUDENT-PRODUCED LISTENING TAPES

Ald students who have difficulty reading by providing 1istening
tapc. preduced by their fellow classmates. Ask students who read
well to record sedected materials which are being used In class.
Label tapes clearly, and keep them on file {n the classroon for ready
access by individuli students who have reading difficulties. Inform
the students about the content of avaflable tapes. and encourage them
to make use of thesc materfals. Suggest that students also read the
material to note added detafls. The teacher may, fn addition, use
tapes for review or reinforcesent purposes.



APPENDIX D - PRODUCERS AND DISTRIBUTORS

LIST OF ABBREYIATIONS AF Associated Films, Inc.

600 Grand Ave.

b & w. black and white film Ridgefield, N.J. 07657

color color film C AMA American Heart Association
267 West 25th St

F distributed free except postage New York, N.Y. 10001

fr. frares AKA Association of Naticnal Advertisers
156 East 44th St.

fs. : filmstrips hew York, N.Y. 10017

min, minutes ANDSON  Robert Andzrson

Quebec, Canada
P source for purchase
APPC A. P, Parts Corp.
R source for rental 1801 Spielbusch Ave,
Totedo, Ohio 43601

sd. sound
B
si. silent
BACHRR Bach-Randal)
trans, transparencies
BAILEY Bailey Films, Inc.
Producers and distributors nf films and filmstrips 1isted in the 6509 De Longpre Ave,
bibliographies of this publication are Yisted alphabdetically below Los Angeles, Calff. 90028
by <ode.
8C8S 8lue Cross Blue Shield of
A Northeastern Kew York, Inc.
1215 Western Ave.
ARRE American Arbitration Assn. Albany, N.Y. 12203
Education Dept.
140 west 51st St. BEF Busfress Education Filws
New York, N.Y. 10020 5113 Sixteenth Ava,
Brooklym, N.¥Y. 11204
ACS Arerfcay Cancer Society
219 42nd St. BF Branden Films
New York, N.Y. 1007 200 West 57th St,
New York, N.Y. 100}9
AEF American Economic Foundation
51 East 42nd St. BG Bellingrath Gardens
New York, N.Y. 10017 Thecdora, Ale, 36582
O
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BYU Brigitam Young University CORF Coronet Films

Dept. of A-V Communicaticns Coronet Bldg.
285 Herald R. Clark Bldag. . Chicago, 1¥1. 6060}
Provo, Utah  B46C)
[ 21 Calvin Products. inc.
C 1165 Truman Rd.

Kansas, Missouri 64106
CAROUF  Carousel Films, Inc.

150} Broadway CRAF Crawley Fil=s Ltd.
New York, N.Y, 10036 19 Fairmont Ave.
Ottawa, Ontario, Canada
CAS Creative Arts Studio, Inc. .
2323 Fourth St., NE cT Caterpillar Tractor Corp.
washington, D.C. 20002 Feoria, 1M1, 61600
cCA Charles Cahill & Associates ol Cornell University
5746 Sunset Boulevard Roberts Hall
Hollywood, Calif. 90028 Ithaca, N.Y. 1485
CCLL L. L. Cromien & Co. 44 Creative Visuals
15 W. 46th St. Box 1911
New York, N.Y. 10036 Big Springs, Texas 79720
coe Cormunicable Disease Center >}
ATTN, Auvdfovisval
Atlanta, Georgia 30313 0B Dun and Bradstreet, Inc.
99 Church St.
CF Churchill Films New York, N.Y. 10007
622 North Robertson Blvd.
Los Angeles, Calif. 90069 bcc David C. Cook Publishing Co.
€1gin, 1NN, 606120
CFl Contemporary films, Inc.
267 West 25th St. DRA Divisfon of the Humanities and the Arts
New York, N.Y, 10010 Room 566 EBA
State Education Department
CFL Capital Film Laboratories Albany, N.¥Y. 12224
1905 fairview Ave., NE
Washington, D.C. 20002 OQUART Du Art Films, Inc.
245 West 55th St.
CON Corning Glass Works New York, N.v. 10019
Corning, N.Y. 142X
E
oLy Comrunications Material Center
Colurbla University Press EEE Encyclopaedia Britarnica fducaticral Cerp.
hew York, N.Y. 10027 1150 Wilrette Ave.

wWilrette, 111, 60031
CONTF Contemparary Films, Inc.
330 West 42nd St. ECet €. C, Brown
New York, N.¥, 10036 3170 S.W. B7th Avenue
Portland, Ore. 97225
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EGH Eastman Kodak Co. 33
Informational Films Division
343 State St.
Fochester, N.Y, 14608

IFF
14 Educational Pictures
3
FA Film Asscciates of California INDU
11559 Santa Monica Blvd. -
Los Angeles, Calif. 90025
fec Fuller Brush (o. IRS

88 Leng HiYY st.
East Hartford, Conn. 06105
14
FRIDEN  Friden, Inc.
2350 Washington Ave.
San Leandro, Calif. 94577

FRSC Folkways Records and Service Corp.
117 West 46th St N
New York, N.Y. 10036

FSR Folkways Scholastic Pecords
906 Sylvan Ave.
Englewood Cliffs, N.J. 07632 KSC
G
GN General Motors Corp.

Film Library
Detroit, Mfch. 4B202

LA
H
HWC H. Wilson Corp.
555 west Taft Drive LIFE
South Hollend, ¥11. 60473
i
18M Internatioral Busiress Machines Corp.
Film Library Lo
425 Park Ave.
New York, N.Y. 10022
ICPC Internatfonal Celiucotton Products Co. LRO

919 N, Michigan Ave.
Chicazo, 111, 80611

El{l\C : 3
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International Film Bureau
312 South Michigan Ave,
Chizago, I11. 60604

International Film Foundation
Sufte 916

475 Fifth Ave,

New York, N.Y. 10017

Indiara University
Audio-Yisual Center
Bloomfngton, Ind. 47403

Internz) Revenuz Service
Rpply any local or district office

Indiana University
Audfo-¥isual Center
Bloomington, indiana 47401

J

Johnson and Johnson
¥ew Brunswick, N.J. 07103

K

Kaiser Steel Corp.
fontana Works

Box 217

Fontana, Calif, 92335

L

Learning Arts
P.0. Box 917
wichita, Kansas 67201

Life Magazline

Time ard Life Bldg,
Room 3132

Pacvefeller Center
New Yore, NUY. 10020

Lteyd's of London
me 5t,
London, England

Loufs Rochmond Associates
18 E. 48th St.
New York, N.Y. 10017



LSSA

MER

MGHT

PHFE

A

Ml

MONW

T

MIP

Local Office, Soctal Security
Administration

M

Merchangiser Film Productfons
419 Park Ave.
New York, N.Y. 0016

McGraw-Ki3l Textfilms
330 West 42Znd St.
New York, N.¥, 10036

Mental Health Film Board
Service Dept.

267 W. 25th St.

New York, N.Y. 10004

Modern Learning Atds
1212 Avenue of the Americas
New York, K.Y. 10036

Metropolitan Life Ins. Co.
1 Mad'son Ave.
Kew York, N.Y. 10010

Montgomery Ward and Co.
619 West Chicago Ave.
Chicago, 111,  606Q7

Moore Business Forms, Inc.
810 Kenmore Ave,
Buffalo, N.Y, 14223

March of Tire

Time Life Inc.

Time and Life Building
Rockefeller Center
Wew York, N.Y. 10020

Mogern Talking Picture Service
122 West Chippews St.
Buffalo, N.Y. 14202

N

The Association for Bank Avdit,
Control and Operation

303 South Northwest Hwy,
Park Ridge, 111. 60068

O
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NCAT

NCR

NCF

NET

NFBA

NFBC

NICB

NIMH

N8

NYSDC

NYSED

Nation Center for Audio Tapes
Bureau of Audio-visual Instruction
University of Colorado

Boulder, Colorado 80302

National Cash Register Co.
Mzin and X Sts.
Dayton, Chio 45409

Nat{onal Educatfonul Films
420 Lexingtor Ave.
New York, N.Y. 10017

Natforal Educatforal Television
12 Columbus Cir.
New York, N.Y. 10023

National Food Brokers Assn,
1916 M, St., NN
Washington, D.C. 20015

National Fiim Board of Canada
680 Fifth Ave,
Kew York, K.Y. 10013

National Irdustrial Conference Board
BAS Third Ave.
New York, N.Y. 10022

Natfonal Institute of Mental Health
Barlow Building
Chevy Chase, Maryland 20014

National Tuberculosis Asen.
1790 Broadway
New Yok, N.Y. 10019

New York State Depaitment of Cormerce
Film Library

BAS Central Ave.

Albany, W.Y. 12206

New York State Department of Health
Fealth Film Libriry

84 Holland Ave.

Albany, N.Y. 12208

New York State Education Departrent
Mbany, Pew York 12224



NYSNC

PA

PENN

’PM

RSC

SAUM

SDA

SEARS

H

SCLIY

New York 3tate Narcotic Control Cormission

Executive park South
Albany, N.Y. 12203

Professional Arts
Bux 8484

Universal City. Calif. 21608

J. C, Peaney Co., Inc.
330 West 34th St.
New Yark, N.Y. 10001

R

Roswell Park Memorial Inst.

666 Elm St.
Buffalo, N.Y. 14203

Republic Steel Corp.
1013 Midland Bldg.
Cleveland, Ohio 44101

S

Anre Saum and Assoc.
79 West 12th 3t.
New York, N.¥. 10011

Soap & Detergent Assn.
295 Madison Ave.
New York, N.Y. 60651

Sears, Roebuck and Co.
925 South Homan Ave.
Chicago, 111, 60624

Srart Fazily Foundation
€5 East South water Street
Chicaga, 111, 60603

“yren Solin
Eenchrark Fil-s
ew Yoirk, N, 10

Secial Science Filrs
7710 Harpton Ave.
St. Louis, Mo, 63139
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SUNYA

SUNYB

SYE

SYRCU

TECN

16

uIeL

UMIAN

LNE

USFKS

State University of New York at Albany
1223 Western Ave.
Albany, N.Y. 12203

Stite University College at Buffalo
Film Rental Library

1300 Elmwood Ave.

Buffalo, N.Y. 14222

Society for Visual Education
1345 Diversey Pkwy.
Chicago, 111, 60614

Syracuse University
Educational Film Library
Syracuse, N.Y. 13210

T

Tecnifax Corp.
195 Appleton St.
Holyoke, Mass. 01040

Tarbellinfs Gate
162 2nd Ave.
tew York, N.Y, 10003

u

University of I11inois
visual Aids Service
Champaign, 111, 61820

University of Minnesota
Audio-Vizval Education Service
55 Westrock Hall

Kirneapolis, Jtinn. 55455

United Naticns Filr
Cistritution Urit

405 £, 42nd &1,

ew York, iV, 1771

Tre Surgecn Gereral

U8 Fublic realth Service
Puslic Trquires Brarcn
washirgten, 0.C. 27204

U.S. Social Security Adr.
€407 Security Blvd.
Baltirore, Mg, 2123



UNF United World Films, Inc. W
221 Park Ave., Scuth

New York, N.Y. 10003 WHYC Film Qistribution, WYYC
Municipal Building
) New York, N.Y. 13007
yDE Virginia %tate Department of Educ-tion Y
Film Production Service
State Office B1dg. YAF Yourg America Films
Richwond, Ya. 23219 Distributed by McGraw-Hill
Textfilms

YPO3M Virval Products Division, 5M Co.
Box 3100
St. Paysl, Minn, S5101

Afler sore instruction in tre use cf photographic equiprent, Afler se'ecling Lhe best pholography, wolurteer writers. aided
students ray btegin Yo produce a f1lm record of their mwn by the instructor, can develop p taped narrative,
fdeas .,

Q
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